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ABSTRACT  

 

This study aimed to describe  the effect an exam –oriented instruction has had on student’s 

communicative competence. Descriptive research method was used to study the variables 

where both quantitative and  qualitative data were used to analyze an exam -oriented instruction 

has had effect on student’s communicative competence in language class.  The participants of 

the study were two Grade 10 English language teachers and 48 randomly selected s tudents 

from Saint Joseph catholic schools in Adama. Classroom observations were conducted to look 

into what teachers’ and students’ practices looked like. To assess teachers’ perceptions about 

the influence of the exam –oriented instruction on their pract ice, interview was also used. In 

addition, grammar, vocabulary, reading and speaking tests were administered for 48 randomly 

selected students. The collected data were analyzed quantitatively using SPSS IBM version and 

qualitatively. Findings of the study reveal that there is a significant relationship between reading 

and grammar and exam -oriented instruction yet there is no significant relationship with 

vocabulary and speaking.  
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INTRODUCTION: CHAPTER ONE  

This chapter reviewed background of study, statement of the problem, research questions, 

research objectives, significance, delimitation, and limitations of the study, definition of exam -

oriented instruction and of communicative competence.  oriented instruction and of communicative competence.  

1.1 BACKGROUND OF THE RESERCH  

The ability to commun icate in different real contexts has been a main concern for many foreign 

language learners. Hence, to fulfill this need teachers engage them in listening, speaking, 

reading and writing activities in the class. On the other hand, when teachers totally enga ge in 

exam oriented instruction, students halt language practicing activities and study questions that 

may appear in their school leaving exam. Thus, their effort to develop language competence is 

hampered for they have no time to practice (Kim, 2006).  

Hen ce the above assertion leads to take a bird’s eye view on how students can learn their 

language competencies. Regarding this, however, there is no fully –defined theory, supported language competencies. Regarding this, however, there is no fully –defined theory, supported 

by research. .What seems to be certain is that a great deal depends on the q uality and quantity 

of language input. Some experts believe that if students are given plenty of comprehensible 

and interpretable input, through various interactions, they will be able to acquire a foreign 

language in terms of both receptive and productive  skills.  

According to them, the teachers’ most vital role is to provide the richest possible foreign 

language environment for the students who will then naturally acquire the language with no 

formal education (Zsuzsa &Kuti, 2007).  

Others are of the opinions that, besides providing comprehensible input, an active role in 

communication is also important for the process of language learning to happen. Explicit communication is also important for the process of language learning to happen. Explicit 

language teaching is not important .Others again hold exactly the opposite v iew: they 

emphasize the importance of formal language learning and believe that if students have 

acquired the vocabulary and grammatical rules, they will be able to understand the use of the 

language after due practice. Between these two extremes falls con temporary practice in all its 

diversity and range. (ibid).  
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Experiences in Adama high and private specifically at Saint Joseph secondary school seem to 

show that teaching language skills is at stake. Teachers, parents, and students themselves 

learnt that th e quality of education is on decline. For example, students cannot communicate 

either in written or spoken context to the expectation of their grade level. How far the above 

assertion is accurate is not known; however, to the researcher knowledge the issue  is limited 

because no scientific research has been conducted so far in the area.  

The existing meager studies (e.g.  Dereje , 2007; & Simachew, 2012) were not only dated but also 

focused on wash back effect. For example, Dereje’s (2000) study focused on “An  Investigation 

of the Wash back Effect of the Ethiopian School Leaving Certificate (ESLEC) English Language 

Examination”. His research finding revealed that the ESLC English examination has a strong 

negative impact on the content of teaching but less impac t on teachers’ language teaching 

methodology.  

Simachew’s (2012) research found out University Entrance English Exam affected the domains 

of teaching and learning. In addition, teachers’ perceived awareness of the exam, students’ 

learning attitudes, extern al pressure in teaching, and their teaching experience intervened with learning attitudes, extern al pressure in teaching, and their teaching experience intervened with 

wash back on their practice. Both Dereje and Simachew studies did not touch upon how exam –

oriented instruction affect the students communicative competence.  

What seems to be certain regarding how exam oriented instruction affect the students 

communicative competence is when the English classes tend to be led by teachers, not by 

students; then, students do not have enough opportunities to develop their communic ate 

competence. In addition, when teachers have low communicative proficiencies make English 

classes difficult to support students’ communicative language learning (Li, 1998; Kim, 2006).  

No matter how proficient and incompetent students are, English langu age has been used by 

many people across the globe. For example, according to US Bureau of Educational and Cultural 

Affairs, in worldwide over 1.4 billion people live in countries where English has official status. 

One out of five the world’s population spe aks English with some degree of competence. And 

90% of all information in the world’s electronic retrieval systems is stored in English.  
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That is why the government of Ethiopia has also spent large amount of money so as the 

students can achieve the general  objective indicated in the syllabus. For example, grade nine 

and ten syllabus proclaims that English has been retained in the educational system because it 

is vital to for the economic development of the country.  

Hence, the syllabus gives direction to te achers to motivate students in English classes. In 

addition fixed learning geared to: communicating in English in both speaking and writing and addition fixed learning geared to: communicating in English in both speaking and writing and 

using the language creatively building on learners’ natural curiosity and desire to try things out 

taking accoun t of students’ capacity for imagination and creativity.  

 

Furthermore, it demonstrates practical implementation of active learning and learner -

centeredness. To do so, it is designed to inform the production of quality textbooks that will 

inspire confidence  and develop competence in teachers so they can use a broader range of 

methodologies in their teaching. The approach to language teaching is communicative and skills 

based: students learn and practice language which is meaningful to them and which has a re al 

purpose and context. For this reason the focus is on the four skills of listening, speaking, purpose and context. For this reason the focus is on the four skills of listening, speaking, 

reading and writing. Grammar, vocabulary and social expressions are integrated into practice of 

these skills.  

It also indicates language is about communicating  with others and learners are encouraged to 

interact with each other in a variety of patterns: pairs, groups and individual works. As can be 

seen, the activities which are designed in syllabus, encourage students’ to make use of their 

natural curiosity and  appetite for discovery together with enjoyment of learning through 

debates, surveys, games and stories appropriate to their age.  

 

However, these goals and teaching outcomes never be achieved when exam oriented However, these goals and teaching outcomes never be achieved when exam oriented 

instruction is implemented in class for the teachers abandon the teaching points and learning 

outcomes which have been suggested in the syllabus. When teachers do this, the lessons that 

should have been devoted to developing student’s speaking, reading, listening and writing skills 

be compromised ma king them students to fall short of communicative competencies. That is 

the reason this research was conducted to address these pressing issues.  
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Sources suggest that in East Asian societies both daytime and tutorial schools provided a 

teaching and learnin g environment for students or tutees to acquire academic knowledge and 

related problem -solving skills and assess their learning outcomes through mock tests, quizzes 

and examination. This is because Exam -oriented instruction fills the curriculum gaps betwee n 

daytime textbooks and examination questions by providing repetitive drilling graded exercises 

in the 1990s in Japan (Kwok, 2004). However, the above case is different in Ethiopia for main 

two reasons. Although exam –oriented instruction is means of attra cting more money for 

private school, it is a burden for teachers and waste valuable class time which should have been 

devoted to language skill practice.  

Kwok also said that the emergences of demand for tutoring were most likely originated from 

awareness of examination pressure, societal stress being internalized by individual tutees. He 

added examination –driven school cultures, credential inflation societies and credential 

Confucian heritage culture in Hong Kong, Macao, Seoul Taipei and Tokyo.  

In other w ords exam –oriented instruction in some parts of Asian countries, as Kwok In other w ords exam –oriented instruction in some parts of Asian countries, as Kwok 

mentioned, have a tendency to shape the curriculum, which can be considered as an input for 

education. However, whether this driving capacity of exam –oriented instruction has more 

benefits than drawbacks, are debatable for various reasons. For one thing, examinations are 

not only easy device to regularly assess a student’s capability but also teachers should get 

opportunities to monitor and evaluate their teaching strategies accordin g to their students’ 

progress, and later to determine the efficacy of teaching methods.  

For another, examination is used to judge only students ability under set conditions and limited 

time. On the other hand, it promotes competition among students who ma y be anxious or 

confused under strict exam conditions and may not perform up to the exam score. Those who 

get high grade also get affection from the teacher, yet those who get low grades invite low self - 

esteem and isolation from the students who are bound  to be highly competitive among their 

classmates.  
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Examination can reduce students’ goal for learning in counterproductive ways that make the 

outcome more important than learning as inquiry, reflection and process (Alderson &Hamp -

Lyons, 1996).In other words , getting good score rather is considered more important  than 

acquiring lifelong skills and knowledge ,as  a result students are incompetent getting along with 

people.  

However, exam -oriented instruction gives students a reason to study. For example, Thaid an However, exam -oriented instruction gives students a reason to study. For example, Thaid an 

(2015) argues that good grades unlock a world of opportunities, which brings a rewarding 

career. While others such as Paris (1995), challenges that over -stressing on exams might also 

undermine students learning strategies because exam taking strategies are usually inconsistent 

with learning strategies taught every day in the classroom.  

What is taught in the classroom and later asked as test has advantages on language learning. 

For example  the test score can be help to restructure the teaching –learning process (Shohamy 

et al, 1996).Whereas Gates (1995) showed the impact that test had on teaching –learning 

process when  more attention has been placed it instead of being used as an instrument to 

facilitate the teaching learning process and students communi cative competence.    facilitate the teaching learning process and students communi cative competence.    

In order to develop the students’ communicative competence, for example, the theory suggests 

to take the psychological background of language learning students into consideration. The 

psychological process in language learning may be best described through a social 

constructivists approach (William & Burden, 1997).This approach combines the constructivism 

based on the cognitive psychological views of Vygotsky and Feuerstein, who looked upon 

learning as an interaction based on social re lationship and defined learning as dynamic and 

complex process embracing the student, the teacher, the task and the learning context (the 

classroom, the school, the cultural environment).  

 

In to this learning context, the students bring their existing know ledge, experiences, and 

expectations, and they assimilate the new knowledge in to their existing structure of knowledge 

in unique and special way. The students thus take an active role in the process of learning by re -

shaping meanings and solving problems,  their whole personalities are also being formed and re -
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shaped and their general and specific competences develop in constant interaction (Zsuzsa & 

Kuti, 2007).  

Thus, the combination of all the above learning and psychological factors contribute the success 

of the students communicative competence. Therefore, knowing all the advantages of the 

learning and psychological factors to the contribution of students’ comp etence development.  

However, personal experiences suggest, teachers  complained   when they were told to teach 

their students the test items they had prepared, which also alleged to appear in the students’ 

National Examination, they complained about it. T his not only because the test items contain 

many items and numbers but also the preparation of writing test items takes more time.  

Though it is done at the expense of language skills students should practice in the class, 

exposing them to test items that may appear in the National Examination is believed to help 

students score better in test items. In sharp contrast, the practice students do in the class helps 

them to improve their communicative competence. Regarding this, for example, Savignon 

(1983) expl ains that communicative competence is what one knows while performance is what (1983) expl ains that communicative competence is what one knows while performance is what 

one does. Others argue that competence for real communication should include ability for use 

(Hymes, 1971).  

 

Paulston (1990) sums up Hymes’s term: communicative competence is “k nowledge of the rules 

for understanding and employing referential and social meaning of language” (p.8). However, 

since communicative is not simple term, (as indicated by Paulston, 1990), researchers also 

provide its features to demonstrate true character,  Littlewood (1981) argues that efficient 

speakers are determined not by their understanding of functional and social meanings in a 

given situation.  

Nowadays it is a common practice to see teachers teaching the test items that they may think 

appear in the n ational examination. This in turn produces deficiencies in language competence 

on both students and teachers part. On the students’ part, the deficiencies might be seen when 

they failed to communicate as they are expected, this was because their precious t ime which 
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should be devoted to developing their language skill in the class was taken by exam -oriented 

instruction on which teachers led pedagogy.  

In addition they were forced to study lesson by heart if they were successful to remember if not 

they develop ed cheating skills instead of being creative. On teachers’ side, teachers were 

forced to change their method of teaching and felt greater anxiety for they were being held 

responsible when their students failed on national examinations. In light of these ga ps in 

knowledge, the present research attempted to describe an exam oriented instructions on the 

students’ communicative competence . 

 

1.2 Statement of the Problem  

Exam - oriented language instruction imposes frustration upon teachers and generates 

incompet ent students (Fish, 1988). He added that relatively inexperienced teachers felt greater 

anxiety and accountability than experienced teachers.  

Shepard (1990) explained teachers’ were forced to reconsider their methodology of teaching. 

Later (Shohamy, 1992) asserted students were losing their precious instructional time. Wall Later (Shohamy, 1992) asserted students were losing their precious instructional time. Wall 

(1997) indicated that practicing the target language skills necessary for competency and fluency 

in the classroom is not only replaced by rote memorizing but also exam oriented instructi on 

produced  students who develop cheating skills and who looked for shortcuts to get the right 

answer.  

In response to the demand for examining this globally prevailing educational phenomenon, no 

exam -oriented instruction studies have been carried out in E thiopia. Simachew (2012) 

examined the influence of the UEEE on teachers’ and students’ practices exploring mediating 

factors of wash back on teachers’ and students’ practices. These researches did not study what 

an exam oriented instruction in the current teaching practice looked like.  an exam oriented instruction in the current teaching practice looked like.  

Therefore, to answer questions such as whether an exam oriented instruction produced 

incompetent students, who emphasized the role of rote memorizing and who also, looked for 

short cut to get answer  this research was conduc ted.  

 

Printed by BoltPDF (c) NCH Software. Free for non-commercial use only.



 1.3 Objective of the Study  

   1.3.1 General Objective  

The general objective of this study is to describe what pressure has an exam oriented 

instructions of English placed with the students’ communicative competency.  

  1.3.2. Specific Objectives   

The study specifically tries to:  The study specifically tries to:  

1.  Describes what an exam - oriented instruction and student’s communicative 

competence is.  

2.  Explains the occurrence of an exam -oriented instruction and student’s communicative 

using a control test results.  

3. Indicates other ways of evaluating student’s performance.   

1.4 Research Questions   

This study attempts to answer the following research questions.  

1.  Is an exam -oriented instruction a major problem on the students’ communicative 

competence?  competence?  

2.  Is communicative competence of stu dents in Saint Joseph school is a serious problem?  

1.5 Significance of the Study  

The findings of this research will give an insight for students to understand the relationship 

between an -exam oriented instruction of language and its impact. In addition, i t gives them an 

overview of how their effort for mastering English language is affected by exam -oriented 

instruction. For teachers, it gives an insight what aspects of language components are 

overlooked. For the general public it gives an overview perspect ive of an exam oriented and the 

current status of language instruction. For policy makers, it gives them information to include 

more communicative activities which can be measured by way of way the students’ more communicative activities which can be measured by way of way the students’ 

performance instead of paper and pen test.   

1.6  Delimitation of the Study  
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This study aims to correlate the student’s language competence and an exam oriented 

instruction. To do so, it was limited to study grade ten students’ at Saint Joseph Secondary 

school which was found at Adama city.  

1.7 Limitatio ns of the study  

There were some limitations this study needed to have addressed. Firstly, the study was 

conducted only in one school at two grade ten classes. To obtain better picture of the 

relationship between the exam -oriented instructions on the stude nts’ English language 

competence more classes should have been conducted. Secondly, the test items that the 

students had taken would have been better if this study had used a standardized test items 

such as IELTS which would be relevant of fitting for the purpose. However, obtaining IELTS test 

was difficult, therefore effort was made to compare sample IELTS questions with  grade ten 

syllabus and text book simultaneously when  the test items for the students was prepared.  

1.8  Definition of Exam -Oriented Instruction  

Language of instruction is a vehicle through which education is delivered. The role of language 

of instruction can be likened to that pipe in carrying water from one destination to another of instruction can be likened to that pipe in carrying water from one destination to another 

because it is an indispensable medium for carrying, or transmitting education from teachers to 

learners and among learners. When teachers and students understand the language of 

instruction are they able to discuss debate, ask and answer questions, ask for clarification and 

therefore construct and generate kno wledge. Thus it is possible to state that language of 

instruction is an important factor in determining the quality of education (Qorro, 2006).  

Consequently exam -oriented instruction is way of tutoring students to train them to pass their 

examination. When  this is done, teachers use English language as a medium of communication 

for clarification and ask and answer the question.         

1.9 Definition of Communicative Competence  

The meaning of Communicative Competence tends to refer to a mental knowledge sys tem or 

ability. Savignon (1983) explains that competence is what one knows while performance is what 

one does. This definition originates from Noam Chomsky when he clarified linguistic 
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competence. Others argue that competence for real communication should include ability for 

use (Hymes, 1971).  

Savingon further clarifies the characteristics of communicative competences .He said that they 

are dependence on social situations and application of speaking and writing according to 

register, style and context. Cana le and Swain (1980) divided communicative competence into 

four competences. They are grammatical, sociolinguistic, discourse and strategic competence. four competences. They are grammatical, sociolinguistic, discourse and strategic competence. 

They described that grammatical competence is ability of understanding and using lexical, 

morphological, syntactic and phonological features of languages to produce actual language. 

Whereas Socio -linguistic competence indicates the ability of identifying social contexts and 

producing appropriate language in those situations. They added that discourse competen ce 

refers to the ability to understand the connection of series of sentences or utterances to form a 

meaningful whole. Strategic competence is the ability to fully communicate over unexpected 

communicative obstacles due to awareness of the language.  

In sum  communicative competence denotes the ability to communicate with people in social 

contexts. It should concern itself with the meaning and function of discourse. Above and contexts. It should concern itself with the meaning and function of discourse. Above and 

beyond discourse and sociolinguistic competences also includes grammatical and strat egic. That 

is communicative competences involve all the abilities needed to communicate with other 

people.             

When one is being engaged in communication, the language use embrace language learning  

which comprises the actions performed by persons who as individual and as social agents 

develop a range of communicative language competencies[ …] they draw on competence at 

their disposal in various contexts under various conditions and under various constraints to 

engage in language activities (Council  of Europe ,2000).  

These activities are understood as language process to produce and or receive texts: these texts 

ate themed to various areas of life .During these process language users activate the strategies 

which they consider to be the most appropri ate for carrying out the tasks to be performed .The 

experiences acquired in communication processes may reinforce or modify the competences.  
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Therefore, communicative language competence comprises several components linguistic 

competences include lexical, g rammatical, semantic, psychological and orthographic 

competencies. The formal acquiring of these competencies refers to use them enables language 

user to form accurate and meaningful messages. Sociolinguistic competences refer to the 

sociocultural conditio ns of language use. They include the knowledge and skills which comprise 

the social dimension of using a language.  

Pragmatic competences are concerned with the mastery of and the ability to use those 

principles which regulate the functional use of linguist ic resources. They assist the language 

user in creating a coherent discourse, in recognizing the communicative functions of language 

and in identifying various text types .The main aims of language teaching are the constant 

developing of the students’ comm unicative competence. In fine - tuning theses aims,, three 

aspects need to be kept in mind: first ,the needs of the learners and of the society, second, the 

classroom tasks which are necessary for meeting these needs, third, the competencies which 

are neede d for accomplishing these tasks.  

In the common European Framework of Reference (Council of European, 2000), the document In the common European Framework of Reference (Council of European, 2000), the document 

setting standards for language teaching. Accordingly competences are referred to as the sum 

knowledge skills and characteristics that allow person to perform actions, and within its 

communicative language competencies are those which empower a person to act using 

specifically linguistic means.  

In language use, communicative language competence is manifested in receptive and 

productive l anguage activities, orally or in writing communicative language. For example, the 

competence skill may be used to ask for a glass of water or to ask directions.  
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CHAPTER TWO: REVIEW OF RELEATED LITERATURE  

This chapter reviewed introduction, historical background of exam –oriented instruction, 

disadvantage of exam -oriented instruction ,rationale of taking examination , language testing 

and its benefits , competency , competency -based language teaching , role of the teacher in 

competence based education , role  of the student in competence based education and 

,activities, materials, and syllabus in the preparation of competence based education.  ,activities, materials, and syllabus in the preparation of competence based education.  

2.1  The Historical Background of Exam –Oriented Instruction  

There has been no historical background information how ex am -oriented instruction started in 

Ethiopia. Yet the meager resources and research conducted in far Asian countries such as Korea 

and china indicated that it was a recent phenomenon. However recent it was, an exam oriented 

instruction has the following obs erved disadvantages.  

2.2  The Disadvantage of Exam -Oriented Instruction   

It has been noted, thorough previous experience, that exam oriented instruction created the It has been noted, thorough previous experience, that exam oriented instruction created the 

following disadvantages to the students and family as well. Since the teachers give the les son 

before the school class, so those who did previously studied in the tutorial find it easy whereas 

those who do it the first time in the class may find the lesson difficult to answer. Those who 

have learned already learnt from an exam oriented instructi on as a tutorial class loses interest 

in the regular school curricula. Furthermore, they harm the study atmosphere of other students 

who learn from formal education at school. If teachers on the assumption that all students 

already learned from their study , the contents of class will be very difficult for those who did 

not learn out of school.  

2.2.1  Intervention to Holistic student Development   2.2.1  Intervention to Holistic student Development   

Education has been considered as bringing a permanent change to a person. This change can be 

seen in to many educational domains from cognitive to psychomotor. In order to achieve that, 

teachers strictly follow what is indicated in the curricula and syllab us respectively. Whereas, the 

fierce competition exists among students and the challenge to find a short cut for the academic 

Printed by BoltPDF (c) NCH Software. Free for non-commercial use only.



success, an exam oriented instruction force students to be morally corrupt citizen. For example 

as long as they pass the examinati on, they do whatever necessary from copying the answer 

from bright students to the extent valuing money as an important asset instead of striving to 

master skills  for their life long line of work. Thus instead of being whole person they become 

incomplete person.  

  

 2.2.2 Declines in Self -Learning Ability  

The purpose of school education is to develop students’ ability to study by themselves, serving 

as foundation of their life time study. If students rely too much on exam oriented instruction 

from their tea chers, they are apt to follow what others do, instead of developing their own 

study plans. The exam -oriented is aimed at preparing students to college entrance examination, 

so most students are more likely to study pass test questions and expected question s for the 

coming test in priority than to develop their creativity or critical thinking. This rote learning 

gives them a false idea on educational itself.  gives them a false idea on educational itself.  

2.2.3  Ruin of Household Economy   

The exam -oriented instruction not only pinches the pockets of each f amily, but also raises fierce 

competition among families in order to enroll their children in the best private school they can 

get. Each family, therefore, is expected to pay considerable amount of money for the class that 

their child enroll in addition to  the money they pay for school fees on monthly bases. These 

monthly payment that the school fees and tutorial classes which usually students study the 

previous test items hurt the family economy significantly.  

2.2.4 Widen Educational Inequality       2.2.4 Widen Educational Inequality       

The h igher private education expenses, in the school where exam oriented instruction is being 

practiced, make exam -oriented instruction more difficult to comprehend. However, the 

universal declaration of UN states that everyone is entitled to get equal educatio n . In 

government schools, equal opportunity is accessible for all pupils, yet in private schools it’s 
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unavoidably inequitable. As it is known, by school administrator, parents, and teachers the 

private school education can differ between schools.  

In addit ion, exam -oriented instruction is closely associated with high -stakes testing 

systems(Tymms,2004).There have been debates on its advantages and disadvantages in the 

American and English educational systems(Amrein & Berliner,2002).One issue which had drawn 

many scholars attention is that high -stakes testing with its strong incentives might have many scholars attention is that high -stakes testing with its strong incentives might have 

unintended consequences(West & penell,2000).  

The proponents of high stakes testing argue that such a system can help reduce inequality in 

education, because pupils’ l earning process and study progress can be objectively assessed by 

examination scores, and family background tends to play a minor role in the assessment. This is 

argument that can be considered as the case with pupils from families with low socioeconomic 

status (Hursh, 2005).   

2.2.5  Distortion of Educational Values and harmony  

A tendency to gain competitive advantage in college admissions through private education A tendency to gain competitive advantage in college admissions through private education 

where exam -instruction is being practiced prevails throughout the country. So people conside r 

examination itself as a tool for their social advancement is one of the bad influences. This 

phenomenon is to foster the disharmony between classes by distorting educational opportunity 

according to parent’s financial abilities.  

2.3  Rationale of Taking Examination  

Large numbers of students take high school leaving examination in Ethiopia each year, some 

669, 732 of the over 1.12 million students who sat for the exam last academic year scored two 

and above points. About 14,000 student s scored four points  (NEAEA, 2015).This implies and above points. About 14,000 student s scored four points  (NEAEA, 2015).This implies 

683,730 students scored below two. Significant number of students failed to score the average. 

This cyclical event of failing on exam continues for different students yearly. Owning this, not 

only students bu t also teachers are under pressure that test has brought upon them.  
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When there is education, taking test is a mandatory circumstances for every students be it in 

lower or higher level. However, as (Buck, 1988 cited in Bailey 1999) observed when the exam is  

very important to the future of the students, and pass rates are used as a measure of teacher 

success it is likely that both teachers and students adapt their classroom activities to the 

demands of the test and that its effect can be either beneficial or harmful.  

Some years back there was a widely an inconsistent assumption that little data was made Some years back there was a widely an inconsistent assumption that little data was made 

available to confirm or deny the influence of test  exist. This is neatly summarized by (Alderson 

and Hamp -Lyons, 1996 cited in Bailey 1999) in the rationale f or their study of TOEFL 

preparation classes in the United States. To date, however, large bodies of empirical evidence 

are available to support the assertions of either positive or negative influence of exam exists.  

Scholars some years back believe the inf luence of exam did not exist (Andrews ,1994 cited in 

Bailey 1999) similarly though there is a link between testing and learning ,it is not yet  known 

whether it really exists and if it does ,what the nature of its effects is (Shohamy ,1993 cited in 

Bailey 1999).The existence and importance the influence of exam  had been widely asserted, 

but that relatively few empirical studies had been done to investigate the nature of the but that relatively few empirical studies had been done to investigate the nature of the 

construct.(Alderson &Wall, 1993 cited in Bailey 1999).  

However, three years later, in the introduction to a special issue of Language Testing that was 

devoted to the topic of the influence of exam, they were able to write, and concern was voiced 

about the power of tests affect in the classroom, the educational system, and the society as a 

whole - the so -called the effect of examination. As Bailey (1999) observed it was not until 

recently that language testers began to take a critical look at the notion of influence of exam 

and to try to determine whether it did in fact exist, whether it wa s predictable, if so what form 

it might take, and what explanations there were for its appearance or absence in particular 

settings.  

Wall &Alderson (1993) are few of the many scholars who publicly declare that tests can be 

powerful determiners, both positi vely and negatively in classrooms. Also (Bailey ,1999)  proved 

that test effect must be seen in view of teachers and students for it contains what students 

learn and therefore what must be taught.  
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 Research proved that tests exert powerful influence on lan guage who are preparing to take 

these exams, and on the teachers who try to help them prepare (Spolsky, 1994 cited in Bailey 

1999).  

Thus based on their long standing beliefs on the influence of exam, scholars can be put   in to 

two major categories. For ex ample, (Bachman & Palmer, 1996; Buck, 1988) were some among 

others who concur wash back positive effects on educational sectors. Whereas there were others who concur wash back positive effects on educational sectors. Whereas there were 

others who argued that wash back has harmful negative or unintended effects. For 

example,(Hughes, 1989).  

In addition there were other scholars who valued the influence of exam by the change it had 

brought on educational circle. For instance, Bachman and Palmer (1996), McNamara (1996), 

Hamp -Lyons (1997), Shohamy (2001), and Ozmen (2011) believed that it should be  placed 

within the scope of impact). The different view held by Mesick (1996) referred the bidirectional 

nature of wash back based on its nature and content of the test.  

All the above scholars may mean when there is a high stake examination that students t ake the All the above scholars may mean when there is a high stake examination that students t ake the 

influence of exam is a natural phenomenon which can be seen at different levels .For example, 

the effect of the influence of exam at classroom level recognized as when students recite the 

items that may appear in the exam, whereas at school level i t can be felt when teachers are 

told to teach the test items that may appear in the National Examination. At larger scale before 

the examination day, students may search for a short cut to get the answer through a social 

media which drastically harm both t he quality of education and finance of the given country.  

2.4 Language Testing and Its Benefits  

Testing in school serves the purpose of evaluating students and assigning them grades. Testing in school serves the purpose of evaluating students and assigning them grades. 

However, teachers view tests and other form of assessment such as homework, essays and 

papers as evils. It is known that students study and learn more when they are given 

assignments and tests, but they are an ordeal for both the students who must complete them 

and the teacher who must construct and grade them.  
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Quizzes a nd tests are given frequently in elementary schools often at the rate of several or 

more a week, but testing decreases the higher a student in the educational system. By the time 

they are in college, they may be given only a midterm and a final exam in man y introductory 

level courses.  

One key benefit of testing is the active retrieval that occurs during tests (Roediger&Karpicke, 

2006).This means there are two advantages in relation to testing: direct and indirect. The direct 2006).This means there are two advantages in relation to testing: direct and indirect. The direct 

emancipate from the test itself.  For example asking students cognitive questions brings 

previously stored knowledge to be retrieved at later stage because the answer was studied. 

This is an example of   direct effect of testing (Carrier &Pashler, 1992).  

The indirect effects of testing re fer to other possible effects that testing might have. For 

example, if students are quizzed every week, they would probably study more during a 

semester than if they have an indirect effect on distribution of study activities. Taking a test 

permits student s to assess what they know and what they do not know, so that they can study 

on areas in which their knowledge is deficient.  on areas in which their knowledge is deficient.  

Students may take a practice quiz, realize which questions or items they got wrong, and then 

spend more time studying the items the y missed. For example, Amlund, Kardash &Kulhavy 

(1986) found that subjects corrected errors on a second test if they had an intervening study 

session after the first test. Other research showed that when students receive opportunities to 

restudy material a fter a test, they spend longer on restudying items that were missed than 

those that were correctly retrieved.  

Kornell& Bjork (2007) provided evidence from a laboratory experiment that students are 

typically unaware that learning can occur during testing. I n one experiment, students learned a typically unaware that learning can occur during testing. I n one experiment, students learned a 

set of Indonesian – English vocabulary words by repeated trials. They had the option of studying 

the pairs of being tested on them with feedback on each occasion and could switch between 

the two modes at any point. Most  began in the study mode, although nearly everyone changed 

to the test mode after two trials. Kornell& Bjork interpreted this outcome as indicating students 

wanted to achieve a basic level of knowledge before testing themselves.  
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2.5  Competency  

As (Richards  & Rogers, 2001) define competency refers to critical work functions or tasks in a 

defined setting. This means successful completion of each specific task involves a set of skills 

and knowledge must be accurately applied. In Competence Based Language Teach ing, a 

competency can be understood as the final task specified at the end of a learning module.  

Hence, students learn to use the language in authentic situations likely to be encountered 

outside the classroom. For instance, a student might have to fill o ut an application form, 

provide a personal medical history, or give directions on how to complete a specific task. 

Although students must practice in order to become competent, competencies are not practice 

activities. They are not activities done for the sake of giving a student a grade, nor are they 

done only to allow a student to become better at a task. They are practical applications of 

language in context.  

Well -designed competencies include several components. First, they describe the specific 

knowledge and skills that can be applied to novel and complex situations. The knowledge and knowledge and skills that can be applied to novel and complex situations. The knowledge and 

skills must have value beyond the classroom because teaching the principles  and knowing how 

to learn, that knowledge will be useful for a student’s whole lifetime. For example, the ability to 

understand emergency instructions is important outside of the classroom and that knowledge 

will be useful for years in the future. Next, ea ch competency must have clear performance 

criteria that allow students to know where they are and what they need to work on to improve. 

Each task requires its own specific rubric identifying specific weaknesses and strengths. Finally, 

the competency must b e personalized (Sturgis, 2012 ).  

Poorly designed, non -explicit criteria and tasks will likely lead to probable failure since it would Poorly designed, non -explicit criteria and tasks will likely lead to probable failure since it would 

be difficult or even impossible to specify what needs to be done and to determine whether or 

not such competencies have bee n achieved.  

CBLT requires a new approach to teaching, although not one that is necessarily new to most of 

the language educators ( Online Learning Insights, 2012).  Classes must be student -centered with 
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a focus on what students can do. The ability to recite grammar rules or to identify errors in a 

written practice is not sufficient to measure competence. Students must demonstrate that they 

can accomplish specific tasks that are likely to be encountered in the real -world using the 

target -language.  

Instead of b eing knowledge -focused, competency -based courses are built around the skills 

necessary to carry out specified tasks. Suppose the specific competency is to make a telephone necessary to carry out specified tasks. Suppose the specific competency is to make a telephone 

call to an office to complain about a service. What skills would be needed to comple te such a 

task? Several come including:  

•    the ability to read and understand telephone numbers;  

•    the ability to identify oneself when answering or calling;  

•    the ability to ask to speak to someone;  

•    the ability to respond to a request to hold the lin e;  

•    the ability to give a message or respond to an offer to take a message;  

•    the ability to express opinions politely following the target language conventional 

cultural norms;  

•    the ability to use past tenses; and  

•    the ability to provide relevant i nformation.  

In this example, daily lessons would be planned around information and activities that 

addressed these individual subcomponents. At each step along the way, students would receive 

information providing feedback about their individual progress t oward mastering the 

competency. To implement it, lots of effort is expected from teacher, students in addition what 

activities, materials, and syllabus are needed stated in the subsequent topics below.  

2.6 Competency -Based Language Teaching  

When there is test, so is wash back. However its magnitude differs from one student to 

another. The above paragraph suggests scarcity of research work on competency based 

language teaching was one factor and even if task based competency language is not fr ee of 
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wash back, though competency based language teaching is the current trend of language 

teaching.  

This is because it is an application of the principles of Competence Based Education to a 

language setting (Richards &Rodgers, 2001). Its earliest applic ations were probably in adult 

survival -language programs for immigrants. By the 1990s, the approach had become so widely 

accepted in the U.S. that refugees wishing to receive federal assistance were required to attend accepted in the U.S. that refugees wishing to receive federal assistance were required to attend 

competency -based ESL program to learn the skills necessary to function in society (Auerbach, 

1986; Grognet& Crandall, 1982).  

CBLT demands that language be connected to a social context rather than being taught in 

isolation. CBLT requires learners to demonstrate that they can use the language t o 

communicate effectively (Paul, 2008; Richards & Rodgers, 2001; Wong, 2008). According to 

Docking (1994), CBLT:  

…is designed not around the notion of subject knowledge but around the notion of 

competency. The focus moves from what students know about lang uage to what they can competency. The focus moves from what students know about lang uage to what they can 

do with it. The focus on competencies or learning outcomes underpins the curriculum 

framework and syllabus specification, teaching strategies, assessment and reporting. 

Instead of norm -referencing assessment, criterion -based assessmen t procedures are used 

in which learners are assessed according to how well they can perform on specific learning 

tasks.  (p.16)  

 

2.7  Role of the Teacher in Competence Based Education  

The role of the teacher chang es from one of being an information -giver to that of a facilitator 

(Organization of American States, 2006; Sturgis & Patrick, 2010). This does not mean that 

teachers no longer give information, but that they give different types of information and 

deliver it in different ways. For example, they provide the materials, the activities, and the 

practice opportunities to their students (Paul, 2008). The quality and authenticity of these 

materials are central to the success of class.  
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Therefore, planning becomes a  central part of the teaching process. First, each competency 

must be identified. Each competency must be subdivided into the relevant skills. Modules must 

then be developed which allow students the opportunity to learn and practice those skills. 

Teachers must determine exactly what and how well students must perform in order to master 

the competency. Specific task will be assessed each competency must be developed and made 

public to the students from the beginning of the lesson (Auerbach, 1986; Richards &R ogers, 

2001).  

Teachers will have to devote large amounts of time to creating activities related to the specific 

skills necessary to fulfill the competency requirements. Significant time will also be required to 

assess students and provide specific, directe d, and personalized feedback (Richards & Rogers, 

2001).  

2.8  Role of the Student in Competence Based Education  

Students will no longer be able to rely only on the teacher and the classroom to be the primary 

sources of information. Instead, students become a pprentices. Their role will be to integrate, sources of information. Instead, students become a pprentices. Their role will be to integrate, 

produce, and extend knowledge (Jones et al., 1994). Students take an active part in their own 

learning and work toward being autonomous learners. They learn to think critically and to 

adapt and transfer knowledg e across a variety of settings. Because expectations and standards 

are clear and precise, students have to be committed to continuing to work on each 

competency, mastering it, and then progressing to another ( Richards & Rogers, 2001; Sturgis, 

2012).  

Studen ts may be resistant to this approach in the beginning, especially if they do not see any 

real need for learning the language. Successful classroom interaction depends on student 

participation. Students need to find ways to motivate themselves and find ways  to apply 

information to their own lives and to integrate it into the classroom. Students must be willing to 

challenge, to question, and to initiate in the CBLT classroom ( Marcellino, 2005).  
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2.9  Activities, Materials, and Syllabus  

Although teachers are fre e to develop the strategies and tactics most likely to work in a given 

educational setting, the design of a CBLT syllabus is different from those of more traditional 

classes. Rather than being organized around specific language topics, CBLT courses are 

dev eloped around competencies and the skills necessary for mastery. As (Richards & Rogers, 

2001; Wong, 2008) pointed out each day and each unit focus on the skills necessary to move 2001; Wong, 2008) pointed out each day and each unit focus on the skills necessary to move 

students along the path toward mastery. Syllabi must include performance acti vities that allow 

the student to practice the requisite skills.  

This may require a shift in both thinking and organization. In many traditional classes, lessons 

are likely to be organized by topics such as present tense, past tense, irregular past tense, 

future tense with  is going to, and so on. While these topics will still be taught, they will not 

drive the lesson nor will they be the focus. Instead, if a specific competency requires a student 

to use the past tense, then teachers will introduce that form and the vocabulary necessary for 

the specific task.  

 

The tense would be taught as an integral part of the lesson, along with relevant vocabulary, 

register, pronunciation, and so on. This suggests that, rather than being taught as a unit, the 

past tense may  be introduced in multiple units depending on need. This allows modules to build 

on each other and students to practice skills learned earlier.  

 

Class materials must be oriented to  doing  rather than  knowing. There should be few exercises 

that require students to fill in the blank, circle the right answer, or specifically test only 

grammar. Rather, each task should be developed around a real -world s ituation requiring the 

use of some or all of the components of the specified competency. For example, if the use of some or all of the components of the specified competency. For example, if the 

competency is giving personal information, then tasks must require students to use knowledge 

about self to produce such information. Students might  practice by creating a family tree, 

talking about favorite pastimes, or describing what they did over the weekend. Notice that the 
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student is required to do something with the language (Richard & Rogers, 2001). Each of these 

activities requires the studen t to present knowledge about self.  

The activities in the CBLT classroom must be oriented toward the ability to successfully 

complete a real -world task. The most effective materials will be authentic sample texts related 

to a specific competency (e.g., comp leted job applications; recordings of a complaint about a 

service). The materials help provide students with the essential skills, knowledge, attitudes, and service). The materials help provide students with the essential skills, knowledge, attitudes, and 

behaviors required to meet the competency standards.  

So far there have been so many researches were  conducted to reveal critical insights, mostly 

indicating that the test effects are not easy to measure. Nevertheless, the studies may be 

grouped under three different categories. First group of studies would be the ones in which the 

high stakes tests such  as TOEFL or IELTS are investigated to find out whether these tests exert 

positive or negative effects on testees (Cheng, Watanebe, & Curtis, 2004; Madaus&Kelleghan, 

1992; Nolen, Haladyna, & Haas, 1992; Shepard, 1990 cited in Ozmen,2011).  

Such studies most ly focus on areas in which students display certain difficulties in developing Such studies most ly focus on areas in which students display certain difficulties in developing 

their communicative competences. As an example, Yıldırım (2010) investigated whether The 

Foreign Language Examination in Turkey exerts a positive or negative impact on test -take rs and 

he discovered that the exam had certain negative effects on students’ foreign language 

competence.  

Then second group of studies would be the ones that adopt a remedial approach; that is, such 

studies aim at modifying examinations exert a negative ef fect so that these exams may have a 

positive effect on the students, teachers and hopefully the institutions and the society would be 

the prime benefitted groups. An example would be the modification that was made on TOEFL 

(ibid). Yıldırım explained before  2005, TOEFL examination used to offer a grammar section, but (ibid). Yıldırım explained before  2005, TOEFL examination used to offer a grammar section, but 

then this section was replaced with a speaking part with the hope of getting test takers to focus 

on developing their academic speaking skills and strategies.  

Third group of studies may be the o nes that specifically focus on the teacher's side. Wash back 

studies may appear to concentrate on solely validity concerns and students, which are of course 
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two of the major variables: The test itself and the testees. However, research into wash back 

revea ls another key actor of the phenomenon, which is the teacher and the teaching style s/he 

adopts (Watanabe, 2004 cited in Ozmen, 2011).  

On the other development Safaa &Goodarzi (2014) researched the Wash back Effects of Task -

based Assessment on the Iranian EFL Learners' Grammar Development.  The findings revealed 

that TBLA as a pedagogical measurement tool can well replace the classic assessment that TBLA as a pedagogical measurement tool can well replace the classic assessment 

procedures as all educational efforts including testing and assessment procedures are planned 

to maximize the educ ational gains and developments.  

Safaa & Goodarazi selected participants who were the same homogeneous level of language 

proficiency; they were pre -intermediate EFL learners of the same institute. The testing 

instruments they used for different purposes wer e the sample Key English Test (KET), three 

teacher -made task -based grammar tests, three multiple -choice grammar tests, a 50 item 

grammar test as pre and post -tests, and a researcher compiled grammar booklet.  

Though it was in psychology, Hughes (2008) cond ucted similar Correlation Study between Sense Though it was in psychology, Hughes (2008) cond ucted similar Correlation Study between Sense 

of Humor and Positive Psychological Capacities. The cross -sectional survey method was 

undertaken for the purpose of studying the statistical relationships between sense of humor, 

and its dimensions and Psycholo gy Capacities. Surveys were administered to 92 participants 

from a wide cross -section of employers. This study marks an initial step in the study of linkages 

between one’s sense of humor and positive psychological capacities.  

He called upon test developers  and school personnel work together to persistently create loop 

in which testing influences teaching and vice - verse in collaborative /diagnostic feedback 

model.  

Similarly (Shohamy, 1993 & Berry 1994 as cited in Bailey, 1999) reported the major issues 

with in the field of assessment in the 1990s had been a concern with the systemic validity of 

tests the so -called wash back effect or the effect a test has on classroom practice. Bailey (1999) 

argued that Berry’s definition took a narrow focus on the classroom,  although she combined 

the notion of wash back with systematic validity, where as other writers had made a distinction 
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between these two terms. However (Pierce, 1992 as cited in Bailey, 1999) indicated that the 

test effect was seen on classroom pedagogy, c urriculum development and educational policy.  

On the other development a body of research revealed that wash back exist Task Based 

Language Assessment which the test results affect test -takers’ future course of development 

and learning, and for this reason  it was regarded as high -stake tests (Safaa &Goodarzi, 

2014).This means Task -based tests was assumed to be wash back free tests, yet in actual case 2014).This means Task -based tests was assumed to be wash back free tests, yet in actual case 

they are not. This might be one reason why task based assessment was disregarded. The other 

reason why task based cannot be an alternative assessment according to (Chalhoub -Deville, 

2001 in Safaa &Goodarzi, 2014) assertion, while the L2 literature included numerous 

investigations of Task -Based instruction and learning, a cursory examination of testing 

publicatio ns shows that task -based assessment work is scarce.  

Wash back has multi -  directional effect. According to (Pearson, 1988) attitudes, behavior, and 

motivation of teachers, learners and parents are influenced by public examinations. Therefore, 

it is not sur prising to learn that teachers are teaching to a test if they know the content of a test 

and/or the format of a test.  

Similarly, Bachman & Palmer (1996, p.12) used the term “test impact” to refer to the effects 

that tests have on individuals (teachers and students) or educational systems and on the 

society at large. Madaus (1988) states that test its results are seen rightly or wrongly by 

students, teachers, administrators, parents or the general public, as being used to make 

important decisions that immedi ately and directly affect them. Popham (1987) & Alderson and 

Wall (1993) believe that tests are held to be powerful determiners of what happens in 

classroom. In other words, it can be used as a mirror to rectify the problem with teacher’s 

method of teachin g, pace and presentation of lessons.  method of teachin g, pace and presentation of lessons.  

There is an accepted belief among scholars on wash back effect on teaching and learning 

process. For instance, Wall & Alderson (1993) pointed out the scope touched upon by wash 

back  includes content, methods and means of assessment ; Alderson &Hamp -Lyons (1996) and 
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Watanabe (1996) explained that teachers are affected by tests in different ways Shohamy, 

Donitsa -Schmitt &Ferman (1996) asserted that the wash back of tests can change over time.  

Alderson &Hamp -Lyons (1996), Bailey (1999), Cheng (1997), and Wall (2005) cited the need for 

empirical studies to determine the relationship between how participants, processes, and 

products are affected by tests. In contrast to the wealth of teacher wash back studies, learner 

wash ba ck research is severely lacking. Wall (2000) lamented the scarcity of research and Cheng 

(2008), Spratt, (2005), and Watanabe (2004) also emphasized the need to explore the impact of 

tests on learners, since they are directly affected by tests. Studies tha t have focused on learning 

wash back reveal varied and sometimes contradictory findings. Three types of student wash 

back are documented below.First, tests influence  what  is learned, but not  how. Cheng’s (1998), 

Qi’s (2004, 2005), and Stoneman’s (2006) stu dies revealed that the methods students used to 

prepare for different exams were similar. Traditional learning strategies and exam preparation 

methods such as reading textbooks, memorizing vocabulary and idioms, going through previous 

exams, or relying on test prepared books were prevalent among their research subjects.  

Second, tests have a variety of effects on students, varying according to their different Second, tests have a variety of effects on students, varying according to their different 

viewpoints of the tests or their different levels of language proficiency. Stone man (2006), 

Tsagari  (2006), and Shohamy et al. (1996) discovered that learners’ perceptions of the stakes 

and status of the test influenced the strength of the test effects: a high -stakes, high -status test 

promoted learning; students spent more time engaging in learning lang uage skills that were 

covered on the test than they did on lowe r-stakes or lower -status tests. Third, Tsai &Tsou (2009) 

found that student’s negative opinions on the adoption of standardized exit tests led to a 

decrease in motivation to learn English becaus e their classes were test -oriented, only 

enhancing their test -taking skills instead of their communicative competence. In relation to 

learner wash back from language proficiency, the findings were mixed but appear to contend learner wash back from language proficiency, the findings were mixed but appear to contend 

that students’ levels of Englis h proficiency carried some weight in determining the extent of the 

effort they were likely to make toward a test. According to Stone man (2006) & Watanabe 

(2001)low -achieving students tended to be more worried about the test or test requirement 

than high -achieving students, and these low -achieving students did not prepare for the test 

until the last minute or did not prepare at all.  
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CHAPTER THREE: RESEARCH DESIGN & METHODOLOGY  

 

This chapter discussed introduction, research design, data gathering instruments, and data 

collection procedure and data analysis method.  

    3.1Introduction  

The purpose of this study was to describe which dependent variable of characteristics The purpose of this study was to describe which dependent variable of characteristics 

(vocabulary, grammar, reading and speaking) skills was influenced by exam -oriente d 

instruction. The research design sections defined the type research design, the population and 

sample of the study; the instrument, and the statistical analysis process used in the study.  

3.2Research Design  

A descriptive research design was chosen to des cribe whether there was some sort of influence 

by exam -oriented instruction on the students test scores of (vocabulary, grammar, reading and 

speaking). More specifically it addressed the following research questions:  

1)  Is an exam -oriented instruction a major  problem on the students’ communicative 

competence?  competence?  

2)  Is communicative competence of students in Saint Joseph school is a serious problem?  

 3.3 Research Site and Participants of the Study  

The research site was Saint Joseph secondary school. It was chosen for  its proximity and 

familiarity to the researcher. The participants of the study were Grades 10 English language 

teachers and their respective students. This was done due to the assumption that both the 

teachers’ and students’ practices were more likely to be influenced by the high stake exam, 

which was usually given at the completion of high school education, grade ten. Hence, teachers 

and students from the selected school were included in the study. The total numbers of and students from the selected school were included in the study. The total numbers of 

students at Saint Joseph School who attend grade ten classes were 96.Of these, 48 randomly 

selected students were sat for the language skill tests. In addition two English teachers who 

taught in two grade ten sections were included in the study.  

3.4 Data Gathering Instruments  
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The Data in th is research was obtained through students’ test of grammar, reading, vocabulary 

and speaking scores. The test items were a researcher made test based on grade ten students’ 

text book topics, and an effort was made to match the questions according to their level of 

their understanding. Thus, a total of 34 questions were prepared. Of these, twelve questions 

were grammar, eight questions were reading, seven questions were vocabulary and eight 

questions were speaking. The student’s answers were corrected afterw ards and used for 

analysis purposes.  

Classroom observation was also conducted. It was made two times in two sections to see the 

relationship between an examination oriented instruction and the student's competence after 

permission was granted from the pri ncipal of the school and consent with the teachers.  

 

Teachers’ interview was also conducted based on from the review of related literature, and 

these questions were issued for the two grades ten English teachers. This was because there 

were only two grade ten sections in the school. Therefore, this study used the combination of 

these data gathering instruments to find out whether an exam -oriented instruction a major 

problem on the students’ communicative competence? And is communicative competence of 

studen ts in Saint Joseph school is a serious problem?  

3.5. Data Collection Procedure  

Before collecting data from different sources, first, permissions were obtained from the 

principal, teachers and students of Saint Joseph school. After that, the data collection  process 

was carried out. The data sources were classroom observations, teachers’ questionnaires, and 

students’ tests in grammar, reading, vocabulary and speaking.  

The data collecting processes were carried out procedurally. First, to avoid data contaminat ion, 

classroom observation was conducted. As soon as this was done, teachers’ interview was classroom observation was conducted. As soon as this was done, teachers’ interview was 

conducted .Then, students’ tests were conducted. The classroom observations were launched 

at the middle of the second semester where teachers and students are teach ing and learning 

with normal pace.  
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3.6 Data Analysis Method  

The data gathered in this research was analyzed in the following manner: classroom 

observation was analyzed qualitatively and the students test scores of grammar, reading, 

vocabulary and speaki ng were analyzed quantitatively using IBM SPSS data analysis software 20 

version. The interpretations that were used mean, percentage, correlation between variables, 

standard deviations and mode of the students test scores of grammar, reading, vocabulary a nd 

speaking. The following list contains the variables used for this study:  

Dependent variables  

1)  Student’s grammar test scores  

2)  Student’s reading test scores  

3)  Student’s vocabulary test scores  

4)  Student’s speaking test scores  

Independent Variables  

1)  Teacher’s 5 scale Likert scale   
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CHAPTER FOUR: DATA ANALYSIS AND INTERPRETATION  

This chapter discussed classroom observation, teachers’ interview, and student’s test score, 

analysis of the student’s test and results and discussion.  

 4.1 Classroom Observation  

Classroom observation was conducted while both teachers and students were engaged in 

classroom teaching and learning process. Because classroom observation was one of the 

instruments intended to examine what the classroom teachi ng and learning practices looked 

like under the influence of the wash back. Without employing classroom observation, it could 

have been difficult to examine the influence of the exam on domains of teaching and learning.  

Thus the classroom observation was e mployed in order to examine the aspects of the English 

language teaching and learning that were influenced by the wash back. Specifically, it was 

intended to examine: 1) the skills or contents of lessons that were dominantly treated, and 

those given less a ttention, or ignored, 2) the prevailing methods of teaching teachers, 3) the 

materials used in their teaching, and 4) the frequencies of teaching test -related activities.  

  

Thus the classroom observations were conducted in two grade ten classes. The classes  were 

observed twice and each time note was taken for further analysis. Before conducting classroom 

observation, a check list was prepared in the form of table to assess whether the lesson 

instruction was individualized.  

The observation had thirteen gener al aspects to observe during English lessons; it began with 

what aspect of language items was being treated. During the observation, speaking and reading 

were being taught more frequently, and writing was overlooked most of the time. Although 

reading was b eing taught in the class, both teachers used similar techniques. They selected a 

boy and a girl student to read the given passage aloud, after the reading task was over both boy and a girl student to read the given passage aloud, after the reading task was over both 

teachers went to answering the reading comprehension questions which was taken out  from 

the reading passage. Therefore, the students did not get any options to get to know the 

meanings of new words which were used in the reading passage . 
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Listening skills was also one aspect of competence that students needed to develop, during the 

obser vation it was not observed.  

Regarding the writing skills, both teachers gave the writing task for the students as home work 

for unspecified reasons. This was probably because both teachers   assume that writing task 

might be difficult for the students to d o it within a short period of time.  

As it was observed, the contents of the text that the students  are learning relevant to all 

students, whether they are using  them outside the classroom were not certain because there 

are so many contents that could no t  be used outside the class. As it was observed the students 

were seen using the English language to communicate during the speaking activities that were 

given by their teachers, and that their English text book is designed in such a way that the 

contents  are familiar with their environment. Furthermore, the students were being observed 

their natural curiosity and desire to try things out were remarkable while they were doing the 

speaking activities.  

During the observation it was learnt that the teacher pr ovides each unit with the content and During the observation it was learnt that the teacher pr ovides each unit with the content and 

activities needed to build up student’s competence, and that the students were seen engaged 

with the activities which were given by their teachers from their text book they were being 

taught and that the students were observed participating in the class activities.  

Unfortunately whether the students’ classrooms develop in learners’ sensitivity to foreign 

languages and cultures as suggested Krashen & Terrell (1983).However, this was not observed 

in both classes. However,  in relation to student’s mother tongue, both teachers were used to 

tell the instruction that the students were aimed to do before they begin their given activities, 

apart from that the students were observed speaking the target language at that particular  

activity that their teacher wanted them to. This was observed that the students were highly activity that their teacher wanted them to. This was observed that the students were highly 

motivated to take part in the activities that they were given, yet there were handful others who 

were shy to participate.  

Regarding the level of the teachers langu age mastery, it was observed that both language 

teachers mastered the language they are teaching, this is because they have been well 
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prepared for the lesson they were to teach and that they have been teaching it for quite some 

years, and that the text boo k is related with the stated goals of the unit.  

During the observation it was learnt that grade ten teachers were previously instructed to write 

out a similar large number of questions(also known as Model Questions) by coping the last year 

National Examination. In most cases, the teachers advised to produce questions of a National 

Examination type to give a test on weekly or monthly bases. Based on them, the teachers teach Examination type to give a test on weekly or monthly bases. Based on them, the teachers teach 

techniques for their students to answer the questions when they appear in thei r National 

Examination.  

During the observation, both teachers  overviewed the class explaining the contents which 

would be carried out  in the daily lessons, although alternative methods such as media, 

discussion ,language laboratory and others  various te aching strategies such as lectures 

,handouts and media were not effectively integrated and conducted at the time of observation 

in both classes. Later it was learnt that aiming to create favorable condition to language class, 

the school provided the studen t with limited language facilities for the school has a media 

room.  room.  

While observing both English language teachers teaching at different classes, they encouraged 

their students to ask and participate in class activities each time they explain with appropri ate 

voicing and facial expression to arise their interest. When this observation was conducted the 

students were doing speaking activity in one class and that the rest were listening attentively.  

In the observation which was conducted on the next day the o ther class students were doing 

some questions from the test they had taken two weeks ago.  

The teaching methods both teachers were used student centered for there was an interaction 

between teachers and students. The teaching materials were the students' te xt book which was 

designed by Ministry of Education and which was intended for grade ten students, in addition a 

teacher made test was used to get familiarize the students with the exam items that they 

would take in the months to come. The frequencies of t eaching test -related activities were 

much prevailing than focusing on the text book at this school.  
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4.2 Teachers’ Interview   

This study also conducted an interview to gather valuable information from teachers about the 

influence of on exam oriented instru ction and students communicative competence. And the 

teachers were asked whether they thought their students are competent to communicate with 

others. To this end a teacher indicated that when a task is given to hold a succession of talk 

inside the class, students usually are not willing to take part because of their lack of confidence, inside the class, students usually are not willing to take part because of their lack of confidence, 

shyness or afraid of losing face from their friends. Therefore, she concluded, that since the 

students are not committed to engage with the class activities fully he believe s that they are 

not competent to communicate with others.  

However, the other teacher responded to the above questions saying that some of the students 

who are active in class activities such as listening, reading, speaking activities are better in 

communic ation skills than others who are unwilling, shy and uncooperative. In addition to that, 

he added, fluency has two features for the learners. The first one may be develop by repeated 

practice and the other feature manifested on natural language setting whic h is also instinctive, 

so taken these together the active participants are relatively better in communication.  so taken these together the active participants are relatively better in communication.  

The other interview questions asked whether they [teachers] held responsible for the student’s 

language failure. In this regard they both respond ed they did not hold responsible for the 

students’ language failure, for   language learning is not a semester or year process yet it is sum 

total of lessons from elementary all the way up to higher grade. Hence, failing to communicate 

with others is a cus tomary phenomenon which happens all the time so they believe they are 

not held responsible for their students’ failure.  

As a result they did not encounter any sorts of anxiety when the students failed in the 

examination they sat for. Rather they frustrate d and felt anxiety when the class lessons portion examination they sat for. Rather they frustrate d and felt anxiety when the class lessons portion 

were left uncovered and valuable lesson classes wasted unnecessarily. This was because the 

precious learning time can entirely be devoted for learning a life -long skills such as listening, 

reading, speakin g and writing.   
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With regard changing the instructional method, the teacher compared the case when she was 

teaching in government school and private school as in the case she is now. When she used to 

teach English in government high school, no one would te ll her to write so many mock 

questions which she might teach it later in the class, yet now she is teaching English language in 

private school, the department head including the school administrator usually tell her to write 

so many mock questions each yea r for the students who take National Examination so as she 

can tutor the them. When she does that, she said, it was done by changing the instructional 

method rejecting what is stated in syllabus and text book; this she said makes her unhappy to 

do. But thi s is the will and determination of the school therefore, left her no choice but to do it.  

The reason that she did not like changing her teaching method is that the situation put her 

either to follow teaching based on the syllabus and text book or to follow  the will of the school 

which is teaching questions based on the mock questions she prepared for her students. In 

addition to this  writing so many mock questions take more time, energy and commitment 

which she did not agree upon for it.  

The other teacher r esponded to this question saying that preparing so many mock questions for The other teacher r esponded to this question saying that preparing so many mock questions for 

him is tiresome work apart from that since he was tutoring the students the mock questions in 

addition to the normal class he has been teaching based on the syllabus and text book; this he 

finds it a pleasure activity to do. In sum there is a deviation between the two teachers with 

respect teaching exam -oriented instruction and what is suggested by the ministry of education. 

It can be argued here that exam oriented instruction can be  useful if  more time is allotted for 

the teachers to fully practice it, yet it is understood that this is not practical in the actual case. 

Because the English students’ text book has many topics and minimum learning outcomes to 

cover for teachers, and wh en tutoring mock question is added on the text it will be difficult to 

fulfill it.  fulfill it.  

Regarding whether preparing and teaching on mock questions was considered as a waste of 

time or not. The female teachers believes as  it is  a waste of time, asked why she i ndicated that 

if the students do all the language activities suggested in the their text book ,these activities 

that they do in the class enable them to  answer all the questions which may appear in the 
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National examination they sit for. Hence writing up s o many questions and teaching the 

students based on that is repetitive work for both the students and teachers, she concluded.  

However, the other teacher firmly believes that writing up so many mock questions cannot be 

considered as a tiresome work as lon g as it helps the students later in their National 

Examination they sit for. Although some teachers believe that preparing so many mock 

questions as repetitive work, however, when it comes to students’ advantage it will give them questions as repetitive work, however, when it comes to students’ advantage it will give them 

big room for covering wide  range of topics which also enable them to give the right answer 

during exam time.  

Whether there was adequate time left to teach the language skills that students should master, 

even though the class is totally engaged with exam - oriented instruction, reg arding this the 

teacher explained that if the class is engaged with exam -oriented instruction there is no time 

left to engage them in improving their skills.  

4.3 Students’ Test   

English has been retained in the educational system of Ethiopia because it is  vital for the English has been retained in the educational system of Ethiopia because it is  vital for the 

economic development (English syllabus for grade nine and ten, 2008).It is also stated that 

English is the language of wider communication across the globe in international relations, 

science, and technology, commerce and trade. It is also a  medium of instruction for secondary 

and higher education in Ethiopia.  

The syllabus has also considered international and wide coverage for similar age and grade level 

of learners. So far the syllabus has gone comprehensive changes over the years. For exam ple, 

the contents has been reduced so as teacher could finish it within the allotted time. The 

syllabus is based on minimum competencies, providing students with contents and activities 

needed to build up their competency. There is spiral progression throu ghout the four grades of 

secondary: the four skills, grammatical and vocabulary items and other language component 

are taught at increasing levels of difficulty and sophistication within the topic areas. The 

contents are relevant to all students.  

In the s yllabus, attitude and contents goals are clearly marked. Students should want to 

communicate and find pleasure and confidence in exploring English. They should anticipate or 
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predict what comes next and be willing to have a go. However, contents are both to pic –based 

and linguistic. Topics have been chosen that are interesting and enjoyable relevant to Ethiopian 

life and complementary to what students are studying in other subjects. All four language skills 

are developed equally and language chosen is functi onal relevant and realistic for teenagers.  

 

Therefore, to test the null and alternate hypotheses of the current research, the test items 

were developed in to questions from the students’ text book topics that encompass so many 

learning outcomes. Grammar, v ocabulary, reading and speaking tests result of the students’ 

were used as dependent variables. These dependent variables [speaking, grammar, vocabulary 

and reading] were correlated with the teacher’s questionnaire response result that will be 

considered a s an independent variable of this study.  

 

Twenty eight female and twenty male randomly selected students participated in the research. 

Although using a standardized test for all testable skills makes the internal consistency and 

reliability of the intended questions stronger , getting them to use was not an easy task to do 

for there was no standardized test item prepared for the research locally. However, the 

students’ tests that were prepared not only norm -referenced; match with their grade level but 

also similar with the examination test item at the national level they take.  

 

Furthermore, the test items that were issued for the students quite similar for medium level 

students taking the ILTS Examination in content wise. The responses then were analyzed how 

significant the correlation was with the  response obtained from an exam oriented instruction. 

The grammar topics designed for grade ten students contained 12 questions including topics 

such  as comparative degree, relative pronoun, verb has/have, if clause, reported speech, verbs 

followed by ger und, subject verb agreement and adverbs of manner. These questions then followed by ger und, subject verb agreement and adverbs of manner. These questions then 

marked accordingly.  

The reading comprehension topic was about Facebook, who invented it and what the disputes 

faced the inventor. The topic was chosen because nowadays it is a day -to- day social practices. 

It contained 8 questions which the students answered based on the points they have gathered 
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from the passage they have gone through. The speaking questions were about what the 

students have been taught and the topics were: present per fect, simple present and future 

tense for determination of a future plan, and the item contained 7 questions which have a 

leading contextual answer for each question.  

Seven words which the students were supposed to be familiar with, because they are found  in 

the text book either in the reading passage or in the vocabulary section, were issued for them the text book either in the reading passage or in the vocabulary section, were issued for them 

in the vocabulary question, and that their similar meanings were asked in the form of matching. 

Thus the raw data below shows the students scored on grammar,  reading, and vocabulary and 

speaking.  

Table 1  

4.3.1 Student’s Grammar Test Score    

 

Score  

 

10  

 

9 

 

8 

 

7 

 

6 

 

5 

 

4 

 

students  

 

2 

 

11  

 

12  

 

6 

 

12  

 

3 

 

2 

  

  

The grammar test score shows of 48 students who took the test, forty three students scored 

above average, whereas seven students scored below average at grammar.  

Table 2  

4.3.2Student’s Reading Test Score Table &Chart  

 

Score  

 

8 

 

7 

 

6 

 

5 

 

4 

 

3 

 

students  

 

22  

 

17  

 

5 

 

1 

 

2 

 

1 

  

 

The student’s reading score above signified that   of 48 students who sat for the  test forty seven The student’s reading score above signified that   of 48 students who sat for the  test forty seven 

students scored above average, where as one student scored below average at reading.  

Table 3  

4.3.3 Student’s Vocabulary Test Score table & chart  

 

score  

 

4 

 

3 

 

2 

 

1 
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students  

 

7 

 

14  

 

16  

 

11  

 

 

The student’s vocabulary test score above indicated that of 48 students who sat for the test, 

seven students scored above average, whereas forty one students scored below average at 

vocabulary.  

Table 4  

4.3.4 Student’s Speaking Test Score  

 

score  

 

7 

 

5 

 

4 

 

3 

 

2 

 

0 

 

students  

 

17  

 

15  

 

6 

 

8 

 

1 

 

1 

 

The student’s speaking test score indicates that of 48 students who sat for the exam,  thirty 

ei ght students scored above average, whereas ten students scored below average a t speaking.  

4.4 Analysis of the Students’ Test  

There are many ways that the statistics data can be explained. Among these, this study used There are many ways that the statistics data can be explained. Among these, this study used 

classical statistical inference such as mean, standard deviation, one sample test (t -test), Test of 

and Correlation were used to analyze the data obtained from the students test score and the 

teachers’ questionnaire . These statistic inferences can explain the relationships that exist 

among the variables that were used in the research. The variables used in this research were 

the students’ test including grammar, read ing, and vocabulary and speaking .  

For the sake of understanding and simplicity, the students test score, which was dependent 

variables, was divided into three groups A, B& C each comprising sixteen student’s score so that 

their score can be examined with an independent variable, which was the teachers’ 

questionnaire result obtained from the questionnaire. Therefore, the following tables below questionnaire result obtained from the questionnaire. Therefore, the following tables below 

show the mean and standard deviation for each dependent variable.  
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Table5 : Group A Test Score at Grammar, reading, vocabulary and Speaking  

Parameters  Grammar   Reading  Vocabulary   Speaking 

Mean  7.12   7.31  2.31   6 

SDeviaton  1.36   0.70  1.25   2.03  

 

As shown in table 8, the mean and standard deviation of the students’ test score  58% of the 

students did better at grammar, 67% of the students did better at reading, 11% of the students 

did better at vocabulary and 40% of the students did better at speaking from the first sixteen 

students(Group A). The higher score observed at grammar, reading and Speaking i ndicate that 

the students who were grouped here did better at grammar, reading and speaking but a lower 

test score at vocabulary indicate tha t they did not do better at it.  

Table 6 : Group B Test Score at Grammar, reading, vocabulary and Speaking  

parameters  Grammar   Reading  Vocabulary  Speaking 

Mean  7  6.93   2.12   4.12  

SDeviation  1.67   1.23   0.71   0.88  

 

As shown in table 9, the mean score and standard deviation of the students’ test score  53% of 

the students did better  at grammar,  57% of the students did better at    reading,15% of the 

students did better at vocabulary and 33% of the students did better at speaking . The higher 

scores observed in grammar and reading indicate students who were grouped under group B 

are good at them but a smaller test scores observed at vocabulary and speaking indicate that 

they are not good at both of them .  they are not good at both of them .  

Tabl e7: Group C Test Score at Grammar, reading, vocabulary and Speaking  

Parameters  Grammar   Reading   Vocabulary   Speaking  

Mean         

7.93   7.06   2.25   5.12  
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SDeviation  1.43   1.48   0.95   1.58  

As shown in table 10, the mean score and standard deviation 65% of the students did better at 

grammar, 56% of the students did better at reading, 13% of the students did better at 

vocabulary and 35% of the students did better at speaking. The highe r percentile score  

observed in grammar and reading  indicate that students who were grouped under C are good 

at them but a lower test scores at speaking and least test score at vocabulary indicate that they 

are not good at both of them. Therefore, summing  up all data the students did relatively better 

at grammar and reading yet did lower at speaking and least score was observed at vocabulary . 

4.5 Results  

Table 8 : One -Sample Test  

 Test Value = 0  

t Df  Sig. (2 -

tailed)  

Mean 

Difference  

95% Confidence Interval of 

the Difference  

Lower  Upper  Lower  Upper  

grammar  33.348  15  .000  7.43750  6.9621  7.9129  

Reading  36.598  15  .000  7.06250  6.6512  7.4738  

vocabulary  15.363  15  .000  2.31250  1.9917  2.6333  

speaking  29.776  15  .000  5.06250  4.7001  5.4249  

As shown in table 13, p -values are (p=0.00) for all lower ( t= 33.348 for grammar, t= 36.598 for 

reading , t= 15.363 for vocabulary and t= 29.776 for speaking ,df15,two tailed significant level) 

than the critical level of significance (p=0.05) ( ̽p > 0.05) .Therefore the results indicate that all t -

test scores are very far from zero, so that it is possible to reject the null hypothesis. Rather all 

the p values (i.e. 0.00) show that there is a significant relationships among the variables. This the p values (i.e. 0.00) show that there is a significant relationships among the variables. This 

would take to another possible examining style type II error.  

 

The adjusted R squared of students test score of grammar is (0.010), reading is ( -0.055) 

,vocabulary is ( -0.066) ,speaking  is (0.115) where alpha( ∝)  is 0.05.Threrfore, the results 
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indicate that there is s imilarity between the students competence score of grammar and 

speaking because both have positive values ,where as there is similarity between vocabulary 

and reading because they both have negative values. To further investigate the magnitude 

and directio n of the relationship among the variables a correlation (Pearson) was run based 

on the data on table 16 below.  

The students test score at grammar correlation value signifies 0.706, reading is 0.725 and 

speaking is 0.886 which are related positively, wherea s vocabulary is 0.412 In addition, 

vocabulary and reading has shown significant relationship. This finding might indicate that an 

exam oriented instruction has more positive relationship with grammar and speaking, 

whereas it has inversely related with read ing and vocabulary.  

4.6 Discussion of The Findings  

The use of assessment as a means of promoting curriculum change has become increasingly 

common not only in general education (Chapman & Snyder, 2000) but also in language 

education (for instance, Wall & Alderson, 1993; Cheng 1997) and its different aspects 

including the assessment paradigms. This point described by many researchers such as Elton 

& Laurilland (1979) who advocate that “the fastest way to change the students learning is to 

change the assessm ent system” cited in Andrews, et al. 2002, p.209).  

As for the researcher of the present study, an exam oriented instruction may enable the 

students to pass the exam they are taking, yet it should not be forgotten there are basic 

language skills which are e qually important for the students for the academic success in the 

future.  

The students’ grammar and reading test scores show students did far better than their scores 

vocabulary and speaking.  

The teachers’ interview indicated that teachers were not happy w hen they were told to write 

large amount of mock question for reasons such as time, energy and its repetitive nature of large amount of mock question for reasons such as time, energy and its repetitive nature of 

the questions.   
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CHAPTER FIVE: SUMMARY, CONCLUSIONS AND RECOMMENDATIONS  

This chapter provided the summary, conclusions, recommendations and solutions to the 

research problem. To this end, this study attempted to answer the following research 

questions.  

1.  Is there any observable influence an exam -oriented instruction on student’s 

communicative competencies?  

2.  How s ignificant is the influence has exam - oriented instruction on student’s 

communicative competencies?  

5.1Summary  

This study attempted to describe the influence an exam -oriented instruction on student’s 

communicative competence. In the effort to find the an swer for the research questions, 

observation and interview were conducted and that the students were seen engaged with the 

activities to acquire the minimum learning competence provided in their text book.  
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Listening and writing activities were not observed during observation. Although there is an 

occasion where limited classes can learn with the help of videos, it was also observed that there 

are no adequate gadgets issued when this is compared with the size of the school. The students 

were highly m otivated to take part in the activities that they were given, although there were 

handful others who were shy to take part in it.  

Role play and authentic materials help develop student’s speaking ability and confidence. Role play and authentic materials help develop student’s speaking ability and confidence. 

Alternative sources such as media, d iscussion ,language laboratory and others  various teaching 

strategies such as lectures handouts and media were not effectively integrated and conducted 

at the time of observation in both classes, though both teachers provided overview the class 

explaining  the contents which would be carried out  in the daily lessons.  

The observations were  conducted at the second semester both  teachers and  students were  

teaching  on the item that would appear in the examination as a result the classes were not 

totally c ommunicative language teaching was being  employed ,though different researches 

suggested authentic materials  as having  paramount importance.  

Shyness was being reported as the problem from the teacher’s questionnaire response and that 

computer assisted l anguage learning and minimizing the number of students and loads of 

teachers would enable students to practice the language they are learning in the class. And 

information gap lesson is easy making students free.  

 

From the students test scores and an exam oriented instruction which was run by SPSS, it was 

learnt that grammar and speaking have shown positive significant relationship, whereas reading 

and vocabulary have shown negative relationship.  

The teachers’ interview indicated that teachers were not happ y when they were told to write 

large amount of mock question for different reasons, for example, time, energy and its 

repetitive nature of the questions. In addition, there was significant deviation was learnt 

between the teachers regarding the essence of writing mock questions.  

 

 

Printed by BoltPDF (c) NCH Software. Free for non-commercial use only.



5.2  Conclusions  

The findings showed that, an exam -oriented instruction had effect on student’s communicative 

competency. This implied that teachers exert more effort teaching on the questions that might 

appear in the students’ examin ation and that the students reading and grammar test score was 

higher in contrast with their speaking and vocabulary.  

In private school, model exam dispatched to the students and work sheet spread among In private school, model exam dispatched to the students and work sheet spread among 

students in advance to prepare them for the national exam they take. In addition notes were 

given to them in addition to the mock questions they study.  

Although the syllabus issued by educational offices for private and government schools, private 

school did not base on syllabus instead they prepare suppleme ntary books which students had 

to buy.  

The belief that the school had for an exam -oriented instruction undermined students creativity 

and ability to solve problem by themselves if exam -oriented instruction continued in the days 

to come.  to come.  
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5.3 Recomm endations  

Test should be aimed to evaluate what learners can  do  rather than what they  know. Especially 

on language testing this can be done if the test item that the students should focus on  objective 

and  observable outcomes which can be easily measured by immersing them to the second 

language real environment or problem solving context.  

 

To minimize the test effect on language teaching, continuous assessment should be 

implemented from lower grade all the way to higher levels of education so that the frustration 

that students face can be minimized.  

 

Test comes between the student’s communicative competence and fluency when more 

emphasis is given for an exam -oriented instruction, thus teachers should take notice when 

more emphasis is given for exam -orie nted instruction there are important skills left overlooked 

such as in this study vocabulary and speaking skills. Therefore, teachers must provide students 

with test oriented lessons with more notes and brief explanation, and prepare worksheet with 

many it ems of questions which would help students use language for communicative purpose.  

 

Competency based testing should be used instead of paper and pen test which measures one -

dimensional knowledge than noticeable outcomes. Thus, the school also advised to im plement 

communicative language teaching by providing the necessary equipment for language learning 

and by minimizing the number of the students in a class to the level where they can practice 

and acquire the minimum learning outcomes stated in the syllabus  and text book accordingly.  

 

Government and concerned body should check whether the schools are doing according to the 

expectations of the students need, and whether they are not running only to make profit.  expectations of the students need, and whether they are not running only to make profit.  
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