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ABSTRACT
In this study an attempt was made to explore the teaching of the listening skills which aims to
identify students' listening comprehension problems at Ginchi Preparatory School in EFL classes.
Moreover, it examines whether EFL teachers teach listening skills properly and provide students
with appropriate listening tasks. In this case, the participants of the study were 92 grade twelve
students and four EFL teachers of Ginchi Preparatory School. The instruments used in the study to
gather data were observation, questionnaire and semi-structured interview.
In this study, the researcher used research design and methodology to gather data appropriately. In
this case, the obtained data through the above tools were analyzed and interpreted accordingly.
Therefore, the study found out the following major factors that influenced students' listening
comprehension. These are students’ factor, teachers' factor, listening texts factor, failure to
concentrate, physical setting and so on. As far as the student factors are concerned, the finding of
the study revealed that listening comprehension was influenced by the students’ lack of interest to
learn listening and their poor background in learning listening. Teachers’ lack of motivation to
teach listening and their in-adequate qualification in teaching English in general and listening in
particular were also other factors that influenced learners' listening comprehension in this school.
In addition to this, the speed of the speaker, pronunciation and speaking style were also the major
barriers of the speaker. Regarding on the listening texts factors, the study exposed that the
difficulty of the listening texts for implementation, complexity of the texts and lack of listening
materials were the factors that influenced students' listening comprehension. Furthermore, as far
as concentration was concerned while listening activities, students lose focus which resulted from
the length of the listening texts, poor quality of the speakers' sound, interest and so on.
Finally, the study recommends that students should learn listening starting from lower grade and
they should be exposed to classroom listening practices. In addition, they ought to be engaged in

listening activities outside the classroom to make them familiar with listening activities.
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CHAPTER ONE: INTRODUCTION
The following sections provide an overview of this study. Thus, these points are briefly discussed
with the aim of elaborating major activities. These are background of the study, statement of the
problem, objectives of the study, research questions, significance of the study, delimitation of the
study, limitation of the study and definition of key terms.
1.1 Background of the Study
Listening is one of the macro skills through which language teaching and learning is realized. It is
an essential skill for students to understand the spoken message. It also enables teachers to
comprehend the work of pupils during listening task. In spite of the crucial role, listening
comprehension attracted little attention in terms of both theory and practice. While other three
skills receive direct instructional attention for many reasons. For instance, teachers often expect
students to develop their listening skill through gradual or unconscious assimilation of knowledge
and without any assistance (Mendelsohn, 1984). It is believed that if students listen to the target
language all days, they will improve their listening comprehension through the experience etc.
According to Underwood (1989) the root of audio-lingual which lies in the early years of the 20"
century had a significant influence on the theories of language teaching. For example, behaviorists
drew inspiration from Pavlov’s conditioning experiments which promoted on account of behavior
in terms of stimulus and response, and suggests that these could be expanded into an ever widening
network through association and newly learned responses strengthened through reinforcement.
This shows that language is ultimately finite entities and might be learnt through practice and
imitation. This traditional approach enables listening skill as production-oriented activities.
However, arguments for listening comprehension began to be voiced in the mid-1960s by some
proponents. As these scholars, teaching comprehension of spoken speech is therefore of primary
importance if the communication aims to be reached (Morley, 2001). Then, slowly and steadily
more attention has been given to listening comprehension. Listening has been changed from being
incidental and peripheral to the status of central importance. Instructional programs expanded their
focus on pragmatic skills to include listening as well as reading, writing and speaking. Through
this, more researches, theory building and curriculum development on listening comprehension
were done. In general, the attention to listening in language teaching increased dramatically.
For this reason, aural comprehension in foreign language acquisition became an important area of
the study. Even though, listening skill is the crucial one in the basic language skills, EFL learners

have serious problems in English listening comprehension.



In Ethiopian context, listening activity is stated under each unit. However, there are different
problems that may hinder the investigation of listening comprehension. For instance, most senior
secondary school students pay more attention to English grammar, reading, writing, vocabulary,
etc. which help them to prepare themselves for University Entrance exam, because they are highly
emphasized to prepare themselves for this exam. So, listening has not drawn much attention for
learners, they are generally less aware of its importance. As Brown (1995) states that while
listening skills task is implemented in the classroom, teachers seem to test not to teach listening.
Rather than teaching listening skill, they try to direct students and read text for them as they do
listening task. Without understanding ways of doing listening task, students are enforced to do
listening activities. As a result, it remains the most neglected and the least understood aspect of
language teaching.

As Hayati (2010) many students are unable to comprehend spoken English delivered at normal
speed because they do not understand the spoken content of the lessons. Frequently, such students
lose confidence as foreign language learners. In addition to this, they have difficulty to maintaining
concentration for a long time. This indicates that difficulties in listening foreign language are
typical to listeners from different language background. Therefore, listening comprehension
provides the right conditions for language acquisition and development of other language skills.
For this reason, listening is essential not only as a receptive skill but also for the development of
spoken language proficiency.

Taking into consideration the importance of listening skill to language and its dimensions of
difficulty, this study attempted to identify the listening comprehension problems as perceived by
grade twelve students in Ginchi Preparatory School. It is also intended to motivate on these
problematic areas in listening comprehension, so an appropriate treatment measures can be taken.
It will be hoped that findings from this research will provide insights for the teaching and learning
of listening comprehension skills, and can overcome these doubts.

1.2 Statement of the Problem

Even though, listening is one of the macro skills of language teaching and essential that plays a
vital role in the language classroom by providing inputs for the students, it has been deprived of
being equally treated along with the other skills.

According to Nunan (1989) the receptive skills; listening skill is believed to be secondary skill that

stood entirely to support the productive skills (speaking and writing) for most people.



In addition to this, teaching of listening comprehension has long been somewhat neglected and
poorly taught aspect of English in many EFL programs (Mendelsohn, 1984).

The neglect of the listening skill was accompanied with an ongoing debate about which of the four
language skills (speaking, listening, reading, and writing) is the most crucial for the learning and
acquisition of a foreign language.

Among the studies conducted in Ethiopia, Tesfaye’s (2001) finding indicates that most of the
activities in teaching listening were not being practiced by most teachers in the classroom. This
means, teachers will fail to implement activities stated by the course designers. Also some EFL
teachers weren't achieve a particular stated goal on listening tasks. This caused a serious problem
in English language teaching. Also as the researcher experience and observation in EFL class,
preparatory school students were at low level of understanding listening comprehension as
expected to their grade level. Also ELF teachers weren't interested to teach listening
comprehension, because they thought that there was no sufficient material and it took more time to
teach, and also the ratio of students were large in a class to manage it simply while listening task,
etc. Furthermore, the attentions of these teachers were to prepare students for entrance exam
depend on the content of the exam which exclude listening questions. This seemed that there was a
serious problem of comprehending the spoken message in this school.

Nevertheless, as Rost (1994) large proportion of the second language research finding indicates
listening is the most important skill for language learning because it is the most widely used
language skill in normal daily life. This indicates that in day to day activities people use listening
for different purposes. If there is no listening, the listener won’t understand the spoken message.
Furthermore, listening skill is very important for the lives of students since it is used as a primary
medium of learning at all stages of education.

In Ethiopia, listening is incorporated in the English syllabuses of primary, secondary, preparatory
and higher levels of education system. As far as the listening sections of grade twelve preparatory
levels were concerned, the listening sections are based on topic related texts which are used to
practice listening for specific information, listening comprehension, taking notes from lecture’s
dictation, etc. The exercises of the listening sections are intended to develop the students’ listening
ability and to train the students to listen efficiently.

Pedagogical procedures that English language teachers should follow to teach the listening

sections are also suggested. However, from the present researcher’s experience of teaching English



in grade twelve preparatory classes, the researcher has realized that there are certain instances that
seem to contradict with most of the above assumptions and expectations.
In this respect, the researcher believes that investigating students’ problem on understanding and
making sense on spoken message, and EFL teachers' low attention on listening comprehension is a
thing that the researcher is interested to investigate the study on it. According to Devine (1982),
listening is the primary means by which incoming ideas and information are taken in. This mean it
is a receptive skill by which students receive and interpret information within short period of time.
Both in and out of the classroom, listening consumes more of daily communication time than other
forms of verbal communication.
1.3 Objectives of the Study
I) General Objectives
This study investigates the teaching of the listening skills which aims to identify students' listening
comprehension problems at Ginchi Preparatory School.
I1) Specific Objectives
1. To investigate in what way grade twelve students comprehend the listening texts.
2. In order to find out whether all EFL teachers teach listening skills properly and provide
students with appropriate listening tasks.
3. To identify problems of grade twelve teachers and students encounter during the teaching and
learning of the listening skills.
1.4 Research Questions
The present study seeks to answer the following research questions:
1. In what way do grade twelve students at Ginchi Preparatory School comprehend listening texts?
2. Do all EFL teachers teach listening skills properly and provide appropriate listening tasks?
3. What are the listening comprehension problems encountered by grade twelve pupils?
1.5 Significance of the Study
This study points out the listening comprehension problems encountered by grade twelve students
in Ginchi Preparatory School. Awareness of the factors that contribute to the problems of EFL
learners encounter in listening comprehension would helps to identify students’ level of
competence to comprehend the listening texts. Also it uses to identify both teachers' and students'
problem on listening task in the listening class. In addition to this, it helps EFL teachers to have a
better understanding of their students’ listening difficulty and examine their own methods of

teaching to improve students’ listening competence. Not only this, it helps EFL teachers as they



apply appropriate teaching listening skills and provide proper listening activities for the students.
Furthermore, it helps the learners to be aware of the factors which contribute to their difficulties in
listening; when listeners know something about their own problems, they will be able to improve
their listening practices and become better listeners.

It also enables the researchers who are interested in classroom research to use this finding as a
basis for further study in the area of this problem and so on.

1.6 Scope of the Study

As it was mentioned earlier, listening was incorporated in the English syllabuses of primary,
secondary, preparatory and higher levels. This study would be more comprehensive if it was
studied at all levels. However, it was restricted to grade twelve of Ginchi Preparatory School due
to scarcity of time and resources. Also formerly the school is known for passing students the
university entrance exam continuously. Thus, the study was trusted to address an investigation of
students' problem on the listening comprehension which has critical role on the development of
learners' listening skills. In addition to this, the study is restricted to whether EFL teachers teach
listening skills appropriately and level of EFL students to comprehend the listening texts.

1.7 Limitation of the Study

The researcher encountered the following limitations while conducting this study: in the field of
study, researcher faced different problems or causes of limitation in conducting this study. These
could be lack of experience, time and up-to-date literature. Unavailability of video recorder to
conduct interview of the respondents and the classroom observation was also another thing which
researcher faced as problem. As mentioned above, the other constraints that the researcher faced
lack of enough time since the researcher had to teach certain periods, and conduct the research
work at the same time.

Finally, the researcher was not sure that if the listening comprehension problems of grade twelve
students of Ginchi Preparatory School could represent the EFL listening comprehension problems
at other preparatory school in Ethiopia. Nevertheless, this study yields some results that can help to
identify listening comprehension problems of grade twelve students encountered in the EFL class.
1.8 Operational Definition of Key Terms

Density of the text- quality of the spoken texts or the quantity per unit length.

Lapse of concentration- an occurrence in which you fail to think or act in the usual or proper way.
Lexical- is related to words or vocabulary of a language as distinguished from its construction.

Prosody- the rhythm and patterns of sounds of language



Queries- a question or a request for information about something.

Self-correction- correcting or compensating for one's own error or weaknesses.

Slang- words that are not considered in part of the standard vocabulary.

Syntactic- is related to a syntax in which words are put together to form phrase, sentence, etc.

Tautologies- statements in which you repeat words, ideas, etc.



CHAPTER TWO: REVIEW OF RELATED LITERATURE
2.0 Introduction
This chapter comprises the main three sections. The first section describes the role of listening
skills in language learning. The second section reviews the studies conducted on listening skills as
globally and in the Ethiopian context. The next section is about potential factors that are claimed to
affect the learners' listening comprehension. These points are discussed as follow:
2.1 The Role of Listening in Language Learning
Beginning in the early 70's, the work of different proponents of listening skills brought attention to
the role of listening as a tool for understanding and emphasizing it as a key factor in facilitating
language learning because it is an input skill which plays a crucial role in learners’ language
development (Krashen, 1985). As the studies on listening increased, it became a center of attention
not only in the process of first language acquisition but also in second language acquisition. As a
result, it is recognized as an important language skill for EFL learners, especially for those students
who learn English for academic purposes. Thus, listening has emerged as an important component
in the process of second language acquisition (Feyten, 1991).
Bymes (1984) is also among the writers who early noticed the importance of listening. This
proponent reported data on how people spend their communicative time: of the total time devoted
to communication 45% is spent on listening, 30% on speaking, 16% on reading, and 9% on
writing. From the data given above, one can understand that listening is the most frequently used
language skills. Similarly, depend on the article which appeared on the web page of International
Listening Association (Feyten, 1991) indicates that listening is the fundamental language skill, and
it is the medium skill through which people gain a large portion of their education, information,
understanding of the world and of human affairs, ideals, sense of values, and appreciation.
Assuming its great importance in foreign language classrooms and in language acquisition,
scholars have started to give greater attention to second/foreign language listening comprehension
(E.g: Ur, 1984; Krashen, 1985; Underwood, 1989; Rost, 1994). Some of the ideas that have been
of focus are the factors that affect listening comprehension. In this context, therefore, this study
aims to explore the barriers that hinder EFL learners' listening comprehension of grade twelve

students at Ginchi Preparatory School.



2.2 Different Studies on Students' Listening Comprehension Problems

2.2.1 The Global Studies

Globally, since 1970’s, some important and potentially useful insights about factors that affect
listening comprehension were emerged, however, the descriptions concerning the influence of
these factors have been mostly derived from classroom experience, from the work of reading
comprehension and native language listening comprehension (Long, 1989). Regarding this point,
Long (1990) say that the detailed explanations of listening comprehension, as well as theoretical
models and pedagogical activities are largely been derived from insights gained as a result of
classroom experience and reading of the native language listening literature. Similarly, Rubin
(1994) states that in the past decade various scholars have reviewed the factors that influence
second language listening comprehension, referring to factors isolated for first language learning.
In this case, many factors are cited as relevant either because they are suspected on logical grounds
to affect listening or because they are thought to be relevant based on parallels found in reading
research.

As it is mentioned above, much of our current knowledge about foreign language listening
comprehension has been borrowed from the research conducted on reading comprehension and on
native language listening comprehension. It is obvious that there is a difference between “reading”
and “listening” or “L; and L; listening”. The researcher believed that the findings obtained from
“the reading” and from “the native language listening” can’t provide adequate information about
foreign language listening comprehension. However, there are some investigations that have done
on pupils’ problem to comprehend the spoken message.

According to Teng (2002), there are two factors that influence listening comprehension; the
internal factor and the external factor. Internal factor indicates the inside factor of the listener (such
as; interest, experience, hearing problem and so on). The external factor represents the factor
outside of the listener (for example, the speaker, stimulus, and context).

On the other hand, there are six distinct factors which may hinder students’ listening
comprehension process, input, listener, task, affect and context to assess EFL learners’ belief about
the English listening comprehension problems they may encounter in unidirectional listening. The
process factor reflects learners’ opinion about listening problems associated with different aspects
of listening comprehension process that applying cognitive and meta-cognitive strategies. The
second factor input represents learners’ belief about problems related to different aspects of aural

input of vocabulary, speech clarity, grammatical structure, speech rate, prosodic feature



(intonation), accent, pause, and text length. The third factor; listener reflects learners’ belief about
listeners’ characteristics, including attention, attitude, and memory (Lotfi, 2012).

The fourth factor task reflects learners’ belief about problems associated with characteristics of
listening tasks, task type and type of responses demanded when answering global and local
questions. The fifth factor; affect reflects learners’ beliefs about problems related to affective
dimension of listening, such as comprehension failure and the level of anxiety. The sixth factor;
context reflects learners’ beliefs about unfavorable characteristics of the learning context affecting
listening comprehension, including inferior machine and acoustically (a building that determine
how sound is transmitted in it) unsuitable rooms (Glisan, 1985).

As Flowerdew and Miller (1996) suggest that some factors that have been influenced listening
comprehension include speech rate, lexis, phonological features and background knowledge of
learners. This means students may face difficulty in listening if there is no clarity of sound,
unfamiliar words and they are not well familiar in the way of doing listening task. Also as Long
(1990) explains other issues have also been related to listener’s difficulties. These are ranged from
text structure and syntax to personal factors such as insufficient exposure to the target language,
and lack of interest and motivation. As Buck (2001) identifies numerous difficulties which can be
confronted in listening tasks such as unknown vocabularies, unfamiliar topics, fast speech rate, and
unfamiliar accents. This implies that new words, unnecessary tittles and the speed of the speaker
enable students misunderstanding of spoken message. As Brindley (1997) studies factors which
facilitate or hinder students’ listening comprehension are speech rate, vocabulary, and
pronunciation. This implies that clarity and familiarity of spoken idea is the essential things for
pupils in order to understand it easily.

In addition to this, Hansan (2003) shows that unfamiliar words, difficult grammatical structures,
and the length of the spoken text are the most important message factors for problems on listening
comprehension. Students tend to misunderstand new words, hard grammar pattern, too long
spoken message and so on that may be raised.

Yagang (1994) attributes the difficulty of listening comprehension to four sources: the message,
the speaker, the listener and the physical setting. In order to transfer meaningful message, the
priority should be given to these four things. The massage should be meaningful and clear for the
listener and also the condition should be conducive for both listener and speaker.

Also as Brown (1983) indicates that the most common problem in listening is students quickly

forget what is heard. This shows us students don’t take notes while they are taking listening tasks.



Although, numbers of studies have been conducted concerning students’ listening comprehension,
few studies explore whether EFL learners in secondary and preparatory schools have encountered
in different listening comprehension problems.

2.2.2 Studies in Ethiopia

Different Ethiopian scholars have various suggestions about the factors that affect EFL listening
comprehension. Despite the speculations are different, most scholars agreed that our students have
much difficulty in understanding English listening texts. Among the studies conducted locally,
Tewelde (1988) studied the actual listening ability of the junior secondary school students in
comparison with the listening level required of them in understanding their subject areas. He found
that the actual listening ability of the students was below their grade level. According to the
finding of this study, the students were weak in understanding the general information,
understanding instructions, transferring information, and understanding the specific functions of
language. Similarly, Seime (1989) investigated the listening abilities of natural science diploma
students of Bahir Dar Teachers’ College based on instructor’s lecture. He found that the students
were below the level expected of them in understanding their lectures and they scored low mark.
The main point that make this study different from the study conducted by Seime and Tewelde is
that while their studies indicate the listening ability of the subjects are below the level expected of
them, this study tries to point out the underlying problems that made the students i.e., the factors
that hindered the students’ listening comprehension. These were not the only related studies
conducted locally so far; there was also another study on strategy use. In the 1990’s, the research
of Birhanu (1993) investigated the interactional listening strategies fourth year of A.A.U. students
use. The study explored types of listening strategies EFL learners use in listening comprehension
and the contrast of strategy usage of the learners at different proficiency levels (i.e. the top ranking
versus the bottom ranking EFL learners). The study indicated that successful students were those
who used a greater variety and higher frequencies of strategies. In short, a little research has
focused on the difficulties encountered by students. As a result, the present investigation attempted
to investigate the listening comprehension problems encountered by EFL students in grade twelve
particularly in Ginchi Preparatory School.

2.3 Factors that Influence Students’ Listening Comprehension in the EFL Class

Considering various aspects of listening comprehension, Underwood (1989) organizes the major

EFL listening problems as follows: the listeners' limited vocabulary, failure to recognize the
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'signals’, problems of interpretation, inability to concentrate, and so on. Underwood sees these
problems as being related to learners’ different backgrounds, such as their culture and education.
Furthermore, the research by Samuels (1984) points out that the differences between the spoken
features of the learners’ mother tongue and the target language can be another factor that hinders
the students' listening comprehension. He further points out that sometimes the target language
differs enough from the listeners' language in pronunciation, grammar, and vocabulary.

Generally, from the above studies we can simply differentiate students' listening comprehension
problems are composed under four major factors: the message (text) factor, the speaker factor, the
listener factor and the physical setting factor.

2.3.1 Text Factor

One of the major factors that are believed to affect students' listening comprehension is text factor.
According to Carroll (1977) and Sheils (1988), the density and explicitness of information
contained in the speech, length and conceptual difficulty of the text and the degree of
attractiveness of the message influence the success or failure of listening comprehension. That is,
as soon as the text becomes less explicit or less attractive or conceptually more difficult,
comprehension suffers. The details are presented as follow:

In the process of learning a foreign language, listening and interpreting unfamiliar sounds, lexis
and syntax for long stretches of time are tiring. This happens to the fact that many learners seem to
work much harder than necessary aiming for accurate perception and interpretation of every word
or idea they hear. In a long EFL listening comprehension exercise; if learners grasp the message of
the speaker, it is much better at the beginning and gets progressively worse as the students go on
listening task. This is partly due to the length of the spoken message.

The listener may run out of the energy necessary to absorb and interpret the strange sounds. It
seems for this reason that many writers prescribe a short listening text. Boyle (1984) asserts that a
short listening text reduces the complexity of comprehension by reducing tiredness and lapse of
concentration. Indeed, EFL learners find short simple passages with the minimum of necessary
information easier to follow; this gives them more opportunity to grasp the information.

With regard to the density of the message, some writers (McDonough and Shaw 1993) claim that
information is packed less densely in the spoken language than in the written language. If a written
discourse is transformed to spoken discourse and if used for the teaching of listening

comprehension, it sounds unnatural and becomes difficult to understand.
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From the above points, it seems reasonable to infer that if learners are subjected to relatively long
and informational dense text, and are then asked questions on the content, they are being subjected
to various difficulties in order to comprehend the listening text.

Also it is important to pick the listening texts that can generate students' interest on listening tasks.
When a topic is interesting, it generates enjoyment that contributes to motivation. Thus, learners’
interest should be taken in to consideration during selecting or preparing listening materials.

On this point, we may have diverse students with varying interests, however, it should be stressed
that it is important to pick a subject matter at least which can address the interest of all students at
different levels. If the information to be heard is interesting, it attracts attention of the learners and
also encourages the learners to actively engage in the activity.

In addition to the above problems, difficult concept of listening texts can be a factor that affects
EFL learners’ listening comprehension. If the concept of listening passage is difficult,
comprehension can be difficult. Therefore, while selecting or preparing listening materials, EFL
teachers should make sure that whether the difficulty level of the concept is manageable to all EFL
students in the level.

Nunan (1989) also points out difficulty level should be taken in to account while selecting
materials for all levels. If listening task is beyond the learners’ experience, it leads to frustration
rather than motivating to listen to it. This is because a difficult concept demands rich past
experiences of the learners in addition to the linguistic abilities that are required to attain it. It
seems for this reason, giving easy listening material is less damaging than giving difficult material
since listening passages that are too difficult can actually cause harm by frustrating, confusing and
demoralizing EFL learners so as to do the listening task.

According to Brown and Yule (1983) there are number of differences between spoken discourse
and written discourse which are important in learning EFL listening. That is, while the spoken
language is syntactically simpler, the written language is relatively complex.

Let us see an example given in the work of Underwood (1989:12) that illustrates how ideal spoken
discourse composed of simple sentence is structured when it is transformed to written discourse.
Imagine the difficulty for EFL listeners! “The plant died. They have been away. Nobody watered
it. They’d left it in the sun, you see.” In written language, all these simple sentences would
probably be linked together to form a compound-complex sentence made up of main clause and
subordinate clauses: “The plant, which they’d left in the sun, died because nobody watered it while

they were away.” In this case, therefore, if the listener is unable to segment complex embedded
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sentences into more basic syntactic units or if the listener cannot parse the complex sentences into
their constituents, comprehension will suffer.

Furthermore, in real life the listener has a definite non-linguistic reason for listening, i.e., either for
the sake of communication or entertainment. In listening classrooms, however, the reason for
listening is purely linguistic, i.e., to improve the students' listening skills or to do listening tasks.
Ur (1984) asserts “Tasks that involve a lot of reading (such as answering multiple-choice
questions) or a lot of writing (such as taking notes) have disadvantage.”

The justification for this point is that the existing difference between the effort taken to understand
the acquired information and to read the questions (or to write the required response). Here, if the
purpose of the task is to endorse all language skills other than targeting listening in particular, it
may be necessary to employ tasks that involve reading, speaking or writing. But if the purpose of
the task is to improve students’ listening skills in particular, the response of the tasks should
require feedbacks which help to check only students’ listening and understanding. Therefore, many
writers agree that listening task should be one which requires quick simple responses and which do
not demand the skills of reading, speaking and writing at the expense of listening (Long, 1990).

In addition to this result, as teachers in interview reported that in Ethiopian context, especially in
the target case, however, most of the listening tasks that are practiced in the listening lessons are
tasks that demand skills of speaking and writing at the expense of listening. This can be one
problem that may affect EFL students' listening performance. The purpose of the listening tasks at
the beginning were intended to improve comprehension can be highly questionable.

2.3.2 Speakers' Factor

Comprehending spoken language is a complex process in which the listener constructs meaning
out of the information provided by the speaker. Constructing meaning out of the speakers' message
depends partly on speakers' factors which are external to the listener. Failure to comprehend may
result from unique speaking style of the speaker or from poor communication skills on the part of
the speaker (from unfamiliar feature of the speech of the native speakers). As far as the spoken
feature is concerned, perception of sounds can be made difficult due to various characteristics of
spoken features of the language from the speaker. Dunkel (1988) claims that most students at the
intermediate level have had little prior exposure to unmodified authentic discourse; in such cases,
therefore, the EFL listeners have imperfect control of linguistic code. Also Goh (2000) says that
perception of sounds is made difficult by the different pronunciations of words across versions of

the same language. She further states that sound perception is also made difficult by the different
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rhythms and tone patterns in the L, compared with the rhythms and tone patterns in the students’
native language.

According to Krashen (1985) authentic feature of English is characterized by colloquial,
spontaneous and informal conversation. This scholar suggests that classroom practice should
usually incorporate such characteristic of real life listening. However, the listening exercises in
many of the English textbooks of Ethiopia for primary up to preparatory schools are not
accompanied with recordings which contain the authentic feature of the language. Instead, most of
the listening passages in the textbooks are made up of passages from different written texts.
Despite this gives a certain type of practice, it may not provide any realistic preparation for real
life listening. It may be partly due to such reason that the students who enroll in the preparatory
school are not familiar to the authentic features of the language. Therefore, when they are engaged
in real life listening (that is similar to the listening activities in the listening skills), they face
problems on listening skills that are difficult to cope with. To overcome this problem a
speaker/teacher should be aware of the needs of his audience and should make sure that his
message is clear and effective, especially when he/she communicates with nonnative audiences.

In order to communicate effectively, the speaker should be aware of not only the needs of the
listener but also the other factors which influence comprehension, including the amount of
information a listener has on a topic, the educational and intellectual level of the listener, listener's
interest, and momentary fluctuations in attention, because these cautions help the speaker to decide
the type of words to use as well as the rate of information to deliver. If these are inappropriate for
the needs of the listener, comprehension will suffer (Ur, 1984).

2.3.3 Listeners' Factor

Listener factor appear to have considerable impact on an individual's listening comprehension.
Some researchers have sought to identify the listener factors that influence L; listening
comprehension in positive and negative ways. Carroll (1977), Watson and Smeltzer (1984), for
example; highlight some factors that can hinder EFL learners’ listening comprehension, including
the listener's (a) degree of motivation to comprehend and learn the information contained in the
message and the amount of interest in the topic of discussion; (b) ability to perceive relations
among elements of the discourse, and ability to focus attention on the discourse and ignore
distractions in the environment. Samuel (1984) also claims that background knowledge is one of
the more important variables that can influence pupils' listening comprehension. Furthermore,

Wolvin and Coakley (1988) mention the influence of low language proficiency level, different
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application of strategies, less knowledge of vocabulary and so on which inhabit students’ listening
comprehension.

Background knowledge also called “world knowledge” or “schemata”, has an impact on
understanding the subject that students are going to learn. Learners construct meaning during the
comprehension process by segmenting and chunking input (i.e., from which they hear or read) into
meaningful units, actively matching the intake, with their existing linguistic and world knowledge,
and filling in the gaps with logical guesses. As Block (1997) indicates, "The kind of knowledge
learners have before learning a new topic affects how they make sense of the new information.”
From this one can understand that students having varying levels of prior knowledge about a
subject are very likely to understand, interpret and analyze the new information in different ways,
and these students try to make sense of new information using their existing behavioral or
operational schemata that are engaged in a process of comprehension; in other words, students try
to make sense of what is new by relating it to what is familiar using their prior knowledge and
strategy. These concepts of learning, in general, indicate that listeners' past experiences strongly
affect the way in which the listeners interpret a passage. To make the points more clearly to
readers, we will see the concept of background knowledge from three different perspectives: topic
familiarity, authentic speech and culture familiarity.

Listening comprehension may be thought as an interactive process in which the listener's
knowledge is used to make sense of information provided by the speaker. The ability to understand
and to construct meaning out of what a speaker is saying is determined, in part, by the listener's
prior knowledge. Current views on listening comprehension agree that prior knowledge of a topic
can affect listening comprehension, including the recall measures of the comprehension. Students
recall significantly more information from a familiar topic with which students ascend their
comprehension by relating the new idea to the preexisting one.

Eggen and Kauchack (1999) state that students construct their understanding of the subject they
learn on the basis of their experiences; their schemes then determine how effectively new
experiences can be assimilated and accommodated. They further suggest that if these experiences
are lacking, however, the prerequisite schemes to which new learning can be attached won’t exist.
Nuttall (1996) also asserts that EFL learner should share certain assumptions about the subject and
the way it is applied. Problems arise, therefore, when there is a mismatch between the subject and
the previous experience of the student. From the above statements it seems reasonable to infer that

if students have no prior knowledge about a subject, they encounter difficulties in listening and
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don't understanding the subject because perception and subsequent comprehension depend on
background knowledge.

Furthermore, lack of socio-cultural and contextual knowledge of the target language can present an
obstacle to comprehension as language is culture specific. For Wolvin and Coakley (1988), culture
can be explained as what the society thinks and does and also language is the expression of the
ideas of the society; language carries knowledge and cultural information and it reflects the
substantial and particular ways of thinking of people. It seems for this reason that Brown (1994)
says the marriage between language and culture is inseparable. Culture plays a significant role not
only in comprehension but also in learning a foreign language as a whole. Regarding on this, this
scholar states the following points. “Culture as ingrained set of behaviors and modes of perception,
becomes highly important in the learning of a second language. A language is a part of culture and
a culture is a part of language; the two are intricately interwoven so that one can’t separate the two
without losing the significance of either language or culture.

According to Oxford Advanced Learners’ Dictionary, ‘Skiing’ is a kind of sport or activity of
moving over snow on skis. ‘Snowboarding’ is also another kind of sport of moving over snow on a
snowboard. These sports are common in the culture of the native speakers of English, particularly,
in the United States, Canada and the UK. Let us see the following statements related to cultural
factors regarding this issue. Example, “Fred wanted to go skiing, or he wanted to go
snowboarding.” Interpreting these sentences may be difficult for students who have never ever
experienced snow/skiing/snowboarding in their life time. Thus, issues about ‘skiing’ or
‘snowboarding’ or ‘snow’ may be misunderstood by foreign listeners who didn’t have prior
exposure. In this case, Underwood (1989:19) states, “Students who are unfamiliar with the cultural
context may have considerable difficulty in interpreting the words they hear even if they can
understand their ‘surface’ meaning.”

The spoken features of native speaker English can be difficult for EFL learners who do not have
previous exposure. Regarding on this, Hedge (2000) describes that non-native learners who are
unfamiliar with authentic features will have difficulty in perceiving aspects of listening such as
hearing the sounds, understanding intonation and stress, and redundancy under colloquial
vocabulary and understanding different accents. It is apparent that the beginning task of L, listener
is, first of all, to perceive and to break out the important sounds from the ongoing stream, and to

differentiate units. In this process the students may face problems.
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Underwood (1989) says the problems that students face may be partly due to the strange sounds
that are unusual to the EFL listeners. This proponent notes that in English (just as in other
languages), there are sounds which are unusual for foreign listeners, and which they may therefore
fail to distinguish from other similar sound or even fail to hear at all. The sound // as in ‘think’ for
example does not exist in Amharic. A native Amharic speaker may not notice at first that it occurs
in English and he may simply assimilate it to the nearest sound familiar to him and say /s/ or /t/.
Such sound used to cause confusions when students learned English as a foreign language at lower
classes. So this has its own impact on listening comprehension and can interfere with the foreign
learners proper understanding of spoken English particularly of those learners who are unfamiliar
to the speech of the native speakers.

The other listener factor which causes failure to understand EFL listening may be inability of the
students to recognize the discrepancy between the spoken and the written English, which is part of
the natural feature of the language. In Ethiopian case, when a student learns a new word or
expression, it is believed student usually learns both its written and spoken form. Furthermore,
many students have considerable experience of EFL reading and writing. However, if the students
have only little or no experience in listening, they may fail to connect the sounds they hear with
words they have seen and recognized in their printed form and may find the whole experience
confusing and discouraging.

Not only this, as Rost (1990) and Rubin (1994) claim that language proficiency level is the major
variable that influences EFL listening comprehension. Their justification is that the varying nature
of the learners’ cognitive processing. These scholars assert that cognitive processing will vary
depending on learners' knowledge of the foreign language.

Also Rubin (1994) describes the challenges that the low proficiency learners face when they come
across authentic spoken features of the language as follows: in ordinary conversation, redundant
utterances of the speaker may take the form of repetitions, false starts, re-phrasings, self-
corrections, elaborations, tautologies, and apparently meaningless additions. These redundancies,
repetitions and other elaborations are natural features of speech and may be either help or
hindrance to the comprehension process, depending on the students’ proficiency level. The other
point which should be considered in this section is proficiency in relation to use of strategy.

As Rost (1991) assert that strategies varied by proficiency level in which low proficiency level
students have a persistent pattern of global queries are asking for repetition, rephrasing,

simplification across settings, and topics, whereas more advanced students used forward inference
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like asking a question using information already given in the story and continuation signals (back
channel communication) which are important strategies that facilitate comprehension. Similarly,
O'Malley (1989) looked at differences in strategy use by proficiency level of the students. This
proponent claims that the more advanced students seemed to be aware when they are distracted
and make an effort to redirect their attention to the task, where as the low proficiency level
students usually just stop listening or fail to be aware of their inattention when they encountered an
unknown word or phrase in a listening text.

As it is indicated in the review literature of this study, listening is described as a process of
receiving what the speaker actually says, constructing and representing meaning, negotiating
meaning with the speaker and responding, and creating meaning. In order to go well through these
processes, the importance of applying strategies is unquestionable. Harmer (2001) illustrates these
strategies, which he calls micro skills, as follows: predictive skills, extracting specific information,
getting the general picture, extracting detailed information, recognizing functions and discourse
patterns and deducting meaning from contexts. He says that an effective listener is the one who is
capable of employing the appropriate strategies of listening simultaneously. He advises that EFL
listeners should employ these strategies of listening in order to be successful in listening
comprehension because listeners’ success at understanding the content of what they hear depends
to a large extent in their expertise on the micro skills.

O'Malley (1989) add that listeners use these strategies to facilitate comprehension and to make
their learning more effective. The strategies are important because they regulate and direct the
learning process of EFL listening. These scholars add that the use of such strategies help students
to manipulate learning materials and apply specific techniques to listening task. Moreover, the
strategies describe the techniques listeners use to collaborate with others, to verify understanding
and to lower anxiety.

Dunkel (1988) Claims that one factor for the existence of the students listening problems may be
the failure of the students in using the particular strategy of listening that is appropriate to a
particular listening activity such as; listening for gist, for specific information, for implied
meaning, and so forth. Therefore, learners who are not aware of such strategies are unsuccessful in
listening comprehension. In addition to this, Wenden (1986) states that unsuccessful learners are
generally less aware of effective ways of approaching the learning tasks. Learners may use
ineffective strategies falsely assuming that their strategies help them in listening comprehension.
For example, learners may wrongly think that they have to listen to every word and detail to get
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the main idea of the text. They may be unwilling to guess the meaning of unfamiliar words from
the context of the spoken text. Awareness of effective strategies would benefit both learners and
teachers. In fact, the recent English listening tasks in Ethiopian text books are designed in a way
that the students practice the various listening skills and strategies. However, the problems may
partly be due to the fact that learners are more inclined to resort to their old ineffective listening
habits than trying to practice the listening strategies introduced in the EFL listening lessons.
Another area that is claimed to affect EFL listening comprehension is students' limited lexical
knowledge. Underwood (1989) says “For many EFL students, listening to a foreign language with
unknown words from listening task can suddenly cause barrier and enable them to stop and think
about the meaning of these words. Thus, they can miss the next part of the speech.” This shows
that one requirement for good listening comprehension is knowledge of the vocabulary used in the
listening text. The problem of many EFL learners have to do with the multiple meaning of words
and the fact that many students know only the most common meaning of words.

On the other hand, when the listening text is crowded with several unfamiliar words which demand
deep knowledge of vocabulary, then it leaves the learner groping for the meaning of such
unfamiliar words. The other problem of EFL listening in relation to vocabulary is getting words
which seem similar in sound. In English there are different words which seem similar in sounds
but different in meanings (as ship/sheep, meat/meet, fit/feet, write/right, sight/site, light/light, etc.,)
(Underwood, 1989:9). When the foreign listeners come across such words, they may fail to
distinguish one word from the other with similar sound. Those foreign listeners who often depend
on context are easily able to distinguish between such words. This happens because the context
nearly always makes it obvious which of the two words is being spoken. Words with similar sound
confuse the learners when occur within a stream of speech. Therefore, students should be exposed
for such words and needs to learn their differences in meaning also they need to learn the
expressions that are common in spoken English.

2.3.4 Listening Environment Factor

Listening factors that are related to the physical setting where the teaching learning process of EFL
listening take place can affect the learners listening comprehension. Some of these factors that are
claimed to affect the students' listening comprehension are those concerned with environmental
distractions or associated visual support. As far as the environmental distractions are concerned,

environmental noises may originate from the surrounding sounds at the time of listening. If these
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noises come while the students engaged in listening, they can be a potential source of disturbance
that affects the learners’ listening comprehension.

Yagang (1994) asserts that noises including both background noises on the recording and
environmental noises can take the listener’s mind off the content of the listening passage.
Similarly, Watson and Smeltzer (1984) also suggest that environmental distractions, such as;
internal voice in class and external voices can affect the learners’ listening comprehension. Most
scholars agreed about the impact of the distractions on listening comprehension but they attribute
the source of distractions to various origins. Some of them said the distraction was originated from
the listening environment while others said the distraction was emerged from the listening
equipment (such as; machines, cassettes, volume control, etc.), but this problem is particularly
concerned with learners who get their listening from recordings. Another barrier of listening
comprehension, which can be associated with environment, is lack of visual support. Yagang
(1994) says that visual support or displaying picture and motion combined with sound affords the
opportunity to show the relationship of language and paralinguistic. Regarding on this point, for
example, Harmer (1991) claims that the major advantage of visual support is that learners can see
people speaking and can have a visual context for what is being said. This is because visual
support enables learners to point out the many visual clues which listeners use to help them
understand what they hear.

As can it be seen from the above statements, students who get visual clues can easily comprehend
messages through the active listening they are engaged. Those students, whose listening is based
only on audiotape without getting visual support, may face problems resulting from lack of
paralinguistic elements. In most real life situations, the speaker is actually visible to the listener

and his facial expression and gestures provide some aids to comprehension.
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CHAPTER THREE: RESEARCH DESIGN AND METHODOLOGY
3.0 Introduction
In order to make this study fruitful, the research emphasized on the research design, sample size
and sampling techniques, participants of the study, instruments of data gathering, procedures of
data gathering and data analysis procedures.
3.1 Research Design
In this study exploratory, descriptive design and mixed data gathering (qualitative and quantitative)
method employed to achieve the intended objectives of the study. The researcher selected
exploratory and descriptive design because they are more convenient to use in studies related to
language learning and teaching. This also helps the researcher in order to explore and report what
is directly gathered.
As Pearson and Fielding (1991), quantitative approach uses for its potential to provide information
to answer the designed research questions. In this case, quantitative approach was employed to
tabulate, analyze and describe questionnaire data. In addition to this, qualitative approach was
employed to analyze and describe observation and semi-structured interview. The aim of
qualitative approach is to identify individual’s opinion and events in a natural setting and focuses
on describing, understanding and clarifying human experience (Tavakoli, 2012). Therefore, the
qualitative aspect was employed in two ways. One was for the complement of quantitative data
and the other was to address issues in answering research questions which could be possible only
through qualitative approach. Boyle (1984) states that qualitative research helps the researcher to
gain more substantial picture of the reality and more understanding of the issue on the research
questions and its objectives in a natural way. It also enables the researcher to explore attitudes,
behavior and experience of respondents based on their opinion regarding the investigation. To this
end, the study hoped to generate important data regarding the participants’ assumption about the
pupils’ problem on listening comprehension and their opinion by involving them in reflection of
their lived experience.
3.2 The Sample Size and Sampling Technique
In order to conduct this study, random technique for observation and systematic sampling
technique for questionnaire, and also semi-structured interview were implemented. Among four
grade twelve sections, two sections were selected randomly for observation using lottery sampling
method. This technique helps to give equal probability for all students to be participants. In
addition to this, 92 students were selected using systematic sampling techniques so as to fill the
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questionnaire. Because the researcher used 50% of students from the total number of grade twelve
students (184 students). These confirm Hedge’s (2000) study that shows random and systematic
sampling provide the foundation for almost all of the more complex sampling designs based on
probability sampling. They are also usually the easiest designs to implement. These two designs
highlight a trade-offs inherent in selecting a sample design; to select sample units at random to
minimize the risk of introducing biases into the sample or to select samples systematically to
ensure that sample units are well-distributed throughout the population.

Finally, semi-structured interview was used with four English language teachers and six students
from both streams. As Hansan (2000) suggests semi-structured interview helps the respondents to
reply freely what is in their mind and enables the respondents to respond depend on the experience
they have on the study. Generally, the researcher used a few participants in order to investigate the
study. Because, including fewer participants in the study is one characteristic of qualitative
research. As Ur (1984) states qualitative researchers tend to work more intensively with fewer
participants.

3.3 Participants of the Study

For collection of data, the research was conducted on the sample of 92 (52 male and 40 female)
students from one Natural and one Social Science section students out of 184 total number of
grade twelve students. This indicates 50% of total population. Therefore, 46 (27 male and 19
female) and 46 (25 male and 21 female) of grade twelve students in Natural and Social science
respectively filled the questionnaire. In addition to this, two grade twelve sections which consists
92 students (1 natural and 1 social science) were observed. For further investigation, 6 (3 male and
3 female) students from both streams were systematically selected for interview because it is very
easy for the issue of investigation. These respondents were selected depending on their confidence
on the classroom participation to reflect their ideas orally and they were interested to participate.
Also four (3 males and 1 female) English as foreign language teachers were involved in the
interview questions because there were only four EFL teachers who were assigned to this level.

As Harmer (1998) states in quantitative approach, using some participants simplifies the study to
tabulate, analyze and describe questionnaire data. Also fewer number of participants help to reduce
different biases that comes from many respondents in the study.

3.4 Data Gathering Tools

Questionnaire, interview and observation were the instruments used to collect data in this study.
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3.4.1 Questionnaire

This is written question that is prepared to gather data from participants as they give their opinion
or perception. In this approach, the researcher prepared and distributed questionnaire for the
respondents to gather data. For this reason, the researcher prepared close and open ended questions
(which are used in guantitative and qualitative research respectively) for 92 students from grade
twelve in Ginchi Preparatory School. In this case, the researcher tried to translate these questions
into students' mother tongue so as to get profound information from these respondents. According
to Sheerin (1987) written questions help the researcher in order to know deeply the respondents’
answer regarding on the study within short period of time. Also it may be easy for respondents to
reply what they feel by reading freely.

Using the questionnaire, data related to students’ listening comprehension, problems related to
listening skills, level of understanding a listening text, opinion and attitude of students towards
listening skills and its purpose were gathered.

3.4.2 Interview

It is a process of communication or interaction in which the participants or the interviewees give
the needed information verbally in face-to-face situation. As Saricoban (1999) interview is a very
personal way of gathering information, because it allows for adaptability in questioning and helps
to get most in-depth information and to find out if there are any other listening difficulties that
affect the learners’ listening comprehension. Therefore, as far as the interview was concerned, the
semi-structured interview was conducted with four EFL teachers and six volunteered students
using open and close ended questions to obtain the needed information about their experience and
perception on the use of listening comprehension and students’ difficulty on listening
comprehension.

As Yang (2011) semi-structured interview is used to compare and contrast others information in
interview and highly used in qualitative approach. Also Participants can freely respond and give
in-depth information about their experience on the investigation. The respondents were allowed to
respond in English for both EFL teachers and students for deep information so that they could
speak freely what was on their mind. Each interview lasted within 15 minutes. Also this interview
enabled respondents to answer open-ended and close-ended questions, which the researcher had
prepared, regarding on the students’ experience in gaining listening skills, teachers’ and students’
role while listening and their perception about listening comprehension in grade twelve
preparatory school.
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3.4.3 Observation

For this study, the researcher used natural, structured and participant classroom observation or
direct observation. Natural observation refers to an observation which involves observing behavior
in their natural settings.

Structured observation is a formal or systematic observation that the observer will know in
advance what it is looking for and will have its observation categories worked out in advance.
Participant observation is a method of data collection in which the researcher takes part in
everyday activities related to the area of social life in order to study an aspect of that life through
the observation of events in their natural contexts (Doff, 1995). Therefore, classroom observation
was conducted to assess the use of listening comprehension both by teachers and students at each
listening phase. Furthermore, it was important to conduct classroom observation while the
listening task was on progress in order to see how the teaching and learning process of the EFL
listening was going on. Therefore, two grade twelve sections were observed four times. During
classroom observation, special attention was given to what teachers and students did and used to
deal with activities at each listening task. Therefore, the researcher observed one social and one
natural class twice times each while listening task was implemented in EFL class for the study by
using observation check list.

3.5 Procedures of Data Gathering

In this study, the researcher used qualitative, quantitative, exploratory and descriptive methods.
These data gathering methods were triangulated one after another. Firstly, the researcher observed
the role of both students and teachers in two sections during listening activities in EFL classroom
four times by using observation checklist and tried to analyze it. Then, the researcher administered
questionnaire for 92 respondents in order to get individual’s opinion and detail information on this
study. Finally, the researcher administered the third data gathering tool which was semi-structural
interview with four EFL teachers and six students from both streams in Ginchi Preparatory School
for further information. Gradually, the collected data was analyzed by using descriptive, thematic
and inductive analysis.

3.6 Procedures of Data Analysis

Thematic (inductive method of data analysis) was employed for this study. As Long (1990)
thematic or inductive method of data analysis was a good means to describe gathered data in
proper way. The analysis procedure took place based on the research questions, the objectives and
the data generated from questionnaire, observation and interview. The result obtained through
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classroom observation was being involved the analysis of checklist record from the observation of
the actual interaction process by organizing and summarizing information in the tables. Data
gathered through questionnaire had been described and analyzed quantitatively by using tables.
Also data gathered through open and close ended questions was categorized under the same topics
based on the research questions; it was then interpreted and analyzed in detail. Next, data that were
obtained from the respondents through interview was written in the form of notes and analyzed
qualitatively in line with the research theme. Then, the data from all sources were cross checked,
synthesized, interpreted and summarized. Finally, summary and conclusion were drawn

inductively and recommendation was done.
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CHAPTER FOUR: DATA PRESENTATION AND ANALYSIS
4.0 Introduction
In this chapter, the results obtained through different instruments are presented and discussed in
line with pertinent literature review. In this case, all the data obtained through the interview and
observation were analyzed separately and discussed along with the results of the questionnaire for
triangulation since the questionnaire was applied to collect data from the target group of the study
and the points around which the study revolves have been categorically classified in the
questionnaire.
4.1 Analysis of Data Obtained from Students
As mentioned in chapter one, the purpose of this study was to identify the listening comprehension
difficulties that affect the EFL learners of Ginchi Preparatory School. For this reason, the
questionnaire was administered for two grade twelve sections which consists 92 students. The
close-ended and the open-ended items in the questionnaire required students to identify the
listening comprehension difficulties they faced in the listening classroom. Furthermore, these
students were asked in what level they can understand and analyze the listening texts. Next, these
pupils were enquired to find out whether EFL teachers teach listening skills using scientific
methods and provide students with proper listening tasks. Then, they were also asked to identify
problems that encountered by teachers and students in listening classes. Therefore, these
respondents replied the above research questions in detail one by one. Finally, the obtained data
was explained and analyzed in mixed method as follows:
1/ In What Way Do Grade Twelve Students Comprehend Listening Texts?
In the first item of the questionnaire, data were presented and analyzed in order to know the way

students understand and analyze the listening texts.
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Data Presentation and Interpretation

Table 1: In what way do grade twelve students comprehend listening texts?
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1. | All students can comprehend spoken message properly. 25 63 12
2. | All students can also take short notes while listening. 215 | 35 37 6.5
3. | Most of them may find listening comprehension is 315 | 555 |13
interesting.
4. | Many students do not know the purpose of listening | 19.6 | 57.4 | 23
skill.
5. | It is too difficult to understand the speakers' message | 8.6 71 20.4
while listening.

As the reply of many respondents 58(63%) stated that during listening activity, students weren’t
able to simply understand and analyze the listening texts because of many reasons. For example,
lack of students’ experience, unclear sound of speaker, lack of interest, etc. In addition to this,
11(12%) of the participants strongly disagreed as pupils can understand the listening texts without
any doubt. But some participants 23(25%) weren’t sure as pupils comprehend the transferred
message properly. With regard to the challenges that EFL students faced in understanding the
listening texts, both teachers and students in interview responded that many of EFL learners in this
school encountered with this problem (not comprehend the listening texts) as a result of University
entrance exam, low motivation, lack of interest, insufficient time for listening task, unclear sound
of the speaker, etc.

On the next point, some of the respondents 34(37%) disagreed and 6(6.5%) strongly disagreed as
many students took short notes while listening tasks were being given in EFL class due to lack of
interest, speed of delivery, shortage of time, etc. On the other hand, some of the students 32(35%)
said it was too difficult to decide as all students took short notes while listening. With respect to
short notes while listening tasks in EFL classes, most interviewee replied that while listening tasks
were delivering in the EFL classes, some learners didn't take short notes that resulted from
students' poor experience, interest, speed of the speaker, unfamiliar words in the text and so on.
Regard on item 4, 29(31.5%) of the participants responded as they weren’t sure about pupils were

interested in listening tasks and 51(55.5%) disagreed and 12(13%) strongly disagreed as most
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pupils had an interest on listening tasks. With respect to students' interest on listening texts, the
selected teachers as respondents in the interview said that if the texts were not interesting in terms
of different aspects such as subject matter and level of difficulty, students would immediately lose
the interest to listen. Consequently, this suffers students' listening comprehension on the listening
activities.

Not only this, on item 5, majority percent of the students 18(19.6%) strongly agreed and
53(57.4%) agreed that they didn’t know the main purpose of listening activities. While 21(23%) of
the respondents responded as they weren’t sure about this. This point implied with students'
interview report that most of EFL learners didn't give attention for the listening tasks and didn't
bother about these activities because they didn't know the main purpose of listening skills.

On the last point, most participants 8(8.6%) strongly agreed and 65(71%) agreed as this skill was
too difficult to understand. Also as the response of students in interview shows that it was too
difficult to comprehend listening texts within a short period of time because they hadn't had any
experience on doing listening tasks so far. So these respondents thought it was not easy to grasp
the message of listening texts while they were taking listening tasks.

Feyten (1991) suggests that it is very difficult for EFL learners in order to grasp listening texts'
message wWhile they take listening assessment in English class. This is owing to lack of experience,
teachers' motivation, lack of students' interest and so on. So pupils can’t simply understand
listening texts because of the above reasons. This implies that it was too difficult for majority of
the EFL students in order to comprehend fully the listening texts simply because of various
reasons.

With respect to take short notes while listening, Seime (1989) says that many EFL students haven’t
interest to learn listening skills and don’t take short notes while they listen to the listening texts.
Not only this, most of EFL teachers skip over listening lesson because they think that listening
skills is not incorporated in entrance exam and students don’t eager to learn this skill. On this
point, we can clearly understand as many EFL learners weren’t voracious to learn listening tasks
and they didn’t take short notes while listening activities were given in English class. In short, we
can understand that many students hadn’t feeling of wanting to learn and take test on listening
skills.

Depend on students' interest and the use of listening skills, Krashen (1985) perceptively states that
it is obvious that many students haven’t interest and don’t know the main use of listening skills

and they aren’t actively participated in the listening tasks. In addition to this, the attention of EFL
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teachers are to prepare students for entrance exam depend on the content of the entrance exam

which don’t include listening questions. This seemed that there was a serious problem of
comprehending the spoken message owing to the above stated problems in this school. From these

points, we can analyze as listening skills was too difficult for students to deduce and deconstruct

while listening assessment was given in the EFL classes because majority of EFL learners hadn’t

interest and didn’t know the main purpose of this skill. Also most of EFL teachers weren’t eager to

teach and assess students on listening skills due to the above stated reasons.

2/ Do All EFL Teachers Teach Listening Skills Properly and Provide proper Listening Tasks?
In this section, data are presented and analyzed in order to meet whether EFL teachers deliver
scientific methods of teaching listening skills and provide students with appropriate listening tasks.
The reason was that in the process of delivering listening tasks for students, the experience of all
EFL teachers weren't the same. Depend on this problem students' opinions were discussed as
follows:

Data Presentation and Interpretation

Table 2: Using different means so as to enhance students' listening skills

Items | Statements Never (%) | Sometimes (%) | Often (%) | Always (%)

6. Does your EFL teacher teach | 81.5 18.5
you listening skill scientifically
in EFL classes?

7. Do you listen to EFL teacher 56.5 43.5
properly and understand the
message simply while listening?

8. Does your EFL teacher provide | 74 26
listening materials for you
while listening the texts?

9. Does your EFL teacher give | 69.6 30.4
you appropriate listening tasks?

10. Does your EFL teacher | 41.7 58.3
facilitate you on listening
activities?

As concerned in item 6, the majority of respondents 75(81.5%) reply on the study indicated that
their EFL teachers never taught them listening skills in scientific way in the EFL classes because
of lack of sufficient time, students' interest, lack of students’ background knowledge about
listening tasks, etc. This response implied with teachers' and students' reply in the interview which

states that teachers didn’t reluctant on motivating students because there was lack of listening
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instruments, insufficient time for listening task, University Entrance Exam, lack of interest, lack of
experience, etc., as the major barriers.

On the next point, as the participants 52(56.5%) reported even though the students sometimes gave
attention for their EFL teachers while listening tasks in the EFL classroom, it was too difficult for
them to understand and analyze it simply. Furthermore, 40(43.5%) of them said that they often
listened to their EFL teachers simply without giving great concentration for listening tasks.

On the other hand, 24(26%) respondents replied that sometimes their EFL teachers provide
listening materials such as; laptop, audio-cassette, tape recorder and so on. As the replied some of
these materials hadn't a quality on sound and didn't audible. This leads as these students hate the
listening materials on listening tasks. For instance, in teachers' interview, one teacher says that
“Sometimes I used to serve listening materials such as lap top or tape recorder for pupils in order
to test my students' listening ability. However, some parts of these materials haven’t sound clarity.
Therefore, most of my students hate to take listening tasks with these materials."

Regarding on item 8, other participants 68(74%) said that most of EFL teachers didn't want to
provide listening materials for pupils because the school hasn't listening materials and most of EFL
teachers didn't want to do this due to insufficient time for listening tasks. Also many EFL learners
only wanted to learn other skills which are incorporated in University entrance exam and so on.
Therefore, this problem hindered students' listening comprehension in EFL class.

As far as item 9 was concerned, most of the respondents 64(69.6%) replied that most of EFL
teachers didn’t give them listening assessments because students didn’t eager to take listening tests
and EFL teachers concentrated only on the contents which incorporated in entrance exam and they
thought as listening tasks consume time. On the other hand, 28(30.4%) students replied that
sometimes their EFL teachers used to give listening assessments in EFL classes. However, many
students didn't participate in the listening activities effectively. Furthermore, as the reply of both
teachers and students in interview indicate that most of the EFL teachers didn't want to teach and
assess students on listening skills. They thought that listening activities didn't prepare students for
the University entrance exam and doing listening tasks were more of burning time.

On the last point (item 10), majority of the respondents 54(58.3%) reported that their EFL teachers
sometimes facilitated students as they do listening tasks. Concerning to this point, the left
respondents 38(41.7%) replied as their EFL teachers simply read the listening texts without
facilitating and guiding them so as to do listening tasks in EFL classes. On this point, the
researcher also observed that while students were taking listening task, most of EFL teachers didn't
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encourage and facilitate students to do listening tasks in the EFL classes. From this we can
understand that most of EFL teachers didn't want to help students on their difficulties on listening
tasks in EFL classes. They thought that there was no sufficient time to facilitate the whole students
in the EFL classes on the listening tasks.

On the first point of the above result, Dunkel (1988) claims that most of EFL teachers didn’t
motivate and teach listening skills due to lack of listening materials, shortage of time, lack of
teachers' motivation and so on. Furthermore, EFL students didn’t want to learn listening skills
because of lack of interest and also their poor background on learning listening which make them
to be unfamiliar and strange for learning listening skills.

On the second point, the obtained result implied with Rost (1990) who states that although some of
the EFL teachers delivered listening skills for students, most of the EFL students didn't attentively
follow them because they hadn’t experience, lack of interest, pronunciation, speed of delivery, etc.,
in order to do listening tasks. This result shows students' listening comprehension was jeopardized
due to speed of delivery, lack of interest, pronunciation, lack of experience on listening tasks, etc.
On the next point, the obtained result implied with Rost (1994) who suggests that unclear sound
from the speaker or recorded sound and different sounds which come from school environment
interrupts the students’ listening comprehension when they are taking listening assessment. This
theory and the above result show that unclear sound of the speaker and other sounds that came out
of the class jeopardized students’ listening comprehension in EFL class.

The final results is in linked with Yule (1983) who says that numerous number of EFL students
don’t want to learn and take test on listening skills for the reason that listening tasks need critical
attention and also EFL teachers don't make students more likely to do listening activities, so many
of EFL teachers don’t need to teach this skill.

To come to an end, since EFL students know that listening couldn’t be incorporated in the entrance
exam, pupils were not motivated to learn listening skills. Also many EFL teachers skipped over the
listening sections and focused on lessons that were expected to be appeared in the entrance exam.
Furthermore, they thought that they haven’t enough time to cover the whole expected contents,
therefore; they bound off listening section with the aim of covering the expected contents and

pupils didn’t excited to learn listening skills.

3/ What are the Listening Comprehension Problems Encountered by Grade Twelve Pupils?
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In this section data are presented and analyzed in order to answer the question on what are the
listening comprehension problems encountered by grade twelve of Ginchi Preparatory School
students when listening to the text. In this case, depend on the result that obtained from the
respondents in various way, the major factors that caused students' listening comprehension
problems in Ginchi Preparatory School were problems related to the listening texts, tasks or
activities, listeners, physical setting, EFL teachers and so on which were discussed in detail as
follow.

3.1 Problems Related to Listening Materials

Listening materials are dealt with almost any area of life. These include:- talk out of turn, proverbs,
everyday conversations, new products, listening tasks and situations that were unfamiliar for the
students. Also listening materials are the main source of listening comprehension problems. In
particular; unfamiliar words, difficult grammatical structures, the length of the listening texts,
complexity of the texts and so on enabled students with listening problems. These factors are
mainly related to the difficulty of the listening texts for implementation. This means, if listening
texts become less explicit (less attractive) or conceptually more difficult, comprehension suffers.
The details of these problems were discussed one by one as follow.

Data Presentation and Interpretation

Table 3: Students’ listening problems related to the content of the listening texts
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11. | It is difficult to understand listening texts in which | 32.6 | 40 184 |9
there are too many unfamiliar words (jargon & idioms)
12. | Complex grammatical structures interfere with | 22.8 | 62 15.2
students' listening comprehension.
13. | It is difficult to interpret the meaning of long listening | 24 64 12

texts when students listen to it.

14. | Students feel fatigue (extreme tiredness mentally) and | 9 56.5 |25 9.5
distracted when they listen to a long listening texts.

15. | It is difficult to understand listening texts when the | 41.3 | 39 125 | 7.2
topic is unfamiliar.

3.1.1 Problems pertaining to limited English vocabulary
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The first question was asked to know whether unfamiliar words including jargons and idioms in
the listening materials interfered with the learners’ listening comprehension.

So on item 11, majority of the students 30(32.6%) and 37(40%) have strongly agreed and agreed
that unfamiliar words including jargons and idioms in listening texts interfered with students'
listening comprehension. The data proves that lack of vocabulary was a big obstacle to
comprehend the listening texts. On the other hand, 17(18.4%) respondents were not sure as
unfamiliar words including jargons and idioms interfered with the learners’ listening
comprehension. In addition to the above results, the data collected through the subjects' interview
indicated that students struggled with the meaning difficult and unfamiliar vocabulary items during
listening. Teachers also replied that many EFL students encountered difficulty with vocabulary
while doing listening tasks. The researcher further investigated and found through his observation
that EFL teachers did not give key vocabulary instruction before students were exposed to the
listening texts. Therefore, the data collected through all of the instruments implies that unfamiliar
words and jargon vocabulary items were factors that affect students' listening comprehension.

In support of this finding, a study by Underwood (1989) shows that when people are exposed to
unfamiliar words in their listening and it becomes a barrier to effective comprehension of the aural
information which may lead to the extent of missing the information to come in the next part of the
speech. This tells that one requirement for good listening comprehension is knowledge of the
vocabulary used in the listening texts. So pupils' listening comprehension can be affected by
unfamiliar words from the listening materials.

3.1.2 Problems pertaining to complex grammar structure

On item 12, it is obvious that as complex grammatical structures interfered with the learners’
listening comprehension. The great majority of the students 21(22.8%) strongly agreed and
57(62%) agreed that difficult grammatical structures interfered with their listening comprehension.
So among the rest barriers, difficult grammatical structure was the most trouble for EFL learners in
listening activity. Furthermore, some of respondents from interview said that most of the English
texts contain challenging grammatical items used to present certain formation but which could
instead be expressed in a simpler way by way of facilitating effective listening comprehension of
the listening passage. But 14(15.2%) participants were not quite sure about this problem because
they hadn’t experience on listening activity.

This conforms to Vogely’s study (1998) that when the listeners encounter challenging grammatical
structures, they busy themselves and don't recognize the function of the grammatical items through
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which information is conveyed in the listening texts. From this idea, we can deduce that indigent
kind of text structure hindered students' listening comprehension during listening tasks in English
class. Consequently, they didn’t understand and analyze message of the listening texts properly.

So the presence of difficult grammatical expressions jeopardized and discouraged the students'
effective listening comprehension.

3.1.3 Problems pertaining to length of the listening texts

In addition to the insufficiency of vocabulary and the difficulty of grammatical structures, the
length of the listening texts was one of the main reasons why the students can’t understand most of
the text.

So table 3 reveals that the majority of the students 11(12%) partly agreed, 59(64%) agreed and
22(24%) strongly agreed that the length of listening texts interfered with their listening
comprehension. Also as the reply of some of interviewed participants indicate that most of the time
students need short and precise listening passage but in most case the tasks that stated in the
students' text book at this level is too long which confuses students so as to do the listening tasks
simply. This result clearly shows that the length of the texts was one major factor that can
seriously affect learners’ listening comprehension in EFL class.

Regarding on this result, Ur’s (1984) assertion justifies that the difficulty in listening
comprehension is partly due to the length of the listening texts itself which bore listeners and
distract their concentration. Therefore, it was possible to infer from the above results that long
spoken texts have interfered with the learners’ listening comprehension.

3.1.4 Problems pertaining to fatigue that may arise the result of listening to long text

With regard to item 14, fatigue (extreme tiredness mentally) negatively influences foreign
language learners to follow listening texts. In academic listening; especially, the listener will feel
tired or bored and trying to understand unfamiliar sounds (words), lexis and syntaxes for long
stretches of time. Majority of the learners 23(25%) partly agreed, 52(56.5%) agreed and 8(9%)
strongly agreed that they felt fatigue and distracted when they listen to long listening texts.

On the other hand, as other participants in interview replied that listening texts didn't appropriate
for students in terms of its length and it requires students to listen for longer minutes and
eventually lead them to get tired of listening instead of listening with easy and interest. Therefore,
it is usually difficult to listen attentively for longer time spans.

Regarding on the above result, Brown (1992) points out that memory problems or even fatigue

would distract listeners’ attention from grasping the meaning of the text. Consequently, learners
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may miss the rest of text when there is a decline in concentration and the listening text is too long.
However, this may be attributed to the fact learners do not pay enough attention to improve
memory methods. From this result, we can identify that extreme tiredness mentally that comes
from the length of listening texts jeopardized students' listening comprehension.

3.1.5 Problems pertaining to unfamiliar topics

From the above result which stated on item 15, it seemed reasonable to generalize that unfamiliar
topic hindered the listening comprehension of the majority of the students while they were taking
listening tasks. It indicates that many students 38(41.3%) strongly agreed and 36(39%) agreed as it
was difficult to understand the listening texts when the topic is unfamiliar. Familiarity with the
topic of the lecture augments or supplements comprehension. In support of this data, majority of
the students in the interview reported that they found the listening texts difficult and interviewed
teachers also said that the listening texts presented for students were beyond their level of
understanding this was due to unfamiliarity of some topics in the listening material.

Nevertheless, 11(12.5%) respondents said it was too difficult to decide only unfamiliarity of the
topic for the students influence their listening comprehension. There may be due to other reasons.
This finding is consistent with Nuttall’s (1996) declaration which shows that more interesting
requirement to understand a text is that learners should share certain assumptions about the subject
to the fact that students construct their understanding of the subject they listen on the basis of their
experiences; problems arise, therefore, when there is a mismatch between the subject and the
previous experience of the learner, it is too difficult for them to understand listening texts. From
this result, it seems reasonable to generalize that unaccustomed topic hindered the listening
comprehension of the majority of the students. However, familiarity with the topic augments or
supplements comprehension on listening activity.

3.2 Basic Linguistic Problems Perceived by Learners

Linguistic challenges were those which resulted from the English language itself. They were
caused by both Ginchi Preparatory School students on lack of English proficiency and their
teachers’ use of English; especially, on listening skill in the EFL classroom. Different studies show
that some difficulties in understanding and remembering information from speakers may be due to
lack of English language skill itself (Brown, 1995). This proponent pointed out several linguistic
sources which make listening skills difficult: the use of colloquial language and slang; the use of
reduced forms; the "prosodic features” of the English language; and to strange accents and

pronunciation.
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Data Presentation and Interpretation

Table 4: Students' listening problems related to linguistic features

they cannot recognize the words.
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16. | Itis difficult to deal with colloquial language and slang. | 32.5 |49 15.2 | 3.3
17. | Itis difficult to understand reduced forms. 304 |57.6 |12
18. | Even though students find the pronunciation familiar, | 11 435 423 3.2

19. | Pupils do not often pay attention to intonation of the | 29.3 | 52.2 | 185

speakers.

20. | Itis difficult to recognize the signal or discourse. 35,5 425 |22

21. | It is difficult to follow the sequence of the spoken text | 38 435 | 163 |22

when the sentences are too long and complex.

3.2.1 Problems pertaining to the use of colloquial and slang expressions

Colloguial language is a special challenge for EFL students to understand and analyze the spoken
message. Also as it is indicated in table 4, the results of this item show that 30(32.5%) strongly
agreed and 45(49%) agreed that the use of colloquial and slang expressions made it hard for
students to comprehend listening texts, while 14(15.2%) respondents weren’t sure about this
problem.

Regarding on this point, some EFL teachers in interview replied that students who have been
exposed mainly to formal or bookish English may not be familiar with informal style of speaking
and unusual language while doing listening task. For this reason, the uses of colloquial and slang
expressions are likely to cause problems for non-native speakers in understanding the EFL
teachers. This result is in linked with Ur's (1984) point of view that if listening materials are made
up of everyday conversation, they may contain a lot of colloquial words and expressions, such as
stuff for material, guy for man, etc., as well as informal language that is more common in speech
than in writing, so it is too difficult to understand for many EFL learners while doing listening
tasks. From the data obtained on this point, therefore, we can understand that an informal style of
language and words that weren’t considered in the part of the standard vocabulary of language

interfered with the listening comprehension of many EFL learners.
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3.2.2 Problems pertaining to the use of reduced forms

Another difficulty comes from the fact that in spoken English, as in all languages, people use many
reduced forms. Therefore, the above table shows majority of the students 28(30.4%) strongly
agreed and 53(57.6%) agreed that it was too difficult to understand reduced forms in the listening
texts. But 11(12%) participants weren’t sure as reduced form had negative impact on pupils’
listening comprehension. Furthermore, some of interviewed teachers said that reductions pose
significant difficulties, especially to classroom learners who may have only been exposed to the
full forms of the English language and didn't experience on reduction.

Depend on this result, Rubin (1994) states that reduction can be phonological ("Djedoit?" for "Did
you do it?"), morphological (contractions like "I’ll ..."), syntactic (elliptical forms like the answer
to "When is the paper due (need)?" "Next Monday."), or pragmatic (The teacher asks a question,
then points to a student in the classroom and says, "Tom! Please!").

Simply from this result, we can understand that reductions (the act of reducing information in
speech) pose significant difficulties, especially to EFL learners who may have only been exposed
to the full form of the English language while attending listening tasks in EFL class.

3.2.3 Problems pertaining to unable to understand what were pronounced

Also as item 18 in table 4 indicates, many respondents 10(11%) strongly agreed and 40(43.5%)
agreed that they couldn’t recognize words that were pronounced because of the way they were
pronounced. The data confirmed that many students encountered words they did not recognize
because of the way they were pronounced. Therefore, pronunciation was considered as a factor
which affects learners' listening comprehension. The data obtained through the students' and
teachers' interview also indicated that students faced difficult when they listen to some EFL
teachers' pronunciation during listening, especially when they were exposed to a native accent on
the listening materials. In addition to this, they suggested that most of EFL learners need
transcription to understand the spoken message. Not only this; unfamiliar words, homonym words,
speakers' speed on reading the passage, unclear sound of speaker and so on were other barriers.
There is still data coming from the listening classes which further strengthens the problem
encountered by students with regard to difficult pronunciation. During the classroom observation,
the researcher could observe that the speaker on the lap top was native speaker with difficult
pronunciation in which most of the students were complaining to their teacher that they could not
understand what the speaker said because of unfamiliar pronunciation. Likewise, some students

39(42.3%) concluded that they weren’t sure as this problem was the core trouble towards students’
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listening comprehension. They justified that it might be the problem of hearing properly,
unsuitable sitting place, low or unclear speakers' sound and so on.

On the mentioned result, Ur (1991) forwards that students may encounter significant and difficult
words with challenging sounds to perceive and parse into parts in the flow of speech which means
this problem is caused by unfamiliar sounds faced by foreign language listeners. So they were
unable to grasp the idea that the speaker pronounced because they hadn’t experience on how to
differentiate these words, even though they knew words. Depend on this point, Hedge (2000) also
claims that most of EFL learners at the preliminary level have had little prior exposure to
unmodified authentic discourse; in such cases, therefore, these listeners have imperfect control of
what were pronounced. From this result, one can infer that many EFL Ilearners couldn’t
appropriately understand the spoken message due to lack of experience on listening task,
unfamiliar sound of the speaker, speakers’ speed on reading, transcription, homonyms and so on.
3.2.4 Problems pertaining to the 'prosodic features or intonation’ of the English language

As shown in table 4, more than three quarters of the students 48(52.2%) agreed and 27(29.3%)
strongly agreed that most of the students faced incomprehension to intonation patterns when the
EFL teachers or native speakers read the text. This finding goes in consonance with Brown (1992)
who mentioned that the prosodic features of the English language stress, rhythm and intonation are
very important for comprehension. As a "stress-timed" language, English can be a terror for some
of EFL learners as "mouthfuls of syllables come spilling out between stress points".

Also as the researcher observed the role of students while they were taking listening task, many of
them were in trouble due to pronunciation of the speaker from the listening material. So this
enabled them as they didn’t differentiate the point where the teacher stressed different words
because they have low proficiency level on listening task and how to identify stressed ideas while
listening. Hence, 17(18.5%) respondents weren’t quite sure as falling and rising of the speakers'
sound and rhythm influence the attention of the listeners so as to comprehend the listening texts.
This result is implied with Rost's (1990) study who asserts that more advanced learners with a
greater store of linguistic knowledge, and more sophisticated control over this knowledge achieve
greater understanding of speech. But those students at low English proficiency level with a lesser
store of linguistic knowledge, and less sophisticated control over this knowledge may encounter
problems in understanding speech. In short, one can understand from this result that most of EFL
learners didn’t comprehend the spoken message because of non-native or native speakers'

intonation.
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3.2.5 Problems pertaining to the use of signal or discourse

According to Ur (1984) signal words help the listener to grasp the thread of thought in the listening
material. As these proponents, most experienced listener can predict what may come next by using
signal words. For example, When students hear words like ‘finally’, ‘in general, ‘to sum up’ and so
on the signals state the main point of what has ever been said before is about to be summarized.
This is the most important part that students should pay special attention when they listen to
speakers.

So in table 4 item 20, many listeners 33(35.5%) and 39(42.5%) strongly agreed and agreed
respectively that pupils felt to recognize the signals which indicate that the speaker was moving
from one point to another, (giving an example), or repeating a point. Not only this, teachers'
interview also confirmed the presence difficult signal cues which hindered students from effective
listening comprehension encounters. Therefore, the data gathered through both instruments imply
that signal or discourse cues belong to the factors which affected students' listening
comprehension.

With respect to signal or discourse cues encountered in listening, Tesfaye (2001) reported that
most of EFL learners with proper comprehension of English at the sentence level had difficulty on
identifying the main ideas in a speech, mainly as a consequence of their inability to utilize
discourse or signal level cues that signaled the organization of the speech. From this result, we can
understand as many students at this school weren’t able to recognize the speakers' idea while the
EFL teachers loudly read the text or from listening material. In addition to this, these students
didn’t effectively concentrate on listening tasks and couldn’t separate the purpose of different
discourse markers in the listening texts.

3.2.6 Problems pertaining to long and complex sentences

In addition to the natural rapidness of their speech and their unclear pronunciation, some EFL
teachers use too long and complex sentences when delivering the listening lessons. So the use of
long and complex sentences can make it hard for EFL learners to understand the teachers. This
may be due to reading the texts for students without any rest or pause.

Table 4 item 21, shows that about 15(16.3%) students uncertain of the subjects and they thought
that their teachers may use long and complex sentences which make it hard for students to
understand the teacher on the listening tasks. Whereas, majority of the respondents 35(38%)
strongly agreed and 40(43.5%) conceded that the use of long and complex sentences caused

problems in understanding listening text.
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The reason for this issue is that long and complex sentences contain complicated structures and
more information that jeopardized students' listening comprehension as we understand from this
report.

Furthermore, EFL teachers in the interview indicated that lengthy and complex sentences caused
difficulties in the students' proper understanding of the listening texts. Besides, lengthy and
complex sentences were revealed in the analysis of the listening texts. As a result, the researcher
can infer from the data obtained that lengthy and complex sentences that make up the listening
texts are one of the sources of problems in relation to students' listening comprehension.

According to Brown and Yule (1983), if the listener is unable to segment complex embedded
sentences into more basic syntactic units or if the listener cannot parse the complex sentences into
their constituents, comprehension will suffer. While the cognitive task of making sense of
embedded sentences requires analysis of the complex utterances into more basic units, the listener
must also know how to add the missing elements in incomplete elliptical sentences. If the listener
fails to do this requirement which is necessary for good listening comprehension, comprehension
can worse.

3.3 Listening Problems Caused by Failure to Concentrate

Another factor, which affected students listening comprehension was concentration for the spoken
message. According to Brown (1995) during listening lessons students are required to be attentive
since in very restricted time they are required to process and understand a strand of newly
introduced information. Failure to concentrate resulted in the students missing some of the lecture

content, which eventually affects their understanding of the whole points.

Data Presentation and Interpretation
Table 5: Problems caused by the failure to concentrate
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22. | Students lose focus of the talk when they have 674 |174 |15.2
got unexpected answer in their mind.
23. | Pupils are unable to concentrate on listening 57.6 |39 3.3
task because they think about the next question,
and not listen to the dialogue properly at the
same time.
24. | Students lose their concentration when the text | 33.7 413 |25
is too long.
25. | Pupils lose their concentration when they hear 50 36 14
new words.
26. | Students lose their concentration to listen if the | 22.8 77.2
recording (sound) is in poor quality.

3.3.1 Problems pertaining to focus lose which results from looking for an answer

As far as concerned in the above table, learners pointed out that there were many reasons causing
them unable to concentrate spoken idea during the listening task. Besides simply not listening or
paying attention, many students 62(67.4%) agreed that once they have got an expected answer in
their mind, they tend to lose focus of the talk for the next idea. On the other hand, the rest
participants 16(17.4%) said it was too difficult to say pupils can or can’t stop listening when they
got unexpected answer while they were listening because it depends on individual's interest.
Furthermore, as some students stated their opinion in interview on this point, they didn't worry
about the general concept of the passage, simply they were searching for answer depend on the
given questions this enabled them as they missed the whole idea of the spoken message.

On the above result, Rubin (1994) says in the process of taking test on listening activities, most of
the time EFL learners only search answer for the provided questions rather than concentrating on
the whole information, so they lose focus for the rest questions.

From this point, we can understand that while listening activity in English class, most of EFL
learners lose concentration and stop listening task when they have got unexpected answer.

3.3.2 Problems pertaining to focus lose which results from thinking about another question
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Thinking about another question is another reason for losing concentration. Majority of the
participant 53(57.7%) agreed that many students think about another question which comes next;
therefore, they lose concentration for sequence of questions and don’t concentrate on the speakers'
idea carefully. Hence, the left respondents 22(24%) were uncertain that before doing the first
question, most of the pupils don’t jump to the next but there are some students who may do this.
Also, as some of the respondents in interview said that large number of EFL learners worry about
the provided questions if there are many questions.

This implies with Long (1990) study which states that many EFL learners worry about the number
of questions when listening activity is held in English class. This means if there are lots of
questions, students may lose immersion or attention and bother about the next questions. So most
of EFL learners show fear and unable to answer the given questions properly because they worry
about the next questions and number of questions rather than concentrating on the given questions
carefully.

3.3.3 Problems pertaining to focus lose which results from text length

Text length is one of the major problems for listeners since they tend to lose focus after attending
too long listening material. The students 31(33.7%) and 38(41.3%) strongly agreed and agreed
respectively that when the spoken text is lengthy, they have difficulty in concentrating the
message. While 23(25%) of respondents weren’t sure as length of the text has negative impact on
pupils’ listening comprehension. Because they imagined that if the message of listening activity is
very simple, pupils can simply get the target, but if not they can’t understand it easily.

According to Hughes (1989) if the exercise is too long it would be more suitable to break it up into
shorter parts by pausing or try to divide it. From this result, we can predict that too vast text
distracted learners' attention during listening comprehension. Therefore, length of the text had
great impact on pupils’ listening comprehension. Because pupils imagined that if the message of
listening activity is very simple and short, they can simply get the target, but if not they can’t
understand it easily.

3.3.4 Problems pertaining to hear new words

A considerable number of students 46(50%) accepted that many students lose their concentration
when they heard new words and tended to depend more on analytical processing so that they
would easily get distracted by the new words and failed to keep concentration on useful clues in

the context.
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According to Underwood (1989) listeners can lose their concentration if the word is not familiar
for them. This may enable the students as they don’t highly concentrate on the spoken message.
However, some respondents 33(36%) stated that as they were not sure regarding on this point.
They suggested that students can predict the meaning of new words contextually from the spoken
message and answer the provided questions simply. Also they said this idea is depend on ability of
each student but if there is interruption of other barriers they may lose focus.

3.3.5 Students lose their concentration to listen if the recording (sound) is in poor quality.

As it is indicated in table 5 item 26, all Participants 21(22.8%) and 71(77.2%) strongly agreed and
agreed respectively that the majority number of pupils can simply lose their concentration if the
recorded material (speaker) is in a poor quality or they are disturbed by outside noises because it
interrupts and distracts their attention. Concerning on this point, participants in interview also said
that students can’t comprehend (assimilate) unclear sound from the EFL teachers or listening
materials because it distracts their attention when they are listening to the spoken message.

Rost (1990) suggests that unclear sound from the speaker or recorded sound and different sounds
which come from school environment interrupts the students’ listening comprehension when they
are taking listening assessment. Consequently, it is too difficult for them to analyze and understand
the spoken message clearly if this problem happened.

3.4 Listening Problems Related to Psychological Characteristics

According to Yagang (1993) the listening comprehension process is also a relatively complex
psychological process. In psychology, it is stated that when students feel nervous or anxious, they
can’t concentrate on the spoken message. Also when one felt uncomfortable, his or her ability to
listen is greatly reduced. In addition to this, boredom and frustration may affect the extent to which
attention is paid to listening. This occurs as a result of poor stimulation caused by disinterest on the
topic, lack of motivation, failure in the part of the teacher to present meaningful material in a

stimulating manner, or presenting the lecture in a monotone instigating sleep.

Data Presentation and Interpretation

Table 6: Learners’ response on listening problems related to psychological characteristics

Statements Never (%) | Sometimes (%) | Often (%) | Always (%)

Items

27. | | feel nervous and worried when | | 4.3 57.7 38
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don’t understand the spoken

message.

28. | | find it difficult to understand the 52.2 32.6 15.2

spoken idea which is not interested.

29. | | stop listening when | have | 7.6 87 5.4
problems in understanding a

listening text.

30. |If I don’t arrive at a total |19 59 22
comprehension of an oral text, |

feel disappointed or fear.

31. | Before doing listening | 40.2 54.4 5.4
comprehension tasks, | fear that |

can’t understand what I will hear.

3.4.1 Problems pertaining to anxiety or nervous

The majority percent of respondents 53(57.7%) reached on the agreement that they sometimes felt
nervous and worry when they didn’t comprehend the spoken text. Also some students 35(38%)
often felt nervous and worry when they didn’t grasp the speakers’ message properly. This result
indicates that many EFL students feel worried and discouraged when they didn’t immediately
understand the spoken text.

In addition to this data, the response from interviewed students indicates that there were other
factors that might distract learners from understanding the spoken message. Among these factors
the affective factors play a negative role in listening comprehension which includes anxiety,
frustration, and resistance. For example, learner (Ss) felt depressed when she failed to comprehend:
"| felt so depressed because | was totally lost in my personal matter outside class."

Another learner (Sg) related her comprehension failure to the failure of listening strategies she
applied: "The strategies | learned were not helping me enough.” Likewise, learner (S4) experienced
similar affective influence when a self-monitoring strategy was not functioning well: "I couldn't
get the details out of the text even though | felt | had self-monitored myself due to feeling so
depressed. It's so difficult for me to feel like giving up.” The frustration led to thoughts of giving
up the listening tasks while students were taking listening tasks.

It seems for this reason that many scholars advise to employ simple passages with the minimum of

necessary information that gives students more opportunity to understand the information. For
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example: Ur (1984) says when the learners get simple passages, their grasping of the message will
be much better. At this point, therefore, the affective barriers (their frustration and anxiety)
decreased. This result shows that most of EFL learners felt nervous when the listening text was not
clear for them. So this feeling seriously hindered the students’ listening ability and created
psychological problems for learners so as to comprehend the spoken message properly.

3.4.2 Problems pertaining to lack of interest

It is clear that the matter of motivation and interest are also important factors that hinder students’
understanding the message of the listening texts. As it is indicated in item 28, above half of the
respondents 48(52.2%) sometimes found it difficult to understand the spoken message which was
not interesting for them. Also the rest participants 30(32.6%) often and 14(15.2%) always reported
that they couldn’t overcome this difficulty easily. On the other hand, some of the interviewee
replied that EFL listeners feel bored and lost interest because of the repetition of exercise patterns
and unknown topic on listening task. Also most of their EFL teachers didn’t motivate students as
they overcome their problem on the listening skill.

As Krashen (1985) says lack of students' interest and teachers' motivation towards learning
listening skills are the major factors that influence the status of teaching and learning listening
skills of EFL learners because these students consider listening skills as a silly and useless activity;
therefore, they are not motivated and haven’t interest to learn listening skill. From this point of
view we can understand that many EFL students had certain difficulties in understanding the
listening texts which was not interesting for them. This problem was due to the fact that types of
listening exercises always remain the same and unfamiliar topics in the listening materials.

3.4.3 Problems pertaining to the students’ inability of understanding listening texts

With regard to item 29 in table 6, very high percentages of students 80(87%) sometimes stop
listening when they have problems in understanding listening text. Also other students 5(5.4%)
replied as they often stop to do listening activity if it is not clear for them. This finding is in line
with that reached by Jeremy Harmer (2000) who reported that most of the students lose interest in
listening and some even give it up when they don’t understand the transferred message properly.
According to this scholar, it is the teachers’ job to arouse the students’ interest and help them to
gain confidence in themselves and make sure that they can achieve success in listening with the
limited amount of English. The EFL teachers must realize the important effect that success has on
motivation. From this result, one can know as most of EFL learners totally stop to do listening

activity if it is not understandable while they take listening assessment. So unable to comprehend
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the spoken message can hinder learners’ psychology as we can see from their reply. So as to
arouse the students’ interest and lower their anxiety, the teachers should play a vital role on
listening tasks.

3.4.4 Problems pertaining to disappointed or fear

As far as item 30 was concerned, many respondents 54(59%) said that while doing the listening
activity, they sometimes lack confidence to answer each listening question properly. This may
come from the fright they have in their mind when the speaker reads the texts and unfamiliarity
with natives' speech. Furthermore, some participants 20(22%) reported that in EFL class, they
often disappointed or fear to answer comprehension questions on the listening because they have
lack of experience as they have suggested. Not only this, other participants in interview also
suggested they have similar problem. For instance, Learner (S3) reported, “I have never ever been
exposed to the speech of the native speakers until | enrolled in the listening tasks at this level, so |
feel worried whenever I engage in listening to the recordings.” Another Learner (S,) reported, “I
didn’t practice listening skills at lower levels, so the listening course here was strange for me.
Frankly, when I come to the listening class, I always feel worry.”

Regard on the above result, Rost (1994) states that students' frustration on the listening tasks
comes from different barriers. Among this unfamiliarity with the speech of the native speakers
from recorded sound and lack of experience distract their attention while they take listening tasks.
This result indicates that many students afraid and worried of listening tasks because of native
speakers and they hadn’t full confidence and experience to do listening tasks. In order to solve
these problems, EFL teachers should arouse the students’ interest, help them to gain confidence in
themselves and make sure that they can achieve success in listening with the limited amount of
English. Also the EFL teachers must realize the important effect that success has on motivation.
3.4.5 Problems pertaining students’ fear before doing listening comprehension tasks

With regard to item 31, the considerable number of respondents 50(54.4%) reported that they
sometimes fear and cannot understand what they are going to hear next. Not only this, a few
participants 5(5.4%) often face this problem and they are influenced to stop listening. So as to
arouse the students’ interest and lower their anxiety, the teacher must try every means to find
appropriate and interesting materials and make his/her class go on listening in an enjoyable and
relaxing way.

Generally, on the above points regarding on students’ problem related to psychological

characteristics, Rubin (1994) says that mental attribution inhabits students to feel worry and
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nervous on listening task and feel disappointed. For this reason, many EFL learners don’t
understand the spoken message and enforced to stop listening activity due to their frustration while
they are doing listening task.

3.5 The Listener Factor

Through the survey questionnaire, the respondents revealed that their problems arisen from their
inability to recognize the main words in listening comprehension and understand the spoken text
from the first listening, what would come next, quickly remember words they heard, etc.

Data Presentation and Interpretation

Table 7: Listening problems related to listener
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32. | I find it difficult to get a general understanding of the spoken text 24 46.7 | 29.
from the first listening.
33. | At the time of listening, | find it difficult to predict what would 79.3 | 20.7

come next.

34. | I find it difficult to quickly remember words or phrases | have | 27.2 | 63 9.8
just heard.

35. | | find it difficult to recognize the words | know because of the | 18.5 | 43.5 | 33 5
way they are pronounced.

36. | There are words that | would normally understand in writing, but | 31.3 | 46.7 | 22

when | heard them in a stream of speech, I find it difficult.

37. | | find it difficult when listening to English without transcription. | 38.3 | 40 21.7

38. | | find it difficult to answer questions which require other than a | 30.5 | 43.5 | 26
short answer. (E.g:- Wh- questions)

3.5.1 Problems pertaining to inability to understand the spoken message from the first
listening
In the above table, the respondents 22(24%) replied that sometimes they couldn’t get the total
image of the spoken message from the first listening to conclude the whole provided questions on
listening task. Also other participants 43(46.7%) replied that they often couldn't overcome this
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problem. Furthermore, 27(29.3%) of students always didn't grasp the spoken message in pre
listening stage. This means in pre listening stage, it was impossible for pupils to identify important
points and understand teachers' loud-reading. So they need as EFL teachers repeat what was said
again for further clarification and to understand it easily. Not only this, a few respondents in the
interview stated that it was too difficult for them to understand and analyze what was said in the
pre listening stage. So they need as their EFL teacher reread the listening material for them again
and again for great understanding.
According to Harmer (1991) listeners’ success at understanding the content of what they hear
depends to a large extent on their expertise in the listening strategies. This implies that most of the
students had difficulty in applying predictive skills and skills of getting general idea of a text from
the first listening. As it was stated on the above result, it was impossible for these EFL learners in
this school in order to understand the main important idea from the first listening to the speaker.
3.5.2 Problems pertaining to inability in getting general understanding of the spoken text

and predicting what would come next
As it can be seen from table 7, most of the students 73(79.3%) in the study responded that they
sometimes found it difficult to predict what would come next and to get a general idea from the
first listening. Other students 19(20.7%) replied that they have also responded that they often got it
difficult to apply the aforementioned listening strategies (i.e., the predictive skills and the skills of
getting the general idea).
From the above results, we can conclude that almost all of the students in the study had difficulty
in applying predictive skills and skills of getting general idea of a text. Therefore, this problem has
its own great impact on listening comprehension. There are evidences which show that employing
listening strategies promote listening comprehension while inability to employ listening strategies
affects listening comprehension. For example, Rost (1990) studied the relationship which existed
between listening strategies and listening comprehension; they found a positive correlation
between them which shows listeners’ success at understanding the content of what they hear
depends to a large extent on their expertise in the listening strategies.
3.5.3 Problems pertaining to memory
As it was indicated in table 7, many learners 58(63%) sometimes and 9(9.8%) often respectively
replied that they tend to quickly forget what they heard from their EFL teacher loud-reading after
speaker finishes reading the text. This means it is too difficult for these students so as to quickly
remember words or phrases they have just heard. From the above results, memory as depicted by
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the students stands for ‘trouble remembering definition of the word after being taught’, ‘difficulty
in recalling the meaning of familiar words’ and ‘immediately forgetting the word after being said’.
Therefore, when they need to choose the answer, they forget what was said and end up not
knowing which answer was correct.
3.5.4 Problems pertaining to inability in recognizing the words they knew because of the way
they were pronounced
The result from the students in table 7 shows that the some of the students, i.e., 30(33%) and
5(5%) reported that they often and usually respectively found it difficult to recognize the words
they knew because of the way they were pronounced. Also some of the students 40(43.5%) under
the study have responded that they sometimes encountered such problem. This result is also
consistent with Ur’s (1984) declaration which states that if a word is pronounced differently from
the way it was said when it was learnt, the listener may not recognize it as the same word, or may
even miss its existence completely. On this point, this problem is highly jeopardized learners'
listening comprehension. From this result, it is possible to generalize that all students found it
difficult to recognize the words they knew because of the way they were pronounced.
3.5.5 Problems pertaining to inability in recognizing the words they knew in their written
form when they hear them in a stream of speech
As stated in table 7, the great number of the students 43(46.7%) sometimes and 20(22%) often
found it difficult to identify the words they knew in their written form when they hear them in a
stream of speech. From this result, we can understand that there are words that most students
normally recognize in their written form, but they find difficulty whenever they hear them in a
stream of speech.
As Underwood (1989) states that in most case when students learn a new word or expression, it is
believed that students usually learn both its written and spoken form. The recognition of the new
words linked to the knowledge of what they looks like on paper and what their sounds like when
carefully pronounced by the teacher. From this result we can analyze that if the EFL students are
not aware of what the new word sounds like when it is said quickly and compared with familiar
word, they may not realize the word carefully this may affect its pronunciation.
3.5.6 Problems pertaining to lack of transcription
Regarding on item 37, some learners 20(21.7%) often found it difficult to understand the spoken
message without transcription. Also considerable number of pupils 37(40) sometimes face this

problem while listening comprehension was held in EFL class. Furthermore, participants in
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interview state that so far their EFL teacher tried to translate difficult words in to their mother
tongue as pupils understand them easily.

As Harmer (1991) transcription may be due to the fact that it allows EFL listeners to check and
make sure that they have listened to everything from the speaker. Moreover, the result pointed out
that listening text without typed copy of words that have been spoken interfered with learners’
listening comprehension as the idea of these students. From this point of view we can understand
that it is clear that students’ learning habit is the main cause to their listening problems.

3.5.7 Problems pertaining to questions

Table 7 further shows that the majority of the students 40(43.5%) have responded that they
sometimes found it difficult to answer questions which require other than short answer. Also some
students 24(26%) often share the above idea. From this result, it is possible to infer that many
students found it difficult to answer listening questions which require longer answers (that
demands writing skills at the expense of listening).

The above result confirms Ur’s (1989) statement which justifies that the difficulty in listening
performance is partly due to the provision of irrelevant tasks that demand the skills of reading,
speaking and writing other than the skills of listening. In addition to this, many EFL learners need
simple questions and sufficient time in the listening task because they need to answer these
questions easily and enough time to answer the whole listening questions. Depend on this result;
we can understand that many of EFL students need easy questions; especially, close-ended
questions that they can answer the provided listening questions easily and additional time on
listening tasks.

3.6 The Speaker Factor

Problems of listening comprehension related to the speaker can be seen in relation to natural
speech, pronunciation, varied accents, a voice heard only on an audio-tape or cassette recorder

without seeing the speaker, etc.

Data Presentation and Interpretation
Table 8: Listening problems related to the speaker

Statements

Items

Never (%)
Sometimes (%)
Often (%)
Always (%)
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39. || find it difficult to understand the natural speech 40.2 |59.8

which is full of hesitation and pauses.

40. |1 get it difficult to understand the meaning of words 29.3 | 435 |27.2

which are not pronounced clearly.

41. | | get it difficult to understand the spoken message from | 21.7 |41.3 |32.6 |44

unique speaking style of the speaker.

42. |1 find difficult to understand well when the speaker | 16.3 | 28.2 |49 6.5

speaks with a variety of accents.

43. || get it difficult to understand well when speakers | 5.4 24 40.2 | 304

speak too fast.

44. | | search it difficult to understand unclear sounds from 42 .4 25 32.6

the speaker or recorded sound.

3.6.1 Problems pertaining to hesitations and pauses

Natural dialogues are full of hesitations, pauses, and uneven intonation. Table 8 shows that most of
the participants 55(59.8%) often and 37(40.2%) sometimes found it difficult to understand natural
speech which was full of hesitations and pauses. This implies that hesitations and pauses in
spontaneous speech cause perceptual problems and comprehension errors for EFL learners.

As Hasan (2000) says that when people speak, they often hesitate, repeat themselves, say things
that are ungrammatical and change pupils' mind halfway through a sentence. These things are a
natural feature of speech and may be either help or hinder pupils' listening comprehension; it
depends on the students’ level. So, the teachers' task when teaching listening will be train students
to understand what is being said in conversations: to get them disregard redundancy, hesitation,
ungrammaticality and to be conscious of the speakers’ changing their minds. From this result we
can understand that when some of EFL teachers speak or read; they often hesitate, repeat
themselves, repeatedly stop, and say things that are ungrammatical and so on which change
students’ attention halfway through the sentence. So this problem highly influences EFL learners’
listening comprehension when they take listening assessment in English class.

3.6.2 Problems pertaining to unclear pronunciation

Unclear pronunciation of some speakers is also considered as a source of listening problem. Many
students thought that unclear pronunciation cause much difficulty for them in understanding their
English listening lesson. The above results show that 40(43.5%) students not often comprehend the

spoken message due to unavailability of pronounced words and 25(27.2%) students always found

51



it difficult to understand the meaning of words which were not pronounced clearly. Also the rest
respondents 27(29.3%) were sometimes in this situation. Furthermore, in interview questions a few
students stated some reasons on this point. For instance, Learner (S;) couldn’t recognize
pronounced words due to the barriers in perceiving or differentiating sounds that seemed to sound
alike to the learner. Another learner (S,) was unable to identify or differentiate the flow of sounds,
and also matching the pronunciation with the word meaning was difficult for him.

The above results indicate that students’ listening problem was partly due to unclear pronunciation
of the speaker. On this point, it is obvious that in the process of teacher’s loud reading on listening
task if the words are not pronounced carefully or correctly, it’s too difficult for EFL students so as
to understand and analyze what was said or pronounced.

3.6.3 Problems pertaining to unique speaking style

Another barrier of listening comprehension is poor communication skills on the part of the speaker
(from unfamiliar feature of the speech of the native speakers). As far as concerned in table 8 item
41, great number of the learners 38(41.3%) sometimes, 30(32.6%) often and 4(4.4%) always
reported that they found the speakers speaking style was difficult for them to comprehend spoken
message from unique speaking style of the speaker or from poor communication. Also the EFL
teachers' and students' interview shows that many EFL learners couldn't understand the spoken
message due to the speaking style of the speaker.

This idea implies with Iskold (2006) who claims that most EFL students have had little prior
exposure to unmodified authentic discourse; in such cases, therefore, the EFL listeners have
imperfect control of linguistic code and they don't comprehend the spoken text properly.

3.6.4 Problems pertaining to variety of accents

As we can see from table 8 item 42, the stated result demonstrates that many students 45(49%)
responded that they often failed to grasp teachers' accent while they were listening to the spoken
message and this in turn hindered them from recognizing and working out the task. Also 6(6.5%)
participants said that they always experienced this kind of problem because they used to the accent
of their own teachers and usually surprised and dismayed when they have difficulty in
understanding someone else. In addition to this, some participants 26(28.2%) reported that it is too
difficult to differentiate part of the word that should be given greater stress when it is spoken. This
result implied with teachers' interview and they said that students encountered with pronunciation
problems because they did not have enough practice on how the individual sounds differentiated

which made up the words were pronounced. With respect to the issue of native or non-native
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accent, the interviewer raised that even if they were presented with a non-native pronunciation,

most of them could not understand effectively and to the extent expected. For instance; these

teachers explained their experience in which they were reading the listening texts orally to their

students of which most of them failed to grasp the pronunciation.

In support of this finding, Underwood (1989) claims when students were exposed to non-native

speakers on audio tapes or EFL teachers in the classroom, they failed to grasp their accent and this

hindered them from recognizing and working out the meaning it carried out. Consequently, variety

of accents caused difficulties for students in listening comprehension since they hadn't much

exposure on different accents.

3.6.5 Problems pertaining to speed of delivery

According to the students’ responses, number one problem that the students viewed as obstructing
to their comprehension was undoubtedly the speed of speech. Faster speech rates, whether
computer-manipulated or naturally produced, tend to have a negative impact on the comprehension
of EFL listeners. Many students, 37(40.2%) said that they often encountered speakers with
inappropriate speed in their listening lessons whereas 28(30.4%) replied they always encountered
with this problem. Also as rest respondents 22(24%) replied they sometimes faced difficult to
comprehend what is being said due to this barrier. On the other hand, majority of the students in the
interview also replied that they encountered with problem when the speaker reads fast on the
listening task. For example, (student 4) pointed out a general problem when trying to comprehend:
"The native speakers usually speak too fast for me to grasp the message. It takes too much time in
order to grasp the information. So, | don't feel like understanding the message." It seemed to
(student 5) who reports that processing input with listening to fast speech took up additional mental
efforts and precious processing time; thus, frustration was heightened, “My problems appear when I
listen to fast speech. Before I can't react, it's over.” Likewise, in the observation, it was found out
that the speed at which the speaker spoke was not reasonable and was beyond what students could
manage to listen and comprehend properly.

The above result implies that the fast speed of the speaker is a potential problem that hinders

students' listening comprehension. As a result, the students absolutely encounter certain difficulties

in listening comprehension since they lack control over the speed at which the speakers speak

Flowerdew and Miller (1992). From the result obtained on the above two points, therefore, we can

understand that the natural speech of the native speakers (which the students perceive as fast

speech, and different speaking styles) interfere with the listening comprehension of many of EFL
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students. In our context, the spoken features of English to which the students are accustomed to
their teachers' speech with over clear enunciation. When such students who are accustomed to their
teachers' accent come across the pronunciation of the native speakers characterized by fast rate of
delivery, unstructured language, incomplete sentences, and hesitations it is impossible for them to
understand the listening text.

3.6.6 Problems pertaining to unclear sound

In addition to the above idea, participants reported that 39(42.4%) sometimes unclear sounds
weren't convenient for them to comprehend the spoken text. Also 23(25) students said that they
often found that inaudible sounds from the speaker on listening task interfered their listening
ability and 30(32.6%) students reported that always it is impossible for them to understand and
analyze what was transferred if recorded and teacher’s sound is not clear. From teachers' and
students' interview we can also know that EFL learners faced difficulty in order to grasp the
spoken message when the speakers' voice is inaudible. Furthermore, in the observation, the
researcher observed that one of the EFL teacher served listening material for students which lacks
sound clarity. So from these results one can know that unclear sound of the speaker totally
hindered the students' listening comprehension in EFL classroom.

This idea is implied with Yagang’s statement (1994) which shows that the difficulty in listening
comprehension is partly due to unclear sounds resulting from poor-quality of listening material or
unclear sound from EFL teachers. From the above result, we can deduce that poor-quality
recording materials or unclear sound of the speaker interfere with the listening comprehension of
many students while they were listening to the speaker.

3.6.7 Problems pertaining to the inability to get things repeated

Another problem connected with students' listening is the fact that listeners cannot always make
the speakers repeat what they have just said. As respondents 50(54%), and 29(32%) said that they
sometimes and often respectively find it difficult to understand the recorded material if they are
unable to get things repeated. This is a serious problem in learning situations. In the classroom, the
decision as to whether or not to replay a recording or a section of recording is not in the hand of
students.

Teachers decide what and when to repeat listening passages; however, it is hard for the teacher to
judge whether or not the students have understood any particular section of what they have heard

(Underwood, 1989, p. 17). So this result shows if the recordings are under the students’ control
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they can be played over and over again but this is not possible in everyday classroom environment
where the teacher decides whether they will listen to the recording again or not.

3.7 Problems Pertaining to Physical Settings

According to Boyle (1984) noise or distortion in the audio signal interferes with listening
comprehension for listeners. Consequently, listening factors that are related to the physical setting
where the teaching learning process of EFL listening is taking place can affect the learners'
listening comprehension. Some of these factors that are claimed to affect the students EFL
listening comprehension are those concerned with environmental distractions or associated visual
support.

Data Presentation and Interpretation

Table 9: Listening problems related to the physical setting

2 Statements Never (%) | Sometimes (%) | Often (%) | Always (%)

Q

45. | It is difficult for me to concentrate] 33.7 49 17.3
listening task with noises around.

46. | Unclear sounds resulting from | 10 195 51 19.5
poor-quality ~ equipment  can
interfere with my listening skills.

3.7.1 Problems pertaining to noise

As far as the environmental distractions are concerned, environmental noises may originate from
the surrounding sounds at the time of listening. If these noises come while the students are engaged
in listening, they can be a potential source of disturbance that affects the learners' listening
comprehension. As some pupils 31(33.7%) replied that sometimes due to noises coming from
school environment and other classes, many EFL students faced difficulty in listening to the
speaker. In addition to this, most respondents 45(49%) often and 16(17.3%) always claimed that
they couldn't be concentrated on listening activities because of the noises from next classroom
(corridor), from out of the school compound and poorly preparation of class rooms for listening,
etc. From the above results, we can analyze that if listening task is carried out with noises around,
it is for sure they will not have a good result in students' listening comprehension because it
interrupts the students from listening and focusing on the listening task.

3.7.2 Problems pertaining to background noises from the speaker

As far as concerned in table 9 item 46, some participants18 (19.5%) reported that sometimes

unclear sounds resulting from poor-quality equipment can interfere with their listening
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comprehension. Also tone control interferes with pupils' listening comprehension. In addition to
this, great number of the learners said 47(51%) and 18(19.5%) background noises or unclear
recorded listening material often and always interrupted students' attention so they didn't
concentrate on the listening task.

Yagang (1994) asserts that noises including both background noise on the recording and
environmental noise can take the listeners' mind off the content of the listening passage. Therefore,
background noises on the recording and sounds that come out of the classroom were other source
of disturbance which hindered effective listening and they distracted listeners' attention while they

were taking listening activities.

4.2 Analysis of Data Obtained through Interview from Students

The researcher used semi-structured interview to collect data from students about factors that
affect their listening comprehension in the EFL class. In this case, six students were involved as
respondents for the interview. Each student was asked oral questions prepared by the researcher.
The responses were analyzed so that it could easily be interpreted as an input for the research along
with the data gathered through other instruments. These questions are:

1. Have you ever faced problems in listening to a text in your listening sessions?

» What challenges have you faced with your listening comprehension in EFL class?
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All of these respondents replied to this first question saying that they faced different problems in
their listening comprehension practices.
Among the interviewed respondents, four (S;, Ss, Ss, and Sg) of them said that potential challenges
they encountered during listening activities in English were grammar and vocabulary problem.
These things became the major sources of their listening problems because they encountered
challenging vocabulary items and grammatical structures while listening. They responded that
while they were engaged in listening activities some complex grammatical items and vocabulary
interrupted their listening practice and this made them to struggle with the meaning of such
grammar and vocabulary items at the expense of grasping the information conveyed through
listening texts.
In addition, they said that pronunciation was also problem to them and affected their listening
comprehension skills. In this case, three interviewees (S4, Ss and Sg) said that pronunciation
became a problem for students particularly when they were made to listen to native speakers as
they could not understand most of what they said since they were not exposed to a native accent
before. These respondents further said that they were not familiar with and did not have
background knowledge about how some words can be pronounced. In addition to this, they said
that as they struggled to understand certain words they missed the information contained in such
words and what is coming next in the text. The remaining respondents said that they had no
linguistic related challenges in most of the cases that hindered them from listening in English
unless they encountered very difficult vocabulary and grammar.
2. What listening texts related problems have you encountered? And to what extent the
problems have affected your listening comprehension?
Of the total respondents, majority of them (Si1, S3, Ss and Sg) responded that they found the
listening texts difficult to understand the subject matter of which the listening texts were about and
this in turn made them to face challenges in responding to the listening questions which they were
expected to respond to as per the information contained in the texts. As a result, they said that most
of the time they lost interest to listen and the listening texts were boring and did not invite them to
actively engage in listening effectively. The respondents (S; and S3) said that the problem of
difficult listening texts sometimes went to the extent of missing almost the whole information
provided through the texts. Other respondents (Ss and Sg) said that they sometimes faced difficult
in listening texts which were beyond their level of understanding. Thus, the problem they said
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went to the extent of confusing them in the middle of the listening session while they take listening
tasks.
3. What listening task related challenges have you encountered in your listening lessons?

And to what degree has the problem jeopardized your listening comprehension?
From the total six respondents, four students (S1, S3, Ss and Sg) replied that the listening tasks that
they were presented with in their listening sessions were difficult to understand since they were
composed of long sentences to which they were asked to give extended responses and they were
not given sufficient time to read, understand the listening questions meant to be answered based on
relevant information in the listening text. Furthermore, they added that they did not think the
listening texts matched with their level because they said the questions required them to give a lot
of information at a time. As a result, these respondents replied that they were generally not
interested to give responses to the listening comprehension questions. Three of them (Si, S, and
S3) said that it was sometimes a problem for them to grasp the concept of the questions they were
expected to answer. Among the whole respondents, one student (S;) replied that she was not
encountered with problems in relation to the listening questions and tasks she encountered.
4. Has your teacher given you opportunities to practice listening? If so, has it been sufficient?
From the total respondents, four (S, Ss, S4 and Ss) of them said that their EFL teachers didn't give
them the opportunity to practice listening comprehension skills and they also said that they did not
almost have the opportunity to practice listening in English when they were students in the primary
and secondary schools. These students added that they did not get enough opportunity to practice
listening skills because the listening texts contained not only the practical listening tasks but also
the theoretical and methodological aspects of teaching listening as a result of which practicing
listening became limited hindering them from improving their listening comprehension skills to
the standard expected from them and two of them further explained that they did not have the
opportunity to listen and understand in English outside the classroom as a reason for their
weakness in the listening comprehension skills. The remaining of the respondents (S; and Sg)
believed that their teachers did not give them sufficient listening comprehension practice by way
of enabling them to easily comprehend listening texts and answer listening comprehension
questions in the EFL classroom. They said that their EFL teachers gave them the right directions
and guidelines as how they could practice listening comprehension in their listening classes which
enabled them to tackle the difficulties they faced.

5. Are you familiar with listening strategies? Have you ever used listening strategies in your
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listening comprehension practice? Why/ why not?
Of the totally involved 6 interviewees, half students (S4, Ss and Sg) responded that they did not
apply listening strategies in their listening because they didn't properly know how to strategically
approach their listening practices although they theoretically learnt the importance of using
listening strategies in their listening texts. Some of these pupils (S; and S3) replied that they
sometimes used listening strategies in their listening lessons because they said that listening
strategies supported effective listening. The remaining respondents said that they did not apply
listening strategies in their listening sessions because their English teachers did not practically help
them as how they could use the listening strategies. One interviewee (S;) further said that he did
not know for sure which strategy works best for which text.
6. Are there other problems that you think have jeopardized your listening comprehension?

If so, what are they?
Three of the respondents (S, S; and Sg) said that they did not have other listening problems to add
whereas half of the respondents (S1, Sz and Ss) said that they faced shortage of time in listening to
the passages and doing the tasks and their teachers did not give them the chance to listen to the
listening passage again and again until they grasped the information transmitted to them. They
added that they faced the problem of speedy speakers in their listening. Four of the respondents
(S1, Sz, Sz and Ss) replied that they encountered the problem of noise and finally the remaining two
interviewees said that they faced the problems of lack of audibility on the part of the speaker and
fast speed of the speaker during listening comprehension.
7. Has your EFL teacher ever tried to help you to tackle the problems you mentioned

above? If so, what measures did he/she take?
In response to this question, three of the total respondents (S, S4 and Sg) believed that their EFL
teachers asked them if they had any questions after their listening sessions to find out their
difficulties in listening and encouraged them to ask questions in case of any difficulties they
encountered with regard to their listening. Whereas, the remaining respondents (S;, S3 and Ss) said
that their EFL teachers didn't help them sufficiently so that they couldn't overcome their problems
in listening comprehension except inviting them to ask questions about the lesson.
8. Did you find the measures taken by your EFL teachers sufficient and helpful in terms

of enabling you to comprehend orally delivered information successfully?
With regard to this item, three students (S;, S; and Sg) responded that their EFL teachers
encouraged them to raise questions and any difficulties they encountered on listening tasks. They
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also said that their teachers did what was possible to help them. Even one student (S;) added that
the listening teacher observed their difficulties since he did not have to wait until they asked for
help but two students (S; and Ss) said that they did not think inviting students to ask questions was
enough. The rest participants responded that they need sufficient help from their listening teachers
in terms of alleviating their listening comprehension problems. One student (S3) further said that
since the teacher knew pupils' problems, he/she should take practical actions to help them.

In short, the data collected through the subjects' interview revealed that students encountered with
different problems such as; pronunciation, vocabulary, and grammar during listening and also
various problems related to the listener, speaker, listening texts and tasks, listening practice and

shortage of time were challenges that affected students' listening comprehension.

4.3 Analysis of Data Obtained through Interview from Teachers

The researcher prepared semi-structured interview in order to gather data from English teachers
about factors that affect students' listening comprehension. The interview contained four questions
and was administered to four EFL teachers. All of them gave information on all the questions that
provided for them. Therefore, hereunder, the analysis of the data obtained from these teachers
through interview was analyzed by presenting the questions based on the order in which they were

presented during the interview. These questions are as follow:
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1. Do EFL teachers think students encounter difficulties in their listening comprehension?
All the four English teachers responded to this question saying that most of EFL students
encountered problems in their listening comprehension due to poor English proficiency level, fast
speech of the speaker, difficulty of listening materials, difficult of the concept of the listening
message and so on. Therefore, as regards on this question, all of the teachers/respondents gave
"Yes' response which logically led to the following questions.

2. What linguistics related problems do you think students face? How?

These participants were presented with the second interview question which inquired them about
what linguistics related problems students encountered. All of them responded that the linguistic
problems that students faced on the listening tasks were pronunciation, vocabulary and grammar
which were difficult to comprehend for them. Two of the interviewees (T, and T,) added discourse
markers that signal the logical relationship between sentences, phrases and words to be taken as
another factor affecting students' listening comprehension. One of them (T;) further said that
students most of the time did not understand the meaning and function of most of the discourse
cues and as a result they couldn't properly follow them in the flow of spoken texts they happened
to listen in their listening texts. With regard to the problem of pronunciation, the respondents said
that students faced problems particularly when the speaker of the listening text was a native
speaker. The respondents also said that students encountered difficult vocabulary and jargons in
the course of their listening making it is difficult for them to extract and make meaning out of what
they listened. The interviewees explained that grammar was the other problem particularly when it
was used to construct complex sentences in the listening texts meant for listening practice. Two of
them added that when students struggled with the complex grammatical structures contained in the

utterances, they missed the meaning of the information that they were expected to grasp.

3. Why do you think these linguistic problems hinder students' listening comprehension?

The teachers were interviewed about why they thought these linguistic related listening problems
became a problem of listening. With regard to the challenges students faced in pronunciation, two
of the interviewees (T, and T3) responded that when students exposed to native speakers on
listening material in the classroom, they usually failed to grasp their accent and this in turn
hindered them from recognizing and working out the meaning it carried while the left teachers (T,
and T,) said that students encountered pronunciation problems because they hadn't enough practice
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on how the individual sounds were pronounced. With respect to the issue of native accent, the
interviewer raised that even if they were presented with a non-native pronunciation, most of them
couldn't understand effectively and to the extent expected. For instance, one of the EFL teacher
(T1) explained his experience in which he himself was reading the listening texts orally to his
students of which most of them failed to grasp his non-native pronunciation.

When the interviewees were asked why students faced vocabulary and grammar problems in their
listening, all of them said that students lacked background knowledge of these components of the
language. Two of them (T; and T,) further said that students did not receive good knowledge of
the language when they were primary and secondary school students and they attributed this
problem to the absence of appropriate methodology in the teaching of these language items. One
respondent (T,) said that students thought that grammar in particular was something impossible to
learn and this attitude of theirs hindered not only their listening but also the other language skills.
Another speaker (T3) said grammar was an essential tool that language users manipulated the way
they liked to make meaning and convey information and thus, sentences which comprised complex
grammatical structures could be a hindrance to effective listening comprehension.

In response to why discourse cues is as a factor hindering students' listening comprehension, one
of the four respondents (T,4) said that students would understand the meaning of the discourse
marker if they were asked to give their individual meanings but the problem occurred when they
found these linguistic devices in a connected flow of information and sentences. Another
respondent explained that students were not aware of the meaning and function of individual
discourse markers and they usually failed to understand them when they appeared in the spoken

discourse.
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4. What non-linguistic problems do you think students encounter in their listening?

How do they affect students listening comprehension?
With regard to this question which asked teachers about what non-linguistic difficulties students
encountered in their listening comprehension, all but one of the four teachers responded that the
subject matter of listening texts was not manageable to listen and respond. The listening tasks were
difficult to respond and students did not get sufficient opportunities to practice their listening
comprehension skills. In their explanation of how these factors interfered with students' listening
comprehension, all of them said that when pupils made to listen to a text which was beyond their
level of understanding, they got confused and failed to successfully comprehend the subject matter
which meant they could not work out the tasks based on the information transmitted through the
spoken message, therefore, they said such listening texts discouraged students from practicing their
listening comprehension.
Besides the above mentioned non-linguistic factors, four of the respondents added that lack of
sufficient listening time, interesting listening texts, background to topics and manageable tasks
were non-linguistic factor related problems. The interviewees unanimously responded that students
were not provided with ample time for listening comprehension. One of them (T3) said that if
students were forced to stop before they finished listening and doing the tasks, they would be
discouraged. With respect to lack of interesting listening texts, they said that if the texts were not
interesting in terms of different aspects such as subject matter and level of difficulty, students
would immediately loss the interest to listen. The teachers explained regarding lack of background
on the listening topics saying that if students were not provided with sufficient introduction about
the listening topic through their EFL teacher, the listening would eventually become a challenge to
them. Two of them (T, and T,) added that the problem would even become worse especially if the
topic was far beyond the students' understanding. They said the EFL teacher should give enough
support in terms of filling in the gap of background knowledge, as otherwise, comprehension
would seriously suffer.
5. What other problems affecting pupils' listening skills do you think are there?
Among the four interviewed EFL teachers one of them (T,) said that he hadn't other significant
factors to add whereas three interviewees responded that surrounding noise could be mentioned as
a factor affecting students' listening comprehension. In explaining their responses, they said that
noises coming from the next classroom and students who passed by the listening classroom

disturbed and distracted students' listening comprehension. Also they said that noise coming from
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outside the classroom was a problem. Furthermore, they mentioned that lack of attention was also
another factor. They explained that since most of students hadn't interest in learning listening
skills, they didn't give due attention. One of them (T;) added saying that students usually found
listening texts difficult to understand in terms of the subject matter they conveyed as a result of
which they lost the interest to listen.

4.4 Analysis of Data Obtained through Classroom Observation in EFL Class

Classroom observation was among the instruments used in this study. The observation was
conducted while students were engaged in listening classes. Before the observation was carried
out, observation checklist was prepared. The checklist contained the items: delivery of pre-
listening tasks, key word instruction, speed of the speaker, the role of speakers, speaker's speaking
style, the variety of listening tasks, the use of visual support, number of times the listening material
was played for the students' convenience, the amount of time given for the listening task,
surrounding and background noises.

From the conducted observation by the researcher only two of EFL teachers carried out pre-
listening tasks before the actual listening task was done on the second observation. Obviously,
when students are not engaged in pre-listening tasks, they will be seen confused when they are
exposed to the listening texts and their participation will decrease in terms of dealing with the text.
In the first observation even in two of the classes, the pre-listening tasks were not done to the
required standard of creating readiness and awareness in the students mind about the subject matter
and issues which were going to be raised in the listening texts. For example, pre-listening activities
were not carried out sufficiently except by way of giving simple introduction about the topics. This
was observed when the texts entitled "Asegid's Jeans" and "Globalization" listening texts were
presented for students on listening tasks. In the first listening sessions, pre-listening tasks were not
carried out leaving the students to struggle in making meaning out of what they listened.

Also EFL teachers gave activities and tasks in which they told the titles to get students introduced
to the days listening passage in all the observations. However, in all of the sessions teachers were
not observed introducing students the key vocabulary items which are believed to be supportive of
the listening comprehension performance of students. Difficult vocabulary items were mentioned
as a challenging factor for effective listening comprehension while they were taking listening
tasks.

Furthermore, in all the four observation sessions was found out that the speed of the speakers was

reasonable. Students were seen struggling with the speed of the speakers. The students were heard
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complaining and whispering to each other about the speed of the speaker on the lap top. Even one
student raised his hand and told the teacher that the speaker was so fast and the class said "Yes" at
once after him by way of showing that they faced the same problem. The difficulty here is that it is
not possible to adjust or slow down the listening material mechanically.

Once listening material is recorded the same as the way we can do when someone is reading a text
orally in which the listener couldn't ask the speaker to slow down.

In addition to this, in the observed listening sessions the researcher could observe that students
were mostly somewhat exposed to listen native speakers. The students' exposure to a native accent
is a good thing for the students to practice pronunciation, however, before their exposure to the
native pronunciation they need to have sufficient non-native listening practice. But, excessive
exposure of native speech before they are accustomed to the non-native accent may hinder
students' listening comprehension. It is known that in Ethiopia context, English is learnt as a
foreign language in which even non-native speech is not encountered outside the classroom.
Therefore, the listening teacher is first required to maximize the native listening exposure to give
the opportunity for the students' effective listening comprehension practice.

On the other hand, the speaker's speaking style on the listening material was found to have been
appropriate and convenient. The speaker's speaking style means in a sense the way the speaker
produces his /her speech ranging from casual, friendly to formal and others like soft and harsh.
This distinction prevails when we compare the way two different people exchange a talk. The way
they speak differs depending on their relationship, status and mood. For example, talking to a
friend is different from talking to an elderly man/woman. Therefore, in this regard, the researcher
could observe the speakers speaking style was suitable for the students but students were observed
complaining about the speaker's speaking style due to lack of experience in all the four times
observations which researcher carried out. However, the speaking style of the speakers in all the
listening texts was formal and the information was delivered by way of formally addressing the
listeners without any unusual and strange speaking style but some these students were confused
because they were not exposed to a native speakers' accent before

The listening tasks which the EFL teachers used were not varied. In all the observations conducted
difficult questions that required students to write extended responses were presented which made
them busy and writing a lot of information in response to the questions. So majority of the students
were not actively engaged in the listening activities because they were bored of the same type of

questions in their listening classes among other factors. Therefore, we can conclude that there was
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lack of variety in the listening tasks which were presented along with the listening texts students
were made to listen to.

From the four times observations conducted by the researcher when listening classes were going
on, none of the classes was visual support materials used. Visual support facilitates help students
for effective practice of listening comprehension. Therefore, unless the listening topics are on
abstract issues which are usually difficult to represent in figures, visual support is recommendable
to be used as supportive material for students' effective involvement in the process of listening
comprehension. But, unfortunately the students did not have the chance to look at supportive
figures in their listening sessions. The teacher should have at least, drawn some figures on hard
paper and displayed for the students while they were listening.

In the process of classroom observation, the listening material (lap top) was played twice times in
each session. Thus, some students were not able to manage to grasp the spoken information to
practice their listening and the classroom was disturbed by the noises students made because of
their inability to understand the spoken text which was strictly heard without transcription.
Therefore, generally the listening lesson was not a success in this regard. This problem becomes
even worse when as indicated in above, the speakers of the listening texts recorded on the
materials are fast making it was difficult for the students to easily access the information in the
listening activities.

In this case, the time allowed engaging students in the listening and doing tasks from the total of
four observations in the two listening lessons, students were not able to finish the listening and this
became evident when students from all directions of the classroom made noises of complaint about
the problem. To be more specific, for example, in one of the sessions the students were allowed
only 10 minutes to listen and do the tasks for a listening text which lasted 10 minutes. The students
should have been given sufficient time until they organized their answers for the tasks and
questions. Therefore, we can consider lack of sufficient time for listening and doing tasks or
questions as a hindrance to students' listening comprehension.

In practical implementation of classroom observation, the researcher did not hear any noise from
the background of the recorded tape. Therefore, there was no any internal noise which could
jeopardize students listening comprehension. To justify this, the researcher at least did not observe
any student complaining to his/her teacher about any background noise on the listening material

and the researcher could also listen to the text very clearly.
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In addition to this, the researcher did not observe any surrounding noise around the classroom
while the listening lessons were going on. The listening environment was fairly quiet and free from
any kind of noise according the researchers' observation. To sum up, the data gathered through
observation indicated the presence of problems in relation to pre-listening tasks, key word
instruction, native accent, speed of the speaker, time allowed for listening, task variety, listening

material replay and visual support.
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CHAPTER FIVE: SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
5.0 Introduction
This chapter contains three sections. The first section summarizes the major findings of the study.
The second section provides the conclusion of the study. Finally, the recommendations are
presented in the third section depend on the results that obtained from different perspectives.
5.1 Summary of the Results
In this study, the main objective has been identified as to what do EFL learners comprehend
listening texts and whether EFL teachers use scientific method of teaching listening skills and to
explore students’ problems on comprehending listening skills in grade twelve at Ginchi
Preparatory School. The participants of this study were grade twelve students and EFL teachers
teach this level. Data was collected using questionnaire, interview and observation.
In this case, the study found out a range of factors that influenced students’ understanding on
teaching and learning listening skills in grade twelve preparatory classes. These factors are;
students' factor, teachers' factor, listening materials’ factor, and school environment. The
discussion and analysis section of the study revealed that these were the major factors that
influenced the status of teaching and learning listening skills and problems that hindered students’
listening comprehension of these students.
Therefore, these core problems high lightly discussed based on the obtained results as follow: As
far as the students' factor were concerned, possible factors have been identified. This was done
through the analysis of the students’ responses by questionnaire, students' and teachers’ interviews
and observation. The results of the analysis indicates that the students were not motivated to learn
listening skills because of the Entrance Exam, language proficiency level, knowledge of
vocabulary, poor background, etc., in learning listening which made them to be unfamiliar and
strange to comprehend the listening texts.
Also the results of the analysis indicate that most of the EFL teachers didn’t want to teach listening
skills because of their lack of motivation to teach listening, lack of sufficient time for listening
tasks and so on. Also they felt that listening wouldn’t be incorporated in the entrance exam;
therefore, they skipped over the listening sections. They weren't also reluctant in encouraging
students, preparing and providing teaching materials on listening and so on. In addition, a few
teachers had problem in terms of qualification i.e., some of them had lack of skills in teaching
English in general and listening in particular. This was identified through the analysis of the

students’ responses by questionnaire, and students' and teachers’ interviews.
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Regarding the listening materials, limitations have been identified; then results of the analysis
indicate that the difficulty of text books for implementation was one of the limitations. It includes
text books’ less importance for grade twelve preparatory students to achieve the entrance exam and
their weakness to generate students’ sufficient interest since it is implemented through teachers'
loud-reading which is assumed to be boring both for teachers and students. In addition, most of the
listening tasks that are practiced in the listening lessons are tasks that demand skills of reading,
speaking and writing at the expense of listening. Furthermore, students felt that there is no need of
learning listening, since the Entrance Exam didn’t incorporate listening questions. Teachers were
also wished to fulfill students’ interest and focused on teaching and covering those topics which
are expected to appear in the entrance exam instead of teaching listening. So this can be one
problem which affects students' EFL listening comprehension. Also absence of listening materials
was also other factors which played the negative role for the status of teaching and learning
listening skills.

Generally, from the above results we can understand that students' listening comprehension
jeopardized due to EFL teachers' problem, students' problem, listening materials' problem, physical
setting problem, and so on.

5.2 Conclusion

Based on the finding of this study the following conclusions were drawn. Therefore, the study
confirmed that the teaching of the listening skills which aims to identify students' listening
comprehension problems and level of competence in listening at Ginchi Preparatory School in EFL
classes. It also reveals that learners’ listening comprehension difficulties emerged from the defects
of listening materials, from the students’ poor listening ability, and unfamiliarity with native
speakers’ English, and from listening environment where the EFL listening tasks took place. On
the other hand, results of the analysis of the questionnaire and interview indicate that unfamiliar
words, complex grammatical structures, long spoken text, complexity of sentences, unfamiliar
topic, and a topic that cannot generate interest to listeners pose listening difficulties for EFL
learners. Furthermore, the learners’ inability to apply listening strategies, their inability to grasp
pronunciation, inability to manage a bit challenging tasks, and the consequent frustration
negatively affected the learners’ listening comprehension. Not only is this, the listening sections in
all listening texts incorporated in the students' textbook. The availability of these texts might lead
students to read than to listen whilst listening classes are conducted. Therefore, the design and the
organization of the textbook didn't seem to consider this problem. Moreover, students put great
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attention on passing university entrance exam. Because of the wash back effect of the entrance
exam, significant amount of students fail to learn listening attentively. Besides, students are unable
to perform most of the tasks provided by their teachers. In addition to the above results,
unfamiliarity of the students with native speaker's pronunciation (i.e., not especially carefully
enunciated); overlap between speakers; and normal rate of delivery (which the learners perceived
as fast speech) interfered with the learners listening comprehension. Poor recordings and lack of
sufficient time to carrying out listening tasks affected the learners’ listening comprehension. The
result of the observation of the listening environment also indicates that part of the blames for the
students EFL listening difficulties lays on the inconvenience caused lack of background

knowledge in the listening classroom and so on.
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5.3 Recommendation

Based on the above conclusions, the researcher would like to forward the following suggestions

about what should be done by different stakeholders.

1.

Students should learn listening starting from lower grade and they should be exposed to
classroom listening practices. In addition, they ought to be engaged in listening activities
outside classroom to make them familiar with listening activities.

There should be commitment on the part of EFL teachers to put the suggested pedagogical
procedures into practice, to prepare and provide listening materials, etc.

Moreover, there should be training opportunities and professional assistance for the EFL
teachers on the listening skills. Also English language teachers should give equal
consideration to all English language skills including listening skills.

Listening lessons would be interesting and motivating when listeners are exposed to
diverse input sources rather than always listening to the teachers' loud-reading, therefore,
the curriculum designers and the course book writers should produce at least video-
recordings as a course package. This can minimize students' and teachers' frustration in
learning and teaching listening skills and can generate students’ and teachers’ interest.
Moreover, it enables to use authentic listening teaching materials.

There should be testing of listening directly by the classroom teachers with the aim of
getting students’ motivation to learn listening. In addition, policy makers should consider
testing of listening in the entrance exam with the support of recording materials.

In addition, the researcher also recommends that it would be much preferable if MoE
provides in service trainings for EFL teachers before new teaching materials are introduced
so as to enlighten teachers on how to use them.

Furthermore, language learning is realized only by integrating at least two skills. Speakers
need listeners, likewise, writers need readers. From this fact we can learn that each skill
contributes its fair share for the occurrence and enhancement of language teaching and
learning. As a result, all the stakeholders of the educational sector: teachers, students,
school administrators, curriculum designers and so on should give due attention for the
neglected language skill like: listening, not tomorrow, not later, but now.

Finally, the researcher believes that further research should be conducted to find out the
factors that influence the status of teaching and learning listening skills in grade twelve
preparatory classes.
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Appendix 1

ADAMA SCIENCE AND TECHNOLOGY UNIVERSITY
SCHOOL OF HUMANITIES AND LAW
DEPARTMENT OF ENGLISH

Questionnaire for Students
Dear students
» The purpose of this questionnaire is to gather information about listening comprehension
difficulties learners face while they engaged in listening tasks in EFL class. Your responses
are of considerable importance for the success of the study, so you are kindly requested to
provide genuine responses to the questions. Don't write your name.

Thank you very much in advance for your cooperation!

Part 1: Personal Information

Direction 1: Please give information about yourself for each of the categories below and put (V)
where necessary

1. School Name:

2. Grade and Section:

3. Stream: Natural Science [ ] or Social Science [ ]

4. Gender:

Part 2: Questionnaire for Students

Direction 2: The following are list of statements that will help you to identify the difficulties you
faced while you engaged in the listening tasks . So read each sentence and provide
your responses based on the listening comprehension problems you experienced in
the course according to the given scale. Give one answer only for each item.
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1/ In What Way Do Grade Twelve Students Comprehend Listening Texts?
Table 1: In what way do grade twelve students comprehend listening texts?

Items

Statements

Strongly
agree (%)

Agree (%)
Uncertain (%)

Disagree (%)
Strongly

disagree (%)

=

All students can comprehend spoken message properly.

2. | All students can also take short notes while listening.

3. | Most of them may find listening comprehension is
interesting.

4. | Many students do not know the purpose of listening
skill.

5. | It is too difficult to understand the speaker’s message
while listening.

2/ Do EFL Teachers Teach Listening Skills Properly and Provide Students with Appropriate
Listening Tasks?

Using different means to enhance students' listening skill

Table 2:

Items

Statements

Never (%)

Sometimes (%)

Often (%)

Always (%)

6.

Does your teacher teach you
listening skill seems like to the
rest English language skills?

Do you listen to EFL teacher
properly and understand the
message simply while listening
task?

Does your EFL teacher
provide listening materials for
you while listening task?

Does your EFL teacher give
you  appropriate  listening
tasks?

10.

Does your EFL teacher
facilitate you on listening
activities?

3/ What are the Listening Comprehension Problems Encountered by Grade Twelve of
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Students When Listening to the Text?

Table 3: Students’ listening problems related to the content of the listening texts (materials)

Statements = -
_ 1218 | g
= s8le |8 | |58
2 53 |5 & |68
11. | It is difficult to understand listening texts in which
there are too many unfamiliar words (jargon & idioms).

12. | Complex grammatical structures interfere with
student’s listening comprehension.

13. | It is difficult to interpret the meaning of long listening
texts when students listen to it.

14. | Students feel fatigue (extreme tiredness mentally) and
distracted when they listen to a long listening texts.

15. | It is difficult to understand listening texts when the
topic is unfamiliar.

Table 4: Students' listening problems related to linguistic features

Statements .

€18 | g

= Sg 218 |8 |59
2 52 <|5 |o |83
16. | It is difficult to deal with colloguial language and slang.
17. | It is difficult to understand reduced forms.
18. | Even though students find the pronunciation familiar,
they cannot recognize the words.
19. | Pupils do not often pay attention to intonation of the
speakers.
20. | It is difficult to recognize the signal or discourse which
shows different things in sentences.
21. | It is difficult to follow the sequence of the spoken text
when the sentences are too long and complex.

Table 5: Problems caused by the failure to concentrate
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comprehension tasks, | fear that |

can’t understand what [ will hear.

Statements -
- |8 | g
>S5 |8 |23
» 2313 |5% |2 |25
£ Sstls|2 |2 |28
= h &< | D &) »h o
22. | Students lose focus of the talk when they have got
unexpected answer in their mind.
23. | Pupils are unable to concentrate on listening task
because they think about the next question, and not
listen to the dialogue properly at the same time.
24. | Students lose their concentration when the text is too
long.
25. | Pupils lose their concentration when they hear new
words.
26. | Students lose their concentration to listen if the
recording (sound) is in poor quality.
Table 6: Learners’ perception of listening problems related to psychological characteristics
» | Statements Never (%) | Sometimes (%) | Often (%) | Always (%)
5
27. | | feel nervous and worried when |
don’t understand the spoken
message.
28. | I find it difficult to understand the
spoken idea which is not interested.
29. | I stop listening when | have
problems in understanding a
listening texts.
30. [If T don’t arrive at a total
comprehension of an oral text, |
feel disappointed or fear.
31. | Before doing listening

Table 7: Listening problems related to listener
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S
g g |g |E
2 Statements ;;': g g §,
2 2 |8 |8 |=
32. | I find it difficult to get a general understanding of the spoken text
from the first listening.
33. | At the time of listening, I find it difficult to predict what would
come next.
34. | | find it difficult to quickly remember words or phrases | have
just heard.
35. | I find it difficult to recognize the words | know because of the
way they are pronounced.
36. | There are words that | would normally understand in writing, but
when | heard them in a stream of speech, | find it difficult to tell
where one word finishes and another begins.
37. | I find it difficult when listening to English without transcription.
38. | I find it difficult to answer questions which require other than a
short answer. (E.g. Wh- questions)
Table 8: Listening problems related to the speaker
S
» s | B | = | @
§ Statements é Ug) % 5
39. | I find it difficult to understand the natural speech which is full
of hesitation and pauses.
40. | | get it difficult to understand the meaning of words which are
not pronounced clearly.
41. | | get it difficult to understand the spoken message from unique
speaking style of the speaker.
42. | | find difficult to understand well when the speaker speaks with
a variety of accents.
43. |1 get it difficult to understand well when speakers speak too
fast.
44. || search it difficult to understand unclear sounds from the
speaker or recorded sound.

Table 9: Listening problems related to the physical setting
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Statements Never (%) | Sometimes (%) | Often (%) | Always (%)

Items

45. | It is  difficult for me to
concentrate listening task with
noises around.

46. | Unclear sounds resulting from
poor-quality  equipment  can
interfere  with my listening
comprehension.

Thank Youl!

Appendix 2
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YUUNIVERSITII ADAAMAA SAAYINSII FI TEKNOLOOJII
MUUMMEE AFAANII

Part 1: Gaaffiilee Barreeffamaa Barattoota Miseensa Qoranichaa Ta’aniif
Kabajamoo barattoota Kaayyoon gaaffannoo kanaa inni guddaan rakkoo barattootni wayita
gormaata dhaggeeffannaa Afaan Ingliffaa daree keessatti gaban ilaalchisee gorannoo
gaggeessuuf waan ta’eef deebiin isiin laattan fixan ba’iinsa qorannichaatiif murteessaadha.
Kanaaf haaluma gaafatamtaniin deebii sirrii kennuun mallattoo “\” akka keessan kabaja

guddaa waliin isin gaafadha.

HUB:-Magaa keessan barreessuun barbaachisaa miti. (Icitiin hundi eegamaa dha)

Part 2: Odeeffannoo Dhuunfaa
1. Mana barumsaa
2. Kutaa fi Daree
3. Birkii: Saayinsii Uumama [ ] Ykn Saayinsii Hawaasaa [ ]
4. Saala

Galatoomaal!

Part 3: Gaaffiilee Barreeffamaa Barattootaaf Dhiyaatan

Gaaffii 1joo 1™@: Wanta Yeroo Qormaata Dhaggeeffannaa Dubbatamu Haala Akkamiin
Dhaggeeffattee Hubattaa?
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Gabatee 1™ Barattootni Hundi Walgixa Dhaggeeffatanii Hubachuu Danda’u Jettee

Yaaddaa?

T.L

Gaaffiilee dhiyaatan

Nan
deggera(%)

Cimseen
deggera(%)

Murteessuuf
na dhiba(%)

Hin
deggeru(%)

Cimsee hin
deggeru(%)

Barataan hundinuu
yeroo gormaata
dhaggeeffannaa
sirriitti dhaggeeffatee
hubachuu ni danda’a.

Yeroo gormaata
dhaggeeffanna
barataan hundinuu
gabsiisa gabaabaa ni
gabatu.

Barattootni baay'een
dandeettii dhaga’uun
hubachuu fi goramuu
ni jaal’atu.

Barattootni hedduun
faayidaa dandeettii
dhaggeeffannaa hin
beekan.

Wanta daree keessatti
gaama dubbatu irraa
dhaggeeffannu
haalaan hubachuun
nama rakkisa.

Gaaffii ljoo 2™@: Barsiisaan Afaan Ingliffaa Kee Haalaan Dhaggeeffannaa fi Qormaata
Dhaggeeffachuu Irratti Xiyyeeffatu Barattootaaf Ni Kennaa?
Gabatee 2™ Dandeettii dhaggeeffannaa barattootaa cimsuuf gumaacha tokko tokko

T.L

Gaaffiilee dhiyaatan

Gonkumaa(%)

Darbee
darbee(%)

Yeroo
baay’ee(%)

Yeroo
Hundaa(%)

Akkuma dandeettiilee afaanii
kan biraa barsiisaan kee
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dandeettii dhaggeeffanna
haalaan ni barsiisaa?

Barsiisaa Afaan Ingliffaa kee
wayitii barnoota Ingliffaa
haalaan ni cagastaa?

Barsiisaan Ingiliffaa kee
meeshaa deggersa
dhaggeeffannaa wayita
dhaggeeffattu siif kennaa?

Barsiisaan kee gormaata
dhaggeeffannaa irratti
xiyyeeffatu haalaan ni
kennaa?

10.

Barsiisaan kee wayita
barnoota dhaggeeffannaa si
gargaaraa?

Gaaffii ljoo 3™2: Rakkoo Ijoon Barattootni Wayita Qormaata Dhaggeeffannaa Afaan Ingliffaa

Irratti Qaban Maali?

Gabatee 3™?: Rakkoo meeshaa barnootaa dandeettii dhaggeeffannaa barattootaa irratti

gabu
T.L | Gaaffiilee dhiyaatan Cimseen Nan Murtessuuf | Hin Cimsee hin
deggera(%) | deggera(%) | nadhiba(%) | deggeru(%) | deggeru(%)
11. | Wanta dhaggeeffatan

85




keessa jechootni haaraan
baay’een yoo jiraate
wayita gormaata
dhageeffannaa barattootni
dhaggeeffatanii
hubachuun rakkisaadha.

12. | Yaadolee walxaxaan
wayita barattootni
dhaggeeffatan hubannaaf
itti ulfaata.

13. | Barattootni wayita
yaadolee dheeraa
dhaggeeffatan hubachuuf
isaan rakkisa.

14. | Barattootni yaada dheeraa
wayita gormaata
dhaggeeffannaa gaafa
dhaggeeffatan ni mufatu.

15. | Mataduree haaran
hubannaa barattootaa
wayita dhaggeeffannaa
Irratti rakkoo fida.

Gabatee 4 ™?: Rakkoo haalli sagaleessuu jechoota garaagaraa dhaggeeffannaa barattootaa
irratti gabu

16. | Jechoota idilee hin taane
yoo dhaga'an barattootni
haalan hin hubatan.

17. | Yaadolee bifa
kottoonfachiisaan jiran
hubachuun rakkoodha.
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18.

Sagalee jecha tokkoo haa
beekan malee barattootni
irra deebi'anii hubachuun
isaan rakkisa.

19.

Yeroo dhaggeeffannaa
barattootni sagalee
barsiisaa olba'uuf gad
bu'u adda baasuun itti
ulfaata.

20.

Jechoota garaagaraa
faayidaa adda addaaf
galan wayita
dhaggeeffannaa adda
baasuun barattoota ni
rakkisa.

21.

Yaadolee dheeroo fi wal
Xixaa keessatti tartiiba
yaadaa hubachuun
rakkoodha.

Gabatee 5™2: Rakkoolee adda addaa haalaan xiinxaluu dhabuu irraa dhufu

T.L

Gaaffiilee dhiyaatan | Cimseen
deggera(%)

Nan
deggera(%)

Murtessuuf
nadhiba(%)

Hin
deggeru(%)

Cimsee
deggeru(%)

hin

22.

Yeroo gormaata
dhaggeeffannaa,
barattootni akka
tasaa deebii yoo
argatan
dhaggeeffachuu ni
dhaabu.
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23.

Barattootni wayita
gormaata
dhaggeeffannaa
wanta dubbatamuuf
0s00 hin taanee
deebii argachuuf
dhiphatu.

24,

Wanti isaan
dhaggeeffatan
baay’ee dheeraa yoo
ta’e barattootni
xiyyeeffannoo itti
hin kennan.

25.

Barattootni wayita
dhaggeeffatan jecha
haaraa yoo dhaga'an
xiyyeeffannoo
isaanii ni gatu.

26.

Meeshaan
dhaggeeffatan
(sagaleen
waraabame)
qulqullina hin gabu
yoo ta’e barattootni
dhaggeeffachuuf
fedha dhabu.

Gabatee 6™ : Rakkoo miira ga’aa wayita dhaggeeffannaa dhabuun dhageettii barattootaa

irratti fidu

T.L

Gaaffiilee dhiyaatan

Gonkumaa(%)

Darbee
darbee(%)

Yeroo
baay’ee(%)

Yeroo
hundaa(%)

27.

Yeroon dhaggeeffadhu, yaada
dubbatamu hubachuu yoon
dadhabe dafeen mufadha.

28.

Wayita gormaata dhaggeeffannaa
yaada namatti hin tolle hubachuun
baay’ee na rakkisa.

29.

Yeroo gormaata dhaggeeffannaa
rakkoon hubannoo yoo na mudate
dhaggeeffachuu nan dhiisa.
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30. | Wayita gormaata dhaggeeffannaa
yoon yaadan dhaggeeffadhu adda
baasuu dadhabe dhaggeeffachuu
nan nuffa.

31. | Qormaata dhaggeeffannaa

keeessatti dursa miira sodaatu natti
dhagaa’ama sabababni isaas
wantan dhaggeeffadhu addaan
baasee hin hubadhu jedhee waanan
yaaduuf.

Gabatee 7™ Rakkoo dhaggeeffataan wayita qormaata dhaggeeffannaa irratti gabaachuu

danda’u.
T.L | Gaaffiilee dhiyaatan Gonkumaa(%) | Darbee Yeroo Yeroo
darbee(%) | baay’ee(%) | hundaa(%)

32. | Dhaggeeffannaa jalgabaa irraa

yaada waliigalaa dubbichaa adda

baasuun baay’ee na rakkisa.
33. | Wayita dhaggeeffannaa yaada itti

aanee dhufu xiinxaluun baay’ee na

rakkisa.
34. | Jechootaa ykn gaaleewwan

garaagaraa wayita dhaggeeffannaa
dhaga’e haalaan irra deebi’ee
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hubachuun na dhiba.

35.

Yeroon jechootan beeku dhaga’u
sababa haala itti sagaleeffaman
hubachuu dhabuuf xiinxaluun na
rakkisa.

36.

Jechoonni ani barreeffama
keessatti hubadhu yoo jiraatan
iyyuu, eessatti yaadni tokko
jalgabee eessatti akka xumuramu
dhaggeeffachuun adda baasuun na
rakkisa.

37.

Hiikni kallattii yaadan dhaga’u
hiiku hin jiru yoo ta’e, jechootan
dhaga’u hubachuun na rakkisa.

38.

Gaaffiilee deebii gabaabaa hin
barbaadne gaffiilee kan biroo irra
wayita dhaggeeffannaa deebisuun
na rakkisa.

Gabatee 8™?: Rakkoo gaamni dubbisu wayita qormaata dhaggeeffannaa gabaachuu

danda’u.

T.L

Gaaffiilee dhiyaatan

Gonkumaa(%)

Darbee
darbee(%)

Yeroo
baay’ee(%)

Yeroo
hundaa(%)

39.

Wayita dhaggeeffannaa sagalee
ciccituu (bogonnaa xiggoon) itti
baay’atu hubachuun na rakkisa.

40.

Wayita dhaggeeffannaa jechoota
haaraan dhaga’u sababa rakkoo
sagaleessuuf hubachuu hin
danda’u.

41.

Yeroon dhaggeeffadhu, haalli
nama dubbatuu adda yoo natti ta'e
hubachuun na rakkisa.
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42. | Yaadolee dubbatamu gaamni
dubbatu yoo haala adda addaan
dubbate hubachuun na rakkisa.

43. | Namni dubbatu yoo baay’ee saffise
dhaggeeffadhee adda baasuun na
rakkisa.

44. | Wayitan dhaggeeffadhu sagaleen
nam dubbatuu qulqullina hin gabu
yoo ta'e hubachuun na rakkisa.

Gabatee 9™ Dhiibbaa naannoon mana barumsaa dhageeffannaa barattootaa irr

atti qabu.

T.L | Gaaffiilee dhiyaatan Gonkumaa(%) | Darbee Yeroo
darbee(%) | baay’ee(%)

Yeroo
hundaa(%)

45. | Sababa jeequmsa (sagalee)
naannoo irraa dhufuun
dhaggeeffadhee hubachuu hin
danda’u.

46. | Qulqullina dhabuun sagalee
waraabame (CD) ykn gaama
dubbatuu fi sagaleen tokko tokko
alaa dhufan dhaggeeffannaa kiyyaa
irratti rakkoo ni gabu.

Appendix 3

ADAMA SCIENCE AND TECHNOLOGY UNIVERSITY
SCHOOL OF HUMANITIES AND LAW
DEPARTMENT OF ENGLISH

Part 1: Students' Interview Guide Lines
1. Have you ever faced problems in listening to a text in your listening sessions?

2. What challenges have you faced in relation to linguistic elements which interfered with your

listening comprehension?

3. What listening text related problems have you encountered? And to what extent the problem

has affected your listening comprehension?

4. What listening task related challenges have you encountered in your listening lessons? And to

what degree has the problem jeopardized your listening comprehension?

5. Has your instructor given you opportunities to practice listening? If so, has it been sufficient?

Why /why not?
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9.

. Are you familiar with listening strategies? Have you ever used listening strategies in your

listening comprehension practice? Why/ why not?

. Are there other problems that you think have jeopardized your listening comprehension skills?

If so, what are they?

. Has your listening instructor ever tried to help you to tackle the problems mentioned

above? If so, what measures did he take?
Did you find the measures taken by your instructor sufficient and helpful in terms of enabling
you to comprehend orally delivered information successfully? Why /why not?

Thank you!

Appendix 4

ADAMA SCIENCE AND TECHNOLOGY UNIVERSITY
SCHOOL OF HUMANITIES AND LAW
DEPARTMENT OF ENGLISH

Part 2: Teachers' Interview Guide Lines

1.
2.
3.
4.

5.

Do you think students encounter difficulties in their listening?

What linguistics related problems do you think they face? How?

Why do you think these linguistic problems hinder students' listening comprehension?
What non-linguistic problems do you think students encounter in their listening? How do

they affect students listening comprehension?

What other problems affecting students' listening skills do you think are there? Why/why not?
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Thank you!

Appendix 5

ADAMA SCIENCE AND TECHNOLOGY UNIVERSITY
SCHOOL OF HUMANITIES AND LAW
DEPARTMENT OF ENGLISH
Classroom Observation Checklist
This checklist is intended to investigate students' listening comprehension problems of grade twelve
students at Ginchi Preparatory School. The results will be recorded in the category of Yes/No, as

these things happen in the EFL classroom while listening activities held in the English class. So the
researcher observed two grade twelve sections twice times each.

Observation 1
Observation 2
Observation 3
Observation 4

Section A | Section B | Section A Section B

R. N
Items
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Yes

No

Yes

No

Yes

No

Yes

No

Delivery of pre-listening tasks.

Key words instruction.

The speaker is fast.

Speaker is native.

Speaker is non-native.

Speaker's speaking style is suitable.

No|g| W E

Variety of listening activities and tasks
were presented.

Use visual support.

Listening text was played or read
orally repeatedly.

10.

Time allotted for listening and doing
tasks is sufficient.

11.

Background noise.

12.

Surrounding noise.
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