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ABSTRACT

The purpose of this study was to assess the implementation of one to five cooperating learning and
the aptitudes of teachers and students towards it Negelle Preparatory School English classroom
context. To accomplish this questionnaire, interview along with classroom observation were used
to collect the data. Ninety students were selected through random sampling techniques and three
teachers were participated in the study. This study used both quantitative and qualitative method
to analyse the data. The finding of this study showed that Preparatory EFL teachers rarely use
one to five cooperative learning in their classroom and that is less effective in teaching and
learning English language. Therefore it can be concluded that teachers and students did not
implement one to five cooperative learning, their attitudes towards it seem to be negative, the
majority of participants did not seem to have clear perception about one to five cooperative
learning and teachers and students were not play their expected roles. It is recommended that
students need to be thought the appropriate interactional skill knowing how to work effectively,

teachers lessons and tasks need to be well organised and assign roles for every individuals.



CHAPTER ONE

1. INTRODUCTION

Under chapter one many ideas were raised, discussed and explained in respect of one another.
There are some subtitles were included on it. Such as back ground of the study , objective of the
study, research questions, significance of the study, organization of the study paper, definition of

terms, communicative competence and didactic teaching method.

1.1 Background of the study

Over the last decades, a slow but important shift has taken place in the field of language teaching.
As Richards, (2002) states one of the consequence of the above shift is use of cooperative learning
strategy in second and foreign learning and teaching.

Discrete grammatical structures from the teacher- centered practice extends to the student-centered
acquisition of communicative competence are the focus of language teaching. (Celce-Murcia, etal
, 1995).

According to Richards and Rodgers(2001) state cooperative activities could be one of the basic
tools in communicative language teaching because cooperative learning provide opportunities for

pupils to communicate and a means of integrating the four language skills.

There is a continuous debate about effective methodology to be used in all level of education.
Some argue that teachers impose knowledge on students and other makes sense for students to
discover them. Lasley and Ornstein (2000)

Baloche.L. (1998) states in higher education lectures can move away from traditional method
(teacher- centered) to move active involvement of students (student- centered). Cooperative
learning is in which a teacher makes students in a few groups so that they can do purpose full
communicative tasks interactively ( Nation, 1994).

According to second language teaching experts, communicative language teaching gives higher
priority to communicate competence which is involved in acquiring both skill and knowledge to

use language. Communicative is the key word to symbolize the changes in the field over the years



is the idea that way to engage in learning another language lies on students target language (Harmer
2001, Jacab, etal. 1997).

Slaving,(1991), Kagan (1995), Johnson and Johnson (1994) state language learners from small
cooperative learning activities benefit three major categories of theoretical importance for
language development that are the comprehensible input, the comprehensible output or interaction

and contextualization of knowledge.

Determining the most effective teaching for their students is one of the greatest challenges that
educators faced. In addition, where building relationships and productivity go hand in hand,

instructors must consider which skills will be the most practical for student.

Cooperative learning is a valuable tool for learning in academic institutions to day and became a

commonly used form of active pedagogy in 1980’s (Johnson , Johnson , Smith, 1991).

There days, in Ethiopia, one to five cooperative is commonly practiced in different levels of
schooling, classrooms are organized in one to five group learning structures in which students
work or learning activities in small groups and receive rewards based on their group performance.
Ato Aynekulu Abebe (Amhara Regional State, North Shewa Zone Education Departement Vice
Head, 2015) confirmed that one to five cooperative learning has been introduced in 2010 as
instructional method in schools. Since then, it is broadly practiced through out the country.

The researcher utilized the didactic method mainly because that he was thought. However, it
appears that this method is not the most effective learning tool. For instance, after teaching using
the deductive method when students are given quiazzes, they do well or simple recall questions,
but whenever there is need for application practice, analysis, synthesis and evaluation of students

perform poorly.

Therefore it can be said students reasoning abilities are not being fully realized. As a result, the
researcher interest sparked on this one to five group learning. Thus, the researcher question will

be how to motivate his students to become stakeholder in their learning.



In addition, previous researches such as ( Brown, 2007 , Slavin , 1991) suggest that the greatest
growth in language and cognitive development is made by a child. “What children can do together

today, they can do alone tomorrow” Vygotsky, (1978)

According to researcher (Slavin, 1991, kanga, 1995, Johnson and Johnson, 1994) cooperative
learning increase students’ academic learning as well as personal growth because (1) it reduces
learning anxiety and improve self-esteem, (2) it increase the number of student participate and
student talk in the target language, (3) it builds supportive and less threatening learning
environment, and (4) it helps the rate of learning retention, (5) it leads to great motivation towards
learning (6) it increase time on task, (7) it emphasizes active interaction beteween students of

diverse abilities and background and (8) it enables to care about the class and the material.

Motivated students are less likely to miss class even if student satisfaction is not an end in it self
(Slavin, 1991, kanga ,1995, Johnson and Johnson , 1994).

According to Bejarano ( 1987), long and porter (1985) cooperative learning strategy is mainly

essential for second language learners.

As Gillies, (2003b) Webb, (1992) state it can be trusted that social interaction plays a major role
in how children learn. However, several classrooms students are not being active in its creation

than students are aften the inactive recipients of knowledge.

According Gillies, (2008), Webb and Farivar (1992) pointed out students show increased
participation in group discussions, perform a more sophisticated level of discourse and involve in

fewer interventions when other speak when work cooperatively together.

1.2. Statement of the problem



In situations where the target language is seldom used out side the classroom, classroom interaction
between teacher and students among students them selves is very demandable in communicative
language teaching. As mentioned in the previous sections the communicative goal of foreign
language classroom can be achieved through active students’ interaction with each other. Students-
to student’s interaction in classroom is highly realized and manifested more through the use of

cooperative learning.

Grade eleven students of Negele Preparatory School expect teacher centered approach to be a key
to acquire knowledge with very limited input from them. It was sure that many students just depend
on the teachers talk and did very little or no work outside the class setting. As a result they usually
could not show a clear understanding of the subject matter and didn’t come up with their own
potential. There could be a perception that different teaching strategies lead to difference in
student’s academic performance. Therefore learning at this preparatory school could be more

students centered to ensure greater students understanding.

Currently, in Ethiopia one to five cooperative learning strategies is largely implemented at
different levels of schooling so as to improve group interaction and cooperation. Pupils are
organized into different one to five cooperative learning. One pupil, who is possibly high
achievers, is assigned as cooperative leader, the rest five students are considered as members of
that cooperative group. According to scholars, through this implementation pupils are given the
chance to work together with their parents to wards accomplishing academic and social goals. This
strategy could improve cooperative team work between teacher and students and amongst to
students (Alamrew (1992) and Birhanu (2000).

The researcher trusted that the low skilled of the Ethiopian students would be due to less practice
of this system of instructional method in EFL. Focusing on this view, Mulat (2007) a study on
assessment of teacher’s roles in implementing of co-operative learning with particular reference
to Debre Birhan College found that teachers act against co-operative learning. Using mother

tongue affects co-operative learning so that teachers didn’t plan cooperative activities.

Adem Mohamed (2007) in the same way conducted a study “challenges and opportunities of using
group work in EFL classes “The failure to address specific questions and problems that appear

after implementation are ; as follows: To discuss on class activities, teachers used only a few high



achievers students, they didn’t aim to have different group, many teachers and students lack the
trend to use co-operative learning in the EFL classroom and lacks necessary support by
professionals and inadequate training in cooperative learning. According to Sharan (1986) if one
to one cooperative learning system failed to support it, the students resist being in the same group
even though cooperative learning method works and some students after all, may be “Threatened
by group work as a legitimate way of working and so gives sensible message to the teacher who

experiments with a new method” (Cowie and Rudduch, 1990).

To make affective teaching and learning in cooperative learning, teachers and students should have
passed through experience of making small group. Emphasizing this view Altman and Pulizer
(1971) as cited in Mehary (2011) effective learning in small group requires experience in both

teachers and students.

It is also suggested by Yu (1995) experiencing with cooperative learning and teachers practice

could affect the result of teaching method.

On the bases of this assumption the researcher was inspired to assess implementation of one to
five cooperative learning English language classrooms. It was therefore my intention to assess the
views of teachers and students at Negelle Preparatory School towards one to five cooperative

learning.

1.3 Objective of the study
1.3.1 General objective of the study

The purpose of this is to assess the implementation of one to five cooperative learning and the
attitudes of teachers and students towards it in Negelle Preparatory School.

1.3.2 Specific objectives
Up on the completion of the study this study was able to
A. Examine the positive effects of one to five cooperative learning in Negelle Preparatory
learners.
B. Investigate whether preparatory school teachers and students play their expected roles in

one to five cooperative learning or not



C.

D.

Assess EFL teachers and learners perceptions about one to five cooperative learning in
English language.

Investigate problems that teachers and students face when using one to five cooperative
learning in EFL class- room

1.4 Research questions

1.

What problems do teachers and students face when using one to five cooperative learning
in EFL?

What do preparatory school teachers and students play their expected roles in
implementing one to five cooperative learning or not?

How do teachers and students of preparatory school perceive one to five cooperative
learning?

What are they positive effect of one to five cooperative learning on preparatory school

language performance?

1.5 Significance of the study

The main objective of this study was to assess the implementation of one to five cooperative

learning and the attitudes of teachers and students to wards it in Negelle Preparatory School. So

the following would be the main contribution of the study

7
A X4

The finding of this study can assist students to bring together the fields of cooperative
learning, second language acquisition and foreign language teaching to create optimal
schooling experiences. This study would aid the government in policy development and
implementation.

The result of the study could also help teachers in understanding their student’s attitude
and interpretation of one to five cooperative learning they are assigning.

Understanding of student’s attitude towards cooperative learning method could also help
teachers, organization, society and school administrators, in particular for understanding
the feedback of students for the implementation of the cooperative learning method.

At the end of this study can further helped students to share information, earn higher grades,

and give comments and recommendation for school teachers and administrators.



Furthermore, it will help other students who may wish to conduct research studies on

cooperative learning.

1.6. Scope of the study

The study was delimited to Negelle Preparatory School grade eleventh in focus. The study was
also delimited in terms of the problem to be addressed and therefore, the study concerned to assess
the implementation of one to five cooperative learning and the attitudes of teachers and students

towards it.
1.7 Limitation of the study

Besides to its strengths and significances, this study, has certain limitations. In fact, success and
failure are a coin of one piece of paper.

Therefore, the researcher had faced problems while conducting this study because of the following

reasons.

%+ There were limited researches done on the areas of one to five cooperative learning
methods in Ethiopia and hence the research lacks sufficient literatures and reference
materials to fully examine the nature of the problem.

%+ There were lack of enough finance, time and material to do this study.

%+ There were insufficient internet accesses to get further information.
1.8 Organization of the study paper

This research paper made of five chapters. These are; Introduction at first chapters, the second
chapter is review of related literature and provides a theoretical rational for the present study. The
third chapter is on methodology and the results ensured are presented in chapter four. The last
chapter of this study paper contains the discussion, conclusions, proposed guidelines of
implementation of one to five cooperative learning implications of the present study, and the

suggestions for further research.



1.9 Definition of terms

In this section terms are defined in the context of this study embedded (A) one to five cooperative

learning (B) communicative competence and (C) Did active method of teaching.
1.9.1 One to five cooperative learning

One to five cooperative learning is defined as a teaching arrangement in which small,
heterogeneous groups of students work together to achieve a common goal. Therefore, teachers
arrange pupils in small cooperative group so as to work together and encourage and support each

other.

Here; one to five refers to assume responsibility for their own and each other’s learning and group
related social skills. This means that one student who possibly high achiever is assigned as
permanent group leader and the reaming students are considered as member of that cooperative

learning
1.9.2 Communicative competence

Communicative competence defined as the ability of students to use language effectively and
appropriately. In effective ability or communicative competence is viewed that as involving both
knowledge of grammar and knowledge of communication takes place. In contrary with the belief

that only knowledge of grammar is needed so as to produce and understand correct sentence.
1.9.3 Didactic teaching method

A very simplistic definition; the didactic from of instruction is a teacher centered approach that
occurs when a teachers mainly lectures instead of facilitating learning or in other words called it
traditional method of teaching, here refers to the method that in corporate lectures on grammatical

rules and sentence structures in the teaching English as a foreign language.



CHAPTER TWO

LITERATURE REVIEW AND THEORETICAL FRAME WORK
In this chapter, relevant literature and theoretical frame work are mentioned.
2.1. Issues with implementing cooperative learning

Introduction

In this chapter two, relevant literature and theoretical framework are mentioned. In addition there
are subtitles included on it. Such as, issues with implementing cooperative learning, the emgging
of cooperative learning, essential elements to cooperative learning, types of cooperative learning
groups, forming cooperative groups, teachers roles in group learning , students roles in cooperative
learning group, challenges of cooperative learning , factors that affect students interaction in group

work , one to five cooperative group structure, important consideration in establishing.

In Ethiopia context, Wondwosen (2008) in his research finding stated that, teachers do not
implement the lesson as a cooperative learning though Ethiopia English text books invite students

to do in pairs on group in classroom.

For the above information give teachers should involve workable and efficient models out of class

room instruction so that this teaching practice resulted in profiting pupils and teachers.

As to Catherine (2005) as cited in Tesfamicael (2011) , to solve reading comprehension problems,

effective teaching is one of the best means of developing proficient comprehenders.

The didactic method approach has dominated four English in Ethiopia for along time, some writers
like longad Porter (1985), argued that students are not given opportunities to practice inside and
out side the classroom so that many low achieving language learners are unable to communicate

each other.

Gillies(2003) and Webb(1992) suggested that social interactions plays a crucial role in how
children learn. Students are often inactive (passive) recipients of knowledge than being active in
its creation. This may be because of teachers ‘tendency to talk at students who are required to listen

and respond, often just repeating information given by the teacher previously.



Chndinova, and Khavkin(1998) argued that teachers have a capacity to improve and shape
children’ questioning by giving reply to encourage enthusiasm in the topic at hand..In spite of
being assigned in small groups, elementary children seldom worked together in cooperative
groups.(Blatchford,and Kutnic(2003),

2.2. The Emerging of cooperative learning

Johnson, Johnson and Stanne,(2000) proposed that group work is strong and vital and the group
members changes from individual to the whole group and their interdependence could vary among
individuals..Vygotsk (1978) trusted that learners have some potentiality that will be developed
interaction with others. It is also believed that the process of learning should be integrative nature
among students in which students are required to use their knowledge in the real world

environment.

It has been claimed that cooperative work among individuals can increase motivation considerably
(Dornyei,2005)

Group work learning is a cooperative learning strategy in which a teacher arranges students in

small groups so that they can perform purposeful communicative tasks interactively (Nation, 1994)

Stevens and Slavin(1995) described the function of a ‘cognitive apprenticeship’ students learn new
material together with different achievement levels..Higher level academic students are able to use
their mastery of concepts to give explanation to the other students, onotherhand, scaffolding of
their fellow classmates as a comprehension technique to understand the material are able to use by
the lower students. Rewarding groups as well as individuals for their academic achievement is the
main idea behind cooperative learning and performers will come to support than against high

achievement. (Slavin,1984)

More recently, the concept of output has gained popularity and some researchers across the world
have tried to show its positive effects (Shehadeh,2001) ;Swain,2005). Cooperative work can be a

suitable activity in order to take output in to consideration. When the learners work collaboratively



and there will be more inclined to progress. Teachers should be able to engage students in the
process of learning in a way that they even forget there is such a thing as the teacher in the class.’
Students have the potential to lead the discussion, take responsibilities for what they are doing,
and use their knowledge in order to communicate. . This would help them to recognize what they

are doing is practical and can bring about change for environment with their friends. “(Brown

2007)

The whole mentiioned authors above have recognized and supported the role of cooperative in
language. In this kind of procedures, pupils should depend up on their own abilities not any more
dependent on the authoritative role of teacher and they try to learn from each other.

African indigenous education was an everlasting process of learning progressed b y human through

predetermined stages of life from childhood to old age. Cameroon and doff (1970)

Nyerere (1975) says, 11 at the didactic level the teaching process took the from of stories , legends,
riddles and songs; while at the practical level individuals enacted what they had learned
didactically, by imitating and watching what their elders performed. That is young adult learned
through participating, watching and executing what they learned. The skills line cooking, cloth

making, clay making were insisted among children in the community.

Nyerere (1975 in Mushi 2009) declared that learned by doing is very important. The best way to
know sewing is to sew ; the best way to learn forming is to form. Those means that learning become

strong when accompanied through practice.
2.3 Essential elements of cooperative learning

According to Johnson and Johnson (2009) there are five essential elements in cooperative learning.
These variables that mediate the effectiveness of cooperation and make cooperative learning more
successful therefore, it is important to structure these basic elements in to cooperative learning

situations systematically.

2.3.1 Positive interdependence



Positive interdependence is creating the sense that “we sink or swim together” (Johnson etal 1998).
It is a sense of working together for common goal and caring about each other’s learning.
According to Johnson and Johnson (2009) forwarded that positive interdependence students in
cooperative learning has a task therefore, must believe that they are responsible for their learning
and that of their cooperative members and must participate and full effort with in cooperative
group. Within cooperative learning situation, students have two responsibilities (1) learn the
assigned material, and (2) ensure that all members of the cooperative learning team learn the
assigned materials. .When positive interdependence is clearly understood, it establishes that
(1)each cooperative member’s are required and essential for cooperative members success (3)each
cooperative member’s make to the joint effort and has unique contribution to his or her resources
and task responsibilities (Johnson and Johnson 1994) within cooperative learning there were a

member and ways of structuring positive interdependence

Positive goal interdependence: According to Johnson, Johnson and smith (1991) suggested that
in positive interdependence if one member fails to perform his or her work, the entire group suffer
where members are rely on one another to achieve common goal. Positive goal interdependence
might be structured by informing group members they are responsible for (1) all members scoring
have got a specified criterion when tested individually (2) the overall group score being a specified
criterion (3) one product successfully completed by the cooperative group (Johnson and Johnson,
(1994) This means the cooperative members has a clear task or goal .The efforts of each person
benefit not only the individual but also everyone else in the group. The key to positive
interdependence is committing to personal success as well as the success and every member of

cooperative learning.

Roles inter dependence: is structured in terms of their roles (such as reader, recorder, checker of
understanding, encourages of participation, and elaboration and knowledge) and each member is
assigned complimentary and interconnected roles. Therefore, a task is divided into jobs and can’t
be finished unless all support, each person learns a topic and then teaches it the group and offer a
reward (e.g. bonus points) if everyone in the group succeeds.. Hence that specify responsibilities

that the group needs in order to complete the joint task.

Resource interdependence: is structured when each member has only a portion of the

information, materials, or responses necessary for the task to be completed and members’



resources have to be combined in order for the group to achieve its goal. Consequently, the group
has only one pencil, paper, book or other resources, one paper is written by the group and pass one

paper around the group on which each member must write a section.

According to Johnson and Ahlgren (1976) and Johnson etal. (2009) effective collaboration and
positive interdependence or cooperative group plays an essential role to accomplish a common
goal “positive interdependence exists when individuals perceive that they come and reach their
goals if and if only if the other individuals with whom they are cooperatively link each other. Also
reach their goals and promote each other’s efforts to achieve the goals’ (Johnson etal,, 2007,, p.16).
There are a number of ways of structuring positive interdependence. One way is to have a single
group product; another is to assign roles for each student; providing a group reward also fosters
positive interdependence. Without positive interdependence, students sometimes fail in to the trap”
hitch- hiking” where they let one students do all the work for them or of being “off task” (Cohen,
1994b). According to Johnson, and smith (1991) developing positive interdependence is not
copying down lecture notes or answering simple recall questions but this elements is only on the

quality of the task assigned to each group and demand participation from all group members.
2.3.2. Face to face interaction

Face to face interaction where, some of the group work may be done an in divided bases, most of
the tasks are preferred through an interactive process in which each group member provides
feedback, challenges one another and teaches and encourages his or her mates. This means that
students promote each other’s success by sharing resources. They help, support, encourage, and
praise each other efforts to learn. Although it is an important element of cooperative learning,
positive interdependence alone doesn’t generate the degree and intensify interaction required in
cooperative learning activities. First cooperative members need to think that success of the
cooperation on the contribution of each member. Next, they need to think that ongoing interactions,
particularly face to face interactions, are required for success. Face to face verbal interactions refers
to the physical set up of the group. Students need to be clustered together in a tight group, facing

each other, in order to have the kind of inter change necessary to accomplish the task.



To provide abundant verbal, face to face interaction, where learners explain argues, elaborate and
link current material with what they have learned. Previously is important in cooperative learning.
(Johnson, Johnson and Holubec (1998, p144).

As Johnson, Johnson and Smith(1991) described students must comprehend that it is not only the
final product that matters in cooperative learning but also the ongoing dialogue process that is a
critical part of their success and in the completion of their task students have given time in class
to discuss, ask questions and support each other, this resulted in positive interdependence face to

face interaction are occurred.
2.3.3 Individual accountability

Individual accountability refers to a belief that the group is accountable for achieving its goal and
each member of group is held accountable for doing his or her share of the work. Each student is
accountable for their learning and works no one” hitchhikel” on the work of others. He /she cannot
get a satisfactory result by riding on other members of a group. Thus, there is no hitching or free
loading for everyone in the group. The performance of each individual must be assessed and the
results given back to the group. The teacher must have a way of determining what each individual
had learned, as well as what the group had accomplished. Therefore, a number of ways assessing
individual accountability, random selection students’ papers. If each student is doing within the
group, random oral quizzes of students, written quizzes or examination at the end of the work. On
the other hand, individual accountability is the structural element required to discourage and lower
the likelihood of the free skilled riders or social loafing.. (Johnson and Johnson (1991).According
to Johnson, Johnson and Smith(1991) stated that when student does all of the work while
remaining group gets idle is a ‘social loafing’ this is the clear issue of concern for students in
cooperative learning. This is an indication of ill defined and unstructured group work, not based
on cooperative learning (Tannen etal, 2003).

As foundation coalition (2008) stated that in the whole cooperative learning ,students provide
with the resource they need to perform better on their own than the group dynamics individual

accountability strength and individual performance.

2.3.4. Teaching of the social skills



It is essential to students to develop team building and group maintenance skills necessary for
cooperative learning to work. For cooperative learning to be successful, teacher build academic
skills to ensure cognitive gain and need to use the same dynamic and international teaching of
social skills (optiz, 2008).This means the teacher must provide opportunities the students to
practice and develop expectations for each specific social skill than provide feedback regarding

their implementation.

It is very important for students to have sufficient social skills, involving an explicit teaching of
appropriate leadership, communication, trust and conflict resolution skills so that they could
cooperate effectively. With this each student get motivated internally by need for freedom, love,
and fun and also students must be taught these skills should be explicitly taught to the students so
that students could work among themselves, not only in terms of cooperation but also without
hostility and the teacher’s authority. If group members lack the interpersonal and small-group skill
to cooperate effectively, cooperative learning would not be productive. Johnson and Johnson
(1994)

According to optiz, (2008) without an intentional practice and careful planning social skills, cannot
be improved or developed. This means, students set goals for continuous improvement and need
to know not only what competences they must possess, but also their current level of aptitude and
suggestions for improvement, as well as numerous formal opportunities to reflect on their

succeeds.
2.3.5. Group processing

Group processing is important to determine the succors of cooperative learning learn and provide
students the opportunity to reflect up on the quality of their group work. (Johnson, Johnson and
smith, (1991). This means by strengthen intrapersonal and interpersonal competences students will
increase the quality of cooperative learning through giving time for individual and group
reflection. Group
processing very important for it enable students to discuss how verbal, face to face communication
helps them describe what members actions helpful and unhelpful, and make decision about what
action to continue or change.. The purpose of processing is to active group’s goal, link current

material with what they have provisionally learned, facilitate the learning of cooperative skills and



maintain effective working relationships by clarifying and receiving feedback on how the
effectives of members contributes to the collaborative efforts of the group (Johnson and Johnson
1989). Moreover, group processing ensures that students think on both the matacognative and
cognitive level and provides the means to celebrate the succors of the group and reinforce the
positive behavior of group members (Johnson and Johnson 1989).The role of teacher is also crucial
to the group processing; they are supposed to observe the groups, analyze the problems that
students come actins weekly together, and give feed back to each group on how well they are
cooperating.. Not only should teachers serve as monitors in group processing, but they should also
remind students to use their team work skills during processing and ensure that clear expectations
related to the purpose of processing have been communicated. (Christison,,1990)cited in Atkins
.et.al (1996)

2.4. Types of cooperative learning Groups

Formal, informal and base group are types of cooperative learning groups. (Johnson , Johnson and
Huber’s (1998)

2.4.1. Formal cooperative learning group

The teacher can propose any course requirement or academic assignment for formal cooperative
learning in the range of time span from one class period to several weeks. “Formal cooperative
learning groups ensure that students are actively involved in the intellectual work of organizing
material explaining it, summarizing it and integrating it into existing conceptual structures. They

are is the heart of using cooperative learning. (Johnson, Johnson and Holubec, 1998, p.1:7)
2.4.2. Informal cooperative learning groups

As Johnson, Johnson, and Holubec, (1998) stated that these are unplanned groups that may extend
from a few minutes to a whole class period. The teacher set a mood conductor learning, uses them
during direct teaching (lectures, demonstrations) to focus student attention on the marital to be
learned, what the lesson will cover, provide closure to an instructional session and ensure that

students are cognitively proceeding the material being taught.



2.4.3. Cooperative base groups

“Long-term (lasing for at least a year) heterogeneous groups with stable membership whose
primary purpose is for members to give each other support, help, encouragement and assistance of
each needs to progress a academically. Base groups provide students with long-term, committed
relationship.” (Johnson, Johnson and Holubec( 1998) p. 1:8)”.

2.5. Forming cooperative groups

It is critical issues for the selection of members for each cooperative group whenever cooperative

groups are formed for ESL class-room.
2.5.1. Cooperative group’s size

Deciding a cooperative size groups is a very essential step in introducing cooperative work
learning. As the size of cooperative groups directly influences the amount of possible “talking
time” each student has: in a group of three, for about a third of the time, in pair , each student can
talk for about half the time; in a group of four, for about a quarter of the time, and so on. With
regard to cooperative group size, the larger the cooperative group, the broder the range of
experiences, expertise, skills and interests to contribute the learning activity. However, as Johnson,
Johnson and Smith (1991) argue that:

“Larger groups decrease each members opportunity to participate and
often results in some members not actively contributing to the group. In
situations where there is shorter amount of time available to complete a
group task, such as in class Collaborative learning exercise, it is suggested
that smaller groups are more appropriate. The shorter amount of time
available the smaller the group should be”. It may be difficult for students
in a larger cooperative group to get close enough to one another to converse
comfortably but talkative students who are full of ideas may work better in
groups of three. Less talkative students may do better in cooperative groups

of four or five ”.



According to Atkins, Hailom and Nuru (1996) advised that the optimal number of students should
not exceed six with in groups (p.207). The favorable size of cooperative group is three or four are

mentioned by other scholars.

As Weber (1994), the size of cooperative group is determined by (1) the number of component
responsibilities (2) the amount of materials (3) the size of the task, and (4) the amount of time
allocated for the learning activity. In their class room, teachers use different sites of cooperative

group’s. .Differ in group size will mean differ in student experience and learning.

Similarly, Williams (2002) stated that the students’ comfort level and the nature of the assignment
are two factors in effective group size. The size of the cooperative group change as the

circumstances change.

The effective group size might rely on the age of students and their experience in working
cooperatively (Glanz, 2004).

Likewise, Weber (1994) believed that cooperative groups should be regularly rearranged in EFL
class room. These rearranging groups regularly can help here: Vary the way you pair your students
sometimes put weaker and stronger students together; sometimes group students with others of
the same ability, otherwise, weaker students may not be able to cope with, and stronger students
may get bored. People get stuck in their habits, and it’s hard to change them when you’re always

with the same people. Weaker and shy students shouldn’t always be with the same partners
2.5.2. Strategies for composing pupils to cooperative groups

There are several ways in which teachers put their students in cooperative groups to discuss certain
tasks. For example, Cohen,,(1994) pointed out the following strategies for assigned students in
cooperative:
% Age grouping: students are assigned based on their ages.
% Achievement: students are grouped in to different cooperative groups based on their
previous achievements. Similar achievers or homogenous group or mixed or heterogeneous

group are formed.



¢ Interest: Pupils are grouped on the base of their own interest and performance “ If groups
are not arranged according to students’ preference, some students may not like to work
with the students they have been assigned to work with “Atkison , Hailom and Nuru (1996).

% Friendship grouping: in this way of grouping, simply teachers put students with their
friends next to them.

%+ Gender grouping; students are assigned on the base of their sex. Mixed or similar sexes are
grouped in cooperative group.

% Random assignment: students are grouped randomly.

According to Blown (1994) “any and all decisions on compositions of groups made by teachers
should be under taken to facilitate greater interaction between the following: one learner and the

other one group and another, and the teacher and groups”.

However, Johnson and Johnson (1994) strongly advise to have heterogeneous cooperative groups
composition of one law —ability student, two medium —ability students, and one high achieving
students as well as in terms of gender, ethnicity. Vary the way you pair your students-sometimes
put weaker and stronger students together; sometimes group students with other of the same ability.

Leo Jones (2007 retrieved on Feb.2015 from www.cambridge .org.)

There are no hard and fast rules about what to do —~we make our decisions based on our knowledge
of each class and the individuals within it (Leo Jones, 2007). This can be hard to do in a very large

class.

Constructing groups of students work well together can be difficult, however, some insights on
group compositions and group size with gender. Composition being an issue that due
consideration. Webb (1992) during small group mathematics lesson the students’ interaction found
that when the boy numbers exceeds the girls, they inclined to interact with each other more and
ignore the girl. In contrary, the girl spent more time in the discussions to involve the boy in groups
where there were more girls than boys. However, there were no differences in achievement out
comes when groups were gender balanced and boys and girls were equally interactive. In short,

the gender composition of the group appears to be issue that warrants attention.

2.6. Teachers Roles in group learning


http://www.cambridge/

The role of the teacher in the class room is different from the traditional teacher-centered class
room to that of cooperative learning in implementation (Richards and Rodgers, 2001). The teachers
is a facilitator or guider of learning rather than giving lecture or transmitter of materials who
focuses on the learning process by encouraging cooperation among the students’(Bejarano, 1987,

p.485).

Grouping students in small cooperative groups to have tasks to accomplish together interactively
and cooperatively is one of the most common activities that teachers do in grouping students
(Kramsch, 1992).

As Mc Donell, (1992) stated that in the role of facilitator, the teacher gives students the opportunity
to learn the material by themselves while helping them if need arises. Teachers interact with
students, encourage them to solve the problems they encounter by using thinking skills, give

feedback, clarify difficulties and empathize as a facilitator.

Teachers in cooperative language classroom are also observers. They listen to learner s while they
are studying in cooperative groups to discover the needs, interests, problems, and strengths of
learners. These observations help teachers gather information about the learning process of the
students, and organize plans activities according to this process (Mc Donell, 1992).

According to sharan, (1994) teachers observe also if students in cooperative group need assistance

or redirection towards the objective of the given tasks.

In order to achieve the objectives of cooperative language learning and provide maximum benefit,
teachers have to create well structured tasks, set the goals of activities clearly, organize
cooperative groups and assign students to different roles, and select suitable materials to be taught
(Johnson and Johnson,1994).

Teachers and students work together to make sure everyone benefits from the lessons and

supporting one another is student-centered class-room activities.

On the other hand, Harmer (2001) assumes that teacher’s roles “may change from one activity to
another or from one stage of an activity to another” in the class-room (p.57). He suggests frame
work of the teachers roles that are dependent on what students are wished to achieve as illustrated

in Table one



Table-1. Hammer’s teachers’ roles frame work

Role Role feature

Controller The teacher charge of the whole class and activities by
taking the role, telling students instructions, organizing
skills, reading aloud, and manifesting the teacher-

fronted approach.

Assessor Provides students with feedback regarding their
performance and grades them in distinct ways

Corrector Offer students correction of their linguistic errors while

assessing their language learning competence.

Organizer Organizes students to work on classroom activities.

Prompter Prompt students so that they can proceed with learner
procedure.

Resource Acts as students’ reliable resource when they encounter
difficulties.

Participant Participants in students’ classroom activities.

Tutor Work with students individually or in small groups if

they under take challenging learning programs.

Observer Observes students’ performance to offer them

individual/group feedback.

Cited from the practice of English language teaching by J.Harner, 2001,pp.57-62.
2.7. Students Roles in cooperative group learning

The role of the traditional teacher-centered classrooms is significantly different from their roles of
the students in cooperative group work in language learning classes. The students in cooperative
language learning are “no longer trying to impress their teacher but are busy learning

actively”’(Bejamo,1987).

According to Richards and Rodgers,(2001) students organize their own learning and become
autonomous learners. This means, the primary role of the learner is to contribute to the completion

of the group tasks while collaboratively working the members of the group. Because they are



thought how to organize their study to keep their group working and to monitor and assess their

learning process, they become the directors of their learning.

Moreover, students need to have different roles and labors EFL classes. This assigning roles for
each individual student, helps to establish role independence. According to Kagan (1989), in

cooperative language learning students could have the following divisions of labors.

¢+ Leader: The Leader is the chair person who hosts the group discussion and makes sure that
each member is on task by participating the discussion or any given task.

¢ Recorder: The recorder needs to take notes during the discussion. The written report will
be given to the reporter.

¢ Reporter: The reporter is responsible for reporting the summary of his/her group’
discussion to the class on behalf of his/her team.

¢+ Timer: The timer controls the time given to their group and makes sure that the assigned
task is completed in time. If time is not enough to complete the task ,the time has request
more time from the teacher.

¢+ Checker: The checker makes sure that each one in the group finishes the work sheet or
assigned task in class. If someone in the group has problem in completing individuals’
worksheet, the teacher reports to the leader who decided what kind of help will be given
to that member.

« Quiet captain: The quiet captain sees to it that the group doesn’t disturb other groups

¢+ English monitor: Makes sure everyone is speaking English.
2.8. Challenges of cooperative learning

The challenges occurs to teachers’ control of the channels of communication, the demands it places
on curriculum organization and the personal commitment teachers need to make to sustain their

efforts and unwillingness to embedded cooperative learning (Kohn, 1992).

According to Doff, A.(1998) and Harrner, J (1991) Some educators can argue that cooperative
group work bring a lot of disadvantage for both learners and teachers. The following problems can

be mentioned.

2.8.1. Noise



Noise is more troublesome for the teacher than it is for learners. This is a problem of cooperative
group work is connected with noise and indiscipline, members in cooperative group work activity
are normally unaware of the noise and what other pair groups are doing. If the activity is organized
well and the learners are actively speaking than a teacher should let them make noise, because it

is “productive noise”.
2.8.2. Teachers’ lack of training

Those teachers who had not been trained in how to establish cooperative learning activities in their
curricula are less than students performed better in those schools where teachers had been trained

in cooperative learning activities (Gillies, 2008)
2.8.3. Over-use of Mother tongue

Students often speak in their vernacular language creates a great problem. This is difficult to
eliminate if the class is really big and made of sixty students. The teacher cannot listen to all
cooperative groups at the same time, but it doesn’t mean that he/she is unable to do anything about
it. The teacher should establish certain rules at the beginning of the school year and be very strict
about them. She/he can play the role of the “English police” and look for “offenders” those who
speak their mother language giving them a punishment (For example extra home work). After
sometimes the good habit of speaking only may be established.

2.8.4. Problem of Dominance

One of the main disadvantages for the learners shy or weak students can eliminated from the
practice, because of individuals who always tend to dominate. At the same time, some members
may rely too heavily on other to do the work. This is one of the most salient problems that face
groups. Some members do not pitch in and help and don’t adequately contribute to the group
(Freeman and Greenacre, 2011). The teacher should assign roles for every individual to avoid one
or two learners taking over the activity and others are becoming pensive observers. Make the group
tasks to have some parts that cannot be performed by one or two students rather need the
participator of all members. Students should understand that cooperation is a fact of life pair work

and group work in a class-room teaches them a very important life skill-how to work other people.

2.9. Factors that affect students’ interaction in Group work



In interactive and cooperative group learning EFL class-rooms, students are active participants in
the learning and teaching process. However, this may not always true. Number of factors affects

students’ group participation. The following factors are suggested by different writers.
2.9.1. Personal factors

There are a lot of factors that are related to personality and affect students’ engagement in

cooperative learning.
2.9.2. Lacks of self-esteem

Self-esteem personal judgment is expressed in attitude that holds towards himself and indicates
the extent to which the individual believe in himself to capable of sigmficant and worthy. Research
has shown that a student who feels good about himself is more likely to succeed in working
together and learning EFL ( Brown (1994).

2.9.3. Inhibition

Inhibition is closely related to self esteem. The weaker the self-esteem, the stronger the inhibition
and reserve himself/herself from involving group activities. Ehrman (1993) cited in brown (1994)

suggests,

‘thick perfectionist boundaries find language learning noted language difficult than those learners
with thin boundaries who favors attitudes of openness and tolerance.. As brown (1994) noted

language learning a great deal of self-exposure as if necessary involves making mistake.

2.9.4. Anxiety

Any task that involves a certain degree of challenge can expose the learner to feelings of self doubt,
uneasiness, or fear.. Behind this emotion lies the question shall I succeed? “As foreign language
learning is highly demanding task, it is likely to raise anxiety in learner’ krashen (1982).

Therefore, rising of anxiety affects student’s participation of cooperative work.



2.9.5. Low English language proficiency

According to Atkins, Hailom and Nuru (1996) low English language proficiency affects students’
active engagement in group task “The more proficient the student is, the greater his/her willingness
to interact may be, since the class-room interaction is learn stressful““(P.189). While less proficient

is likely not to take parts in group discussion.
2.9.6. Leadership problem

Formal group have managers or supervisors as their leaders. Informal group usually select their
leaders. Informal groups usually select their leaders by Consensus. In both types of groups the
quality of leadership is highly influential on the quality of the group. If the leader may not be
knowledgeable, patient and respectful to the group, he/she will not give proper guidance to the
group and support cooperative group efforts in not only achieving cooperative group goal but also
individual goals within the group, Brown (1994).

2.9.7. Lack of experience

Many teachers and students lack the trend to use cooperative group learning in their EFL class-
rooms. Sometimes students seen reluctant to work in cooperative groups. And then, this lack of

experience affects effective learning in small group, (Aleman and purifier (1997).
2.10. One to five cooperative group structures

Now days, it is very simple listening about one to five cooperative group structures in Ethiopia. It
is widely practice almost in very sphere of life. Office workers are grouped in to one to five
cooperative group structures with their colleague, farmers are arranged in one to five cooperative
group structures with their neighbors, the youth are also put into those groups with their peers and
even ladies are grouped into this one to five cooperative group structure to courage teamwork and

to share experience.

Likewise, one to five cooperative group structures is much common in school compounds..Not
only school workers and teachers but also students are arranged in one to five cooperative group
learning structures. Starting from elementary school up to college and university, classrooms are

organized in one to five cooperative groups learning structures in which students work on learning



activities in small groups and receive rewards or recognition based on their cooperative group
performance. According to Ato Ayinkulu Abebe (Amhara Regional state, North Shewa Education
Department Vice Head,(2015) confirmed that one to five cooperative group learning structures has
been introduce in 2010 as in structural method in schools. Since then, it is broadly practiced
through the country.

According to him, one to five cooperative group learning is an instructional method in which
teachers arrange students in small cooperative one to five group structures so as to work together
to maximize their own and each other’s language learning. Here “one to five “refers to the number
of students who participate in one cooperative group. This means that one student who is possibly
high achiever, is assigned as group leader and the rest five students are considered as members of

that group.

Having this strategy, learning become mere interactive and cooperative with students and teachers
as participants. Such interactions in classroom promote successful cooperative learning for
reducing stereotyping and social rejects on across disability, race and gender line. In addition,
group activity enables students to acquire relevant skills of communication, skills of discussion
and argument, skills of interactive learning and cooperative inquiry and to develop appropriate
attitudes to learning and teaching. Significantly, he added, “This strategy creates a connection
between the students and the curriculum and provides opportunity for open discussion with
students (students for students) as well as the teacher; through this practice, students are given the
opportunity to work together with their partners towards accomplishing academic and social goals.
Furthermore, students exercise cooperative skills and leadership from the very beginning which is

pertinent life hood.

Many adaptations of one to true cooperative group learning strategies are designed to assist
students who may not learn effectively during the standard teacher —led lectures. Because it
highlights low-key participation in different cooperative groups, the learning strategy allows
under-performing students to think aloud, take risk with follow peers and help them develop a

higher level of thinking.

It is believed that learns have opportunities to frequently encounter to material understudy through

various and modes of delivery.



Learners listen to the teacher’s explanation of the new material, ask questions, task notes and
assimilate new knowledge. Then, they apply what they have learned as they complete exercises
and worksheets during the second stage of plan (team study). Still they have other opportunities to
review the material are they prepare for individual quizzes and when checking their own work
both during the stage of team study and that of quit correction. This frequent exposure to materials
under study accommodates the learning styles of all learners, create redundancy, and enables

learners to master and retain new material.
2.11. Important consideration in establishing cooperative groups

In grouping students for EFL classrooms, three important aspects need cares and considerations.

They are the teaching context, and the individual learner.
2.11.1. Teaching context

According to (Gower and Walters, 1983), the arrangements of students’ seats depend on (1) the
size of the class, (2) the size of the groups, (3) the types of activities and (4) the lay out the furniture.
So teachers are expected to consider these factors. Furthermore, in EFL class teachers should avoid
a situation where all members of a group are only on one side of a table, as it is important that they
face each other. The teacher should also avoid separating the members of a group too far, making
it difficult for them to talk easily. Another contextual consideration is time. A time limit
encourages students to take their time and in doing so, have a stimulating exchange of views as
they explore a topic in depth and share idea. Judging exactly how long the time should be depend

on how much time is available and how talkative a particular class is.

2.11.2. Teaching context

Teaching contents are organized on the base of intended outcomes, which may be skill or attitudes,
knowledge or understanding cooperative grouping provides the opportunity for peer interpretation
and sharing of experiences and insights. In small cooperative groups, students may have more
opportunities to paraphrase, explain, describe, ask for clarification, and talk about content than
what whole class interactions may provide (Freiberg and Driscoll, 1992). When teachers works an
attitudes with students the of cooperative group norms is noticed. Therefore, it is necessary to



provide opportunity for cooperative group discussion when we teach content with attitude and
value outcomes so that students can hear different points of view, and as discussion permits free

expression of opinions (Cross, 1992).
2.11.3. Individual learner

In their participation and the kind of roles they play in language class-room activities students
come into class-room with their individual differences. At Kins, Hailom and Nuru (1996).

Hence, teachers should be able to accommodate learner difference by varying student role and
types of student involvement when arranging the cooperative groups.

Cooperative learning strategies can offer alternative choices by allowing for varied roles for

different experience in the same activity (Kagan, 1989).
2.12 Rational to use cooperative group work

One of the greatest and inevitable challenges educators face is determine the most effective
teaching strategies for their students. Understanding and assessing student involvement in learning
can help teachers design the most effective curriculum and determine how student learn.

In fact, students receive many benefits from working in cooperative groups as they study English
and pursue language fluency. It provides benefits for both students and instructor (Shimazoe and
Aldrich 2010). Cooperative group work aids the language learning in many way even when they
may not realize what is happening. According for Brown (2001) and Harmer (2001) a well
designed and monifured cooperative group activity benefits students with the following
advantages.

2.12.1 Rational to use cooperative group work

Compared to the other forms of instructions research indicated that cooperative learning benefits
students for effective leader and cooperative members of a team become better his terns and
communicators (storm and storm, 2003; Lie 2008;Goodwin,1999). This means using cooperative
learning the students give up cheating and enables students with the mindset that one must exercise

their collaborative skills and work with others to achieve a common goal.



Cooperative learning has social benefits as well as academic children learn to take risks and are
praise for their contribution. Students work with classmates who have different learning skills,
cultural back ground, attitudes, and personalities. These differences force them to deal with
conflict and to interact with others. Social interaction improves communication skills that become

a necessity to functioning in society, (Atkins, Hailom and Nuru) (1994).
2.13 Increase students talk

Cooperative learning makes students to interact and utilize the target language more freely. Instead
of just having a few seconds to talk in teacher controlled classes. Pupils can participate longer in
a small cooperative group work and feel more confident to give their opinions and even make
mistakes when just three or four classmates are looking at them. Browns (2001) states that “small
groups provides opportunities for students initiation, for face to face give and take, for practice
negotiation of meaning and for extended conversational exchanges, and for students adoption of

roles that would otherwise be impossible” (P.178)
2.14 Promotes learners responsibility and autonomy

Learner’s responsibility and autonomy are encouraged through cooperative work. “The small
group becomes a community of learners cooperating with each other in pursuit of common goals”
(Brown, 2001, P.178). Students can complete an activity successfully with the help of other
classmates or by themselves not constantly relying on the teacher to complete their task.

2.15. Reduces learning anxiety and improves self —esteem

Students reduce feeling and improve their confidence in speaking the target language with in small
cooperative small groups (Brown, 1994) students in cooperative groups feel as they are more liked

by their cooperative group mates because of the increased opportunities to interact.

As Krashen(1982) stated that foreign language learning is affected by some psychological factors.

It is likely to be true for a student has little motivation, lack of self-esteem, of is afraid of making



mistake. Students with such negative emotional factor face problems merely in whole class-room

learning afraid of being wrong or losing face in public.

On the other hand, Brown (1994) argued that “small group learning creates relaxed and non-

threatening environment in the class room” (P.174) .

It seems easier for students to have less psychological pressure when students are in groups and
making speech. In addition, it is worthy that this reducing anxiety can encourage shy and preserved
students so as to involve actively in language learning while being supported by their peers. When
students feel they are making significant contributions to the group processing and thee
contributions are valued by the group members, they are more likely feel successful academically.

Thus, self-esteem is improved.
2.16. Promote retention

Learners have opportunities to frequently encounter the material under study through various
venues and modes of delivery. For instance, during the first of the sample lesson plan (teacher
presentation) learners listen to the teacher’s explanation of the new material, ask questions, take
notes and assimilate new knowledge. Then, they apply what they have learned as they complete
exercises and work sheets during the second stage of the plan. (Team study) still they have other
opportunities to review the material as they prepare for individual quizzes and when checking their
own work both during the stage of team study and that of quiz correction . This frequent exposure
to materials under study accommodates the learning styles of all learners, creates redundancy, and
enables learners to master and retain new material (Johnson and Johnson, 1989; Kesslar, 1992)

CHAPTER THREE

METHOD OF THE STUDY

Introduction

In this chapter three different data gathering instruments were selected. Besides to that subtitles
were imbedded in it. Such as; research method, research design sampling and date analysis.

3.1. Research Method



This study used mixed research method utilizing both qualitative research methods and

Participants of the study No of students Total %
Students 300 90 30%
English teachers 3 3 100%

quantitative methods. It was desirable method because the study was intended to describe the
current situation of one to five cooperative learning in preparatory school level in terms of

teacher’s and students’ actual practice
3.2. Research Design

The major objective of this study was to assess the implementation of one to five cooperative
learning and the attitudes of teachers and students to wards it among Negelle Preparatory School

learners. In order to do that a descriptive survey research method was used as research design.
3.3. Sampling

3.3.1. Selection of School and Grade Level

The study was conducted at Negelle Preparatory School in south Oromia, Ethiopia. This school
was selected because of the fact that the researcher had familiarity with teachers and the school
administration. This familiarity and acquaintance with teachers and school principals would help
the researcher to have access to do currents for the study.

3.3.2. Selection of participants

In order to investigate the assessment and implementation of one to five cooperative learning
structures in English language classroom, there were three hundred students (300) in six classes
and each class contained fifty students. Therefore, ninety students were selected randomly out of

thirty percent (30%) and all three teachers were taken out of hundred percent(100%).
Table 1. The distribution of the population of the study

3.3.3. Instrumentation and Data Analysis Procedures



A Questionnaire, an interview and class-room observations were the most suitable tool for
achieving the purpose of the study in one to five cooperative learning in EFL classes. All
instruments were used to collect, describe and analyze authentic data concerning the one to five

cooperative learning.
3.4 Instrumentation and Data Collection

Three instruments: a questionnaire, observation and interview would be used in study.
3.4.1. Questionnaire

The researcher would use a questionnaire as a main instrument to achieve the aim of the study.
Therefore, the researcher relied on sources to construct the questionnaire students were asked to
reflect as to whether one to five cooperative group learning activities benefit them in their
acquisition of English language. These questions comprised ideas; facts about one to five
cooperative learning. Students perception about one to five cooperative group learning, learners’
and their teachers’ roles in applying one to five cooperative group learning and factors that affect
students participation during group discussion. The items in the questionnaire were designed using
four — interval scales. "strongly agree”, “Agree”, “Disagree”, “strongly disagree”, “Always”,

“Sometimes”, “Rarely” ,”Never” and “High extent” , “Some extent”, “Little affect”, “No affect”,

At the end of the questionnaire, students were space to write their comments.
3.4.2 Classroom Observation

In order to have a clear picture of what the actual teaching and learning process looks like, how
EFL teachers implement one to five cooperative learning and how learners of EFL engage in
cooperative group learning, the researcher applied classroom observation as a tool of the study. It
was believed that it enabled the researcher to document and reflect systematically upon class-room
interaction and events as they actually occur rather than we think they occur.

To conduct the classroom observation, the researcher had designed an observational check list.
The researcher observed six English language grade eleven classrooms in total. Two classrooms
from each subgroup were selected randomly. Each classroom was observed twice before

conducting interview and distributing questionnaire.



3.4.3 Interview

In order to formulate data that were gathered through questionnaire and class-room observation,
the researcher had used interview as data gathering instrument in this study. The interviews were

semi structured three teachers participate in the interview from Negelle Preparatory School.
3.5 The data Analysis

After the data was collected systematically, it was analyzed using both qualitative and quantitative
methods. According to the nature of the data simple descriptive statistics was used for the purpose
of assessing and implementing the teachers’ and students’ attitude towards cooperative learning
method. After collecting relevant information through the three varieties of instruments, the
researcher categorized the data appropriately so as to analysis and interperates them. In order to
organize and facilitate the analysis of data gathered through questionnaires, the researcher tallied
before tabulating the response under each item using simple descriptive statics such as frequency

and percentage.

On the basis of the discussion held, major findings, conclusions and recommendation were drawn

accordingly.

CHAPTER FOUR

DATA ANALYSIS AND DISCUSSION

Introduction



Under this chapter data was presented, analyzed, discussed and interpreted. There are subtitles
supported by tables are found. Such as; how one to five cooperative learning are implemented, the
frequency of using one to five cooperative groups in EFL classes; teachers and students role in
implementing one to five cooperative learning EFL teachers’ and students perception to wards
advantage of one to five cooperative learning, EFL teachers and students perception towards
perception towards disadvantage of one to five cooperative learning structures. General view of
EFL teachers and students towards one to five cooperative learning structures. Factors that affect

students’ participation in one to five cooperative learning and classroom observation.

This study concerned with the presentation, analysis, discussion and interpretation of data
collected from the subjects in Negelle Preparatory School to obtain answers from the basic research
questions. As mentioned in chapter one of this thesis, the general objective of the current study
was to assess the implementation of one to five cooperative learning and the attitudes of teachers
and students to wards it in preparatory school English language classrooms with regard to (1)
Examine the positive effects of one to five cooperative learning in Negelle Preparatory School
learners (2) Investigate whether preparatory school teachers and students play their expected roles
in one to five cooperative learning or not (3) Assess EFL teacher’s and learners’ perception about
one to five cooperative learning in English language and (4) investigate problems that teachers and
students face when using one to five cooperative learning in EFL class — room. Using a
combination of complete data sources for the discussion and data analysis help to assemble a more
comprehensive and complete picture of the topic. Therefore, in orders to address the specific
objective stated in the first chapter the data collected from all the subjects of the study were
analyzed using simple descriptive statistics such as frequency and percentage. These data tabulated
and analysis can be seen in the forgoing pages. In addition, owing to the abundant results yielded
in this study, the finding were presented and analyzed together in most cases. Thus, presentation,
analysis and interpretation of data were made based on the responses gained from respondents of

the research as follows.

4.1. How one to five cooperative learning is implemented in grade eleventh

preparatory school EFL class rooms? The questions were as held to respondents to

examine how preparatory school EFL teachers implement one to five cooperative learning in their

class-rooms.



4.1.1. The presence of one to five cooperative group learning

Table 1. The existence of one to five learning

Respondents responses

No Item Yes No
No % | No | %
1 Is there one to five cooperative learning in your
82 | 91 8 9
classroom?
2 Are you member of one to five cooperative group | 62 69 |28 |31
learning ?

Findings shows in item of the above table indicated that majority of respondents of the study (91%)
confirmed the presence of one to five cooperative learning in their classroom where as the least

respondents (9%) are not trusted in its existence. This revealed that greater number of students

assured the presence of cooperative learning in their class-room.

In the second item of table one shown that respondents of study (69%) confirmed as a member of
one to five cooperative learning while other respondents (31%) didn’t accept as a member of
cooperative learning. From this we concluded that there was difference idea in one to five
cooperative learning among students. For example, some children may be “threatened by group

work - - - - as a legitimate way of working and so give a powerful message to the teachers who

experiments with a new method” ( Cowie and Rudduck, 1990, P250)

4.1.2. Organizing one to five cooperative learning groups.

Table 2. A person who construct one to five cooperative groups.

No

Respondents responses




Home room

Who construct EFL teacher Students
1 _ _ teacher
cooperative group in your
P grodpiny No % No % No %
class room
74 82.2 16 17.7 - -

In the second table, the majority of the respondents of the present research (82.2) shown as home

room teachers organized one to five cooperative learning groups.
4.1.3. Cooperative group size

Table 3. Number of students in one to five cooperative learning

Table 3 demonstrates that both subjects (39%) responded confirmed six or five students found in

No Respondents responses
_ ) Seven and more
How many students are there Six Five Four
. . than seven
1 | in your cooperative group?
No % No % No % No %
35 39 35 39 - - 20 22

one to five cooperative learning. Whereas few number of students showed their cooperative group

members (22%) are seven and more than that.
4.1.4. Composition of cooperative groups
Table 4. How students are grouped into different cooperative learning

Table 4. Has shown us a large number students (47.7%) are grouped based on their students interest

No What is the criterion Respondents responses

Age Attainment Interest Gender

To group students in to
1 ] ) No % No % No % No %
different cooperative groups

3 3 36 40 43 | 47.7 8 9

while other students (40%) are assigned on the bases of students attainments. We can understand
that student’s age and gender didn’t give much emphasis on assigning student in one to five

cooperative learning.

Table 5. Memberships of cooperative learning in terms of gender




No What is the criterion Respondents responses

] Both boys and
Only girls Only boys _
) _ girls
Members of cooperative learning
1 | No % No % No %
in terms of gender

- - - - 90 100

Table 5. In terms of gender both boys and girls were involved in a given cooperative learning
groups (100%) while others members were not existed. From this cooperative groups were formed
with the combination of both boys and girls in one cooperative learning strategy.

Table 6. Problems in organizing cooperative groups

No Respondent’s responses
Is there a problem face in constructing one to five Yes No
1 cooperative learning group No % No %
52 58 38 42

The table above declared to as higher number of respondents(58%) on study confirmed that
problems where created in organizing one to five cooperative learning where as from the

respondents (42%) were rejecting the problem.

Table 7. Positive thinking about one to five cooperative learning groups.

No Respondent’s responses
Yes No
Do you feel positive about one to five No % No %
1 cooperative learning groups? 17 19 73 81

Table 7. Shows the positive feeling of one to five cooperative learning from the given respondents
indicated majority of subjects (81%) thought negative feeling towards one to five cooperative

strategy and the least respondents (19%) were positive feeling.
This revealed that respondents attitude towards cooperative learning were negative

Table 8. Members of cooperative groups in terms of achievement



Table 8. Revealed, how one to five cooperative learning are formed in terms of members’

No Respondents responses
What is the Lower Average Mixed All types of
achievement of your achievers achievers achievers achievers
! cooperative learning? | No % No % No % No %
7 18 57 63 36 29 24 27

achievement. Most respondents agreed that average achievers (63%) were in their cooperative

groups.

Whereas mixed achiever (29%) and all types of achievers (27%) were nearly in the same range
few respondents choose lower achiever (8%). This reveals, the one to five cooperative learning

were formed from the medium achievers.
4.1.5. Concerns with cooperative leaders

Table 9. Selection of cooperative learning leader

No Respondents responses
Home room English The students
Who does select cooperative teacher teacher themselves
! group leader? No % No % No %
66 73 8 9 16 18

Concerned with selection of cooperative learning leader, majority of respondents (73%) responded
home room teachers took share in selection of cooperative learning group leader. Some of
respondents involved (18%) in selection of cooperative group leaders where as almost few
respondents share (9%) selected their cooperative learning leader. This shows that despite his/her
responsibility to assign different roles for their cooperative learning groups, he/she didn’t do that

in one to five cooperative group learning.

Table 10. The role of cooperative learning leaders

No Respondents’ responses

1 No Yes




In your cooperative learning group, the No % No %

cooperative leader changed from time 57 63 33 36

to time

In table 10, respondents are asked to answer the question connected with the role of cooperative
learning leader in one to five cooperative learning structures. Most respondents (63%) responded
that the cooperative learning leaders were not changed from time to time. On the contrary a few of
respondents agreed to change their leader from time to time. This result showed us the respondents

were interested with their leader they assigned.
4.2. The frequency of using one to five groups in EFL class

The data in this section mainly find out how after preparatory school EFL teachers use one to five

cooperative learning strategies in their classrooms.

Table 11. The frequency of using one to five cooperative learning

No How often your EFL Respondents’ responses
teachers use one to five Always Some times Rarely Never
cooperative learning No % No | % No % | No %
! strategies in their class 8 9 24 | 27 50 56 | 8 9
rooms?

Result of table 11 revealed that most EFL teachers(56%) sometimes use one to five cooperative
learning strategy in their classrooms and a few teachers(27%) sometimes use cooperative learning
strategy . From this we can conclude that majority of EFL teachers rarely use one to five

cooperative learning strategy.

4.3. Teachers and students roles in implementing one to five cooperative

learning

4.3.1. Teachers roles



Teacher’s role is to arrange the students in different cooperative learning groups, to provide
students with proper materials and to design what the students need to learn. In communicative
language classes, the role of teachers is quite different from that of traditional method (see
literature role of teachers). In this section what roles EFL teachers play in one to five cooperative

learning.

Table 12. Teachers’ pre instructional activities

How often does your English Always | Some times | Rarely Never

No | teachers play the followingroles | No | % | No | % No| % | Noa | %

effectively

1 Arrange the class room in to 23 26 30 |33 12 |13 |25 27

different cooperative groups

2 Structure cooperative learning 3 3 26 |29 18 |20 |43 |48

tasks

3 Teach students about 14 16 28 |31 36 |40 12 13
cooperative learning , its

benefits and skills of working

together

Regarding the first item in table12, majority of respondents (3%) of the research confirmed that
the EFL teachers sometimes arranged class room in one to five cooperative learning. During the
interview session teachers admitted as they did not organized the class room in one to five
cooperative learning. For the second item in table 12, a large number of respondents (48%) replied
that their EFL teachers never stracture in cooperative learning tasks. However, the last item of
table 12, more than half of the participants (40%) responded as their teachers rarely teach about
cooperative learning and its benefits skill of working together. These relevant data shows that

teachers to often provide little or rarely guidance students on how to work together.

Table 13. The teacher’s activities during introducing and facilitating group discussion

No | How often does your English teacher Always Sometime | Rarely Never

play the following roles effectively? No | % No | % No | % No

%




1 State the reason for using cooperative 6 7 19 |21 43 |48 22 | 244
learning

2 Give roles for each member cooperative | 8 9 23 | 26 36 |40 23 | 26
learning

3 Explain cooperative learning tasks 23 | 26 31 (344 |14 |16 22 | 244
clearly with enough example

4 Request students to use English in 31 344 |36 |40 17 |19 6 7
cooperative learning discussion

5 Allocate sufficient time for cooperative | 23 | 26 33 |36 28 |31 6 7
learning

6 Provide extra materials 10 111 |19 |211 |7 8 54 | 60

7 Rotate roles for each member of a 12 133 |23 |26 47 | 522 |8 9

cooperative learning

The results indicate in table 13 revealed that most of the respondents (48%) answered EFL teachers
rarely told us the reason for using cooperative learning where as few respondents (9%) never rotate

each member.

This is supported by three teachers on their interviews on the other hand, the reply shown in
second item of table 13 suggested that, majority of respondents (52.2%) responded EFL teacher

rarly a gave us roles for each member of cooperative learning.

Whereas some respondents told their EFL teachers never gave roles for each member of
cooperative learning. Teachers assured in their words, they didn’t give any role for every one
because one or two students were active participants that if a teacher changed role from time to
time the group would not be active participant therefore, once they choice , it continued until the

semester ended up.

An item 6 in table 13 concerned with in explaining cooperative tasks. Their EFL teachers (34.4%)
sometimes explained thoroughly about the task of cooperative learning while other respondents

indicated EFL teachers (24.4%) never explained about cooperative learning.




As illustrated in item 7 table 13, most students (40%) answered their EFL teacher sometimes
requested them to use the target language where as a few students (34.4%) responded EFL teachers
always requested students to speak English language. But few students (7%) were not satisfied by
their EFL teachers’ to use their language in cooperative learning.

The data in items & table 13 suggested most respondents (36%) responded their EFL teacher
allocated sufficient time for cooperative learning , on the other hand a few respondents (31%) gave
sufficient time in cooperative learning and (26%) of students suggested our EFL teachers gave
enough time for cooperative work. Those students (7%) blamed their EFL teacher for not giving

proportional time for discussion.

As the literature (see teachers’ role, 2.10) indicates one of the roles of EFL teachers is provide
extra learning materials so as to encourage and motivate students active involvement in
cooperative learning similarly results in item of in the above table reveal that most respondents
(60%) suggested their EFL teachers provide extra material for cooperative learning task, on the
contrary (21%) of respondents never provide extra material but few students (11.1%) and (8%) got
extra materials from their EFL teachers. Teachers during the interview admitted to students

comment.

The last item on table 13 presents the greatest number of respondents (52.2%) declared their EFL
teachers sometimes rotate roles for each member of cooperative learning. On the other hand, some
students (26%) responded their EFL teachers rarely rotate roles for each member of the
cooperation.

In contrast (13.3%) respondents suggested that their EFL teachers always rotate roles for each

member.

Table 14. The teachers’ activities during monitoring and intervening session

No Always Sometime Rarely Never




How often does your English No | % No % No | % No | %
teacher play the following roles
effectively?

1 Monitor cooperative learning 4 44 |19 21.1 |36 |40 |31 |344
activities and engagement of every

students in task doing

2 Intervene when needed to improve | 38 |42.2 |22 244 |4 44 126 |29

task work and team work

3 Ask questions for members to 26 |29 36 40 6 6.6 |22 |24.4
check their active involvement in

the discussion

The results in table 14 reveal students responses to roles of their EFL teachers in third session
(monitoring and intervening) of cooperative learning tasks. The large number of students (40%)
rarely had shown that their EFL teacher able to monitor and engage their cooperative learning
tasks, similarly (34%) of respondents never monitor by their EFL teachers. Whereas respondents
(4.4%) always monitored and (21.1%) sometimes monitored by their EFL teachers. Concerning
item 12 in the above table 14, more than half of the subjects of the present study (88%) responded
that their EFL teachers sometimes or never intervene when needed to improve task work and team
work. On the other hand, number of students (38%) did not satisfy by teacher’s intervention when
needed to improve task work and team work. Teachers in the interview said, “T observed and check
students whether they are doing task or not ““ As the last item of table 14 shows that the respondents
(40%) of them confirmed their EFL teachers sometimes ask questions for member to check their
engagement and (29%) of respondents assured their EFL teachers always check the work of

students , on the country (6.6%) of respondents rarely checked by EFL teachers .

Table 15. The teacher’s activities in closing up lessons

No Always Sometime | Rarely Never




How often does your English No | % No | % No % No | %
teacher play the following roles
effectively?

1 | Ask students to report on their 36 |40 36 |40 12 133 | 6 7

discussion

2 Give marks for students on the 19 | 21.1 |43 |48 14 16 14 |16
base of their participation in their

cooperative task

3 Give feedback for students 14 16 40 444 |14 16 22 24 .4

4 Summarize student discussions 19 21.1 | 43 477 |14 16 14 16

The initial item in the above table 15 depicts that most respondents of the researcher (40%)
answered as their EFL teacher always or sometimes ask them to report results of their group
discussion. This implies that as for as students do not present their end product of cooperative
work, it is difficult for teachers to make assessment, to evaluate the quality and quantity of their
work and to give feedback on their “performance” by monitoring some mistakes that were over
heard and ask to improve as do better in the future. Similarly , in the second item of the above
table 15, more than two third of the students (48%) responded that their EFL teachers sometimes
give them marks on base of their participation in cooperative learning tasks. Even not least number
of students (21.1%) replied teachers always give marks rely on their roles. This shows personal
involvement of students do not relate to their achievement. In the third item which says "EFL
teachers give feedback for students after cooperative learning work ““, more respondents (44.4%)
reported us their teachers sometimes give them feedback on the cooperative learning discussion,
where as large number of students (24.4%) said that teachers never give feedback for their work.
Based on the relevant responses, it is possible to say that students face difficulties to distinguish

their success and failures in one to five cooperative learning.
4.3.2. Students’ roles

In interactive classrooms, students play crucial roles for the teaching and learning process of
English as a foreign language (see 2.11). They play great contribution in developing their

communicative competence by interacting with their teachers and peers. They work together in



small cooperative learning up. In cooperative learning, students learn one another, tutor their

friends, contribute their share to accomplish cooperative learning task, monitor and assess their

learning process. This part presents data which were collected so as to get information the kind of

roles EFL students play in one to five cooperative learning structures. As well, responses of subject

were analyzed and interpreted as follows.

Table 16. Student’s roles when they are in EFL classrooms.

No | When you are in English Always Sometime | Rarely Never
language classroom, how often No | % No | % No % No | %
you play the following roles?

1 Sit on their own cooperative 1 |11 |23 |26 52 58 14 |16
learning group

2 Care others’ learning 19 | 211 |45 |50 12 133 |14 |16

3 Responsible for their own 12 | 133 |22 |244 |54 60 2 2.2
learning

4 Ask for help 33 |36 30 |33 12 133 |15 |17

5 Use English in cooperative 38 |42 38 |42 4 44 |10 |111
learning discussion

6 Everyone contributes his/her 28 | 311 |36 |40 13 144 |13 | 144
share for the success of
cooperative learning

7 Evaluate their working together 23 | 255 |31 |344 |22 244 |14 |16

In first item of the above table 16, large number of participants (58%) responded that they rarely

sit in their own proper place. While students (1.1%) in number confirmed as they always sit in

their cooperative learning groups. From this point, it is clear that there are students who do not

take parts in there cooperative tasks.

As the second item in table 16 revels half of the participants (50%) believed that they sometimes

care about others learning whereas (21.1%) of respondents always care their group mates learning.




Still there are students (16%) and (13.3%) who rarely or never care others learning on the base of

this finding we can say students’ team work or social skills are not in a good condition.

On the other hand, results in item table 16 demonstrate most students (60%) said they are rarely

responsible for their own learning.

The forth item which says”Ask for help” shows that large of the participants of this study (36%)

responded as they always or sometimes ask for help.

Which more than one third of the respondents admitted that they sometimes ask for help. The
finding in item 5 table 16, depicts that great number of subjects (42%) replied as or they always or
sometimes use English language in cooperative learning discussion. Whilst more than one third of

the students (33%) confirmed they rarely use English language in cooperative learning discussion.

At the sometimes, the sixty item in table 16 reveals more than two third of the respondents (40%)
supposed to everyone sometimes contributes his/her share for the success of the cooperative
learning. Despite the fact that not small number of students (31.1%) answered as everyone always
contributes his/her shares for the success of cooperative learning. Regarding this point, teachers in
the interview said, “they didn’t play properly”. Few active learners do cooperative learning tasks

but the rest simply write their names”. There is no interaction or communication.

The last item in the above table presents participants, responses to their role in one to five
cooperative learning. Half of the respondents (34.4%) reported as sometimes they evaluate their
working together. As the sometime, equally important number of students answered that they

always or rarely evaluate their working together.

4.4. EFL teachers’ and students perception towards advantage of one to five

cooperative learning.

As the literature (see 2.4) demonstrates that in situations like Ethiopia, where EFL learners don’t

have access to practice the language outside class-room.

Classroom interaction is very pertinent interaction b/n students and teachers and among students

themselves is realized and manifested through using cooperative learning.



In more general sense, cooperative learning work benefits EFL students in three areas of language
development (1) offers learners exposure to a range language items and language functions in
which cooperative mates provide an extra input source, in addition to teachers and instructional

materials.

(2) in areas students talk in the target language and enables them to learn/recognize that speaking
skill is developed through speaking or oral practice and(3) encourage pear interaction for

communication and for meaning negotiation.

Here, endeavors ware made together data from the participants this research to explore advantages
of one to five cooperative learning structure in EFL classrooms. Data are presented and analysis

below

4.4.1. General academic advantages

Table 17. Academic benefits that students obtain from using one to five cooperative learning

No | Working in one to five cooperative |  Strongly Strongly
learning agree Agree Disagree disagree

No % No | % No | % No | %

1 | Group learning foresters exchange of | 43 48 |36 |40 11 | 122 |- -
knowledge information and

experiences

2 | Make problem solving easier 34 38 |36 |40 10 |11.1 |10 |111

3 In cooperative earning students great | 20 22 |45 |50 21 (233 |4 4.4
responsibility for their own and for

their cooperative group

4 | Enables learners to help weaker | 17 19 |38 |42 33 |36 2 2.2

students in cooperative learning

5 | Learners actively participate in the | 19 21 |43 | 477 |14 |16 14 |16

teaching/ learning process

6 | Cooperative learning stimulates | 36 40 |38 |42 14 |16 2 2.2

metical thing




7 In cooperative learning, students | 12 13. |54 |60 12 | 133 |12 |133
receive useful/helpful feedback from 3

their partners

The findings in the first item of table 17 reveal that most of the subjects of the current study (48%)
strongly agreed as one to five cooperative learning fosters exchange of knowledge, information

and experiences.

Interview results show that “members can exchange ideas. They help each other’s particularly,

weaker students learn more from cooperative mates”

Similarly, in the second item of the above table, large number of students (40%) agreed or strongly
agreed (38%) on one to five cooperative learning made problems - so using easier.

On the other hand, in item three of the above table, more than half of the respondents (50%) agreed
and some respondents (23.3%) disagreed working in one to five cooperative learning enables
students to great responsibility for their own and for their cooperative learning. While a few
respondents (22%) strongly agreed and few respondents strongly disagreed with the statement say
“working in one to five cooperative learning structures enable student’s great responsibility for

one to five cooperative learning.

As item four in table 17 demonstrates majority of respondents (42%) agreed and disagreed as
working in one to five cooperative learning enable students to help weaker learners in cooperative
learning./ still small number of students(2.2%) strongly disagreed with the idea in which one to

five cooperative learning enables learners to help weaker students.

Likewise, item five in the above table presents the responses of participants in the work of finding.
More than half of the respondents (48%) agreed and some respondents (21.1) strongly agreed, but
the two respondents responded on the same level (16%) disagreed or strongly disagreed about one
to five cooperative learning actively participates in the teaching learning process.

The results in the sixthly item show that more than two third of the subjects (42%) and (40%)

respondents agreed or strongly agreed about cooperative learning stimulates critical thinking.



Whereas the a few respondents (16%) disagreed and few respondents (2.2%) of them strongly

disagreed about the stimulation of critical thinking.

The last item of 17 presents that greater part of respondents (60%) agreed while the rest of

respondents (13.3) equally strongly agreed disagreed and strongly disagreed respectively.
4.4.2. Advantage Related EFL Learning and Teaching

Table 18

No | Working in one to five cooperative | Strongly Strongly

learning agree Agree Disagree | disagree

No| % [No| % |[No| % |No| %

1 Cooperative  learning  makes | 17 |19 |31 |34.4 |40 |44 2 |22

students to stay on tasks

2 One to five cooperative learning | 14 |16 |26 |29 33 | 36 17 |19

enables students to practice English

language
3 Cooperative learning improves | 22 | 24. |33 | 36 23 | 26 12 | 133
language performance 4

4 Cooperative  learning enhance | 28 | 31. |45 |50 12 {133 |5 |6

communicative skills 1

5 Cooperative  learning increase | 26 |29 |43 |48 4 (44 |17 |19

students motivate to learn English

The first item of table 18 reveals that majority respondents (44%) disagreed and some of
respondents (34.41) agreed as one to five cooperative learning made students to stay on their task
in EFL class-room. Where as participants that less number of respondents (19%) strongly agreed

and respondents (2.2%) strongly disagreed respectively.

Results in the second item show that nearly the same number of respondents (36%) disagreed
and(29%) agreed respectively as cooperative learning enabling students to practice English
language where as a few respondents (19%) strongly disagreed and the respondents (16%) agreed

about one to five cooperative learning enabled learners to practice their language.



In the third item of the above table 18, majority of respondents (36%) agreed while nearly the same
number of respondents (26%) and (24%) disagreed and strongly agreed respectively an
cooperative learning improve language performance but the respondents (13.3%) strongly
disagreed the role of cooperative learning to improve language performance.

The finding in the forth item of tale 18 presents students view towards one to five cooperative
learning structures. Accordingly, large number of respondents (50%) agreed and some of
respondents (31.1%) strongly agreed cooperative learning enhance communicative skills and a few
of them (13.3%) disagreed and the least respondents (6%) strongly disagreed about cooperative

learning enhance communicative skills.

The last item of table 18 shown the respondents (48%) agreed or some respondents (29%) strongly
agreed and a few subjects (19%) strongly disagreed and respondents (4.4%) disagreed about

cooperative learning strategy enhance students’ motivate to learn English.

4.4.3. Improves the Learning Environment

Table 19. One To Five Cooperative Learning Is Interesting

No | Working in one to five cooperative | Strongly | Agree Disagree Strongly
learning agree disagree

No % |[No|% |No |% No | %

1 | One to five cooperative learningisfun |14 |16 |59 |66 (10 |111 |7 |8

2 | Makes classroom interesting 23 |26 |28 [31 |28 |31 1 |11

environment for learning

The result in the first item of the above table demonstrate that very great number of respondents
of the present research endeavors (66%) agreed with statement which says “one to five cooperative
learning is fun. On the base of these findings we can say in one to five cooperative learning students

feel relaxation and enjoyment.

In the same way, result recorded in item two table 19 suggest that huge number of respondents
(31%) agreed or disagreed with the idea that says “one to five cooperative learning makes
classroom interesting environment for learning” we can under stand that from this point to students

are either happy or unhappy with being one to five cooperative learning.



4.4.4. Social Benefits

Table 20. Social benefits that students get from participating in one to five cooperative learning

No | Working in one to five cooperative |  Strongly Agree Disagree | Strongly

learning agree disagree

No| % |No| % [No| % |[No| %

1 Cooperative learning enables to |28 |311 |36 |40 |17 |19 9 |10

make new friends

2 Cooperative learning fosters team | 26 | 29 28 |31 |26 |29 10 | 11.1
sprit

The first item in the above table 20 reveals respondents’ view about social benefits of learning in
one to five cooperative learning. As one can say from the table, large number of students (40%)
witnessed agreed as one to five cooperative learning enables to make new friends. Some
respondents (31.1%) strongly agreed about one to five cooperative learning enabled them to make
new friends. A few respondents (19%) disagreed and (10%) of respondents strongly disagreed

respectively about one to five cooperative learning enabled them to make new friends.

Similarly, results in the second item table 20 described more than two third of respondents in this
study (31%) agreed and respondents (29%) strongly agreed or disagreed about cooperative

learning foster team spirit.

4.5. EFL teachers’ and students perception towards disadvantage of one to five

cooperative learning structures

In this section, effort was made to explore some information that could depict whether EFL
teachers’ and students’ have negative perception to wards of one to five cooperative learning or

not.

Table 21. Negative out look of students and teachers

No | Working in one to five cooperative | Strongly Agree Disagree Strongly
learning agree disagree




No| % | No % No % No %

1 In one to five cooperative learning , |17 |19 |28 |31.1 |28 |311 |17 19

weaker become more weaker

2 | One to five cooperative learning creates | 33 |36 |33 | 36 6 7 19 21.1

dependence

3 | Cooperative leaders are over loaded in |24 |27 |28 |311 |27 |30 11 12.2

one to five cooperative learning

4 | One to five cooperative learning is |17 |19 |28 |31.1 |38 |42 7 8

west’s of time

5 Members are free from works in|17 |19 |38 |42 13 14.4 | 22 24.4

cooperative learning

6 | Even if members don’t participate in |31 | 34. |26 |29 23 | 26 10 111
cooperative works, their name will be 4

written on assignment papers.

With regard to the first item of the above table 21, more two third of respondents of the research
(31.1%) disagreed or agreed with statement which says “in one to five cooperative learning
structures, weaker become more weaker” on the other hand, afew respondents (19%) strongly

agreed or strongly disagreed about one to five cooperative learning weaker become more weaker.

Teachers in the interview said, “only active learners dominate the classroom. Weak students didn’t

have opportunities to practice the target language.

The finding the second item of table 21 show the half of the respondents (36%) strongly agreed
or agreed to the statement “one to five cooperative learning creates dependence” on the other hand
a few members of respondents(21.1%) strongly disagreed and few of them(7%) disagreed on one

to five cooperative enabled students to become dependence in their learning .

At the same time, results in item three table 21 present respondents’ responses. Accordingly large
number of respondents (31%) and (30%) agreed or disagreed about cooperative leaders are over

loaded in one to five cooperative learning.



Some respondents (27%) strongly agreed about cooperative leaders are over loaded in one to five
cooperative learning are over loaded in one to five cooperative learning where as few respondents
(12.2%) strongly disagreed about it. However, more than two third of respondents witnessed that
cooperative leaders are over loaded in one to five cooperative learning. Interview results deep-
rooted that;” the cooperative leaders do all tasks of the group. He/she is over loaded. The rest

members didn’t taking part in activities.

According to item 4 in the above table 21, greater number of respondents in the presents research
work (42%) replied disagreed about one to five cooperative learning is a waste of time . on the
other hand, respondents (31.1%) agreed and a few respondents(19%) strongly agreed on one to
five cooperative was nothing apart from west of time and lastly almost more respondents (8%)

strongly disagree about one to five cooperative learning is west of time.

Regarding in the fifth item of table 21, indicate that a larger number of respondents (423%) agreed
and some of the (24.4%) strongly disagreed about the members of cooperative learning were free

from works.

Almost similar number of respondents (19%) and (14.4%) were strongly agreed or disagreed on

the case of cooperative members were free from works respectively.

In the last item of the above 21, greater number of respondents in the study (34.4%) strongly
agreed, and nearly the same respondents (29%) and (26%) were agreed or disagreed, even though
the group members didn’t participate in cooperative works the name of students would be written
an assignment paper. Teachers in the interview admitted that “few active learners (possibly group

leaders) do group tasks and the rest simply write their names the product.

4.6. General view of EFL teachers and students to wards one to five cooperative

learning structures

Table:- 22. The effectiveness of one to five cooperative learning



No | Working in one to five cooperative | Strongly Agree Disagree | Strongly

learning agree disagree

No [% |[No |% |[No [% |No | %

1 One to five cooperative learning is |23 |26 | 36 40 (17 |19 |4 |41

effective in learning and teaching EFL

Table 22 presents general perception of respondents towards in one to five cooperative learning in
EFL classrooms. Accordingly majority of respondents (40%) agreed and a few respondents (26%)
were agreed or strongly agreed about one to five cooperative learning was effective in learning
and teaching EFL. Interview results confirmed this finding that they can’t say it was effective in
learning and teaching because they didn’t practice English language, instead they used their

vernacular language.

4.7 factors that affect student’s participant on in one to five cooperative

learning

In this section, an effort was made to assess whether some personal and situational factors that
could affect the implementation of one to five cooperative learning in preparatory school EFL
classroom or not. The data obtained from respondents were presented and discussed below in table
23 and 24

4.7.1. Personal factors

Table 23. Factors related in individual personality

No Personal factors To high | Some extent | Little effect
No effect
extent




No | % No % No | % No %

1 Lack of language proficiency 40 |444 |36 40 7 8 7 8
2 Anxiety 38 |42 28 31.1 |14 |16 10 11.1
3 Leadership problem 23 |26 33 36 22 |244 |12 13.3
4 Lack of cooperative experience |40 |44.4 |26 29 17 |19 7 8
5 Lack of self-esteem 22 | 244 |31 344 |26 |29 11 12.2

Law English language proficiency was one of the reasons that lead to non participant in

cooperative activities.

As illustrated in item 1 table 23, more than two thirds of respondents (44.4%) and the respondents
(40%) were lack language proficiency in high extent and some extent respectively. Similarly the
reaming respondents registered the same reply (8%) were little effect or no effect on language
proficiency. At the same time, three teachers at interview, agreed about poor English language
competence. Besides, in the second item of the above 23, two thirds of respondents of the study
(42%) and (31.1%) were admitted that high extent or at some extent anxiety affect their

participation in cooperative learning discussion.

As the results indicated in the third item table 23, depict large number of students (36%) leadership
problem in cooperative learning affected income extent whole other respondent (26%) influenced
by leadership problem in high extent in cooperative learning. On the contrary, a few respondents
(24.4%) were little effect on leadership problem where as respondents (13.3%) were no effects on

leadership problems in cooperative learning.

On the other hand, lack of group experience is another problem that affects student’s involvement
in cooperative learning discussion. According to item in the above table 23, maximum number of
respondents (44.4%) had poor experience at high extent in cooperative learning. Besides to that
the respondents (29%), (19%) and (8%) had poor experience in some extent or little effect or no

affect in cooperative learning respectively.

The last item 5 of the above table 23 demonstrated that great number of subjects in the study

(34.4%) had lack of self —esteem in some extent in cooperative learning. Whereas a few



respondents nearly the same (24.4%) and (29%) in high extent or little effect in constructing self-

esteem in cooperative learning.
4.7.2. Factors related situations

Table :- 24. Situational factors

No Situational factors To high
extent Some extent | Little effect No effect
No | % No % No |% No %
1 | Group size 19 |21.1 |36 40 13 | 144 |22 24.4
2 | Group composition 19 |21.1 |33 36 16 |18 22 14.4
3 | Group cohesiveness 22 (244 |31 344 |15 |17 22 24.4
4 | Nature of one to five 26 |29 22 244 |14 |16 28 31
cooperative learning

Classroom arrangement was one of the factors mentioned as influencing students’ participation in
one o five cooperative learning. As indicated in the first item of table 24, larger number of
respondents (40%) admitted that group size to some extent affected their engagement in

cooperative work.

This implied that being six or more than that had a negative impact on student’s active involvement

in cooperative tasks.

Findings, in the second item of the above table, show that number of students (36%) largely
affected to some extent in group composition where as respondents (21.1%) and (18%) were
affected to high extent or little effect on group compost ion in cooperative learning respectively.
On the other hand, respondents (24.4%) confirmed group composition had no effect in cooperative

learning.

At the same time, in the third item of table 24, great number of respondents (34.4%) were affected
by group cohesiveness to some extent whereas, the same number of respondents replied (24.4%)
were influenced by group cohesiveness to high extent or no effect in cooperative learning. On the
contrary, few respondents (17%) were affected by group cohesiveness at little effect in cooperative



learning. At the end in item 4 on the above table shown that large numbers of respondents (31%)
were influenced by the nature of one to five cooperative learning with no effect. Whereas, a few
respondents (29%) at high extent affected by nature of one to five cooperative learning. According

to results, seating arrangement was a problem in interactive EFL classrooms.

As illustrated in the forth item class rooms arrangement affect engagement in one to five
cooperative learning. During classroom observation, the researcher observed classrooms were

crowded by combined desks and students sit in rows.
4.8. Classroom Observation

The primary role of classroom observation in this study was to see what both teachers and students
faced problems when using one to five cooperative learning. It was intended to address the first
broad question raised under the objective of the study. To investigate problems that teachers and
students face when using one to five cooperative learning. That means it was designed to observe
whether or not teachers and students faced problems in one to five cooperative learning.

The observation was also used to get some insights in to the absence or presence of teacher’s and

student’s problem faced in one to five cooperative learning.

The secondary role of classroom observation was together supporting data for the information
obtained through the questionnaires. In other words, the observation was made to parity the
response of subjects through questionnaires. That means do teachers and students exercise their
roles to reduce learning problems. There were six sections in grade 11, two sections were randomly

observed two times and the following analysis were written below.

4.8.1. Observation analysis
Table -25 Student related problems

No Respondent’s responses

Yes No

No| % |[No| %

1 Do students seat on their assigned cooperative learning group? - - 3 100




2 Do all students actively participated on the present lesson? 1 |333| 2 | 66.6

3 Do you usually support or motivate students to perform their 3 | 100
activities

4 Do you students are satisfied (interested) with activities given? |1 |33.3 | 2 |66.6

Based on prepared checklist both teachers and students related problems were obtained during

observation.
4.8.2. Teachers related problems

An observation analysis indicated that one to five cooperative members were not sat on their
assigned place. This showed that students were not interested in their one to five cooperative
groups. On the other hand, more than half percent of students were not actively participated in
their cooperative members and didn’t motivate students to perform the activities. This motion
indicated that teachers were less attitude to implement one to five cooperative learning and also
hard little enthusiasm to wards one to five cooperative learning.

4.8.3. Student related problems
Table -26 Teacher related problems

No Respondent’s responses

Yes No

No % No %

1 Are you interested with your one to five cooperative group 10 1111 | 80 | 888
formation?

2 Do your teacher motivate you to perform the activities 20 (222 | 70 77.7

3 Do you receive useful /helpful/ feed back from one to five | 30 33.3 |60 66.6
cooperative mates

4 Do you utilize your roles effectively? 10 11.1 | 80 88.8

With respect to observation analysis on students problem implied that majority of students more

not interested with their cooperative mate’s formation.

In additions, teachers were not motivate students while the discussion was in progress. Besides,
more than half of students didn’t give feed back and also were not kept their role expected from
them. The above information indicated as students were negative attitude to wards one to five

cooperative learning.






CHAPTER FIVE

SUMMARY, CONCLUSION AND RECOMMENDATION

This chapter presents the summary, conclusion and recommendations of the study. Firstly, a
summary of the study and the major findings are made secondly, conclusion of the fundamental
findings are drawn. Finally some possible recommendations are launched on the basis of the
findings of the study.

5.1. Summary

The objective of this study was to assess the implementation of one to five cooperative learning

and the attitudes of teachers and students to wards it in Negelle Preparatory School.

So as to achieve this objective, the following research questions were raised in the study.

1. What problems do teachers and students face when using one to five cooperative learning
in EFL?

2. What do preparatory school teachers and students play their expected roles in
implementing one to five cooperative learning not?

3. How do teachers and students of preparatory school perceive one to five cooperative
learning?

4. What are the positive effects of one to five cooperative learning on preparatory school

language performance?

In order to answer the research questions indicated above, the researcher employed different

research instruments. EFL teachers and students of these schools were the subjects of the study.

Essential sampling technique was used to select students and these students were selected using
simple random sampling techniques. And all EFL teachers were selected. Accordingly, three
teachers and three hundred number of students were selected in a given sample school, out of these,
ninety students from grade eleven were embedded to the study through simple random sampling
technique. The data were gathered mainly through questionnaire, observation and interview. The

data collected through questionnaire, observation and interview check list was analyzed using



simple descriptive statistics such as frequency and percentage. Finally based on the analyzed data,

the following findings were obtained.

Major findings:

Knowledge and attitude of teachers and students to wards cooperative learning.

It was found that all teachers and majority of students didn’t know the essential elements
of one to five cooperative learning

It was also found that teachers seem to have a favorable attitude towards one to five
cooperative learning

It was found that students have less attitude to wards one to five cooperative learning.

Practices of one to five cooperative learning:

The analysis of the data gained through questionnaire, interview and observation ascertained that:

1.

The extent of the practice of one to five cooperative learning was found to be low. This
was confirmed by the following findings:

Teachers didn’t assign individual responsibility ( responsibility were not equally shared
among students)

Cooperative activities were dominated by few students ( almost none) This was one of the
problem faced by teachers.

Cooperative group were not proportional in terms of their size.

Teachers didn’t take prior training about one to five cooperative learning. This resulted in
negative attitudes towards one to five cooperative learning.

Almost all teachers gave great emphasis to teachers centered method. Law perception about
one to five cooperative learning.

Cooperative group were formed based on students’ seats ( different ability grouping was

not imagined) classroom conditions

The result of the study shows that the arrangement of seats and the background of classroom

of the school being observed were not supportive for practice of one to five cooperative

learning. It was also found that teachers didn’t arrange seats in the way to implement one to

five cooperative learning.(This is the problem faced when implementing one to five

cooperative learning.)



5.2. Conclusions

Based on the findings of the study, the following conclusions were drawn.

1.

With regard to the attitude of teachers and students towards one to five cooperative
learning.The finding of the study revealed that teachers and students didn’t practice in the
actual classrooms; their attitudes seem to be negative. Therefore it can be concluded that
teachers and students didn’t implement one to five cooperative learning, their attitude
towards one to five cooperative learning seem to be negative.

The analysis of the questionnaire items filled by students indicates that the majority of the
participants didn’t seem to have a clear view point (perception) about one to five
cooperative learning.

However, the data collected through interview and some open ended questionnaires from
teachers indicates that almost all participants known why and how to implement
cooperative learning in classroom instructions.

Thus, it can be possible to conclude that teachers seem have basic knowledge cooperative
learning.

Regarding problems of teachers and students facing in using one to five cooperative
learning (class-room condition) i.e. arrangement of seats and class size. The result of the
study showed that the size of the cooperative group were not supportive for one to five
cooperative learning implementation.

During one to five cooperative learning teachers and students were not plays their expected
roles with following points. (missed point)

Sharing cooperative tasks equally

Making all students equally active

Making cooperative groups proportional in terms of size.

From this, one can conclude that teachers and students lack the necessary skills or procedures

of cooperative learning implementation.

5. With regard to training, it was founded that teachers did not get any training about

cooperative learning as a result their knowledge and practice has been, greatly affected.



Therefore, it can be concluded that, because of lack of training on cooperative learning,

teachers appeared to have inadequate knowledge of cooperative learning.

5.3 recommendations

Based on the findings of the study, the researcher would like to forward the following

recommendations for the implementation of one to five cooperative learning.

1.

Implementation of one to five cooperative learning has been found low and how students
and teachers perceive one another and interact each other is a for gotten aspect of
instruction. For this reason the researcher believe unless teachers get training it face
problem for them to be equipped with the necessary assumptions of cooperative learning
that enable them implement cooperative learning effectively consequently, adequate
training time should be devoted to familiarize teachers with how and when to effectively
implement cooperative learning in classroom instructions.

It is recommended that students need to be taught the appropriate interactional skills.
Knowing how to work effectively in a cooperative team is not something that comes
naturally to anyone. Therefore, teachers must help students to be aware the necessary skills
for successful one to five cooperative learning tasks. Like other skills, cooperative learning
skills need to be taught.

It is also suggested teachers should make lessons and tasks need to be well organized and
assign roles for every individual to discourage free-riding. Besides, make the one to five
cooperative tasks to have some parts that cannot be performed by one or two students rather
need participation to all members.

The classroom condition was not arranged in the way to facilitate one to five cooperative
learning. It was also observed teachers formed cooperative learning groups based on
students’ seats.

This affects the assumption of one to five cooperative learning. For instance, it affects
students’ academic achievement and social skills. Hence, teacher should be aware of the
impact of classroom conditions and grouping mechanisms on students’ meaningful

learning.



Therefore, the first or learning should be arranging classroom conditions in the way
suitable to implement different kind of one to five cooperative learning and forming diverse
ability grouping should also be given due emphasis.

More importantly, officials and concerned bodies are recommended to improve some
natures of one to five cooperative learning and to match with pedagogical science. It should
be flexible in (1) grouping only achievement (2) determining group size (3) selection of
members.

. The focus of this paper was delimited only assign and implementing of one to five
cooperative learning and attitude of teachers and students towards it. Therefore, the
researcher would like to suggest that future research should be undertaken with regard to
the attitude of parent and factors that affects the implementation of one to five cooperative
in the sample schools.
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APPENDIX-I

ADAMA SCINCE AND TECHNOLOGY UNIVERISTY
SCHOOL OF HUMANITIES AND LAW
DEPARTMENT OF ENGLISH
Questionnaire for students
Dear students:
The purpose of this questionnaire is to collect information about one to five cooperative learning
in preparatory school English language classrooms. Your genuine answers will help the researcher
to know how one to five cooperative learning is implemented and its effectiveness in English
language. Hence, you are kindly requested to response to all questions carefully and honestly
according to the instructions give to each question. Your information will be used only for the
research purpose and will be kept confidential.
Note: You need not to write our name. Choose the answer which you believe it express your idea.
Thanks for your cooperation
Part 1.0ne to five cooperative group formations
The following information is related to one to five cooperative answer and indicate it by
circling.

1. s there one to five cooperative group learning strategy in your classroom?

A.  Yes B. No
2. Are you a member of one to five cooperative group learning?
A. yes B. No

3. Who construct cooperative groups in your classroom?
A. Home teacher B. English teacher C Ours

4. How many students are there in your cooperative group?

A. 6 B. 5 C. 4 D. 7 and more than 7
5. In your COOperative group-----=-=-=-=========mmmmmmmmmmee are there.
A .only girls B. Only boys’ C .Both boys and girls

6. Isthere a problem faced in constructing one to five cooperative group?
A. Yes B. No

7. Do you feel positively about one to five cooperative group learning?



A. Yes B. No
8. Who select the group leader in your group?
A. Our homeroom teacher B. Our English teacher C. We, members
9. In your group, the role group leading is changed from one member to another time to
time
A. No B. Yes

10. How are students grouped in to different groups? Based on their

A. Age B. Attainments C. Interest D. Mixed achievement E.
Gender
11. In your group students are there.
A. Low achiever B. High achiever C. Medium D. All times of
achievers

12. In your group the group leaders is

A. Low achiever B. High achiever C. Medium achiever
13. How often does your EFL teacher use one to five group learning in the classroom?
A. Always B. Sometimes C. Rarely D. Never

14. List some other views you have about one to five cooperative learning




Part I1. Perception about one to five cooperative learning

15. How much do you agree to the following ideas? Please indicate your answers by putting a tick
)

In the table according to the response scales given underneath.

1. Strongly agree  2.Agree 3.Disagree 4. Strongly disagree

No | Working in one to five cooperative learning

1 In one to five cooperative learning, the weaker

become more weaker

2 Cooperative learning foster exchange of

knowledge, information and experiences

3 Make problem solving easier

4 | One to five cooperative learning creates
dependence

5 Cooperative learning increase students’

motivation to learn English

6 In cooperative learning students receive

useful/ helpful feedback from their partners

7 Cooperative group leaders are overloaded in

cooperative group learning

8 In cooperative learning students create

responsibility for myself and the group

9 Enables learners to help weaker learners in the

cooperative group

10 | Cooperative learning enhances communication
skills

11 | Cooperative learning improve language
performance by giving opportunities for

practice

12 | Learners actively participate in the

teaching/learning process




13

Cooperative learning is fun

14

Cooperative learning makes new friends

15

One to five cooperative learning is wrests of

time

16

One to five cooperative learning enables
students to practice English language

17

Cooperative learning makes students to stay

on tasks

18

Members are free from works in cooperative

learning

19

Cooperative learning stimulates critical

thinking

20

Cooperative learning fosters team sprits

21

Even if members do not participate in
cooperative learning works, their name will be

written on assignment papers

22

One to five cooperative learning is effective in

learning and teaching EFL

23

Makes classrooms interesting environment for

learning

16. List some other roles your English teacher play




Part III. Teachers’ Role

15 .When you are in English language classroom, how often does your English teacher

play the following roles effectively? Make a tick (v") in the table below.

No Teacher’ roles Always | Sometimes Rarely | Never

1 Arrange the classroom into different
cooperative groups

2 State the reason for using cooperative
learning

3 Structure cooperative tasks

4 Give roles for each members of
cooperative group

5 Explain cooperative group tasks with
enough example

6 Request students to use English in
cooperative group discussion

7 Ask question for members to check
their active involvement in the
discussion

8 Allocate sufficient time for group
discussion

9 Monitor cooperative group activities
and engagement of every student in
task doing

10 | Increase when needed to improve task
work and team work

11 | Give marks for students based on their
participation in cooperative group
discussion

12 | Summarize students discussion




13

Ask students to report on their

discussion

14

Rotate roles for each member of a

cooperative group

15

Give feedback for students

16

Teach students about cooperative

learning, its benefits and skills of

working together

17

Provide extra materials

17. List some other roles your English teacher play

Part IV. Students’ Roles

18. When you are in English language classroom, how often you play the following

roles? Please indicate your answer by putting a tick (v ) in the table.

No

Students’ roles

Always

Sometimes

Rarely

Never

1

Sit in own group

2 Care others’ learning

3 Responsible for own
learning

4 | Ask for help

5 Use English in
cooperative learning
discussion

6

7 Evaluate their

working together

19. List some other roles you play




Part V .Possible factors affecting your participation
20. To what extent the following factors affect your participation during cooperative

group discussion? Put a tick (v ) according to the response scale given in the table.

No Factors To high | Some Little No
extent extent | extent effect

Lack of language proficiency

Anxiety

Leadership problem

A Wl N R

Lack of cooperative group

experience

Lack of self —esteem

Group size

Group composition

Group cohesiveness

O©| O N| o O

Seating arrangement

10 | Nature of one to five

cooperative group

THE END
THANK YOU VERY MUCH INDEED!!



APPENDIX-II

ADAMA SCINCE AND TECHNOLOGY UNIVERISTY
SCHOOL OF HUMANITIES AND LAW
DEPARTMENT OF ENGLISH

Questionnaire for Teachers

Dear teachers:-
The purpose of this questionnaire is to collection information about one to five group learning in
preparatory school English language classroom. You precise answers will help the researcher to
know how one to five cooperative group learning is assessed and its effectiveness in English
language. Hence, you are kindly requested to response to all the questions carefully and honestly
according to the instructions give to each question. Your information will be used only for the
research purpose and will be kept confidential.
Note:- you need not write your name
Choose the answer which you believe it your idea.

Thanks for your cooperation!
Part I: - The following information is related to one to five cooperative learning.
Please choose an appropriate answer and indicate it by circling.

1. Isthere one to five cooperative groups in your teaching class-room?

A. Yes B. No
2. s there any problem encountered constructing one to five cooperative learning?
A. Yes B. No

If yes; what are those problems?

3. Is there positive effect in implementing one to five cooperative learning?
A. Yes B. No

I yes; what are those positive effects?




4. s there any role played by teachers in implementing one to five cooperative group
learning?
A. Yes B. No

If yes; what are the expected role?

How often do you use one to five cooperative group learning?
A. Always B. Rarely C. Sometimes D. Never
Part I1: - views about one to five cooperative learning
5. How much do you agree to the following ideas? Please indicate your answers by putting
a tick (v) in the table according to the response scales given below

1. Strongly agree 2. Agree 3.Disagree  4.Strongly disagree

1 Cooperative group learning fosters exchange of knowledge,

information and experiences

2 Cooperative group learning increases students motivation to

learn English

3 In cooperative group learning, students receive helpful feed

back from their partners

4 Cooperative group learning fosters team spirit

5 No problem is faced when implementing one to five

cooperative learning

6 Cooperative learning enhances language proficiency

7 Teaching students in one to five cooperative group is

advantageous

8 Teachers play a crucial role in implementing one to five

cooperative learning

9 One to five cooperative learning is a best method of learning




APPENDIX-I1I
ADAMA SCINCE AND TECHNOLOGY UNIVERISTY
SCHOOL OF HUMANITIES AND LAW
DEPARTMENT OF ENGLISH

Interview for Teacher

1.

© o N o

11.

12.
13.
14.

How often do use one to five cooperative group strategies in your EFL classroom?
Why?

Do you assign different roles for cooperative group members?

Do you rotate these roles from one to another, so as to enable learners to develop
various social skills?

Do you think that students play their roles properly? If not, what happens?

What do you think the advantages one to five cooperative group work learning over
whole class instruction?

What about disadvantage?

Do you think that a group should have a permanent leader? If yes why?

Do you provide extra learning materials rather than students’ textbook for students?

Do you allow them sufficient time for group discussion?

. How do you like the seating arrangement of students to be during cooperative group

discussion?
What factors do you usually affect cooperative group discussion in your EFL
classroom?

What roles do you play during cooperative work discussion?

Do you get ongoing support from the school or any other?

Do you think that one to five cooperative group learning is effective in learning
English language?
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ADAMA SCINCE AND TECHNOLOGY UNIVERISTY

SCHOOL OF HUMANITIES AND LAW
DEPARTMENT OF ENGLISH

Class Room Observation

Student related problems

Yes No
1 Do students seat on their assigned cooperative learning group?
2 Do all students actively participated on the present lesson?
3 Do you usually support or motivate students to perform their
activities
4 Do you students are satisfied (interested) with activities given?
Teacher related problems
Yes No
1 Are you interested with your one to five cooperative group
formation?
2 Do your teacher motivate you to perform the activities
3 Do you receive useful /helpful/ feedback from one to five
cooperative mates
4 Do you utilize your roles effectively?




