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Abstract

The central intention of this research was to investigate EFL Teachers’ implementation of Continuous
assessment in Uraga Secondary School which is found in Oromia Regional State, Gujii zone, Uraga Woreda
Haro Wachu town. To attain the objective of the study, a mixed method of research with that of descriptive
survey type was employed. The sample consisted of 5 Grade 10 English Language teachers and 58 students
drawn from 580 Grade 10 students. Purposive Sampling technique was used to select the target school while
comprehensive and simple random sampling technigques were employed to select the sample teachers and
students respectively. To gather the necessary data, closed type questionnaires, observation and document
analysis were employed. In analyzing the necessary data, frequency and percentage were used. The results of
the study indicated that the practice and the purpose of implementing Continuous Assessment in EFL
classrooms were insufficient. From the result of the study, teachers did not have the experience to provide
timely feedback for their students based on the effects of Continuous Assessment results. Though there were
various Continuous Assessment Devices in assessing students’ performance in EFL classrooms, a few of them,
were only implemented in the classes, namely, quizzes, tests and mid-exams predominately. Furthermore, the
finding of the study indicated that large class size and high teachers work load were identified as the main
impeding factors of the implementation of Continuous Assessment in their EFL classes. Thus, based on the
findings of the study, recommendations were forwarded to alleviate the aforementioned problems in the school
under study.



CHAPTER ONE: INTRODUCTION AND BACKGROUND

This introductory part of thesis discusses the background of the study, statement of the problem, the objective

of the study, significance, delimitation and limitation including the organization and definition of terms.
1.1 Background of the Study

English has been given a prominent position in Ethiopia. It serves not only as a medium of instruction at
secondary and tertiary levels but also as a day to day communication in some governmental organization.
Despite its prominent in Ethiopia, competence of students’ is unsatisfactory for their grade level. This poor
performance of students in English language is attributed to a variety of factors such as, teaching methodology
of teachers, quality of teaches’ training, quality of curricular materials, the evaluation system, and lack of

ongoing training and attitudes of both teachers and students (Rodgers,2001).

As indicated above, the evaluation system that teachers use to assess their students” EFL language performance
is one of the determine factors which could contribute to the low performance of students in the language.
Now-a-days, assessment of students learning has become central issues of the country’s educational system.
That is, it had become frequently debated upon and believed to determine the quality of learning. The
traditional assessment, i.e, giving tests or exams at the end of a unit, a term or course, does not guarantee the
overall competence of the students. As this mechanisms focus on specific part of a unit or course; it becomes
limited assessment device. Thus, it usually serves as a “one-shot” effort and remains as a one chance for

students to show their language abilities.

For example, Plessis et al.(2003); Nijabil, (1999) and Taiwo D, (1998), argued that would one- shot
examination adequately assess what a learner has learnt over a period of schooling? How would a teacher
grade a learner who happens to fail ill and could not write the final exam? To answer these questions and to
change the situation, educational policy designers come up with another type of assessment, that is, Continuous
Assessment. Thus, Continuous Assessment is a systematic way that teachers can determine how well their
students have learnt and what has been taught. It may consist of various measures that the teacher can use to
tell whether his/her instruction has been effective and to pinpoint students who have or have not mastered

particular skills.

Moreover, Continuous Assessment (CA) enables teachers to identify how much students know, about the
language, to what extent they perform the language tasks efficiently, and how much skills they have developed



for further learning. Such evidence can be gathered through a variety of instruments in an extended period of
time. Based on this piece of evidence, teachers can make judgment on students’ performance and can give

them feedbacks on their strengths and weakness as well as giving them needed support and guidance.

Furthermore, the aim of the new policy Continuous Assessment in Ethiopia context is to bring a paradigm shift
from old aged traditional system of assessment that is judgmental role in its orientation to a developmental
role. Hence, the new Education and Training Policy of the country calls for the use of Continuous Assessment

to realize educational objectives.

Despite this, the importance the proper implementation of continuous assessment might have not gone beyond

lip service. Therefore, assessing the implementation of continuous assessment is found to be very crucial.
1.2 Statement of the Problem

Research studies show that student learning have been adversely affected by test papers and “teaching to test”.
Evidences from the field shows that students’ learning is not promoting analytical and critical thinking skills,
but is engaging in surface learning and rote learning in a disorderly way. To keep these harmful effects of
examination to the minimum and improve student learning continuous assessment (CA) have been advocated.
Heaton (1990), cited in Shumetie and Wondimu (2015:17), note that these days advanced nations, such as,
England, Spain, Australia and others are applying continuous assessment (CA) partially or wholly in their
educational system. In addition countries like, Singapore, Ireland, Finland, Norway, Secotland, Hong Kong

have promoted continuous assessment(CA) as a fundamental approach to educational reform(Arega,2014).

These imply that assessment in general and continuous assessment in particular is powerful instruments for
enhancing the attainment of learning out comes to ensure quality education and academic excellence in the
education institution. Realizing this, the current Ethiopian education and training policy (ETP, 1994)
emphasized the ongoing classroom assessment (CA) in academic and practical subjects to ascertain the
information of all round profile of students at all levels.

In outcome-based education, for example, continuous assessment plays a pivotal role. As stated in Education
Training Policy (ETP, 1994), the teaching learning targets on outcome-based education will invest on problem
solving, evaluation, and deep learning. To achieve these critical thinking skills, stress that a concentrated effort
should be made to match instruction and assessment. That is, the use of continuous assessment, which enables

teachers to successively evaluate students’ progress in learning and development before and beyond what can



be captured by summative assessment., which is assessment of learning usually through paper-and —pencil tests
is needed (Damtew, D and Yadessa,A 2007:185).

Continuous assessment is assessing or collecting information about teaching-learning process on an ongoing
basis to bring improvements in the teaching-learning process. The more the teacher know about what and how
students are learning, the better he/she can plan the teaching activities and structures better way of teaching. To
attain such information teachers are expected to assess the performance and progress in learning of their
students as frequently as possible. When teachers implement continuous assessment as part of their instruction,
it can help students achieve quality education, develop innovativeness and a sense of competence, and get
opportunities for independent as well as life-long learning.

Although, the newly designed educational and training policy of Ethiopia advocates the use of continuous
assessment to be the integral part of the teaching and learning process is a vital issue, it has not been in practice
in many schools. In addition to this, having the right picture of how much students know, how efficient they
perform, what attitudes they have developed and how much skills they have developed for further learning or
to take up a job is actually important information for both instructional and administrative decision a teacher

makes. These all aspects of students’ progress are the results of continuous assessment.

From this, one can ascertain that continuous assessment has to be provided to student instead of providing
them not only twice a year but to be continuously implemented where necessary. If EFL Teachers do not make
themselves the best model for their students by implementing and using continuous assessment appropriately,

the students’ success is unthinkable.

In this study the researcher intends to investigate the effects of the implementation of continuous assessment
for academic achievement and to ensure quality English language teaching and learning process to take place.
The effective implementation of continuous assessment rather builds up a picture of a learner’s performance
over prolonged and representative period whereas an examination shows only what was achieved in the exam

only.

Considering all these things, the researcher wants to study how English language teachers implement
continuous assessment in their English classrooms in Uraga Secondary School with which the researcher is

familiar.

1.3 Objectives of the Study



To conduct the present study, the following broad and specific objectives were formulated:

1.3.1 Broad Research Objectives
e To assess the extent to which EFL teachers use continuous assessment in their lessons.
e To review whether the amount and types of continuous assessment used for the EFL lessons are

sufficient or not.

1.3.2 Specific Research Objectives
e To assess the amount of continuous assessment used during the EFL lessons.
e To review the types of continuous assessment used for the EFL lessons.
e To analyze whether the continuous assessment used are sufficient or not for the given lessons.

1.4 Research Questions

To guide the study during the course of its investigation, the following broad and specific research questions

were designed.
1.4.1 Broad Research Questions
Broad research questions used to guide the study were:

e To what extent do EFL teachers use continuous assessment during their lessons?
e How sufficient are the types and amounts of continuous assessment used to assess their students?

1.4.2 Specific Research Questions
The specific research questions used during the study were:

e How frequently do teachers use continuous assessment (CA) during the lesson?
e What types of CA were used in class/
e What amounts of CA were used in class?

e How effective were the CA used to indicate students progress?

1.5 Significance of the Study



The aim of this study was to investigate the implementation of continuous assessment (CA) at Uraga
Secondary School. Thus, the finding of the study was hoped to provide insightful information to EFL teachers,

curriculum designers and researchers in the following ways.

e EFL teachers strive to implement increased amount of CA in their EFL lessons.
e Curriculum designers and material producers to incorporate CA techniques in text books and source
materials.

e Other researchers who intended to undertake further study in other contexts.

1.6 Delimitation of the Study
This study was delimited to:-

Five grade 10 EFL teachers which were sampled comprehensively. 580 students of grade 10 ,only 58(10%) of

them were used because 10% of the population was considered sufficient for the study to provide data.

Of the 12 sections of grade 10, the study was delimited to 4 sections since taking one-third of the classroom

was assumed sufficient and can have repetitiveness of the population.

Finally, the focus of the study was delimited to the amount, type and extent of EFL teachers’ use of CA their

by to support and evaluate students in their efforts to learn the language.
1.7 Limitation of the Study

It is obvious that research work could not be free from limitations, that matter this study was also constrained

with some limitations. The potential problem faced the research process was that;-

e Only two classroom observations were made because of the time constraints.
e The research would have been more reliable if more open-ended questions and interview were used in

conjunction with other instruments.



CHAPTER TWO: REVIEW OF RELATED LITERATURE

This chapter treats the review of literature and studies related to the study. In so doing, the chapter begins by
providing definition to the term continuous assessment, its importance and reasons for using it. The chapter
also tries to present discussion on the characteristics, requirements, steps and guiding principles of using
continuous assessment. The chapter winds up by indicating the would be merits and challenges in the process

of implementing continuous assessment by supporting the discussion with studies made at different contexts.
2.1.What is Continuous Assessment?

It is helpful that understanding the meaning of continuous assessment is of much importance before going
through other aspects of the study. Thus, this section begins by providing the meaning of continuous

assessment as follows:

Continuous assessment is a classroom strategy implemented by EFL teachers to ascertain that knowledge,

understanding and skills are attained by students. Desalegn (2004:2) briefly defined, Continuous Assessment
(CA) as,” making observation periodically to find out what a student knows, understands and can do”. From
the above definition one can infer that continuous assessment is the realization and recording of the students’

performance in nearly everything a student does throughout the academic year.

Moreover, Capper (1996) explains that continuous assessment is an essential part of the teaching and learning

process which operates at a classroom level. Capper (1996:25) writes:

Continuous Assessment is a systematic way that teachers can determine
How their students have learnt, and what has been taught. It may
Consists of various measures that a teacher can use to tell whether his/her
instruction has been effective and to pinpoint out students who have or

have not mastered particular skills.

This shows that continuous assessment helps both the teacher and the students to obtain information about the

teaching learning process.

In a nut shell, continuous assessment is an assessment system which is conducted over a period of time. It is

also more holistic representing the learner in his/her entirety. It begins with the decisions that teachers perform



on the first day of school and ends with the decisions that the teachers and the administrators make on the

learners concerning end-of year grading and promotion.
2.2 Importance of Continuous Assessment

Various authors have discussed the importance of continuous assessment (CA) in different ways. Arega (2014)
indicate that, continuous assessment is particularly useful for checking how well students are learning at initial
and intermediate points and providing information for improvement when learning is below satisfactory. This
means that teachers need continuous flow of accurate information on students learning. Similarly, some official
documents including the current Ethiopian Education and Training Policy (ETP, 1994) and GEQIP (MoE,
2008) documents have given special attention for the necessity of ongoing continuous assessment to enhance
academic excellence and to answer important questions about the students, the classroom, the school and the

education system as whole.

Murphy (1995), also forwards, his thought by stating that the basic purpose of using continuous assessment is
to continuously follow students’ learning progress so as to identify those students who have and have not
mastered a particular knowledge and skills to respond quickly and efficiently to students’ learning problems

and hence to improve their learning.

Nitko (2004), for instance, explains continuous assessment is important in that it, promotes frequent interaction
between pupils and teachers that enable teachers to the strengths and weakness of learners and to identify
which students need review and remediation. Besides, pupils receive feedback from teachers based on

performance that allows them to focus on topics they have not mastered.
2.3.The Reasons for using Continuous Assessment.

If a teacher conducts continuous classroom assessment to find out what a student knows, understand, and can
do, he/she becomes in a position to get better understanding about where his/her students are and what their
learning needs are. When teachers know how students are progressing and where students are having trouble,
they can use this information to make necessary instructional adjustments ,such as, re-teaching, trying
alternative instructional approaches or offering more opportunities for practice (Arega 2014:10). As it is
clearly stated in A Practical Guide for Teachers Improving Educational Quality (IEQ) Project (2007, 9-10),

there are many reasons for using continuous assessment. Some of these are:

«» To Find out What Students Know and Can do.



% To gain Confidence in what we say our students know and can do.
%+ To provide all Children with Opportunities to Show What They Know.
% To Promote Learning for Understanding.

X/
*

% To Improve Learning
% To Determine what Kind of Remediation and Enrichment Activities to Provide, and to Identify

which Student Need Assessment

X/
°

To Let Students how Well they are Progressing in their Own Learning

X/
X4

% To Let Parents Know how their Children are Progressing

R/
A X4

To Lead to Overall Evaluation

2.4 Characteristics of Continuous Assessment
The following are characteristics of continuous assessment as outlined by NOE (2004):

Systematic: In using continuous assessment, teachers are expected to systematically observe, evaluate and

record learning outcomes in a planned and paired manner.

Diagnostic: Continuous assessment gives an opportunity for teachers to identify learners’ problems and set

programs for remedial action.

Cumulative: Based on variety of assessment procedures and techniques, continuous assessment shows overall

results of the learners’ achievement through time.

Guidance-oriented: The information obtained from continuous assessment needs to be used as a means of

providing feedback to learners about their strength and weakness.

Comprehensive: Unlike paper and pencil tests, continuous assessment involves measuring the cognitive and

non-cognitive aspects of the learner as a whole.
2.4 Basic Requirements of Continuous Assessment
The following per condition needed to be met to make an effective and appropriate assessment (ICDR, 2004):

s Assessment must be planned activity. It should be planned to indicate how and when the

assessment will be made.



%+ The teacher must be equipped with an adequate knowledge and capability about assessment
techniques. The assessment should be based on the actual condition, time, place and social factors

of the class, pupils, level of knowledge and the nature of instruction.

X/
°e

Variety of items and assessment techniques should be selected and applied.

>

/7
*

The reliability, validity and the discriminating power of the assessment techniques must be

considered and checked.

X/
°e

The items should be prepared in a clear readable and precise language.

X/
°e

Assessment should be well administrated and its results must be recorded, documented and also

reported.
2.5 Guiding Principles in Implementing Continues Assessment

The practice of continuous assessment (CA) in schools is mainly concerned with the overall improvement of
students’ academic achievement. The design of CA techniques requires adequate and extensive guiding
principle, i.e planning. Unless, CA is guided by a well-designed plan of action, it may be very difficult to
achieve the intended learning outcomes. In order to relate the instructional objective, the teaching strategy to
be employed, the textual material and assessment procedure in some meaningful fashion or form, a careful

planning is a backbone and immensely vital of continuous assessment (CA) (NOE 1996; 12).

According to Texas Christian University office for assessment and quality enhancement, the following nine (9)
principles of good practice for assessing student learning must be put in to action.
e The Assessment of Students Learning Begins with Educational values.
e Assessment is most effective when it reflects an Understanding of Learning as Multidimensional,
Integrated and Revealed in Performance over time.
e Assessment works best when Programs it seeks to improve have Clear, Explicitly stated purposes.
e Assessment Requires Attention to outcomes but also equally to the Experience that lead to those
outcomes.
e Assessment works best when it is Ongoing not Episodic. Assessment is a process whose power is
Cumulative.

e Assessment Fosters wider Improvement when Representatives from across the Educational Community

are involved



e Assessment makes a Difference when it begins with Issues of use and llluminates Questions that people
really care about.

e Assessment is most likely to lead to Improvement when it is part of a larger set of Conditions that
promote Change.

e Through Assessment, Educators meet responsibilities to Students and to the Public.

2.6 Continuous Assessment Devices.

EFL teachers have to select the right tools that are appropriate for the pertinent topic in order to collect reliable
information about the knowledge and skills of their students (Nitko, 2005; Plessis et.al.2003). An assessment
tool that is chosen must be aligned to fit the identified purpose of the assessment and the educators’ choice of
method depends to a great extent on what is to be assessed. Thus, it is impossible to discuss all the different

kinds of CA identified by many scholars in here, only some of them will be explained in this part.

2.6.1 Oral Questions

These are mainly used to generate evidence of a learner’s ability to listen/sigh, interpret, communicate ideas
and sustain a conversation in the language of assessment. Its application is in assessing the interpretation and
expression of ideas by the use of completion questions/short-answer questions.

In teaching- learning process a classroom teacher may raise several questions from the topic he/she is

discussing. Students are allowed to give the correct answers.

2.6.2. Portfolio Assessment.

Portfolio is a form of performance assessment that provides a way of collecting and presenting samples of a
student’s work reflecting effort and progress over time. It is a systematic, purposeful, and meaningful
collection of students’ work to demonstrate their academic growth (Arega, 2014:64).

Portfolios provide a continuous record of students’ language development that can be shared with others.
Genesee and Upshur (1999:99), puhl (1997) also explains that portfolio is a meaningful collection of student’s
work to give a complete picture of what a learner has achieved. Puhl adds that portfolio consists of peer and

self assessment and these may become a workhouse of CA.



In general, as a form of performance assessment, portfolios have the advantage of providing tangible evidence

of learning and they provide a continuous record of student accomplishments.

2.6.3. Practical Exercises (Demonstration)

Practical exercises are activities that allow students to demonstrate manual and behavioral skill. The
assessment may be based on the end-result of the activity (the product), or the carrying-out of the activity (the
process), the product and the process or the personal social interactions. According to MoE (1996:22),
performance assessment techniques measure skills that especially require some type of action. This assessment
would help teachers to analyze student performance and to comment on time, speed, accuracy, fluency,
precision and appearance. Like other kinds of assessment instruments, they provide a basis for evaluating the

quality of teaching learning process for separate aspects of the skills.

2.6.4. Project Work

A project is an exercise on a single learning outcomes or topic that requires a more relaxed time than
assignments. Moreover, projects require much more information than assignments and demand the
involvement of a group of learners working together. Projects are in general, comprehensive, open-ended, and

tackled without close supervision but with the guidance and support of the teacher.

Project works can have various benefits for EFL students. According to A Hand Book and Policy Guide to st
John (2000), students develop the skills of dealing with their own problems as they are encouraged to do
projects based on problems of their choice. This kind of opportunity may allow students to show their hidden
talent, which may not be seen in written or oral test. Group projects give chance for students to share
experience with their colleagues. They also provide opportunity for students to get exposure to several
language items and language functions. This in turn helps students to develop fluency in the target language.
(Nation,1989). When EFL teachers assess project works of students, they should consider the tow aspects of

the project: the process and the product.

In the process of assessment EFL teachers can focus on students willingness to involved in the assigned task;

taking additional tasks voluntarily; readiness of student to be commented; knowing the purpose of the projects;



giving encouragement to others consideration of the need of others; and the demonstration of project process.

These points help the teachers to assess the affective and cognitive domains

2.6.5 Self Assessment

Assessment which does not involve learners may contribute little for the teaching learning process. Self
assessment has been defined as the involvement of students in identifying standards and/or criteria to apply to
their work and making judgments about the extent to which they have met these criteria and standards. In
support to this idea Harmer (2001:103), says students’ self-assessment is related to learner autonomy since if
we can encourage them to reflect upon their own learning, we are equipping them with a powerful tool of
future development. Self assessment is a way that learners use to evaluate their performance. EFL teachers can
assess their learning if they are given proper condition. Students should be provided with essential criteria and

formats to carry out effective self assessment (Puhl, (1997).

EFL teachers can provide the students different self assessment methods, such as check list, evaluation sheets,
and tutorial meetings to promote the assessment activity. To enhance the benefits of self assessment EFL
teachers should properly design and implement it. They should orient students with the purpose, importance,
criteria and formats of self assessment (A Hand Book, and Polity Guide of St John's 2000; Puhl, 1997).

Assessment decisions can be made by students on their own essays, reports, presentations, projects, and so on,
but it is believed to be more valuable when students assess the work that is personal in nature, like a learner
log, portfolio etc. Care is needed to teach the student to make judgments on what was actually achieved rather
than what was ‘meant’. But once mastered, in addition to judgment one’s own work, the concept of self

assessment develops skills in self awareness and critical reflection.

2.6.6 Peer —Assessment

One approach to obtain information about EFL students learning is to use peer assessment. Peer-assessment is
an assessment type that allows students to review their class mates’ work.
Puhl (1997:7) defines peer-assessment as follows:

...Is a response in some form to other work. It can be given by a group or an

Individual and it can take any of a variety of coding system; the spoken word,



the written word, checklists, questionnaires, non verbal symbols , numbers

along scale, colors etc

Peer-assessment creates a community of learners. It encourages interactive and reflective learning, involves
both the process and product of learning, stimulates meta-cognition and motivates the students’. Puhl, (1997)
cited in Dagne (2009:26) on the whole both self-assessment and peer-assessment are vital to the CA process.
This is because they provide a good range of input and responsibility to the students in their learning. These
assessments also enable students to take control of their own learning.

The benefits of peer-assessment are many and some of them are:

e Peer-assessment is becoming widely used as a means of giving feedback to students, arguably, more
feedback than a teacher can normally provide.

e Peer-assessment benefits both those giving the feedback as well as those receiving it.

e Students also learn diplomacy, how to receive and act on constructive criticism, as well as the more
obvious skills of making explicit and criterion-referencing judgments. In studies carried out, students
have reported real benefits in retention of knowledge, enhanced creativity, greater resourcefulness and
increased motivation.

e Peer-assessment can deepen the student learning experience as students can learn a great deal about
their own work from assessing culture of the school, become autonomous learners, and develop skills

of lifelong learning (Arega, 2014).

2.6.7 Tests and Quizzes

Both tests and quizzes play a significant role in language classroom. The differences between the two terms lie
in the purpose and dimensions rather than in terms of content. Valette (1979:9) cited in Habtamu pointed out
that a testis announced in advance and covers a specific unit of instruction while the essence of quizzes is
brevity. In contrast to tests, quizzes may not be announced and they can be both in written and oral medium.
Some of the uses of tests are to measure learners’ ability to recall information and demonstrate cognitive skills

such as problem-solving or analysis.

2.6.8 Assignments



Assignments like tests are more structured and less open ended than projects. They do not necessarily follow

strictly prescribed procedures or fact like tests. They are not concerned exclusively with one topic.

Similarly, Arega (2014:63) has to say, assignment should not be a mere collection of the questions or ideas
raised in students’ textbooks. Instead, they have to be written in a way they can enhance higher level of
thinking. At the same time, assignments help students to see the applicability or practicality of a given
theoretical concepts in real life situation. Therefore, before writing the assignments questions, a classroom
teacher should think twice as to the role an assignment needs to play.

2.6.9 Observation

Observation is more reliable than interview as it helps us to use our sense organs of sight, hearing and feeling.
When we use observation as a means of gathering information, we should record the performance and setting
very carefully (ICDR, 1994; Genese and upshure 1996). When using observation as an assessment tool, we
should specify the skills of students which we need to assess. In support to this idea, Harmer (2001:364) states
that observation enables us to decide how to collect the data we need. He also adds that:

When we observe, we can recorded who speaks when in class, how many times
each individual student asks for the teacher help ...count how many times certain
specific items of language are used. We can watch and make written records of
student’s language production in general

Observation is a process focused which is usually informal where the teacher gathers information by watching
learners interacting, conversing, working, playing, etc. A teacher can use observation to collect data on
behaviors that are difficult to assess by other methods (attitude, towards problem solving ability to work

effectively in a group, persistence, concentration and completion of tasks).

2.9. Challenges in Implementing Continuous Assessment.

Notably, the Ethiopian Education and Training Policy (TGE, 1994:26) adheres the implementation of CA at all
educational levels, there seems to be problems of implementation of CA at different educational levels in
Ethiopian context such as Desalegn (2003); Birhanu (2004); Getachew (2008); Hassen (1998); Muluken (2004;
for instance, revealed that teachers do not use CA in their classrooms. This may be due to various reasons. Here

below the researchers shall highlight some of the notable points. These are: 1) Large class size 2) Lack of



commitment 3) Tight schedule 4) Broad course content 5) attitudes of teachers towards CA 6) absence of good
practice to bench mark 7) absence of clear guidelines 8) pupil absenteeism 9) inadequate teaching learning

resources 10) bias of teachers based on sex, race, personality...etc.

Teachers face a challenges while they assess students’ work in an educational setting where they have not
enough access to the type of assessment information that will enable them carry out the assessment accurately
and fairly (Pierce,2002) The challenges of CA that could be associated with teachers include:

2.9.1 Large class size: - To operate continues assessment effectively, the teachers needs to spend time on
each student helping and observation. This implies that the teachers have too fewer number students per

class. But now a day it is common to find classes of 60 and above in the Ethiopia classroom.

The implication is that large number of students per class is so enormous and this makes it difficult for

teachers to teach and evaluate effectively even if they have the competence.

In line with this idea William M. Kapambwe (2010) adds that for teachers’ having large class size is
difficult to monitor and keep records of the progress of all students. As a result a great number of
teachers failed to appreciate the need to administer CA on basis such as daily, weekly and after a topic.
Sarwar (2001) cited in Habtamu (2009:34) also identified the challenges that teachers raised in relative

to large class size. These include:

- Teachers feel self conscious, nervous, and uncomfortable under the eyes of many students.
- Problems in evaluation of oral and written works.

- Shortage of time to help individual students.

- Discipline and class room problems.

2.9.2 Staffing: The high student teacher ratio is another challenge. Due to lack of adequate staffing levels
some teachers are found to handle more than one class. Coupled with the low staffing level is constant
challenge in the implementation of CA (Kapambwe, 2010; 102).

2.9.3 Poor record keeping of continues assessment: - Record keeping and reporting is an important aspect
of continues assessment. Teachers should have a system for keeping accurate record of each pupil
performance, i.e. he/she should be able to maintain a cumulative record for each student.

2.9.4 Pupil absenteeism: Absenteeism is an obstacle to the smooth management of pupil performance. CA

records as some pupil attendance was irregular.



2.10. Advantages of Continuous Assessment

Continuous assessment has to enable EFL teachers to understand information about students’ learning and it
should be practice continuously during the teaching-learning process to improve EFL teaching and learning.
Therefore, according to Jamaica Ministry of Education, Youth and culture (2004), effective classroom
assessment module, there are four advantages of CA. These are:

1. CA encourages the use of multiple works

2. Continuous assessment allows for timely feedback to the major stakeholders in the system
3. Continuous assessment makes it easier to use a variety of assessment methods
4

Continuous assessment provides opportunities for collaboration.

2.11 Providing Feedback for continuous Assessment
2.11.1 Concept of feedback

According to UNESCO (2009) cited in Arega (2014:71), feedback is a mechanism of providing information to
the learners on their current state of performance, achievement and progress (learning). Teachers communicate
to their students on how well or poorly they are performing. After assessment, teachers ought to give feedback
and follow-up activities. Providing effective feedback to students continuously throughout the learning process

will help them improve their skills and give them information to evaluate themselves.

Feed back is the information teachers give to learners about their performance on an assessment. In one way or
other way, providing relevant feedback does not only indicate where learners strength and weakness lies but it
also assists learners to monitor their own progress and distinguishing the area where they want to develop

further.
2.11.2 Purpose of Feedback
According to Nicol and Macfarlane (2006) cited in Arega (2014:72), the main purposes of feedback are to:

e help to clarify what good performance is (goals, criteria, expected standards);
o facilitate the development of self-assessment (reflection) in learning;

e deliver high quality information to students about their learning;

e encourage teacher and peer dialogue around learning;

e encourage positive motivational beliefs and self-esteem;



e provide opportunities to close the gap between the current and desired performance, and

e Provide information to teacher that can be used to help shape teaching (Nicol and Macfarlane, 2006).
2.11.4 Feedback for Target Users and Stakeholders

As discussed so far, assessment results should be conveyed to students and used to strengthen successful

performance and assist in the remediation of weak performance. This feedback should be:

e Immediate

e Detailed

e Emphasize strengths and weakness of performance
e Indicate remediation, and

e Should be positive in nature.

There are three audiences in this regard, each whom need their own share. Students, teachers, and parents are

the people who receive the assessment information or results.
2.11.4.1 Feedback to Students

Students do rely on their marks and on teachers’ comments as indicators of their level of success, and to make
decisions about their future learning endeavors. Feedback to students help to aid their future learning, indicate

areas of success in their work, and show areas of future improvement. Therefore, Feedback to students should:

e Support their future learning

e Indicate areas of success in their work

¢ Indicate areas for future improvement

e Enable them to and plan their next steps and scaffold (the gradual shifts responsibility to the students

until the student become independent) students’ efforts towards such improvement.
2.11.4.2 Feedback to Teachers

The main users of the assessment information are certainly teachers themselves. They use them to check the
effectiveness of instruction and course materials. They also make decisions about students’ needs for
upcoming term. What is of great note to teachers is to know how well their students could reach their stated
goals. Therefore, Feedback to teachers should:



e Help them to check the effectiveness of the instruction

e Make decisions about students’ needs to carefully plan for the next lesson

e Help them to know how well their students could reach the stated competencies

e Provide them opportunities to be reflective about the academic and social progress of their students

e Support them to gain a deeper understanding of each student’s strengths and needs.
2.11.4.3 Feedback to Parents

The process of assessment will not put parents out of educational program, though they are out-of-class
audiences. Information reported to parents can provide them with clear feedback and concrete evidence of their
children progress and achievement. Well written comments can give parents guidance on how to help their

children make improvement in specific academic or social areas. Therefore, Feedback to parents should:

e Provide them with clear and concrete evidence of their children progress.
e Provide adequate information to them to monitor, supervise and support their children’s work and
assignments.

e Increase parents’ involvement in school activities.
2.11.5 Basic Features of feedback

Baye (1998) cited in Yidenkachew (2014:21) summarizes the basic features and functions of feedback in CA
like this:

1. Timely: students should receive feedback on their performance based on the principles of providing
opportunity for students to make improvement before proceeding to the next performance.

2. Personal and individual: feedback in CA should indicate each student’s strengths and weakness.

3. Articulate: feedback given to students should be simple and easy for the students to understand.

4. Empowering: feedback should help students make progress.



CHAPTER THREE:RESEARCH DESIGN AND METHODOLOGY

This chapter deals with the methodological consideration of the study. It begins with by discussing design of
the study. The second section presents the sampling techniques which discuss the study site and participants
for data sources while the third section discussed the instruments for data collection. The forth section presents
the procedures used for data collection. Finally, the last section shows the procedures employed for data

analysis and interpretation.
3.1 Design of the Study

The type of mixed method used in this study was of concurrent type because both qualitative and quantitative
data were collected at the same time and the data were analyzed separately for quantitative and qualitative
information. But, mixing was made in the discussion and interpretation so that the information gathered from
different sets could be integrated in answering the research questions of the study. Therefore, mixed method
was employed in this study with intent to get a complete and comprehensive picture of the topic under the
study. Data from questionnaire and classroom observation was collected using quantitative approach while the

data from document analysis was collected by using qualitative approach.

In general, it has been discussed in various parts of this thesis that the aim of this study was to assess the
implementation of continuous assessment in Uraga Secondary School. Thus, based on this aim of the study and
the research questions, mixed method research design was used. The rational for using mixed method study
was to collect quantitative data using questionnaire and classroom observation while qualitative data was

collected using document analysis

Furthermore, it is also necessary to discuss the research type employed so as to disclose what the aim of the
study was and how the study achieved its objectives including how results would be reported. Hence, since the
purpose of this study was to assess the use of continuous assessment in Uraga Secondary School during EFL
lesson, the type of the study was descriptive having that of survey nature. This is because the aim was to find
out the actual state of teachers’ use of continuous assessment. Rather, the aim was not to test or manipulate
teachers’ use of continuous assessment so as to obtain new findings. Also the type of the study was survey
because data was collected from subjects in the actual setting of the classroom and from the teaching learning

process thereby to report what actually happens to the implementation on continuous assessment



3.2 Sampling Technique

To collect for the study, the following sampling techniques were used to determine the study site, the

participants of the study and the documents needed.
3.2.1 The Study Site

Since this study was conducted to assess EFL teachers’ implementation of continuous assessment, the
researcher took one Secondary School from the available Secondary High Schools. As there are three
Secondary Schools in the Woreda, for the current study, Uraga Secondary School was selected using purposive
sampling.

3.2.2 Participants

The populations for the current study were all EFL teachers and students of Uraga High School found in
Oromia Region, Gujii zone, Haro Wachu town. The population included 5 EFL teachers and 580 Grade 10

students learning in the school as of 2008E.C academic year.

From this sampling frame, according to the data obtained from school administration, there were 5 EFL
teachers and all of them were included in this study using compressive sampling method as they were available
in the school. Regarding students’ participants, there were 343 males and 237 females. Totally, there were 580
Grade 10 students in the 12 sections of Uraga Secondary School in the same academic year. Of them 10%, that
is 58 students were selected using random sampling techniques (lottery method) as they were in the same

school curriculum.

The reason to use simple random sampling techniques from non probability sampling techniques was that it
gives all subjects equal chances to be selected. However, comprehensive sampling was used to select EFL
teachers because comprehensive sampling provides valuable experience rich subject for in-depth investigation

and precious information about the study.
3.3 Sources of Data

Having a real source of data in the study is unquestionable to address the basic questions. To have valuable

data, both primary and secondary data sources were used in this study.

3.3.1 Primary Sources of Data



The primary sources of data for this research were humans. These were all EFL teachers and Grade 10

students in the academic year of 2008E.C in Uraga High School.
3.3.2 Secondary Sources of Data

Secondary data was obtained from documents. In this regard, an assessment of documents related to the areas

of the study was consulted in Uraga Secondary School
3.4 Instruments for Data Collections

The instruments used to collect data for the study were questionnaire, classroom observation and document

analysis.
3.4.1 Questionnaires

For this study, questionnaire was considered the important data collecting tool. It was used as the data
collecting instrument to get sufficient primary data. Only closed-ended questions were developed for teachers
and students. The questionnaire is selected not only because it is the most common data gathering tool, but also
it helps to collect a great deal of information within short time and helps reach large group of research subjects

(Kothari 2004). The questionnaire was prepared for teachers and students separately.

Teachers questionnaire has two parts consisting of 14 items (see Appendix-A). The first part contains nine
close-ended items which focused on purpose of CA, factors impeding the implementation of CA and the
importance of CA in EFL classrooms. In the second part of the questionnaire, five close-ended items with
options (usually, sometimes, rarely and never) were used to see the implementation of CA in the EFL classes.
Students’ questionnaire, which consisted of two parts, was also prepared with almost similar manner with that

of teachers’.

All the items were prepared in English and translated to “Afan Oromo” for student participants to ease their
understanding. This is because, since “Afan Oromo” is students’ first language, it helps participants express
their idea in detail. To test the validity and reliability of this instrument, a draft questionnaire was distribute
among senior graduate students and to researcher colleagues. Then, based on the result, items found weak and
unreliable were reshaped. To satisfy the need for confidentiality, respondents were not asked to put their names
on the questionnaire. Instead, they were requested to indicate their sex, age, qualification, and teaching years

experience as far as background information were concerned.



3.4.2. Classroom Observation

As to Kothari (2004), observations are important tools that can be employed in descriptive research and in
other qualitative research types for gathering genuine and reliable data on teachers and students behaviors in
the actual setting. Accordingly, the goal of observation was to check whether or not the teachers were CA
using various continuous assessment devices in their EFL lessons. Also, it was intended to observe how
feedback was provided and recognizing class size as impeding factor in appropriate practice of CA. Thus, the
type of observation carried out was semi-structured, non participant qualitative one. It was semi-structured
because; the observation was carried out on predetermined areas of continuous assessment (CA). As a result,
structured observation checklist which consisted of 8 categories with two scales showing agreement and

disagreement, i.e. "yes  and "'no" was designed to examine the practice of CA in EFL classes.
3.4.3. Document Analysis

When document analysis is used as descriptive research, current documents and issues are the foci. Likewise,
in this study, in addition to the information obtained from the respondents with reference to the practice of CA

in EFL classes, document analysis was conducted.

This instrument was especially designed to see whether or not English language teachers use different
assessment tools to collect the assessment information. The aim of developing this instrument was to see the
documents used by the teachers such as, mark lists, daily lesson plan, and students’ note books thereby to

check feedbacks given to them and other formats
3.5. Procedures for Data Collection and Interpretation

A review of related literature was made in advance to get information on what has been done in relation to the
problem under the study. Then basic questions were formulated and data gathering instruments were prepared.
Questionnaire was prepared in English for teachers and student questionnaires were translated in to students’
mother tongue “Afan Oromo” in order to make their work easier. The researcher validated the instruments that
were developed as follows: Before the actual data collection was started, the instruments were given to the
research colleagues to get valuable comment and criticism on the strengths and weakness of the items. Based
on the comment obtained necessary modification were made and given to the thesis advisor for further

comments, criticism and evaluation. Finally, to collect data, these tasks were carried out.



To begin with, the researcher contacted the school directors and explained the purpose of the study before
conducting it. Then, teachers and students were informed that the study was for educational purpose only and
their cooperation were needed. When both teachers and students give their agreement, data collection was

carried out as follows:

First, quantitative data was collected by using questionnaires and classroom observation. Second, the 5 EFL
teachers were observed for two consecutive periods (2 periods x5 teachers =10 periods altogether) while they

were teaching in their actual classrooms.

This helped to saw how the teachers assessed their students’ performance in the EFL classrooms and to
identify the kind of CA that they practiced in the English classes most frequently. The observation also helped
the researcher see if responses given to the questionnaire and document analysis would match the real

classroom situation or not.

Finally, the data obtained in such a way were prepared for analysis. That is, first, the data from the two
questionnaires were tallied. However, the data from the classroom observation was transcribed and tallied.
Then, the data from document analysis was tailed based on the use of CA. In the end, all data collected were

quantified to be changed into frequency and percentages
3.6. Methods of Data Analysis

Regarding data analysis in mixed methods research, Dorneyi (2007:245) cited in Zawdu, notes, “in many cases
it may be better to keep the analysis separate and only mix the qualitative and quantitative results at a late stage
to illuminate or corroborate each other.” Cresswell (2007) also states that this approach helps to achieve what
is termed “concurrent triangulation” in mixed methods design where comparison between different data bases
could be made for better effect. For him, mixing of the two types of data, qualitative and quantitative, is made
at the interpretation or discussion “to actually merge the data (i.e transform one type of data to the other type so
that they can easily be compared). Or integrate or compare the results of two data base side by side in a
discussion” Creswell, (2009:213). Hence by adopting this approach, the analysis of data in this study was first
made separately for the quantitative and qualitative information and mixing was made in the discussion and
interpretation so that the information gathered from different data sets could be integrated in answering the
research questions of the study.

3.6.1 The Quantitative Data Analysis



The data which were collected through questionnaires were analyzed quantitatively. In preparing the
questionnaire data for the analysis, the data for EFL teachers and students was separately coded. First, EFL
teachers’ responses to Likert scale type questions were categorized in different themes. And students’ response
to Likert scale type and other closed questions were categorized and coded in terms of the different themes
pertinent to answering the research questions. Then, the data were analyzed using table statement, frequency

and percentage.

Finally, as stated earlier, at the stage of interpretation, finding from both qualitative and quantitative data were
consolidated and discussed in terms of the main strands which describe the practice of implementing
Continuous Assessment (CA) observed at Uraga Secondary School. Next, based on the findings of the study,

conclusions were drawn and recommendations were forwarded.
3.6.2. The Qualitative Data Analysis

The qualitative information for the study was collected through document analysis of the teachers. The

teachers’ document was systematically converted into numerical codes and analyzed using percentage.



CHAPTER FOUR: PRESENTATION, ANALYSIS AND INTERPRTATION OFTHE DATA

This chapter deals with the presentation and analysis of data gathered from group participants using
questionnaires, classroom observation and document analysis. The questionnaire was administrated the
teachers and students, but observation was conducted in the classroom to see the actual practice of EFL
teachers’ practice to implement CA in their EFL classroom. In order to get more information, documents were
analyzed. The first part of this chapter deals with the personal information of participants, whilst the second
part deals with the analysis of the findings of the study in relation to the basic research questions raised in the

chapter one of this study.
4.1. Results and Discussion.

Here, the data obtained from different sources using the different data gathering tools were presented and

interpreted.
4.1.2 Discussion and Analysis of EFL Teachers Questionnaires.

Table 4.3:- Integration of CA and English Language Teaching and Learning

EFL teachers

No Items Alternatives respondents Total
N % N %

1.| Do you use CA as an integral | Yes 1 20
part of the English language 5 100

No 4 80

teaching and learning?

2.| If your answer is “YES” how | Always - -

often do you plan to use CA in ['gometimes 1 20 5 100
your lesson? Rarely : )
Never - -

3.| If you answer is “NO” which of | Summative exam

the following assessment | at the end of |1 20

techniques do you use most | term/semester 5




frequently? Mid-exams and | 3 60 100

final exams

Occasional tests 1 20

According to the table 4.3 above, majority of the respondents 4(80%), didn’t integrate CA to their EFL
teaching learning process. Only 1 (20%), of the teachers indicated that they integrated CA and English
language teaching and learning.

The table also shows that 1 (20%), of the teachers integrated CA into EFL teaching sometimes. The teachers
who didn’t integrate CA and EFL teaching learning process mostly used summative and mid- exams to assess

their students’ performance. However, assessment and teaching are inseparable.

The table also shows that, 1 (20%), of the EFL teachers used summative exams and the other 3 (60%), of the
respondents used mid-exams to assess their students’ English language performance in their classes. Since
such tests didn’t show students’ learning progress, that least value is given to continuous assessment (CA) can
negatively influence EFL learning and teaching. Therefore, failure to integrate CA and instruction does more
harm than good.

Table 4.2:- Continuous Assessment Documents used by EFL Teachers

Teacher Total
. participants
No. | Items Alternatives
Fr (%) | Fr | (%)
4. Types Only format given from the |2 40

documents used | school

for continuous

Assessment guide lines
assessment 5 | 100
developed at  department level.

No any document 1 20




The table 4.2 above shows that many teachers used different documents that help them to implement the
continuous assessment. As illustrated in the table 4.4, Item 4 and participants were asked to give the answer
about what type of documents they used in order to implement CA in their EFL classrooms. 2(40%), of the
teachers confirmed that they used assessment format given from the school and 2(40%), of the teachers used
the guide line developed at department level. In contrast to these teachers, 1(20%), of the respondents had no
any document that he used regularly in his EFL classroom in order to implement CA effectively. The data

indicated that there are no uniform CA documents in the school.

Generally, the change of behavior in teaching learning process can be checked only by means of assessment.
But, documents like lesson plan which includes continuous assessment (CA) techniques were not prepared in

this school and this affects the teaching learning activities and instructional process.

Table 4.3:- Factors Affecting EFL Teachers Implementation of CA Successfully

No Items Alternative | EFL teachers | Total
respondents
Fr %) | Fr | (%)
5.1 In your view, are there any factors | Yes 5 100

which affect the implementation of

No - - 3) 100
CA successfully?

6. | If your answer is “yes”, how often do the following factors hinders the

implementation of CA successfully?

Always 4 80

3.2 Work load Sometimes | 1 20 5 100




Never - -
Always 4 80
3.3 Large class size Sometimes |1 20 |5 100
Never - -
Always 1 20
Sometimes | 1 20 |5 100
3.4 Lack of awareness Never 3 60
Always - - 5
3.5 Lack of interest Sometimes | 2 40 | 100
Never 3 60

As shown in the above table, all the respondents, 5 (100%), made clear that there were factors which affect the

correct implementation of continuous assessment (CA) in the EFL classrooms.

As to these respondents the main affecting factors identified were teachers’ workload and large number of
students per class. For example, 4 (80%) and 1 (20%) of the EFL teacher respondents revealed that their
teaching load and large class size blocked the proper implementation of CA in EFL classrooms in the school
always and sometimes respectively. The other 1 (20%) of the teachers indicated that lack of awareness about
continuous assessment (CA) always and sometimes hindered its implementation respectively. The teachers

respondents who said lack of awareness about CA never affected its implementation were 3 (60).

The analysis also indicated that 2 (40%), pointed out that teachers’ lack of interest in using CA in their EFL
classrooms sometimes affected the implementation of CA successfully. Nevertheless, more than half of the
EFL teacher respondents, 3 (60%), showed that teachers’ lack of interest in implementing CA never affected

this mode of assessment.

Table 4.4:- Purposes for which EFL Teachers Use CA in their Classes



Teacher

) Respondents
No | Items Alternatives Total
N % N %
4 Which one of the | To decide on students marks in | 3 60 3 60
following is the most | learning English language.
important purpose for : i
) | To decide on how to improve the | 1 20 1 20
which you use CA in _ )
English language teaching-
your classes? _
learning process
To get information which help to | 1 20 1 20
improve students’ performance?

Table4.4, presents that 3 (60%), of the respondents used continuous assessment (CA) to decide on students’
mark in English language learning. The remaining 1 (20%), of the EFL teachers showed that his purpose of
assessing students’ work through CA was to decide on their ways of improving the English language teaching
and learning process. The other 1(20%), of the informants pointed out that his purpose in using CA in his EFL
classroom was to get information which helps to improve students’ performance. The finding here made clear

that most teachers used CA for grading students; not to assess students learning progress from day to day. This

does not help the students to understand their own progress against the lesson that they are learning.

From this data analysis, it is clear that CA in Uraga Secondary School was not practiced for the purpose it was
intended. If CA is aimed at recording students’ marks, the teaching learning process will be negatively

influenced and rote learning will develop. This means students focus only on getting the mark which helps

them to succeed in passing to the next grade level.

Table 4.5:- EFL Teachers’ Responses on the Importance of Feedback.




Feedback has been considered as a basic thing for learning. Moreover, it is a crucial feature of a teaching
learning process for it contributes directly to the progress in learning through the process of formative

assessment directly through the development of pupils’ academic self esteem.

No Items Alternatives EFL teachers | Total
respondents
N % N %

1. | Do you think it is important
to give feedback to students’
_ Yes 5 100
based on their assessment

results? 5 100

According to the information in the table 9 above, all the EFL teachers believe in the importance of giving
feedback to students based on their assessment results. 5(100%), of the respondents indicated this thought. In
the previous items the teacher respondents indicated that they didn’t use CA always. Even if they used this
mode of assessment sometimes, their purpose was only to record students’ scores or achievement marks. In
this table 9, all of them made clear that giving feedback is necessary. However, classroom situations as the
pervious responses revealed. If it is not put into practice in the real classroom situation, knowing that giving

timely feedback alone does not help to improve teaching learning process.

Table 4.6:- Responses of EFL Teachers on CA Results and Feedback.

Teacher Total
No Items Alternative Respondents
N % N %
5 Do you think the feedback you give to | Yes 5 100
students is based on the results of CA o




to improve learners’ performance?

6 If your answer is “YES”, how | Always 1 20
frequently do you give feedback?

Sometimes | 4 80

Table 4.6 shows, that most of the teachers, 80%, sometimes gave feedback to their students based on the CA
results to improve learners’ English language learning performance. The teachers who stated that they always
gave feedback to students were only 20%. It is possible to understand from this that teachers didn’t give
feedback to their students more often. One of the objective of using CA is to assess students’ performance is to
give feedback which helps to improve learners’ learning and teachers teaching (Nitko,1994). However,
feedback provision is not given due consideration, the teaching learning process may not be successful in the
intended way.

Table 4.7:- Continuous Assessment Devices that the EFL Teachers most frequently used in their English

classrooms.
Frequency of uses EFL teachers
] respondents
No. CA Devices used by EFL
teachers Always Sometime | Rarely Never Total
S

No. |[% | No. |% No |% [No. |% |[No |%

1. | Portfolio 2 40 | 2 40 |1 20 |- - 5 100
2. | Peer-assessment - - 1 20 |1 |20 |3 60 |5 100
3. | Self-assessment 1 20 | - - 1 (20 |3 60 |5 100
4. | Tests, quizzes or final 3 60 |2 40 |- - - - 5 100

exams




5.| Assignments 3 60 |2 40 |- - - - 5 100

Concerning tests, quizzes, and final exams, the respondents were asked in item 4, how often it is used in the
practice of implementing continuous assessment (CA). Hence, 3 (60%), teacher respondents replied that they
used paper and pencil test is the method which is used frequently than the other in CA practice that they ever
used. In the same token, 2 (40%), of the respondents confirmed that, they use tests and quizzes and final exams
only sometimes to assess students’ performance. This shows that paper and pencil test is the known CA

practice device as reported by the participants.

2(40%), of the respondents indicated that, portfolio assessment was one of the CA strategy that was always
used in the EFL classrooms. The other 2 (40%), and 1 (20%), of the respondents pointed out that portfolio

assessment was used only sometimes and rarely to assess students’ performance respectively.

Assessment techniques like peer-assessment and self-assessment were hardly used by the EFL teachers in the
school. This finding shows that, most of the CA types which help to promote students’ progress in their
performance were not used by the EFL teachers in school. The CA types which could be used as a source of

information for both teachers and students were ignored.
4.2.2 Analysis and Results of Students’ Questionnaires.

Table 4.8:- Students’ Response to the Integration of Continuous Assessment (CA) to the English
Language Teaching and Learning.

Students’
respondents Total
Items Alternatives
No N | % N | %
1. | Does your EFL teacher integrate Yes 12 | 20.68
CA to the English Language No 46 | 79.31 58 | 100
teaching and learning?
1.1 | If your answer is “YES” how often | Always 6 10.34
does your teacher plan to use CA'in "gomatimes 4 1689 12




exams

Occasional tests

his/her lesson? Rarely 2 | 344 20.67
Never - -
1.2 | If you answer is “NO” which of the | Summative exam at
following assessment techniques the end of | 16 | 27.58 46 | 79.31
does he/ she use most frequently to | term/semester
assess your English performance? Mid-exams and final | 30 | 51.72

As indicated in the above table, most of the EFL teachers didn’t integrate CA into their teaching. It was also
shown that 46(79.31%), of the students made clear that their teachers didn’t practice CA as an integral part of
the teaching process. Only 12 (20.68%), of the respondents revealed that their teachers integrate CA to English
language teaching. Among these students, 6(10.34%), pointed out that their teachers always planned to use CA
in their EFL classrooms. 4(6.89%), of these respondents stated that their EFL teachers planned to use CA in
their classroom sometimes only. The remaining 2(3.44%), showed that their EFL teachers rarely planned to use
CA in the classroom. Accordingly, 16(27.58%), and 30(51.72%), of the students indicated that the EFL

teachers used final and mid-exams to assess their students’ performance in the English language class.

The analysis of this data; therefore, depicted that the English language teachers in the Uraga Secondary School

didn’t plan CA as they mostly used mid exams and final exams to assess their students’ performance.

Table 4.9 :- The main purpose for which EFL teachers use CA in English class.

No | Items Alternatives Student Total
Respondents
Fr. %) | Fr. | (%)
2 | For what purpose do | To decide on my English | 32 55.1 |32 |55.1

you think that EFL

language marks.




teachers use your | To decide on how to |17 29.3 |17 |29.3
CA results? improve the English
language teaching-learning

process

To identify my learning | 9 155 |9 155
problems and to give me

support.

According to the results of the data analysis in the tablel1 above, 32(55.17%), of the students stated that the
most important purpose for which their EFL teachers practiced CA in English class was to decide on the
learners’ marks. 17(29.3%), of the students showed that their EFL teachers used CA in English class to make

decision on how to improve the English language teaching —learning process.

The remaining 9(15.5%), of the students indicated that the EFL teachers assessed their learners using CA to
identify students’ learning problems and to give the necessary help. This makes clear that assessment in the
EFL classrooms in the Uraga Secondary School is under consideration was mostly aimed at recording

students’ marks which help to decide the promotion of the students to the next grade.

Table 4.10:- Students’ Response concerning their EFL teachers’ provision for Feedback.

Student Total
] Respondents
No | Items Alternative
N % N | %
5 | Do your EFL teachers give you feedback | Yes 23 | 39.65
on the basis of your CA results?
No 35 |60.34 |58 |100
6 | If your answer is “YES”, how frequently | Always 5 8.6
does he/she give you feedback? :
Sometimes | 7 12 23 | 39.6




Rarely 11 | 19.13

Never - -

One of the main purposes of using CA is to give feedback to students. The data in the above table depicted that
only 23 (39.65%) of the students revealed that their EFL teachers gave them feedback. Majority of the students
35 (60.34%), responded that their EFL teachers didn’t give them feedback. From those students who stated that
their EFL teachers gave them feedback, 5 (8.6%), 7(12%) and 11 (19.13%), confirmed that their teachers
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respectively gave them feedback “always”,” sometimes” and “rarely”.

From this finding, one can conclude that provision of feedback was very poor in the EFL classrooms in Uraga
Secondary School. This can negatively affect the teaching learning process and the students’ performance as

there would be lack of information for improvement

Table 4.11:- Students’ responses about factors Affecting the Implementation of CA in the English

Classrooms.
EFL teachers Total
) respondents
No Items alternatives
No % No | %
7 | In your view, are there any Yes 50 86.2
factors which affect your EFL
No 8 13.79 |58 |100
teachers’ implementation of CA
successfully?

8 | If your answer is “yes”, how often do the following factors hinders your EFL

teachers’ implementation Of CA successfully?




Always 45 77.58
1.1. Work load Sometimes | 10 17.24 58 | 100
Never 3 5.17
Always 49 84.48 58 | 100
1.2. Large class size Sometimes | 6 10.34
Never 3 5.17
1.3. Always 10 17.24 58 | 100
Lack of awareness Sometimes | 14 24.13
Never 34 58.62
Always 12 20.68 |58 | 100
Sometimes | 30 51.72
Never 16 27.58
Lack of interest

As shown in the table above, majority of the students 45 (77.58%), made clear that there were factors which
affect the implementation of CA in EFL classrooms. Among these factors, work load and large number of
students per class were the main ones. As indicated in the above table, 45 (77.58%), 10 (17.24%) and 3
(5.17%) of the students’ stated that work load impeded the implementation of CA “always”, “sometimes” and
“never” respectively. 49 (84.4%), of these students; confirmed that large number of students per class “always”
affected the proper implementation of CA. the remaining 6 (10.34%), and(3 (5.17),respectively showed that

large class size affected the implementation of CA sometimes and never.



The EFL teachers’ lack of awareness and lack of interest in implementing CA were also identified as factors
affecting proper implementation of CA to a lesser degree. 10 (17.24%), 14 (24.13%) and 34 (58.62%0, of the
students respectively indicated that lack of awareness affected the implementation of CA “always”,”
sometimes” and “never”. It was also indicated that 12 (20.68%), 30 (51.72%) and 10 (27.58%) of the
respondents stated that teachers lack of interest influenced the implementation of CA always, sometimes and
never respectively. The data showed that the contribution that lack of awareness and lack of interest in using
CA had impeding the EFL teachers practice to implement CA in their EFL classrooms was lower. From this
finding one can conclude that, most often the EFL teachers didn’t attempt to implement CA, not because of

lack of awareness and lack of interest, but because of teaching over load and the large number of students they

were teaching per class.

Table 4.12:- Students’ Response to Teachers’ Frequency of using Different Kinds of Continuous

Assessment (CA) Devices in English Class.

Frequency of use Students’
. . Responde
Continuous Always Sometimes | Rarely Never :
nts
. Assessment
r.
Devices Fr. | (%) Fr. | (%) Fr. | (%) Fr. | (%) |Fr. | (%)
1. | Portfolio 16 2758 |27 |4655 |10 |17.24 |5 |8.62 |58 |100
2. | Peer-assessment | - - 13 | 2068 |40 |689 |5 |86 |58 |100
3. | Self-assessment - - 11 | 18.9 38 |[655 |9 |155 |58 |100

4. | Tests , quizzes or [ 30 |51.72 |10 |17.24 |13 |2241 |5 |8.62 |58 |100

final exams

5. | Group 28 |48.27 |13 | 2241 |11 |189 |6 |10.3 |58 | 100

assignments

According to the data shown in the table12, students’ revealed that the CA device that were used by their EFL
teachers most frequently were tests, quizzes and final exams respectively. 30(51.72%), of the respondents



depicted that their teachers always used tests, quizzes and exams. It was stated that 10 (17.24%), 13 (22.24%)
and 5 (8.62%) of the students indicated that test, quizzes, and final exams was used “sometimes”,” rarely” and
“never” respectively. 28 48.27%), of the students also confirmed that the EFL teachers “always” used group
assignments. The remaining 13 (22.41%), 11 (18.96%) 6 (10.3%), respectively indicated that their EFL
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teachers used group assignment “sometimes” “rarely” and “never”. As indicated in the previous discussions,
this finding revealed that tests, quizzes and final exams were the most frequently used CA devices by EFL
teachers. The table also pointed out that, 16 (27.58%), of the student respondents indicated that the EFL
teachers “always” used portfolio to assess their students performance. Nearly half, 27 (46.55%), 10 (17.24%)
and 5(8.62%), of the student respondents revealed that the teachers used portfolio assessment “sometimes”,

“rarely” and “never” respectively.

From the finding of this data, it is possible to infer that the EFL teachers in the school under study didn’t
practice most of the different types of CA devices. For example, continuous assessment (CA) types which help
teachers to assess learners’ practical skills like peer and self assessment methods were rarely used.
Furthermore, the assessment devices in which the students will be made responsible for their own learning

were given the least attention.
4.2.3. Finding from the Classroom Observation

Each 5 EFL classrooms were observed twice within seven days interval to check if EFL teachers implement
CA in their EFL classes. This tool was used in the EFL classrooms to check the consistency of data obtained
by the questionnaires and document analysis. The data obtained from their first round and second observations
are analyzed and discussed independently.

Table 4.15:- The Extent to which EFL teachers Incorporate CA in their lesson plan and set CA criteria

in order to met the intend objectives.

No Items 15t Round 2" Round

Yes No Yes No




Does the teacher

prepare and  use

) - - 100 20 80
lesson plan in the
class?
Does the teacher
incorporate CA type
) P w - - 100 - 100
in the lesson plan?
Does the teacher
communicate the

- - 100 20 80

type of CA to be
used to student and
explain  assessment

criteria?

This check list items are directly related to the issues of EFL teachers’ preparation of lesson plan and
incorporation of this lesson plan with CA types and explanation of assessment criteria for their students. In this
table, the data of the first observation reveals that 5(100%) of the teachers observed didn’t used lesson plan in
which their corporation of CA type would have been seen. Moreover, the observed EFL teachers didn’t explain

to the students the kind of CA planned to be used and the criteria to be used in the assessment devices.

The data obtained during second classroom observation, confirmed the results of the first round observation.
Even though, 1(20%), of the observed teacher was tried to incorporate CA type and attempted to explain

assessment criteria for his students, it was hardly enough to say that teachers had lesson plan, set assessment

criteria in Uraga Secondary School

Table 4.14:- The Extent to which EFL teachers used the following CA devices.

Fr.

Does the EFL teacher

attempted to use the

1%t Round

2" Round

Yes

No

Yes

No




following CA devices? |F | % | F % F % F %
1.| Portfolios - - 5 100 |1 20 |4 80
2.| Peer-assessment - - 5 100 | - - 5 100
3.| Self-assessment - - 5 100 |- - 5 100
4.| Tests, quizzes, mid- |5 100 | - - 4 80 |1 20

exams
5.| Assignments 5 1100 |- - 5 100 | - -
6. Oral questioning 5 1100 |- - 5 100 | - -

These check list items intend to see if the EFL teachers used different types of CA devices in their EFL
classrooms. As can be seen from the first observation in the table above, 5(100%) of the teachers didn’t used
portfolios, Peer assessment and self-assessment techniques to assess their students language performance. Only
1(20%) of the teachers was observed using portfolios method of assessment in his second round observation.
All (100%), the EFL teachers were observed to have used mainly oral questioning, tests, quizzes and mid-
exams as CA devices to assess the language performance of their students. They were not seen to have used
other alternative CA tools like peer assessment, self assessment and portfolios etc to make students show their

potential

Table 4.15:- The Extent to which Students assess their own work and their Peers.

NO Items 15t Round 2" Round

Yes No Yes No

1. | Are students encouraged to | - - 5 100 |1 |20 |4 80




assess their own work?

2. Do students are encouraged | - - 5 100 |1 |20 |4 80

to assess their peers work?

These check list items intend to see the amount of encouragement provided by EFL teachers to their students in
order to implement CA successfully. As can be seen from the first observation in table 17, 5(100%) and
5(100%) the teachers didn’t encouraged students to assess their own work and their peers work. The data

obtained during the second observation also confirmed the results of the first visit.

As a part of active learning method CA is expected to make the students the center of the learning process.
Therefore, they should be made aware of the whole process of learning. However, in two round observation
session, all the observed teachers were not seen encouraging the students to take responsibilities for their own

learning. For example, these teachers didn’t encourage students’ peer assessment and self assessment at all.

The classrooms observation on the whole indicated that teachers practice of CA were confined to oral
questioning, assignments, test, quizzes and mid-exams that were related to the content being taught and aimed

at assessing the extent to which the lesson taught was understood by the learners.

Table 4.16:- Feedback provision by EFL Teachers.

No Items 15t Round 2" Round

Yes No Yes No

Fr. | % Fr. % Fr. | % Fr. %

1. Does  the teacher
provide  constructive
feedback in his

classroom?




The purpose of the checklist item is to observe whether or not the EFL teachers provide constructive feedback
to their students based on their CA results. As we can see from the data obtained during the first observation,
1(20%), of the observed teacher was providing constructive feedback to his students. About three-fourth of
4(80%), of the teachers were not providing timely feedback to their students at all.

The results of the second observation depict similar results. Only one (20%) teacher provided timely feedback
to his students. When we see the overall percentage of this item (80%), it reveals that the EFL teachers did not

provide constructive feedback to their students in English language classrooms.
4.2.4. The Findings from Document Analysis.

In this section the continuous assessment (CA) such as portfolios, teachers mark lists, lesson plan etc were
analyzed. Regarding portfolios, the researcher had the opportunity to look through ----portfolios prepared by
students and evaluated by teachers. The portfolio seemed to have given opportunity for students to refer
different reference books.



CHAPTER FIVE: SUMMARY, CONCLUSION AND RECOMMENDATION

This chapter would identify, discuss and summarize the findings obtained, and draw conclusions from the
findings. After conclusion, recommendations would be provided suggestions and made recommendations for

further research.
5.1. Summary

This study employed mixed method approach and descriptive survey research method. In conducting this study
Uraga Secondary School was selected purposefully. From this school, 58 sample student participant were
selected based on simple random (lottery method), and 5 EFL teachers were selected using purposive sampling
method. In the process data was collected from teachers and sample students through closed ended
questionnaires. In addition, the document analysis and classroom observation were made to get additional
information on the issue under study. After, quantitative data was collected it was edited, tailed, tabulated and
analyzed through descriptive statistics..

The major objectives of this study was to explore EFL teachers knowledge of the implementation of CA to
determine to which teachers were implementing CA in Uraga Secondary School, to identify the CA devices
mainly employed by teachers and to find out the problems facing teachers and students in the process of

implementing CA in their English lesson.

%+ The subjects of this study were EFL teachers and grade 10 students.

% In order to meet the major objectives raised, related literature was properly reviewed and the researcher
used observation, questionnaire and document analysis as research instruments. In an attempt to see
teachers understanding of how to implement CA in language classrooms, importance of constructive
feedback, factors affect the implementation of CA, a set of closed end questionnaire items were
prepared and administrated to teachers. The answering modes of the items were multiple choices

(ABCD). The responses were later analyzed in percentage.

e

% To find out teachers’ use of different assessment devices and their occurrence of using them in the
classroom, a set of closed ended questions were prepared for teachers. The questionnaire had 6 items.
The response modes for these items were in Likert Scale, from always 5 to never 1. The responses to

these items were analyzed in percentage.



+ In addition, to see teachers’ implementation of CA as observed by students, a set of closed ended

questionnaires which consisted of 8 items were developed and administrated to students. The answering

modes of the items were analyzed using percentage method.

% Moreover, to see how EFL teachers put in to practice CA in the classroom, observation with pre

prepared checklist was conducted.

¢ The findings from observation were analyzed quantitatively. Similarly, in order to see EFL teachers’

use of different assessment devices to collect information about student’s performance, teachers’

assessment documents like portfolios, CA mark lists and students’ profile were examined. The

researcher had developed 6 questions with “Yes” or “No” modes of answering. The questionnaires

were prepared based on the literature. The results from EFL teachers’ documents were analyzed

qualitatively.

5.2 Major Findings of the Study

In the basis of the review of literature and the analysis of the data, the following major findings ere

obtained from the study.

1.

4(80%) of the EFL trs and 46(79.3%) of st. respondents made clear that continuous assessment
(CA) is not an integral part of EFL lessons.

2(40%) of EFL trs confirmed that they used assessment formats given from the school an
department as a requirement for CPD program. This indicated that, there as no continuous
assessment guidelines provision except the format provided from school.

4(80%) EFL trs and 49(84.6%) of the students respondents reported that teaching load and large
class size blocked the proper implementation of continuous assessment (CA) in the EFL
classrooms.

The findings of the study showed that majority of EFL trs 3(60%) as mostly used continuous
assessment for the purpose of deciding on sts. Marks in learning English language.

All the EFL trs, 5(100%), believed in the importance of giving feedback to sts. However,
35(60.2%) of the sts respondents revealed that feedback was never given to them.

The findings indicated that, the most commonly used continuous assessment (CA) techniques
were tests, quizzes, final exams and group assignments.

EFL trs in the school under study did not practiced most of the different types of continuous
assessment devices. For example, portfolio, self and peer assessments techniques were given
least attention.

With regard to classroom observation, all the observed EFL trs did not prepare and used lesson
plan, did not give feedback, used tests, assignments and oral questions.



5.3 Conclusions

In light of the findings, the following conclusions were drawn. There is no doubt that well practiced CA, has a

valuable asset to the schools and there by increases the students’ performance by providing necessary

information about their progression. With this understanding, the high school under study has practiced CA.

This high school could not strictly follow all the devices of practices of CA process. The implementation of

these processes shown as follows:

1.

One of the best effects of implementation of CA is that it motivates learners to participate actively in
their learning. Learners are always aware of their progress and thus able to realize where their strengths
and weakness are this knowledge can motivate learners to participate more actively in their learning
therefore, EFL teachers keep such values.

Although there is an effort made by department to deal with challenges confronting the CA as a whole,
challenges impeding the implementation of CA are not being given the necessary attention.

Even though, it seems that some teachers integrate CA in their lesson plan, there is a gap to implement
what they plan in their lesson. Teachers prepare CA lesson because of that they asked by their
department heads. The plan itself lacks the procedures and different techniques by which CA practiced.
Using different CA techniques is not adaptable in most teachers’ activity. Almost all teachers use only
paper and pencil test to assess their students’. Students cannot get a chance to show their performance
through different techniques. The effort made in this regard is very low.

There were no provision of CA guidelines and ground rules in teaching-learning activities to assess

learners’ theoretical concepts and practical skills.

5.4 Recommendations

In order to reassert the value of CA in the school, challenges working against its implementation should be

addressed and the role of teachers, students and other concerned bodies in the implementation process detailed

and clarified. To achieve this objective effectively this section contains critical recommendation for

interventions on the key issues that need to be addressed.

1.
2.

Teachers are expected to plan and involve students by providing tasks in the continuous form.
The large number of students in a class should be minimized so that the teachers can easily control the
class during CA, can give timely and specific feedback to students and can provide assessment

activities like group/pair works are easily manageable.



School administrators and department heads should include the issue of practicing CA in the plan and
make a discussion and set an objective with teacher prior the starting of the practice.

. The EFL teachers should use the results of CA to improve their own teaching methods and their
students’ academic achievement.

In order to enable the teachers to use their time to always to plan and implement CA in their EFL
classrooms in a proper way, Woreda Education Office and other concerned bodies should employ more
in order to enable the teachers to use their time to always plan and implement CA in their EFL
classrooms English teachers so that EFL teachers’ workload would be minimized.

Involving students in CA process help them to take responsibility, develop confidence to broaden their
knowledge, attitudes and skills. So, they should be involved more than the present in the process of CA

activity to improve the practice of implementation of continuous assessment.
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Appendix: |
Teacher Questionnaire!
Dear Teachers,

The objective of this questionnaire is to gather information about the implementation of CA in your EFL
classrooms. The information is needed for an educational study which is going to be done on the title: A Study
on EFL Teachers implementation of Continuous Assessment by Grade 10 English Language Teachers. Your
cooperation in providing the needed information plays a vital role for the success of the research. Therefore,
you are kindly requested to give your answers to the questionnaires on the basis of the given instruction. Your
responses will be kept confidential and used only for this academic purpose. Moreover, the cooperation you

have made will be acknowledged in the thesis.
Thank you in advance!
Part one: Background Information

Instruction: Fill in the following according to the nature of the question by putting atick/  /in the given

boxes.
1. Age: a) 20-25 years |:|
b) 26-30 year I:I
c) 31-35 years |:|
d) 36 years and above |:|

2. Your Qualification

A)BA/BED [ ]
BIMA [ ]

3. Teaching Experience

[ |



A) 0-5 years

B) 6-10 years |:|

C) 6-14 years |:|

D) 16 yearsandabove | |

4. Teaching Load per week

A) 1-6 periods I:I
B) 7-12 periods I:I

C) 16 periods and above I:I

Part two: Circle the letter which you think is the correct answer and give explanation where it is required.

1. Do you use CA as an integral part of the English language teaching and learning process?

A.Yes B. No
5.2 If your answer is “yes” how often do you plan to use CA in your lesson?
A. Always C. Rarely
B. Sometimes D. Never
5.3 If your answer is “No” which of the following assessment techniques do you use most
frequently?

a. Mid-exams
b. Summative exam at the end of term/semester.
c. Occasional tests.
2 What is the document you use to manage and implement continuous assessment in your school?
A. Only assessment format given from the school.
B. Assessment guideline developed at department level.
C. There is no any document that I use to implement CA in my lesson.

3 Inyour view, are there any factors which affect the implementation of CA successfully in your school?
A.Yes B. No

3.1 If your answer is “YES”, how often do the following factors hinder the implementation of CA



properly?

A. Work load C. lack of awareness
B. Large class size D. Lack of interest
4 Which one of the following is the most important purpose for which you use CA in your classes?
A. To decide on students marks in English language learning.
B. To decide on how to improve the teaching learning process.
C. To get information which help to improve students’ performance?
5 Do you give feedback to your students on the basis of their CA results?
D. Yes B. No
4.1 If your answer is “YES” how frequently do you give feedback?
a. Always c. Rarely

b. Sometimes c. Never

Part two: For each of the following CA devices, show how often you use them to assess students by putting /

/ in one of the boxes according to the scale below.

5=always 4=usually 3=sometimes 2=rarely 1=never
Frequency of uses EFL
No. | Continuous assessment teachers
(CA)Devices used by EFL respondents
teachers Always | Sometime | Rarely Never Total
S

Fr. | % Fr. | % Fr. |% |Fr|% |Fr. %

Portfolio

Peer-assessment

Self-assessment

Tests, quizzes or final exams

AT I I

Assignments




Appendix: 11
Students Questionnaire
Dear students,

The objective of this questionnaire is to gather information about the implementation of CA in your English
language classrooms by your English language teachers. The information is needed for an educational study to
be done on the title of: A Study on EFL Teachers implementation of Continuous Assessment by Grade 10
English Language Teachers. Your cooperation in providing the needed information plays a vital role for the
success of the research. Therefore, you are kindly requested to give your answers to the questionnaires on the
basis of the given instruction. Your responses will be kept confidential and used only for this academic

purpose. The cooperation you will make will be acknowledged in the final thesis.
Thank you in advance!
Part One: Circle the letter which you think of the answer and give explanation where it is required.

1. Does your English language teacher use CA as an integral part of the English language teaching and

learning?
A. Yes B. No

1.1 If your answer is "YES” how often does he/she plan to use CA in his/her lesson?
A. Always C. Rarely
B. Sometimes D. never

1.2 If your answer is “NO”, which of the following assessment techniques does he/she use most frequently?

A. Summative exams at the end of term/semester
B. Mid-exams and final exams
C. Occasional tests

2. For what purpose do your English language teachers use your CA results?
A. To decide on my English language marks

B. To decide on how to improve the English language teaching-learning process



C. To identify the language problems and to give me constructive feedback
3. Does your teacher give you feedback on basis of your CA results?
A. Yes B. No

3.1 If your answer is “YES” how frequently he/she give you feedback?

A. Always C. Rarely
B. Usually D. Never

4. In your view, are there any factors which affect your EFL teachers implementation of CA successfully/
A. Yes B. No
4.1 If your answer is “Yes”, how often the following factors do hinders your EFL teachers’
implementation of CA successfully?
A. Workload B. lack of awareness
C. Large class size D. lack of interest

Part two: For each of the following CA devices, show how often do your English language teachers use them

to assess students by putting / X /in one of the boxes according to the scale below.

4=always 3=sometimes 2=rarely 1=never
No Continuous assessment Frequency of uses Students
Devices used by EFL [ Always | Sometimes | Rarely | Never respondents
teachers Total

Fr. (%)

Fr.| (%) | Fr. | (%) | Fr. | (%) | Fr. | (%)

Portfolio

Peer-assessment

Self-assessment

el N -

Tests, quizzes or final

exams




Assignments




Appendix: 1
Students’ Questionnaire translated in to Afan Oromo
Gaffilee Barattotaan Guutamanu
Kabajamtoota Barattota:

Kaayyoon gaffilee kanaa barreeffama Qo’annoo(Research) barnoota digirii 2ffaa (MA)tiif dhyiaatu ilaalchisee
odeeffanno barbaachisaa sassaabuufi. Qo’annoon(Research)kun haali barsiisonni Afaan Inglizii Mana
Barumsaa Uraagaa sadarkaa 2ffaa keessattii barasiissanu madaallii ittfufiinsaa ittiin raawwatan maal
akkafakkaatu xinxaluuf fi yaada furmaataa kennuuf garaara. Fiixxaan bahiinsa Qo’annoo kanaatiif deebiin isiin
gaaffilee kanaaf kennitanu murteessaa. Kanaaf atooma keessaniif dursee isin galateeffacha deebii keessaan

haluma gajeelfama kennamaniitiin akka naaguttanu kabajaaanin isin gaafadha.
Kuttaa 1ffaa: gaffille armaan gadii keessaa debii sirii ta’u filadhaa.

1. Barsiisan kee madalli ittifufinsaa haala baruuf barsiisu dree keessa wajjiin walsimsiisu?
A. Eeyyee B. lakkii
1.1 Deebiin kee (1ffaa) “eeyyee” yoo ta’e barsiisaan kee hagam maddalii ittifufinsaa fayyadamuuf
karroofata?
A. Yerro hunda karoofatee dhufa
B. Yerro tokko tokko karroofatee dhufa.
C. Darrbe darbee karrofata
D. Tasuma hin karrofatu.
1.2 Deebii kee (1ffaa) “lakkii” yoo ta;e barsiisan kee hojji barnoota keettii madalufi kannen arman gadii
keessa kamitti caala fayyadamuu?
A. Dhuma seemisteraati gormaata xumuraa kenna.
B. Qormaata gidu gaaleessa fi kan umaraati kennunna.
C. Darbee darbee battalle kennudhlaan.
2. Kutaa barumsa Afaan Ingilizii keessatti kaayyoon barsiisaan kee irra caalaa madaallii itti fufiinsaa
fayyadamuuf maali?
a. Firii gormaata murteessuuf.

b. Adeemsa baruu fi barsiisuu illaachisee murtee irraa gahuuf.



c. Oddeeffannoo fooyy’insa barumsa koof gargaaru argachuuf.

3. Akkati hanginakee fooyyeffattuti barsiisaan kee gabxii atii madaalli ittifufinsaa keessaattii galmeessiste

irratti hundaa’uun sirreeffama deebii hojii madaalli(feedback) sii kennaa?

a. Eeyyee

3.1 Deebiin kee gaaffii 5ffaa “eeyyee”, yoo ta’e, hammam sirreeffama deebii hojii madaalii(feedback) sii

kenna?
a. Yeroo hundaa
b. Darbee darbee

4. Rakkooleen ykn hanginaalleen akka barsiisonnii kee madaallii ittifufinsaatti hinfayyadamne gohuu

jiruu?

a.Eeyyee b. Lakki

4.1 Deebiin kee gaaffii 3ffaa “Eeyyee” yoo ta’e sababoonnii armaan gadii fiixaan bahiinsa madaallii

ittifufinsaaf hagam guffuu ta’u?

b. Lakki

c. Yerro xiqgoo

d. Tasuma hin kenuu

a. Baay’ina hojii barsiisonni hojiin baayyee muddaamuu saanii.

b. Bay’ina barattota daree keessaa.

o

Barsiisonni muxannoo fi oddeeffannoo dhabuu.

d. Barsiisonni waa’ee madaallii kanaa fedhii dhabuu.

Gosoota madaallii ittifufinsaa armaan gaditti kennamaan barsiisaan kee amammaa akka fayyadamu sadarkaa

fayyadamaa kennuaman jalatti mallattoo/ X / kaa’uun agarsiisaa.

4 yeroo mara 3 darbee-darbee

2 si’a tookko-tokko

1 tasa hinfayyadamuu

Haala fayyadasmaa

Deebii baratotta

L.T | Gosoota madaallii ittifufinsa | mara

Yeroo Darbee- Si’a Tasa
dardee tookkoo | hinfayya Dimshaashaa
-tokko damuu
Lakki. | % | Lakki. | %] Lakk | %| Lak | % | Lakki. | %
I. Ki.

1. | Kuusa barnoota guyyaa-

guyyan galmaa’ee ykn




poortifoolioo madaaluu

.| Wal madaallii barataa fi

barataa gidduutti(peer-

assessment)

.| Offiin of madaaluu(self-

assessment)

Battaleewwan adda-

addaa(tests/quizzes/exams)

Hojji/Abbaliti/ gareen

kennamu




Appendix: 1V

OBSERVATION CHECK LIST

Name of the school---------------------ememeeeem- Date of observation-------------=-=-------moeomoo--
Topic of the lesson = Teacher’s code-------------=-=---------
NO Lists of activities Yes No

1. Does the teacher prepare and use lesson plan in the class?

2. Does the teacher incorporate CA type in the lesson plan?

3. Does the teacher communicate the type of CA to be used

to the students and explain assessment criteria?

4. Teacher informs which assessment devices to be used and

explain assessment criteria

4.1 .Portfolio

4.2 Peer-assessment

4 .3.Self-assessment

4.4.Tests or Quizzes

4.5.Assignments

4.6.0ral Questioning

5. Students are encouraged to assess themselves
6. Students are encouraged to assess their peers
7. Students are given feedback
8. Class size

8.1.Large

8.2.Standard

8.3.Small




Appendix: V

QUESTIONS FOR DOCUMENT ANALYSIS

Name of the school------------=-=--mmememmmm oo

Grade-------=-=========mme oo Section------=-=-=s=soeoeoeeu--
Academic year----------------------- Date-----------mnmmmmmmmmmmmmo oo

Topic of the lesson e

Unit---------------- oo Period--- e
Teacher’s Name--=-==-=====n=mmmm e oo oo
Observer------------------ e --
No Items Responses
yes no

1. | Teacher uses students assessment profile

2. | Portfolio includes a variety of language tasks and activities

3. | Portfolio reflects how students succeed and fail in their learning

4. | Teacher has plan for the use of CA

5. | Teacher gives feedback

6. | Mark list show the list of tools used to assess students’

language proficiency
7. | Students practice to assess each other on their own work




Appendix: VI
Transcription of Classroom Observation

The researcher has based this analysis on 10 observed lessons (two each for 5 teachers). All observed classes

had a similar numbers of students (50-55 in average).
T1: Teacher one T2: Teacher two T3: Teacher three T4: Teacher four T5: Teacher five
T1: First Round

When the first observation was conducted, the teacher was without lesson plan. Nothing was made clear to the
students concerning the lesson objectives and the type of continuous assessment (CA) devices which was
intended to be used with that particular lesson. As soon as, he entered the class, he greeted the students, wel-
comed.the observer and started lecturing at the front of the class. He nominated the students and gave
instruction to form a group. The students were observed that they had very little chance to interact both with

the teacher and their classmates.

The teacher was provided oral feedback in the form of comments which were mostly corrections of students’
mistakes. Students were not encouraged to take responsibilities for their own work. In this class peer-
assessment, self-assessment opportunities were not created though at the end of the lesson, the teacher did ask
students to find the exercise book to note the homework.

T1: Second Round Observation

During the second observation this teacher show a little improvement in that, he tried to explain the assessment
criteria for his students, he attempted to encourage he students. Except these he followed the same procedures

and performed the same activities throughout the lesson.
T2 First Round Observation

T2 neither used lesson plan nor explained the objectivities of the lesson and assessment criteria for his
students. Students were not informed what assessment devices to be used. What they were asked to was to
form a group of 5 students with one chair person and discuss problem (experiences with a disabled person) and

then have a debate with a whole class about how to help that person.



To be honest, he left the class without saying a word about the results of students’ discussion. Encouraging

students to assess their own works and providing constructive feedback was unthinkable in this class.
T2: Second Round Observation

A little bite improvement was seen in the second round observation. The teacher tried to tell the objectives of
the lesson. He tried to motivate and encourage students to be actively participating in the class. Except these,
every activity that teacher and students performed are similar to that of the first round observation.

T3: First Round Observation

T3 was also observed that, he wrote the topic of the lesson on the board and directly rushed to the presentation
of the daily lesson. No lesson plan which indicate the objectives of the lesson, the assessment criteria and the
types of continuous assessment (CA) devices. The students were not encouraged and informed about what is
excerpted from them. He tried to give feedback which is mainly focused on students’ errors instead of giving
chances to students to correct the errors by themselves. Moreover, the participation of the students was only
limited to answering the teachers’ questions orally. Continuous assessment (CA) techniques which help
students to progress in their learning performance (peer-assessment, self-assessment...) were not implemented

in this class.
T3: Second Round Observation

All the activities that the teacher and students performed in the second round observation were similar to that

of the first round observation. The observer hadn’t seen any change throughout the lesson.
T4: First Round Observation

The observed teacher was without lesson plan. He didn’t inform to the students the kind of continuous
assessment planned to be used and the criteria to be used in the assessment devices. However, he tried to
encourage the students actively involved in teaching learning process, he didn’t created a chance that students
assess and give pee feedback to their own work and their classmates. Moreover, he himself didn’t provide

constructive feedback to students’ work.

T4: Second Round Observation



The observer hadn’t seen any change during second round observation. Both the teacher and students
performed the same activities during this session. Even though the teacher tried to encourage students to play
active role in teaching learning process, explained continuous assessment criteria and types of continuous
assessment devices , it was not sufficient if the wish was to bring good assessment practices which allows to

improve students’ performance and EFL teachers teaching methodology.
T5: First Round Observation

In the time of first observation, this teacher totally avoided to follow the steps and procedures in order to
implement continuous assessment (CA). He has no lesson plan which indicates the role of teacher and students,
the objectives of the lesson, the type of continuous assessment, the amount of feedback to be provided to the

students.

T5: Second Round Observation

During the second round observation he tried to use portfolio type of assessment techniques. He provided both

oral and written feedback to students’ works.



