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ABSTRACT

The present study was carried with the purpose ssessing the listening competency of
Grade 10 students from urban (Goro) High School andil (Benben) High School to
compare the possible differences that could be rebgebetween them. Accordingly, two
instruments of data collection, namely a test artdrview were developed and administered
to the participants: students and teachers at #rgdt schools. The teachers were selected
using non-probability sampling technique, wherdaes $tudents were selected using simple
random sampling (Lottery System) from non-probgbgampling category. For the purpose
of analysis and interpretation, statistical toolach as measures of location, mean and
variation, standard deviation were used in additionuse of percentage. A t-test was also
used to test the significance of the differencevéen the groups of students on their listening
competency level by using listening tests. Theltreduthe study showed that the overall
performance of the students was less than ‘Satmfgc Furthermore, Goro High School
students showed better performance than Benben Sifjool students did. The analysis of
the interview, which was aimed for triangulations@ backed up the finding from the
analysis of the test. However, this research wasrieth not on large population
encompassing many urban and rural High Schoolsasd result, generalization could not
be made. Therefore, interested researchers aneistdéters in the field of education can do
this and contribute to academic work in additionstving the current problem of teaching
and assessing of listening task. Besides, takintarger sample and carrying out a
comprehensive analysis will enhance the confidémceplicate or generalize a finding from
a population to others of similar or related chatagstics attractive. Therefore, this has to
be investigated in depth. EFL teachers are alsceetqul to design attractive and adequate
listening texts that can better fit the needs & #tudents from rural areas. Therefore,
teachers may use the same technique and outpud telithing and assessing listening skill.
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CHAPTER ONE: INTRODUCTION

1.0Introduction

1.1 Background

English gradually changed from being the langudgbewest to the language of modern era
where it is the medium of instruction in all prademal arts and scientific educational
institutions almost throughout the world (Racio 12 English language has been used to
project Ethiopian students’ achievements in Engliahguage literature, science and
philosophy, etc besides being the medium of intitndn secondary and tertiary education.
At present, there is a great demand for Englisguage in Ethiopia. However, there seems to
be an inadequate communication skill because leguanglish language is not as simple as it
is expected. This is due to the fact that learr@ngnguage involves not only knowing the
language system (knowledge of grammar, vocabuktny), but also the use of the language
system (the skills) (ABAX, 2004). The complexityegvgets harder if one is learning these
language skills in a second or foreign languageecar{Rees, 2008; and Rixon, 1986).

One of the language skills, listening, which wetfiexperience in life, has a significant role
in one’s successful communication and academiceaehient. No one can deny the
importance of listening skills in language learnbegause the key to acquire a language is to
receive language input. Ehrman and Herzog (19&fncthat acquisition takes place only
when students absorb enough comprehensible inmgt 2002), who confirmed that the
benefit of listening is vital in language classr@rbecause it provides input for learners,
supported the same claim. As an input, listenirygla crucial role in students’ language
development. Krashen (1985) also argues that pemgjeire language by understanding the
linguistic information they hear. Therefore, langaaacquisition is achieved mainly through
receiving understandable input. This entails tisaéhing ability is the critical component in

achieving understandable language inputs.

Furthermore, it is obvious that without understagdinputs at the right level, any kind of
learning cannot simply occur. Hence, listening igiladamental language skill; as such, it

deserves a critical priority among the four skittas for language students.



As Hansan (2000) pointed out,istening comprehension provides the right condgidor
language acquisition and for development of othegliage skill$

Listening, therefore, is essential not only as @epéve skill but also as a skill to develop
students’ spoken language proficiency. Rost (200&cates that developing proficiency in
listening is the key to achieving proficiency inegfiing. According to Devine (1982),
listening is the primary means by which incomingdd and information are taken in. Gilbert
(1988), on the other hand, notes that students kordergarten through high school are
expected to listen 65-90 percent of the time. Wobad Coakley (1988) conclude that, both
in and out of the classroom, listening consumesembdaily communication time than other

forms of verbal communication.

Further listening is central to the lives of stuidethroughout all levels of educational
development (Wolvin and Coakley, 1988). Listenisgthe most frequently used language
skill in the classroom (Ferris, 1998). Both instaxs (Ferris and Tagg, 1996) and students
(Ferris, 1998) acknowledge the importance of listgncomprehension for success in
academic settings. Numerous studies indicated éffatient listening skills are more
important than reading skills as a factor contiiligtto academic success (Wolvin and
Coakley, 1988). Moreover, it is evident that listenis more important for the lives of
students since listening is used as a primary medifilearning at all stages of education.
Additionally, Rost (1990) and Saricoban (1999) liert stated that listening provides a basis

for the development of other productive languagkssk

Although listening skill has such vital roles iardives, it was regarded as an inactive skill
because it was believed that listening is simplgendng language forms and it can be
developed naturally while learning a foreign langgigSeime, 1989 ; Getachew, 2002). To
the contrary, Tewolde (1988) and Seime (1989) skloimetheir studies that the students’
ability in listening skill as poor. Therefore, foer investigation should be carried out to
assess the level of listening competency of stisdahtigh school level, especially in EFL

context.

1.2 Statement of the Problem

Contrary to its paramount importance, the usestéting skill for communicative purposes

is not satisfactory in most high schools in Ethioltke everywhere. Learners’ proficiency in



the language in Ethiopian schools is much lowen ttiee level required of them (Derebsa,
2005).

The student researcher has noticed the problemgltis three years of teaching English at
high schools. Most students face problems to effelgt use the language skills while trying
to communicate with their teachers, friends, afis in writing and speaking. As a result, it
seems that they do not have the required abiltbemeet the academic demands in the

school. The difficulty they encounter with listegirs significant in this regard.

In language learning, when we talk about the faasid skills: listening, speaking, reading,
and writing , we always put “listening” at the beging of them. This is because listening is
the most important skill of the four and it is tm@st useful way of receiving language input.
As it is commonly known, we can speak sensibly ahlye understand what is said. In fact,
people cannot talk if they cannot hear other peéspéak. This simply means that if there is
no enough language input, there is no output. kKamgple, no deaf person can speak clearly,
because she or he cannot hear clearly. Therefistenihg skill is one of the basics of
learning languages and acquiring it becomes veportant in language learning contexts.
Moreover, with the development of innovations iohieology, we more and more rely on our
ears to get information. There is no doubt thatdpeed of getting information tends to be
faster through listening than reading. Thus, suttlagons imply that it is crucial to improve

the level of the listening comprehension of stusentany cost.

Many studies have been conducted on the negldeanfing the listening skill; however, the
truth remains that it is fundamental skill. For exde, in Ethiopia, the listening skill has not
been taken as a fundamental skill as such thatteathers and students have emphasized on
the teaching and learning of language forms, btuitomothe language use. They have been
doing so, may be because questions that assessitstudnguage skills, like listening, do not
appear in the national exams and/or because thenoainative function of the language of
learners might have not been well emphasized ssod@m lessons. It is not surprising, thus

if studies in such a situation showed that thetehing ability has been of poor standard.

As it could be understood from personal experieattbpugh the present EFL textbooks for
all grade levels contain sections to improve sttgléstening skills, still most students have
not yet shown the expected improvements in thik $tor instance, the ability of students in

listening to what their teachers speak or to thdimseems negligible. Furthermore, students



do not show much interest in listening despiteféioe that there is no way to escape out from
the domain of the world of English.

In practice of language learning, students tendedéon by the way of reading, instead of
listening. Sections that deal with listening wile Iskipped let alone to consider having
language labs ( Tekle (2004). 1 t may not be sampgito hear that listening activities in many
classrooms are not common for the students. Frentetiiching experience of the researcher,
it is a common knowledge that most students arepable of taking notes from lessons and

lectures.

Though the materials on the audio tape are usteslgt by English speaking people, there are
different accents, difficult idioms and unfamili@nguage chunks in their speaking. This is
another difficulty hindering the students to grabe main message conveyed through
speaking. For our students, their English teachezsusually local people. So the students
may not be used to the accents of the foreign peopl

Just like the world’s communities, the Ethiopiarople are living in the urban and rural
areas. Both communities use English language ateth of high school as medium of
instructions. In general, the attitude of Ethiopgtodents at the listening activities in the
classroom is low but which category of students, itwral or the urban students is poor in
listening activities has not yet been identifidthe purpose of this comparative study was,
therefore, was to assess and compare the listenimgetency of grade 10 students on story
listening, comprehensive listening and paragragtering by taking two schools, one from

urban area and the other from rural area.

1.3 Research Questions and Hypotheses

To achieve the intended objectives the currentystaide researcher employed different
research methodologies and relevant literaturesughr which the following broad research

guestions were tried to be answered:

a. What does the overall listening competency levegm@ide 10 students at Goro and
Benben High Schools look like in understandingetgrof contents listening texts?

b. Which category of students is more competent tenisng activities, the rural or the
urban?

c. How is the degree of their listening capacity vs®ie

4



In line with research questiobisandc a null hypothesis with alternative hypotheses alas
formulated in order to compare the performancéefstudents at the two schools and test the

significance which could be observed between therthe listening test.

Ho: There is no significant difference between themscores of Goro High School (Urban)

students and Benben High School (Rural) students.

Hi: There is significant difference between the meaores of Goro High School (Urban)
students and Benben High School (Rural) studernttsS(BHS).

The hypotheses were tested using t-test as atistti®ol by setting 0.5 alpha levels at two
tails. The test hypotheses is therefore non-dwaati The null hypothesis would be rejected
if the test statistic was less than the set alppha.third research question would be answered

by qualitative analysis of the semi-structurednvitaw.

1.4. Objectives of the Study

This study addresses the following broad and sigemfifectives.

1.4.1. Broad Objectives

The broad objective of this study was:

To assess English language listening competengyaafe ten students of Goro and Benben

high schools.

1.4.2 Specific Objectives

The specific objectives of the study were:

* To assess Goro and Benben High Schools gradeudands listening competency in
story, paragraph and listening comprehension.

* To compare the students’ competency in listeninly sk the basis of the locations of
locations of different schools (rural versus urban)

* To determine in which of school the students hasgteb listening comprehension

skills.



1.5 Significance of the Study

The findings of this study was expected to prowignificant information and insights to

EFL teachers and students, curriculum plannersemahfproducers and researchers. In the
first place, the finding would show to EFL teacharsl students the skill gap they have in
language skill and possible ways to improve it. I&hglanguage teachers, for instance, may

make use of it to evaluate their practices onehehing of the listening skills.

Secondly, it may be of paramount significance dpmmdly to the curriculum setters,
educators, and programmers, textbook writers’ efor, evaluation concerning the
practicability of the listening texts incorporatedthe text books. It can also be used for
comparison of skill gap that is observed betwedramrand rural students. Thirdly, it might
be used by other scholars who want to conduct éartksearch on the same or related

subject.

1.6 Scope of the Study

This study was conducted on Grade 10 students ob @od Benben High Schools in the
year 2015/16 academic year from where only ecaralpde size of 60 students were selected
from each school. Thus, the total number of stusl@miolved in the study was 120. The
listening materials on which the test was prepdrad three kinds of listening content,

namely, story listening, comprehensive listenind paragraph listening.

Moreover, although EFL students have problemssteting reading, speaking and writing
skills (Tesfaye, 2008), this study was delimitedstadents’ proficiency in the listening skill.
That is the study was delimited to comparing stislédrom the two high schools in listening
skill on paragraph listening, story listening amstdning comprehension by taking a sample

of grade 10 students from the target schools.

Even though the study assessed and compared twidg comprehension skills of students
at these schools, which were from urban and rutabals, the finding of the study was not
intended to make generalization to other schodisisT only descriptive study was used to

describe and compare the performances of sampidsrgs on listening comprehension.



1.7 Limitation of the Study

This study would have been of much importance ifvdre carried out on large-scale
population encompassing many schools in Adama tewt Sire Town, where | work.
Conducting a research by collecting broader date@dmputing has also been the interest of
the researcher. Doing so would have involved lageple size over large area coverage,
which eventually would make possible to generalize finding to wider scope of the
population. However, constraints of resources (tispace, materials, etc.) became the main
hindrance to materialize this study. Thus, the aedeer purposively selected grade ten
students from the target schools from Goro and BenHigh Schools of Arsi zone, Sire

district.

1.8 Definition of Key Terms

Cognate- Similar or associated sets of things, ideas

Cognitive- intellectual domain, aspect of knowing, gainingpwledge

Competency- skill, capability to listen and comprehend meajfuty

Metacognitive- deliberate/ intentional thinking process about si&iowledge or thinking

Comprehension- understanding, knowledge, or total command ofgbis of experience

1.9 Organization of the Study

This study is organized into five chapters. Thstfahapter deals with a brief presentation of
the background of the study, statement of the prablobjectives of the study, research
questions and hypotheses, significance of the samtly scope and limitation of the study.
Under this section of the thesis, the rationale pumppose of carrying out the current research
was introduced after establishing the topic of shedy in the context of EFL/ESL listening
comprehension theory and research. The researctiaueand hypothesis are also included

in this chapter.

The second chapter deals with the review of liteand related research findings. Under
this chapter, the conceptual and theoretical fraomkwf listening competency and listening
comprehension are discussed in relation to thetipescof listening assessment in EFL/ESL

context. The strategies and ways to teach and wedistening skill were also touched upon
7



after addressing the difficulties and problemsistehing skill in general, and teaching of

listening in particular.

The third chapter discusses the research methogalod) the procedures used in the process
of selecting the study population, sample size, sardpling technique. It also presents data
collection and instruments of data collection andlgsis used. The fourth chapter deals with
data presentation, analysis, and discussion. Ttiediapter of the study provides summary,
conclusion and recommendation. In this chaptest,fthe summary of the whole process of
undertaking of the study is made. Next, some caimhs were drawn based on the findings

and hypothesis test. Finally, possible recommeadsatwere forwarded.



CHAPTER TWO: LITERATURE REVIEW

2. 0 Introduction

This chapter deals with the presentation of comgmeive review of literature and related
research findings from international and local pecsive. The chapter is divided into six
sub-sections. In the first section, the meaninginea and essence of listening as a language
skill in which students need to be competent as athegr skill, is briefly summarized and
presented. In the second section, the purposes tgpd modes, and stages of listening are
discussed in detail. The third section discussetering competencies expected to be
acquired by learners. The fourth section is devtadtie discussion of instructional problems
and related issues prevalent in the teaching of Estening. The fifth section treats the
strategies and ways through which listening caninpgroved. The sixth section tries to
review related research findings. The final secBammarizes the key issues raised in the
chapter and sets the current research topic withimext in addition to proposing hypotheses

on the possible listening competency/skill levéledences between urban and rural students.

2.1 Listening: Meaning, Nature and Essence

In this section, three aspects of listening skille discussed in detail. First, the meaning of
listening as a skill and cognitive process of akdggiinformation is presented as various
experts in the field explained. Second, the featuhat characterize listening are briefly

discussed. Finally, the importance of listeningakill is summarized.

2.1.1 Meaning

People often consider hearing and listening asamnethe same. Hearing the words merely
and really listening to a message are quite dist®alvin and Pamela (1999) defined hearing
as receiving sounds whereas listening as the gcthvat involves various aspects including
hearing. Nadig (2006) notes thatVhen we listen effectively we understand what énegm

is thinking and/or feeling from the other personwn perspectivé Many scholars have
explained this very fact. For example, Underwoo@B@ 1) defines listening agHe activity

of paying attention to and trying to get meanimgnirsomething we hea

In general, these definitions portrayed that listgris not a passive skill as it was expected to
be and that it is an active skill, which demandserthan receiving sounds. In line with this,

Nadig (2006) stated thatr' active listening we are genuinely interesteduimderstanding
9



what the other person is thinking, felling, wantiogwhat the message means, and we are
active in checking out our understanding before regpond with our own new messédge
Regarding the processes involved in listening, Ahapd Ahuja (1990:18), cited in Daniel
(2006), describes listening as, hearing, attending, understanding, concentrating,

remembering plus continually grasping and procegsiriormation’

A widely used concept that is related to listenimgistening comprehensio®nh & Thanh
(2014) explain thathe phrase contains the two major aspects of thie“s&mprehension”
and “Listening” is to receive, memorize, and repé¢la¢ sound wave of the voice.
“Comprehension” is to explain what one has listeteed Citing (Byrnes, 1984) concludes
that the context and purpose of listening play mpdrtant role in conducting a listening
comprehension. When listeners know the context téxa or an utterance, the process is
facilitated considerably because listeners canvaigti prior knowledge and make the

appropriate inferences essential to comprehenthédssage.

2.1.2 Nature of Listening Skill

Listening is a language modality. It is one of ttoeir skills of a language along with
speaking, reading, and writing. It involves an\aetinvolvement of an individual. Listening
involves a sender, a message, and a receiver.tlieipsychological process of receiving,
attending to constructing meaning from and respumdio spoken and/or non-verbal
messages. Thus, this process tells us that heriogly the first step to listening and that
listening is a challenging task that involves ustlmding the speakers’ accent, grammar,
vocabulary, etc. The anonymous sayinye' were given two ears but only one mouth,

because listening is twice as hard as talKing

On the other hand, listening, in the eyes of masgarchers and learners, is also considered
as a complex and active mental process that inggherception, attention, cognition, and
memory. During the process of listening compret@msvarious factors may affect learner
listening ability. Lists of general factors haveshadentified. For instance, some factors that
have been the focus of research include phonolbfgedures and background knowledge
(Chiang and Dunkel, 1992; Flowerdew and Miller, 2980ng, 1990).

Other issues have also been related to listenicudifes. These range from text structure and
syntax to personal factors such as insufficientoeype to the target language, and a lack of

interest and motivation. Brown (1994) acknowleddjeel relevance of all these issues, and
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further argued that listener difficulties are aletated to the levels of cognitive demands
made by the content of the texts. Bloomfield et(2011) identifies numerous difficulties
which can be confronted in listening tasks suchirdghown vocabularies, unfamiliar topics,

and fast speech rate.

2.1.3 Essence of Listening

Listening is known to be the most significant pafricommunication because it is the most
important skill in providing a paramount and meahith response. Without listening and
understanding input appropriately, learning canbetimagined to occur. Thus, without

listening skill, no communication thought to be iavled ( Renukadevi, 2014).

Referring to some research findings, Renukadevhé&urargues that when we communicate,
we gain 45% of language competence from lister80§p from speaking, 15% from reading
and 10% from writing. With the highest percentadgeinvolvement in the exchange of

information in effective communication, listeningshto be considered a language forerunner.

Morley (1991) upholds that we listen two times ascinas we speak, four times as much as
we read and five times as much as we write. Thiglies that listening is by far the most
frequently practical skill of the four languageliskiSaricoban (1999:34) notes that listening
is “a medium through which children, young people addita gain a large portion of their
education, information and understanding of the ldr@nd of human affairs, their ideas,
sense of values and their appreciatioithis again implies that much of our daily life
activities or communication in the real life sitioat such as listening to the radio,

conversation, lecture, meeting, telephoning, waitghilms, are dominated by listening.

Furthermore, in fields other than education, gomehing skills make workers more
productive. The ability to listen carefully willlaiv a person to understand assignments in
better way and find what is expected from him.ah @lso help one to build rapport with co-
workers, bosses, and clients; show support; woik iwe team-based environment; resolve
problems with customers, co-workers, and bossesyeanquestions, and find underlying
meanings in what others say. Learning the skiléfbéctive listening is reported to benefits

personal growth and development in the followingsvas discussed by (Tyagi, 2013:1):

Effective Communicatior Clear and concise transmission of informatiomnsimportant
component of effective human interaction. Though ¢imus is often placed on presenting
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clear and concise written or spoken directions,ligiener also bears a responsibility to hear

and understand messages.

Fewer Misunderstandings Regardless of the clarity of written or spokemssages, the
effective listener can prevent misunderstandingssaivage what otherwise might be a mis-

communication by practicing active listening skills

Improved Relationships Relationships are damaged by misunderstandirajscan lead to
unsatisfactory business transactions as well a$ fa@lings in personal relationships.
Excellent listening practices tell others that tlaeg important, special, and what they have to

say is valued. That is very attractive and contabuo strong relationships.

Personal Growth— A person learns and grows by listening and widading others’
viewpoints, differing ideas, and exploring confiingf viewpoints. Learning the skill of active
and effective listening not only adds a tool to pgesonal development portfolio, but also

equips us to continue growing with tools for expigrnew ideas (ibid).

2.2. Purpose, Types, Modes and Stages of Listening

Listening serves different purposes. It also cfassiinto different categories and modes
according to the purposes for which it is intendAdditionally, listening involves some
commonly accepted stages. Hence, under this seatitive research, purpose, types, modes

and stages of listening are discussed by citingpuarauthors.

2.2.1 Purpose of Listening

People listen for different purposes. As Tygi (20h8tes, one may for example listen for
examination purpose. According to his claims, hgtg has become one of the major
components in exam and test items from primaryriivarsity level. Others may listen for
key information or news. Still others may listerr fiitical analysis of input information.

Listening could also be for the purpose followirgrtain notice from meeting or a center.
Attendees in meeting may be required to write nr@auhat would not be easy without active

listening.
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2.2.2 Types of Listening

Various scholars have attempted to show the diftekends of listening activities both in
academic and non-academic contexts. To begin wtigerson and Lynch (1983), for

example, divide listening into two, namely:

Reciprocal listening Which provides opportunity to interact and negteti meaning, and
Non-reciprocal listening in which information is transferred (gained) froome source.
Furthermore, Richards (1985) also grouped typdssteiing as:Conversationalwhich is a
type of listening to causal speech amchdemicwhich is related to listening to lectures,

presentations etc in academic contexts.

Another classification is that of Rost (1990). Hésonomy, unlike the above two, seems
comprehensive. He categorizes types of listenintp ifour: global, selective intensiveand

interactive listeningHe described these categories of listening asali

Global listening - This is listening to the overall sense of aegivext. Such type of listening
enables students to develop the ability to extatdpic or theme of a text i.e. to generalize

what the text is all about.

Selective listeningUnlike the first one, this is listening for therpose of deriving specific
information from any text. This implies that we shbnot listen to everything said but that

we need to be purposeful and selective.

Intensive listening-This category focuses on listening to featurelieguage systems after
the text is well understood. As features of a laggusuch as pronunciation, vocabulary, and
grammar are building blocks of the language, teacheed to give time for such listening

activities.

Interactive listening This is listening to give the appropriate resmsnfeedback
to a speaker. The term ‘appropriate’ here means tti& responses should be

carefully selected based on the speakers persppaldultural styles.
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In relation to the second taxonomy above, Nadi@§2Gtates,

“In active listening we are active in checking outr understanding before
we respond...we restate our understanding of thessage and reflect it

back to the sender for verification” (p. 17).

Generally, speaking, what one possibly can leesmfthese categories of listening in that
we use different strategies of listening for diffier purposes. Hence, listening activities need

to be designed with the intention of developingsthkstening skills.

2.2.3 Basic modes of Listening

According to the experts in the field of the praced listening and listening activities, the
modalities involved in listening can be groupedittie categories four categories discussed
below.

2.2.3.1 Active or Reflective Listening

According to Brownell (2005), listening is the diegmost useful and important skill. In
active listening, the listener is genuinely intéedsin understanding what the other person is
thinking, feeling, wanting or what the message mé&#e person is active in checking her or
his understanding before he or she responds hiséaermessage. The listener restates or
paraphrases our understanding of the message dledtgeit back to the sender for
verification. This verification or feedback procasswhat distinguishes active listening and
makes it effective. Essentials of Active Listeniage intensity empathy acceptance and

recognizingresponsibilityfor completeness.

Intensity refers to the degree of effective andnterrupted communication between two
conversant. Empathy is about common understandingnetual support in effort to
understand one another. Without empathy, two peoateot listen to each other and in
effect, there would communication gap. One hasytaa figure out the feeling, the emotion
and aspiration of the other without which commutiaracannot be the fullest. Acceptance is
another essential component of active listeningr&fshould be turn-taking and considering
ones ideas by giving time and acknowledging thengsoihat deserve it before rushing to
criticizing. It is believed that while two or mopeople speak one evaluates whether the other

is attentively listening or actively responding.dative listening both conversant care about
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their speech and recognize their responsibilitgdmplete and be understood, and without

active response of listeners this goal cannot akzesl (Anh &Tanh, 2014)

2.2.3.2 Passive or Attentive Listening

The listener is genuinely interested in hearing anderstanding the other person’s point of
view. She/he will be attentive and will passivi$yen. The listener assumes that what she/he

hears and understands is correct but stays pamsilvdoes not verify it (Brownell, 2005).

2.2.3.3 Competitive or Combative Listening

It happens when the listener is more interestg@omoting her/his own point of view than in
understanding or exploring someone else’s view/&hiistens either for openings to take the

floor or for flaws or weak point (ibid).

2.2.4 Stages in the Listening Process

Many authors, such as, Rees (2008), Nadig (200&pidD (2006) and Getahchew (2002)
describe that the process of listening occursvia §tages. These are hearing, understanding,

remembering, evaluating, and responding. Eachesfetlis defined below:

Hearing: - It is referred to the response caused by sound svatiulating the sensory

receptors of the ear; it is a physical responsatihg is perception of sound waves; you must
hear to listen, but you need not listen to hearc@gion necessary for listening depends on
attention). Brain screens stimuli and permits calgelected few to come into focus- these

selective perception is known as attention, an &b requirement for effective listening.

Understanding - This step helps to understand symbols we haea snd heard. We must
analyze the meaning of the stimuli we have percki@mbolic stimuli are not only words
but also sounds like applause... and sights like bhitorm...that have symbolic meanings
as well. The meanings attached to these symbolks fanection of our past associations and of
the context in which the symbols occur. For sudo¢saterpersonal communication, the

listener must understand the intended meaningl@ddntext assumed by the sender.

Remembering- Remembering is important listening processabee it means that an

individual has not only received and interpretedessage but has also added it to the mind’s
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storage bank. In Listening our attention is selegtiso too is our memory- what is

remembered may be quite different from what wagimaily seen or heard.

Evaluating: - Only active listeners participate at this stagdistening. At this point, the
active listener weighs evidence, sorts fact fronmiop, and determines the presence or
absence of bias or prejudice in a message. ThetigHelistener makes sure that she or he
doesn’t begin this activity too soon; beginningstetage of the process before a message is
completed shows that we no longer hear and atterigetincoming message-as a result, the

listening process ceases.

Responding - This stage requires that the receiver complleée process through verbal
and/or nonverbal feedback. Because the speakerchather way to determine if a message
has been received, this stage becomes the only owesns by which the sender may

determine the degree of success in transmittingnisesage.

2.3 Listening Competencies

Competence is the ability to choose and use thevlentye, skills, ability of application, etc.
in the implementation of a learning task to a éertandard. It is also defined as a system
comprising of the knowledge, skills, and abilitieby definition associated with the inputs
and tend to link the specific competencies. Addaidy, it can be a list of what students can
and required to do. According to Tygi (2013), listey comprises some key components or
competencies that include discriminating betweerunds, recognizing words and
understanding their meaning, identifying grammatigeoupings of words, identifying
expressions and sets of utterances that act téecne@aning, connecting linguistic cues to
non-linguistic and paralinguistic cues, using baokgd knowledge to predict and to confirm

meaning and recalling important words and ideas.

Some writers also note that the primary justifisatfor testing listening competency is to
examine the ability to maintain attention to oradssages, select significant messages while
exposed to competing stimuli, process oral langustyle as compared to written style,
process a variety of oral presentation modes, asevarbal context in processing messages,
and self-monitoring the accuracy of comprehensidrey further argue that these behaviors
cannot be separated from thinking or languagesskilit can be the focus of the listening test
(Erway, 1984).
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2.4 Problems and Issues in the Teaching and Assegsmof Listening

Host of problems interact in the teaching and assent of listening skill besides other
related issues that make the acquisition of thd #k& most difficult especially in the
EFL/ESL context. Listening, unlike the other langeaskills, is felt comparatively much
difficult by the learners, as it has all its inwated sub skills such as receiving,
understanding, remembering, evaluating, and respgndNevertheless, with the advent of
communicative language teaching and the focus oficgncy, the learning and teaching of
listening started to receive more attention. THeseguent sections here under will deal with
the barriers to listening, common mistakes in #aning teaching of the skill, and texts and
other input of listening.

2.4.1 Barriers to Listening

As discussed in different scholarly works in theL EFSL context, listening is not easy and
there are a number of obstacles that stand in thea# effective listening, both within and
outside the work place (Rees, 2008; Nadig, 2006gs€& barriers may be categorized and

presented as follows:

Physiological Barriers:- some people may have genuine hearing problenaeficiencies
that prevent them from listening properly. Some gbeanay have problem in processing

information or retaining information in the memory.

Physical Barriers - These referred to distraction in the environtrgrch as the sound of an
air conditioner, cigarette smoke, or an overheatemn. It can interfere with the listening
process. They could also be in the form of infororabverload. For example, if you are in
meeting with your manager and the phone rings aod snobile beeps at the same time to let

you know that you have the message. It is very tahdten carefully to what is being said.

Attitudinal Barriers pre occupation with personal or work related pgois can make it
difficult to focus one’s attention completely on atlspeaker is saying, even what it is being

said is of very importance.

Another common attitudinal barrier is egocentrisim the belief that the person has more
knowledgeable than the speaker, or that there tilsing new to learn from the speaker’s

ideas. People with this kind of close minded attitare very poor listeners.
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Wrong AssumptionsThe success of communication depends on bothséineler and the
receiver. It is wrong to assume that communicaiotie sole responsibility of the sender or
the speaker and those listeners have no role yo lech an assumption can be big barrier to
listening. For example, a brilliant speech or pnestton, however well delivered, is wasted if
the receiver is not listening at the other endtdriers have as much responsibility as speakers
to make the communication successful. The prockssld be made successful by paying

attention-seeking clarifications and giving feedbac

Cultural Barriers Accents can be barriers to listening, since ihesrfere with the ability to
understand the meaning of words that are pronouddtstently. The problem of different
accents arises not only between cultures, butveilkin a culture.

Gender Barriers communication research has shown that gendebedrarrier to listening.
Studies have revealed that men and women listgndiferently and for different purposes.
Women are more likely to listen for the emotion indha speaker’s words, when men listen

more for the facts and the content.

Lack of Training Listening is not an inborn skill. People are botn good listeners. It is
developed through practice and training. Lack afning in listing skills is an important

barrier.

Bad Listening HabitsMost people are very average listeners who hasseeldped poor
listening habits that are hard to say and thatadbarriers to listening. For example, some
people have the habits of “faking” attention, oyirig to look like a listeners, in order to
impress the speaker and to assure him that theypayi@g attention. Others may tend to

listen to each and every fact and, as a result, thimain point (Rees, 2008; Nadig, 2006).
2.4.2 Common Listening Mistakes

According to a number of writers, there are somaelyi recognized mistakes that happen in
the process of listening that hinders effective mamication. An individual while listening
makes some common mistakes. Some of these are:

* Interrupting the speaker,

« Completing the speakers sentences in advance,

» Habit of topping another person's story with onaen,

* Relegating the speaker's story to something legsri@nt and
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» Dominating conversations
A person who dominates conversations probably cdsnadl of the above mistakes and

she/he is not listening at all (Jung, et. al 2002).

2.4.3 The Place of Listening in EFL/ESL

It is stated that the teaching of listening likeneat skills was rejected for a long time
(Richards, 1990). Long time had to pass for listgrskill to gain the importance it deserves
in second and foreign language learning in thehiegcprofession. On the importance of the
skill, Rivers (1966) cited in Tygi (2013) claimetiSpeaking does not of itself constitute
communication unless what is said is comprehendedarother person. Teaching the
comprehension of spoken speech is therefore a pyimnaportance of the communication
aim to be reachetl Reasoning why this could have happened, Mo¢lgy72) discussed in
Richards (1990) notes,pérhaps an assumption that listening is a reflex|itde like
breathing - listening seldom receives overt teaglatiention in one’s native language — has
marked the importance and complexity of listeninth wanderstanding in a non-native

languagé(p. 67).

According to Richards (1990), now there is stromgpbkasis on the teaching and assessment
of listening skill. Accordingly, unlike the earlymes current view of listening instruction
emphasizes the role of the listener who is seerarasactive participant, in listening,
employing strategies to facilitate, monitor andleate her/his listening. He also noted that
there is still lack of commitment among EFL/ESLdeers and learners in the selection of

appropriate learning material and lesson desiginctra attract their learners.

2.4.4 Listening Texts and other Inputs

Listening inputs are materials or texts of any kthdt students listen to in any listening
lessons ( Rost, 1990). As teaching listening skillshe absence of texts is unthinkable,
teachers need to know the different types of texis their distinctive features, purposes and
to which particular group of students they areahlé. According to Anderson and Lynch
(1988), listening materials are of three kindsS#gtic texts: Descriptions or instructions in
which the relationship between items in the texikisly to be fixed .b) Dynamic texts: Story

telling /recounting incidents, which involve shitt$ scene and time; and c) Abstract texts:

Expressing people’s opinions /beliefs.
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2.5 Strategies and Ways to Improve Listening Skilland Competencies

There are a number of strategies and ways thaeaenmended for a better acquisition and
comprehension of listening skill in the EFL/ESL t®xi. Below are reviews of some of these

strategies and recommendations by various authors.

2.5.1 Listening Strategies

Listening strategies are techniques or activitieg tontribute directly to the comprehension
and recall of listening input. Listening strategiesn be classified by how the listener
processes the input (Rocio, 2012). Accordingly,ttixe types of strategies that many scholars

discuss in their academic works are:

Top-down strategies: Fhese strategies are listener based. The listapsribhto background

knowledge of the topic, the situation or contekie type of text, and the language. This
background knowledge activates a set of expectatioat help the listener to interpret what
is heard and anticipate what will come next. Topadcstrategies include listening for the

main idea, predicting, drawing inferences, and sanmimg (ibid).

Bottom-up strategies: Unlike the above ones, theaee text based; the listener relies on the
language in the message, that is, the combinafisounds, words, and grammar that creates
meaning (Rocio, 2012; Richards, 1986).

Research has revealed that strategic listeners wsometacognitive strategies to plan,
monitor, and evaluate their listening. Metacogeitidevelopment can be described as
conscious awareness of onaigtacognitive abilities and control of one is léagy selecting

appropriate strategies, monitoring the progresteafning, correcting errors, analyzing the
effectiveness of selected strategies, and charigemging behaviors and strategies at hand
when required. The use of metacognitive strategieges one's cognition and leads to

improved task performance in learning in genéRainukadevi, 2014

2.5.2 Ways to improve Listening skill

Hearing and listening are two different activitiddearing is passive whereas listening is
active. Listening is a psychological process. Tlwees it can be improved by regular

practice. Listening is a very helpful skill. ActiVistening is really an extension of the Golden
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Rule according to Tygi (2013). Some of the tipst tban help the person to improve his

listening skill include the following listed ones:

Face the speaker Sit up straight or lean forward slightly to shgour attentiveness through

body language. Maintain eye contact, to the detiraieyou all remain comfortable.

Minimize external distractions: Furn off the TV. Put down your book or magazined ask

the speaker and other listeners to do the same.

Respond appropriately to show that you understanidurmur (“uh-huh” and “um-hmm?”)
and nod. Raise your eyebrows. Say words such aall{Re“Interesting,” as well as more
direct prompts: “What did you do then?” and “What ghe say?”(Renukadevi, 2014:)3

Focus solely on what the speaker is sayibry not to think about what you are going to say

next. The conversation will follow a logical floviter the speaker makes her point.

Minimize internal distractions- If your own thoughts keep horning in, simply teem go
and continuously re-focus your attention on theakpe much as you would during

meditation.

Keep an open mind Wait until the speaker is finished before déwjthat you disagree. Try
not to make assumptions about what the speakieinisrg.

Avoid letting the speaker know how you handle dairsituation: - Unless they specifically

ask for advice, assume they just need to talktit ou

Engage yourself: Ask questions for clarification, but, once agauajt until the speaker has
finished. That way, you won't interrupt their traof thought. After you ask questions,
paraphrase their point to make sure you didn’'t midsustand. Start with: “So you're

saying...”

Even if the speaker is launching a complaint agaiog, wait until they finish in order that

you will be able defend yourself efficiently. Thpesker will feel as though their point had
been made. They won't feel the need to repeand,y@u’ll know the whole argument before
you respond. Research shows that, on average, waeea four times faster than we can talk,

so we have the ability to sort ideas as they conand be ready for more (Sanjay, 2013).
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2.6 Factors that Affect Listening Competency
Some researchers argue that alike other languailje thlere are a number of factors

contributing to inability or ability to learn toslien in addition to those issues discussed as
barriers in section 2.1.4. For instance, age ha® lb@own to be one factor (Erway,1985).
There are also some physical and psychologicabfscdf the listener that may act as
hindrance to the listener (Dandapani, 2004). Whatmphasized in this research is, however,
the possibility of location to be one factor thateracts with the ability of the listener.
Geographical and social locations bring one intdifeerent socio-cultural and economic
context, which in turn can shape ones cognitivéme®ijaya, C. B & S. Soundiraraj , 2013t

is based on this proposition that some believerudiadents tending to be more interactive

who can use their speaking-listening skills thanalrgtudents.

2.7 Related Research Findings on Listening Competen

Some studies (Sanjay, 2013; Ayalew; 20T2sfaye, 2008) have indicated the neglect of
learning the listening skill; however, the truthm@ns that it is fundamental skill. For
example, in Ethiopia, the listening skill has neeh taken as a fundamental skill such that
both teachers and students have emphasized oaatieirig and learning of language forms,
but not on the language use (Girma, 2005). Theye Haaen doing so may be because
questions that assess students’ language skiés liftening, do not appear in the national
exams and/or because the communicative functiolarguage of learners might have not
been well emphasized in classroom lessons. It issaorising, thus if studies in such a
situation showed that students’ listening abilislbeen of poor standard.

It is helpful for students to learn other languag#!s (Ellis, 1997). However, various studies
conducted at different levels reveal that mostesttsl who completed their secondary schools
and joined their tertiary level lack adequate mieficy in English language (Girma, 2005;
Hailom, 1982; Melese, 1992; Geremew, 1994).

Although listening skill has such vital roles iardives, it was regarded as an inactive skill
because it was believed that listening is simplgendng language forms and it can be
developed naturally while learning a foreign langgigSeime, 1989 ; Getachew, 2002). To
the contrary, Tewolde (1988) and Seime (1989) skloimetheir studies that the students’

ability in listening skill as poor.
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Tekle (2004) carried a research in which he watdeaksess the listening proficiency of high
school students on authentic versus non-authasténing comprehension materials in Sirbo
Elementary School. He found out that though stuglesgtre able to show a higher proficiency
in authentic texts than non-authentic texts. Howekhes study concludes that the listening

proficiency of high school students as a wholess lthe minimum requirement.

In his investigation entitled “The Effect of Contious Assessment of Listening and Speaking
Skills: A Comparative Study of Urban High Schoolr$ies Rural High School Students”,
Kebede (1996) indicated that there was no sigmificiference between the study groups on
the effect of skills’ assessment. However, the ymislof the interview data showed the
students who were from the urban showed progressipeovement and had more interest to

actively engage in the activities that were aimeasaessing their skills.

Most of the studies carried out on EFL listening aot based on the local context. On top of
this, these studies focused on students at higecational institutions. Moreover, the
researcher could not find the studies that trieccampare the listening competency of
students from urban versus rural contexts. Itse aloted by the researcher that no similar or
related has been carried on the students of BeHlggnSchool where the researcher works.
This research, therefore, aimed to assess and centipa listening competency of Goro
(Urban) and Benben (Rural) grade 10 students.
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CHAPTER THREE: RESEARCH DESIGN AND METHODOLOGY

3.0 Introduction

This section begins by presenting the researchgdemsind the methodology employed to
conduct the study. In so doing, first, it provid#iscussions on the research design and its
relevance to the study. Second, it provides thenigcies and procedures used to sample the
site and subjects from whom data was obtained. ,Tiheontinues to discuss the research
methods employed to collect data including theoratie to do so. What finally comes is be

the discussion to show the procedures employedtttegand analyze data.

3.1 Research Design

As it has been indicated in chapter one of thisitheéhe main aim of this study was to assess
and compare the listening competency of grade ddests from urban and rural secondary
schools. Thus, based on this aim of the study, dnixethod research design was used to
conduct the research and both qualitative and gatim¢ data collected using listening texts
and a qualitative interview to assess, compare comdrast the listening competencies of
urban and rural grade 10 students. This researsigrdes recommended to offset the
weakness each method would possibly have if usmtkaMoreover, mixed research design

was used in the current study to triangulate theéirfigs of the study.

3.2 Sampling Technique and Sampling Size

In this section, the procedures used to sampk, Sichools and classrooms, for the study are

given. Second, the techniques used to sample tesaahd students are given.

3.2.1 Sites of the Study

Based on the comparative type of the researchptéierred sites for the study were two
secondary schools. One of the study sites was &roural area while the other one was from
urban area. The study site from rural area was &gt whereas the study site from urban

area was Goro HS based on the rationale given heeetio sample these sites.

First, Benben HS, which is found in Arsi Zone, Sstrict, in Sire town was sampled for
these reasons. First, in Sire town, where the rekea lives and works, is found only a
secondary school. It is Beneben HS. Thus, usingzemmence sampling, from the non-

probability sampling method, Beneben HS was samplbd very reason was that since the
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present researcher lives in Sire town, he woulcerease of access to site and subject if this
school was sampled. The other reason was thatstawahis school where the researcher

observed and felt the problem that compelled hicotaduct the study.

The other school selected for the study was Gorowdgh is found in Adama town, East
Shoa Zone. In Adama town, there are three secgratdnools, namely Adama, Goro and
Denbela HSs. To obtain a school sample from theethsimple random sampling from
probability sampling technique was used. Then, wihg a lot, Goro HS was selected.
Finally, in such a way, the two HSs were samplegléme the study in context. In such a
way, the study site from the rural area became BertS while the study site from urban

area became Goro HS.

3.2.2 Target Population and Participants of the Stdy

The target populations of this research were Gi#dstudents and all EFL teachers from the
two selected schools. To obtain EFL teachers fimentivo schools the following procedures
were considered. First, in Benben HS the numbetkif teachers were two. Both of them
were sampled using comprehensive sampling. Sednon@oro HS, there were eight EFL
teachers. Out of these, two teachers were seleiag convenience sampling techniques

since others were not available at the time wherd#ta was collected.

The total student sample size taken from both dshmembered to 120, and this is equal to
4.5% of the total population of the two schoolsudgnts considered for the study.

Subsequently, equal proportions of students werectsel from the target schools.

Accordingly, 60 students out of 1400 which werewthid.2%) from Goro HS, and 60 out of

1270 from Benben HS which were about 4.7% of sttgleere selected as the sample of the
study. This sample size was taken due to differeasons. In the first place, as it is widely
‘reported in statistical studies, a sample siz&0obr more is well recognized for comparative
and experimental research reports. Secondly, asuhent search involves comparison of
students on test achievement, doing so would beus@nd time-taking if larger sample size
was preferred. The technique used to obtain stus@mple was simple random sampling

method.

25



3.3 Instruments

Since this study employed a mixed method desigh thiait of comparative study type, two

kinds of instruments for data collection were usedollect the appropriate data from the
target groups and to triangulate the data andabgts of the study. The first of this was the
listening test that the sampled students took. Sé¢wnd was the interview guide staged for
the selected teachers. As per the nature of tliy stine instruments for data collection were
prepared based on the literature review and relatadies. In the coming subsections,

discussions are given as to the types of the im&nis used in the study.

3.3.1 Listening Test

The listening test questions were developed toecblthe data to assess the students’
competency in listening. Different items relatedligiening skill, namely, story listening,
paragraph listening and comprehensive listeningewecluded in the test. The three parts
each contained five (5) questions. With respedh&item types, the first five items of the
test were on listening consisting of, true/falgms; the second section of the listening had
multiple-choice items for listening comprehensi®he materials for the test questions were
taken from Grade 10 textbook and English newspaeitled India Today published
January 16, 2002. Then, the test was recordeddin g&ape by an American, a native speaker
of English. The audio tape was played twice duthngtests and the copy of equal question

items prepared were handed to students beforapeepiayed.

The tests were administered to the sampled studetiigir respective school and classrooms
on the same day at the same time. To do so, treandser himself administered and
supervised the test that was given for the studern®oro High School. However, a colleague
took the responsibility of doing the same task anlen High School, where the researcher
works. The test was administered once. The test w@ren on Monday afternoon, on
March10, 2016.. A total of 30 minutes were alloteccomplete the test. The collected test
papers of both groups of students were marked aedrésults were recorded by the
researcher himself.

3.3.2 Teachers’ Interview

Semi-structured interview was used because theviate was carried on the questions
prepared in advance. The items for the teachetsiiilew consisted of five questions. While

preparing the interview questions, due attentiors wede to encompass adequacy and
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guality of listening tasks in students’ text, fregay of listening assessment (by subject
teachers), attitudes and interests of the studewsrd listening lessons and the general level
of listening competency students were expecteddoiee. The interview was staged for four
English teachers, who were sampled from the twgetaschools. The key words and

expressions in the teachers’ responses were pugbpsised for the analysis.

3.4 Data Collection Procedures

At the very beginning, the schools’ communities evapproached ethically. The letter,
which was written to each school from Adama Sciesmog Technology University detailing
all about the research to be carried out at theastwere handed and consent was secured.
Then, the selected teachers were requested of tomisent. Convenient time for data
collection was set with school chapter leader aoldinteer teachers. Finally, the required

data was collected procedurally as follow:

First, listening test, which was comprising of npl& choices, true or false and short answer
questions and set from students’ own textbooks adamsinistered as a result of these steps.
The test questions were validated through evalnadiolanguage teachers at each school.
This was followed by a pilot study that was conedobn February 15, 2016 on a small scale,
which considered about 15 grade 10 students frarh &aget school. The Crobach reliability
quotient of 0.89, which is highly reliable, was abed. In the light of the teachers’
constructive opinions and result the pilot studye ttems were improved in terms of
language, format/style and content they had. Bin#ile test questions were presented to the

students for testing on the scheduled day.

During the testing sessions, the students werengedh in different sitting options while
listening to the audio tape. The audio tape wagegoleor the narrator narrated twice. The
listening test, which consisted three sections,msimg five minutes of play for each were

played with a time interval of three minutes ofterahe other.

The total marks for the listening test were evaddabut of 100% on the basis of the MoE

(Ministry of Education) students’ achievement aréestated as follow:

» Excellent (90-100%)
* Very Good (80-89%)
» Satisfactory (60-79%)
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* Fair (50-59%) and
* Poor (0-50%)

On the other hand, to collect the interview datibjescts were given the consent form to sign.
After the teachers signed the consent form, a fadace interview was carried out and the
interview was recorded using an audio recorder.tNé&e audio recorded data were
transcribed for each subject on a separate shieenh, The key words and expressions central

to the aims of the study were used as the basit fop data analysis.

The data obtained in this way were prepared folitgtize and quantitative analysis. That is,
the useful data where useful narratives were maae uged for qualitative analysis. That is,
such narratives were used along with the test testiowever, the data from similar

expressions were quantified to use frequency arckbptage.

In such a way, the interview data was chiefly apedly qualitatively. However, at places
where the nature of the data required quantitatimalysis, the data were computed

quantitatively.
3.5 Data Analysis and Statistical Procedures

The data collected from the teachers and studertee vanalyzed quantitatively and
gualitatively respectively. The answers of the sttd to the listening test were analyzed
guantitatively using descriptive statistical measyrsuch as, percentage, mean and standard
deviations as these data were of interval typedependent sample test was carried out by
using Microsoft Office Excel, from Windows 8. Thuwr the description purpose of the
magnitude of the difference between the studewis fthe urban and from rural schools, t-
value was required to be calculated. The analyisiteeoquantitative data was carried to test
the research hypothesis and answer research quee&ticand ‘b’ stated under Section 1.4 of

chapter one.

The interview questions, on the one hand, wereyaedlqualitatively and loosely by using
the descriptive words and by stressing on the kpyessions related to the research question.
On the other hand, the key expression from the estdj responses were analyzed
quantitatively by summarizing them in table to Baginpoint the major trends in the

responses provided.
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CHAPTER FOUR: DATA ANALYSIS AND DISCUSSION

4.0 Introduction

This chapter is divided into three major sectidnsthe first section of this chapter, the data
collected using the listening test is presentadt,fin tabular form and then, were analyzed
using statistical measure of central tendency, Wwig¢ mean in this case, and measure of
dispersion or the standard deviation. The t-tess vadso computed to examine the
significance of the difference between the urbaor@Gigh School) and rural (Benben High
School) students. The second section of the chapts with the analysis of the qualitative
data, which was collected from the selected teachging the semi-structured interview. The
third and the final section of the chapter focusl@metussion and interpretation of the findings
of the study.

4.1 Analysis of Quantitative Data

The first section, in which the quantitative dagatd be treated, is divided in to two sub-
sections, namely, the overall performance of thelestts (in all the three listening content
areas) and comparison of the urban and rural sdtodénts listening competency. To do so,
for the assessment of the students’ overall pedoog, the data collected from both school
students were summed up; the mean and the statefaetion were calculated and presented
for description purpose. This is shown in table3. TFhe three listening content areas are

depicted in the subsequent tables.

Thus, the quantitative data analyzed in this saottas the data collected from students’ test
using the test on three content area of listedmghe first table below, the sum of the total

data obtained from the students at both schooltary $istening is presented and analyzed
using the mean and standard deviation value. Thidistical tools were selected since the
purpose of the study was to assess and descrilgetf@mance of the students at the target
urban and rural schools.

4.1.1 Analysis of Overall Performance of StudentsiiListening Skill
The following stated research question was answeanedr this section.

The analysis of the data on the overall performariabe students in the listening skill was

carried out to provide answer to research Quedtias given hereunder.
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Research Question 1:

What does the overall listening competency levegraide 10 students at Goro High School

and Benben High School look like in the listenirigyariety of content of listening texts?

Table 4.1 Overall Competency of Rural and Urbaid8nts in Story Listening

(n=120)
Question Frequency Mean SD

Listening Items 1 78 0.65 0.48
(1-5) 2 49 0.41 0.49

3 55 0.46 0.50

4 68 0.57 0.50

5 86 0.72 0.45

Average 67 0.56 0.48

As Table 4.1 above shows, the number of respondesits correctly answered the first 5
guestions were 78 (65%), 49 (41%), 55 (46%), 69 € 86 (72%) respectively. On the
average, the number of correct responses proveddh question equals to 67 (56%). This
indicates that on average, more than half of tlhelestts provided the correct answer for
guestions 1-5, which aimed to assess students'onpeaince in story listening. Thus,
assuming the average score of 56% for individuadestt, the students’ performance on story

listening can be equated to ‘Fair’ according taent evaluation criteria of MoE.

The item in which the students gave the highesecbianswer to the most was item number
5, where 86 (72%) of them were correct. This wdmvied by item numbers 1 and 4, 78
(65%) and 68 (57%) of the test takers got correspectively. This could probably be due to
the fact that the setting of the story was adedyatescribed by words freezing, colder,
summer, and shivering in the first question. Howetlee students did not seem to grasp the
opposite case of item 4, 68 (57%) which describesneather as warm in contrast to item 5,
86 (72%) which correctly state the condition of timan of his being cold. Besides, the
students could have deduced that when a man whadthihg left except his coat, sold the

coat, that he surely did not have money.
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The students were able to give relatively coraatwer to item number 4,68 (57%) when
compared to the other two items probably becausg hleard the word ‘dead’ which could
not be concurrent with ‘flew away’ or becausetlné intonation signal provided by the
speaker. As to the two items, number 2 and 3, a€hvborrect responses were 41% and 46%
respectively and the least answered, it seemedHhbattudents were not able to figure out the
contextual clues. For example, in item number &,students could have used the indefinite
article, ‘a’ which meant one or single. This anbess could have contributed to their lack of
understanding and, hence, missing the correct answe

Table 4.2 Overall Competency of the Studentsstehing Comprehension

(n=120)
Question Frequency Mean SD

Listening Items 1 59 0.49 0.50
(1-5) 2 77 0.64 0.50

3 73 0.61 0.49

4 73 0.49 0.49

5 87 0.73 0.45

Average 73.8 0.59 0.47

Table 4.2 above, illustrates the overall perfornesnof the target students on listening
comprehension. The questions in this section reduihe students to identify associations
and distinctions, synthesis or analyze informatiderive logical inference, understand the
purpose and attitude of the speaker. As it canees $rom the table above, the extent of
correct response to the items in this section eftd#st (1-5) was 59 (49%), 77 (64%), 73
(61%), 73 (61%), and 87 (73%), respectively.

The question with the highest number of correchoase was question number 5. The
guestion was intended to test the competency oksitis on identifying a particular agent of
certain action among other actors. A little bit enthe majority, 87 (73%) of the students,
seemed to understand this purpose of listeningilpgdsecause they were able to figure out

the frequency of certain actions to the body takimagse actions. Closure to two-third, 64% of
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the students provided correct answer to questionben 2 which required the students to

identify the place where a given action was caraed

Question number 3 and 4 each elicited equal nurobegsponses from the examinees, 73
(61%). The third question required the studentsd out an animal from the rest depending
on the issue related to it, whereas the fourth tipresasked for the logical and possible

consequence of an occurrence. Question number baeevimore than half of the examinees
(51%), failed to recall the manner in which certaittions were executed as stated in the
listening text. Unlike the first five questions Tiable 4.1 on story listening, the achievement
of the students on the average was lower thanvbieage obtained because using it was 59%

for listening comprehension.

Table 4.3 Overall Competency of the Students madtaph Listening (n=120)

Question Frequency Mean SD
Listening Items 1 56 0.47 0.50
(1-5) 2 2 0.02 0.50
3 12 0.1 0.49
4 61 0.51 0.50
5 22 0.18 0.39
Average 31 0.26 0.48

As to the third content of listening test, paradyrdéiptening, the data obtained was presented
and analyzed in Table 4.3 above. The overall perdmce of the students in paragraph
listening for each item of the section, 1-5 wagpeesively 56 (47%), 2 (2%), 12 (10%),
61(51%) and 22 (18%). Here, with the extent ofdbirect responses given to item 2, 3 and 5
it could plainly be evaluated as ‘failure’. The nraxm score was 61 (51%) which could
also, tells us that a little bit than half of tlmtal sample of students at the two target schools

were able to provide correct answer to the questhmto Question 1, 56 (47%) of the
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students, which make up clearly less than a haifigro of the whole, gave the correct

response.

Looking at the mean score for each item, the aeldidevel was much less than half (50%)
except for the first item. The average score fathestudent was 31 (29%) which was less
than a third of the optimal score expected. Thusyds possible to evaluate the overall

average performance of the students on paragrstgimiing as ‘poor’ since it was below 50%.

4.1.2 Analysis of Comparison of Performance of Urba and Rural Students on

Listening skill

The data in Table 4.4 below shows the performaricthe students of the target schools
separately in a way that observable differencesdosasily be pinpointed. For the purpose of
comparison and description, the mean and standawittbns were computed for the two
groups of students. The aim was to describe thfenpeance level of each in comparison to
the other and report how significantly the groupf&ed from each other on listening
competency. Thus, t-value was additionally used atatistical tool in order to test the level
of significance of the differences to be seen betwie groups. For this purpose, alpha level
of significance was set at (p < 0.05). Two of tesearch questions were answered on the

basis of the result of the analysis in the follogvgections.

Research Question 2:

Which category of students was more competensiading activities, the rural or thieban?

The analysis of the overall achievement or perforeeaof the students on all the three
listening categories pointed a clearly observalifierénce between the students of the two
schools. The average achievement of Goro (Urbagh Kichool students was about 58%
whereas that of Benben High School is 37%. Thera isean difference of 21% between
them. Furthermore, according to MoE students’ aahigent evaluation criteria, the first

achievement was ‘fair’ whereas the later was ‘poor’
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Table 4.4:- Comparison of Performance of Urban &wtal Students on Listening
Competencies

(n=60)
Urban/Goro Students Rural/Benben Students
Frequency Mean SD Frequency Mean SD t-value
Competencies/Skills
1. Story Listening 182 0.60 0.50 154 0.51 0.50 1.7757
2. Listening 237 0.79 041 132 0.44  0.50
Comprehension
3. Paragraph 104 0.38 0.73 49 0.16  0.37
Listening
Average 174.33 0.58 055 111.66 0.37 0.62

For the ease of comparison and economization ohtimber of tables to be used, the data
presented here as a sum for each group of studertee three content areas of listening are:
story listening, listening comprehension and paplr listening. Mean and standard
deviations were computed for these categories atgdar The t-value was calculated based

on the average mean and standard deviations Miorgsoft Office Excel, of Windows 8.

As it can be seen from the table, urban studentso)Gachieved a total score of 182 (60%)
on story listening section of the test, whereag theunterparts, Benben (Rural) achieved a
total score of 154 (51%) on the same section witlolaservable mean score difference of
0.09 (9%). To this end, it can be argued that treups are different on this part of the

listening competency.

The listening performance of the groups of the etisl on listening comprehension is
respectively 237 (79%) and 132 (44%) for Goro arehlien Secondary Schools. The
observable mean difference between the groups3&s 35%). Given the indicated standard

deviation for the groups, the difference that isrskere is overwhelmingly great.

The third section of the listening test is aboutageaph listening in which the students were
expected to give short answers to complete a gbawdgraph during or after listening
recalling the key information. The students frome thespective schools showed a

performance of 104 (35%) and 49 (16%), the fornwer Goro and the later for Benben.
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Groups of students both students underachievedisnlistening skill as these scores were
much less than the average scores of 0.5 and cavadleated as ‘failure’. Looking at the
difference between the groups undeniably there ggeat difference (amounting to 19%,

which is more than 50% of the former school stuglewas observed.
Research Question 3:
How was the degree of their differences?

At the beginning of the study, it was hypothesitteat there would be no difference between
the mean scores of the students from the two diffteschools: urban and rural. The null

hypothesis is stated as follow with the alternahiypothesis:

Ho. There is no significant difference between the ms&aores of urban (Goro) and rural

(Benben) secondary school students on listeningpetancy.

Ha: There is no significant difference between tiean scores of urban (Goro) and rural

(Benben) secondary school students on listeningpetency.

Furthermore, the average score of each group tiseirfirst place is either less than or a bit
more than 0.50% of the total score. As the datanfriie table shows, on average
Goro(Urban) students showed overall performancd#f.33 (58%), whereas those from
Benben (Rural) on average scored 112 (37%). Irtteghg, here the students from Goro,
which is urban school, achieved far better than shedents from Benben with mean
difference of (0.21) 21%. The t-value of 1.7757 jekhis indicated in the table, is significant

at p< 0.05. Therefore, the null hypothesis wasctepkin favor of the alternative hypothesis.

As the analysis of the quantitative data shows,nathe overall performance or competency
of students in English listening is taken into ddagation, the students achieved less than
‘Satisfactory’ whether they were from urban or tutdowever, when we compare these
groups of students, the students from the urbaodadekere found to be more competent than
those from rural school in this case. Additionathe difference in mean score between these
two groups is statistically significant (M= 0.21D§0.62, t (118) = 1.7757, P < 0.05).
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4.2 Analysis of Qualitative Data

The patterns of the interviewees’ responses wemdyzed from the scripted note and
summarized in Table 4.5 below. The patterns vaygnfteacher to teacher and from school to
school. It was on the basis of these unique pattdrat it was possible to differentiate or
associate the respondents and that the analysigliaodssion were carried out under the
section meant for qualitative data analysis. THerehere had been to make the analysis
objective by quantifying the responses in percesgagiowever, word description was

additionally used to back up the finding as thiswasically a qualitative data analysis.

Table 4.5 Summary of the Interview Responses

Teachers’ Responses Key Words and Expressions
Questions
(1-5) Goro School Benben School
Teacher1 | Teacher2 | Teacher 3 | Teacher 4 Summary in %
Q.1 Adequate Good Good Not good| 75 % Positive,
inadequate| 25% Negative
Q.2 Sometimes | Sometimes Rarely 75% Sometimes,
Sometimes  25% Rarely
Q.3 Medium Low Very Little Little 75% Little,
25% Medium
Q.4 Somewhat | cannot Not Poor 50% Incompetent,
good Say competent 25% indecisive,
25% moderate
Q.5 Urban I’'m not Urban think | Urban 75% Urban
better? sure 25% indecisive

N.B:- For the detail of the interview question iteand scripted note see Appendix 2.

As the summary of the interview responses in Tab% above indicates, with respect to
Question One which was aimed at eliciting resporassut the quality and adequacy of
listening texts incorporated in the student te3}, 15% of the teachers’ responses indicated
that the students’ texts fulfill these requiremeritie rest, 1 interviewee, whose response
accounted for 25%, claimed that the listening texistained in students’ textbooks did not
have attractive quality and authenticity. Furtherepdhe same respondents added that the

incorporated texts themselves were not adequatmount and do lack variety of content.
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Concerning the issue of listening assessment ($abhe), the second interview question was
aimed at obtaining responses from teachers abeutequency of the assessment they carry
on listening for whatever purpose they may do socoiddingly, except 1 (25%) of the
responses which was reported by ‘rarely’ for asegsstudents on listening tasks for
different reasons, 3 (75%) of them, on the othardhaesponded to have assessed their

students on listening tasks ‘sometimes’.

The third item of the interview was intended torgainderstanding on the interests of
students and their attitudes toward listening assents and tasks. The semi-processed data
in the above table shows that only a single respowhich makes up (25%) of the total
response, judged the interest and attitude of stadmn the issue of listening assessment and
task as positively ‘medium’. In spite of this, tmeajority of the respondents, 3 (75%),
evaluated these variables to their students as,‘ltittle’ or even ‘very little’ on the same

issues.

The final question of the interview was designedhwihe purpose of encouraging the
interviewees to rate the extent of their studergtening competency on the three main
content areas of the skill: story listening, pasgdr listening and listening comprehension.
The responses provided here were so divergenteutti&t of the other items of the same
interview set. As a result, when the data obtateetthis question were reviewed, 2(50%) of
the respondents rated their students as ‘incompetha other two, 1 (25%) each of them
preferred to be indecisive whereas 1 (25%) of themthe one hand, reported students’ level

of competency as ‘positively moderate’.

When seen in comparison, there was some differbatlgeen the responses of the teachers
from the urban area (Goro HS) and rural area (Beri&). On the first question, for
instance, the two teachers from Goro HS revealad dhality listening sections and texts
were included in the students’ text whereas indése of the second school only one of the

teachers gave the same response concerning thty qifidilstening texts.

On the issue of the assessment and teaching ¢istering, in response to Question 2, alike
the former case, two of the teachers from the udséiwol commented that they ‘sometimes’
assess their students on different listening taghks.the other hand, only a teacher from the
rural school reported in the same manner by satfiagy he did it ‘sometimes’. The other

respondent disclosed that he rarely dealt witketisty lesson. Furthermore, the three teachers
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with the similar response here confessed that &féirt on the teaching and assessment of
the skill was not adequate, and the main reasothi®mwas the fact that they cannot produce
accent as natural as that produced by the nateaksps. The second reason, which all the
respondents forwarded, was that the students lagkedest, and would rather attended

lessons on language forms and vocabulary.

As to the interest of their students on listeniagsbns, ( Item 3, Table 4.5) the first two
teachers who were from Goro Secondary School, relgab respectively ‘medium’ and
‘low’, whereas the two others from the other schoedponded, ‘Very little’ and ‘Little’.
When asked about for their judgment on the compgté&vel of their students (Question 4)
on listening skill, a teacher from Goro, descrilieein as ‘moderate’, whereas his workmate

was not able to decide.

Looking to the responses from the teachers frombBenHS a big difference could be
observed since they gave ‘not incompetent’ and rpasponses. The final question of the
interview was about the view of the teachers onetktent competency level of urban versus
rural students. As the response pattern from thke tendicates, except one of the teachers
from Goro (Urban) HS the other three (75%) respdntifat students from urban schools

were better competent at listening comprehensian those from rural schools.

4.3 Discussion and Interpretation of Major Findings

In the above section of the chapter, analysis efoWerall performance of the target students
on the three types of listening content in Tablg, Lable 4.2 and 4.3 was carried out.
Concerning the first question, which was aimedsaeasing the listening competency level of
the learners on story listening, on average 56%hein had the expected competency in the

skill where as the remaining 44% seemed to lackadbmpetency.

As the mean value indicated, the students oveoafipetency of the learners from both target
schools was 56% and according to the evaluatider@iset by the Ministry of Education, we
could say that they were ‘fair’. Even though mdnart half of the students on average got a
significant proportion of the students scored ks half of the total expected achievement.
This seems that because the students were notabiee the given contextual clue in the
listening text. Using of contextual clues was réporto enhance a better comprehension
(Rocio, 2012; Erway1984).
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.As to the data presented in Table 4.2 which watheroverall competency of the students in
listening comprehension, the students achievedabybétter than in story listening. The
students seemed to understand ‘agents’ of actishere the actions happened, and which
category of the agents the texts refer to. Theyeam to fail to make inference as a large
proportion of them missed Item number 4, which nexlithe learners to project their
understanding beyond the tertyélew, 2012).Though the competency of the learners on this
category of questions exceeded that of the fingiy toverall achievement was still only ‘fair’
based on the MoE evaluation.

On the paragraph listening section, the studeriteaed the mean score of 26%, which was
‘poor’ performance. In other words, only 26% of gtadents were able to get correct answer
for all questions in this category. This may be ¢aiure to recall information; reason out

cause-effect relations through focus on the linfaveen and among sentences in the listening

paragraph.

On the comparison of the students from urban aral sites, the students from the urban site
had a better competency in listening as on althinee contents of listening they achieved. In
story listening they got correct answer 60% of tihee as compared to those from the rural
area who got correct answers 51% of the time. @rlititening comprehension the students
from the rural area achieved 79% whereas those thenrural achieved 44%. On the third

section of the of the listening test, the urbamletis achieved 38%, while the rural students
achieved 16%. In all the cases listed here, thdestis from urban school had a better

listening competency.

The statistical test, which was carried out to thst significance level of the difference in
mean between these two groups of students alsoeshdie existence of statistically

significant difference.

Concerning the teachers’ interview analysis abdveguld be argued that listening texts in
the students’ texts were more or less attractiag, variety of content and adequate in size.

Contrary to this fact:

1. Teachers only sometimes or rarely assessed stuniefitgening tasks,
2. Students did not have interest in listening less@asks) or had no good attitude
toward listening tasks

3. Thus, it could be argued that the students wereomipetent in listening.
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Comparing the same issues between the two schools:

1. Teachers from urban schools might have a betternatment in teaching and
assessing the listening skill,

2. Students from urban school might be in a betteitiposto follow listening lessons,
and

3. Urban students were by far better competent iedisy comprehension than rural
students.

When the result of the analysis of the quantitatiaéa and qualitative data is combined, it
was possible to speculate that the overall listpmompetency of the students at the target
schools is satisfactory or less because of possfsisons. These may including, the lack of
commitment on part of the teachers to consistetgch and assess listening activities,
students attitude toward listening and lack otriest to participate in listening activities
(Erway, 1985 Dandapani2004).
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CHAPTER FIVE: SUMMARY, CONCLUSION AND RECOMMENDATIO N

5.0 Introduction

This chapter deals with summary, conclusion, ardmanendations. In this section, first, the
procedures of the study and its major findings suenmarized. Second, the conclusions
drawn from the fundamental findings are given. lyasome possible recommendations are

provided based on the findings of the study.

5.1 Summary

A number of research findings disclose that evesugh it is an important and complex
language skill, listening is the most neglectechatendeavor in EFL/ESL research. On top
of this, besides being supported by research, $experience itself makes it clear that both
teachers and their students often ignore the tegamnd assessment, and learning of listening
skills. This discrepancy is especially the caseEthiopian high schools in spite of the
tremendous effort that has been exerted to addyuatelude listening sections with
attractive contents. Besides, as research findidigates listening is known to be influenced
by different demographic factors among which theatmn of a given school, urban or rural,

is often speculated to be a determining one.

This mixed method type of research was carried wighpurpose of assessing the listening
competency of Grade 10 students from an urban (Gogh school and rural (Benben) high

school and comparing the possible difference thaldc be observed between them.

Accordingly, two instruments of data collectionymgly a test and interview were developed
and administered to the participants: studentsthai teachers at the target schools. The
teachers were selected by non-probability sampiedpnique, where as the students were
selected using simple random sampling (Lottery 8wt For the purpose of analysis and
interpretation, statistical tools, such as, measwielocation, mean and variation, standard
deviation were used in addition percentage. At also used to test the significance of

listening competency level between the groupsafestts.

Since the main purpose was to assess and make gsampan the competency of the target
population of the study of interest, a listeningtteonsisting of three sections (listening
content area), namely, story listening, listenioghnprehension and paragraph listening texts

were used as the basis tool for data collection. tRe purpose of data triangulating, a

41



gualitative data was additionally sought where we fitem interview questions were

developed for the participant English teachers.

The quantitative data obtained from 120 studen€s,frem each school, was analyzed
guantitatively using the above-mentioned statisticals. In order to do so, first, the scores
were added for each group on sections of the épstrately. Since each question was treated
as a variable, a mean was calculated for the saaifigether and independently for each
group as well. A value of ‘1" was assigned to corranswer, whereas a value of ‘0’ was
assigned to wrong answer. The value of the comestver, and the total average scores were
thus mainly used in the analysis of the data. Rerdake of evaluating the performance of
students, the achievement assignment criteria sdlyeVioE (Ministry of Education) ranging
from Excellent (90-100%), Very Good(80-89%), Saictbry(60-79%) , Fair(50-59%) and

Poor(< 50%) was used as a benchmark.

5.2 Conclusion

The following conclusions were drawn from the fimgis of the current research endeavor for
the research questions and hypothesis formulatee dteginning of the undertaking of the

study.

The analysis of data in Table 4.1, which was ingehtb answer the first research question,
showed that the overall average listening perfoaant the students at both schools was less
than ‘Satisfactory’. As a whole, students achietieel least on paragraph listening, which
required them to attentively listen and then re¢h# key information in the speaker’s

narration to complete some gaps.

As the data analysis from Table 4.2 revealed, thdesits from urban area, showed a better
competency level than the students did from thal rarea. Thus, we could reasonably argue
that urban students (Goro HS) are better competeligtening skill when compared to their

counterparts, rural (Benben HS) students.

The analysis of the t-test had showed there wagrafisant mean difference between the
target schools on the listening test. Goro High ddthstudents showed by far better
performance than Benben High School in all theghrategories of the test. The analysis of

the interview, which was aimed for triangulationpase, also backed up the finding.
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The teachers seemed to agree on the fact thatteggion was paid to the teaching and
assessment of listening. Moreover, students, teemed discontent with listening tasks.
Moreover, the teachers also had the opinion tHadmnschool students are better at listening
than the rural ones. Even though some effort haah Ibeade to shed light on the topic under
investigation, it could not be, by any means a cai@nsive one since the study was
basically descriptive from which generalizationsuldo not be made to other similar
populations. However, it is the belief of the resbar that the current study has achieved its
main objectives.

5.3 Recommendations

As it had been pointed out above, this researaoti® comprehensive one due to multiple of
factors as stated in the introductory part. Howetle finding of this research may have a
number of implications for other researchers. Thigpending on what was discussed above
and on the finding that had been arrived at, tHi®idong important recommendations are

made.

Since this research work is a descriptive one treaand cannot be used to refer to other
population of related or similar characteristidhen interested researcher and stakeholders in
field of language education, more particularly Estylteachers, are expected to carry out in
depth investigation on the problems students erteouduring listening tasks and

assessments, and to the causative factors behedpdssible remedial measures that could

be taken to alleviate the problem are among otlieesiollowing:

» Other interested researchers and stakeholdersifighl of language education can
do this and contribute to academic work in additorsolving the current problem of
teaching and assessing of listening task.

* Besides, taking a larger sample and carrying owomprehensive analysis will
enhance the confidence to replicate or generalfgedang from a population to others

of similar or related characteristics

As the finding of this study indicated, studentsudtan location are found to be better at
listening competency. This may be due to differerdsons which could be attributed to
different stakeholders and factors, including teassh parents, additional educational

materials and others.
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 This has to be investigated in depth. EFL teacla#es also expected to design
attractive and adequate listening texts that cateibét the needs of students from

rural areas.

Furthermore, there could be some efforts by EFkthees, if positively pursued, which can
alleviate the incompetency of our students tilttier investigations are carried out. Teachers
have lion’s share in this regard. When listeningeasment was carried out for the purpose of
collecting data, some students were really entltisiao complete the task. That could be

partly because the speaker was native speakeharsglected texts were attractive.

* Therefore, teachers may use the same techniqueoatpdit while teaching and

assessing listening.

Finally, the researcher wants to recommend thathega and others, including families
should encourage their children to have exposuienglish audio-visual media. One of the
possible causes behind the better achievement ldinustudents could be partly the
opportunity they have to listen to various audisenal in puts produced by native speakers of

English.

» Therefore, rural school students may not have acdessuch things. School
communities may play their role in this regardstikan be done by provision of

English medium tv programs and audio and videomyants.
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APPENDICES

Appendix 1

Listening Test

Story Listening

A man who had wasted his fortune had nothing lafttbe clothes he wore. On seeing a bird
that arrives in summer one spring morning he decitte weather would be warmer, so he
sold his coat. The weather however turned coldemtéixt day and killed the bird. When the

shivering man saw the dead bird he moaned, "Thamksu | am freezing."

Instructions: You will hear a short passage two times. Listen cafully. After the second

time, answer the true/false questions.
True / False

1. The man had no money. L
2. He saw many birds.

3. The weather was warm.
4. The bird flew away.

5. The man was cold.

Comprehensive Listening

Many animals around the world are very rare, gasiland tigers, for example. There is a
danger that in a few years time these animalsdisthppear from the world forever and we
will only see them in photographs. Animals likegbeare known as endangered species and
there are laws which protect endangered speciesiettsr, some people are buying and

selling rare and endangered animals on the internet

Investigators working with an international anincahrity say that people are openly buying

and selling thousands of endangered animals orinteenet. The investigators looked at
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nearly 100 websites around the world and found laoc¢king” selection of rare and
endangered animals for sale. They included a Sibetiger ($70,000), a young gorilla
($8,100) for sale in London, and other rare monkbysls, seahorses and whole turtle-shells.

One of the most expensive was a two-year-old graff sale for $15,500 in the US.

Instructions: You will hear a short passage two times. Listen cafully. After the second

time, answer the multiple choice questions.

1. How are endangered species protected?
a. The police protect them.
b. There are laws to protect them.
c. They have nothing to protect them.
d. Volunteers protect them
2. Where are endangered animals sold?
a. In markets around the world.
b. Zoos sell animals.
c. The internet.
d. None of them
3. Which animal was not found for sale on the inte?net
a. A snake.
b. Atiger.
c. Agorilla.
d. A giraffe
4. If endangered animals disappear, what will be tilg way to see them?
a. In the forest.
b. In a national park.
c. Ina zoo.
d. In photograph
5. Who is investigating the sale of endangered anitnals
a. Investigators and an international animal charity.
b. Volunteers from many different countries.
c. National police.
d

. National park workers.
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Paragraph Listening

Dr Muhammad Atash is the Manager of Ariana, theonal airline of Afghanistan. Ariana
has a number of "problems”, he explains. "Employ&eal from the company. They give
jobs to members of their family. A lot of our emypdes have no qualifications and many of

them do not want to work. But | think we are stagtto make progress."

Ariana has a very bad image. Its history is teeribDuring the 25 years of war in
Afghanistan, Ariana lost many of its planes. No-am@nts to fly Ariana today. Its safety
record is very bad and this means Ariana planesatdity to most European and American
airports. Chaptered Nations officials and foreigplamats never take Ariana flights. Many

of Ariana’s 1,700 staff are corrupt, Atash says.

Instructions: You will hear a short passage two times. Listen cafully. After the second

time, answer the short answer questions.

What is the name of the national airline of Afglsian?
What is one of the problems that the airline faces?
Why does no one want to use the airline today?

How many staff members does the airline have?

o M w NP

Why did the airline lose many of its planes
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Appendix 2
List of Total Scores for Sample Students from the drget Schools

Story Listening

Goro Benben
46 32
26 23
25 30
43 25
42 44
Total 182 154
Mean 36.4 30.8
SD 10.06479 8.22800:
Comprehensive Listieg
35 24
50 27
44 29
54 19
54 33
Total 237 132
Mean 47.4 26.4
SD 8.049845 5.272571
Paragraph Listergn
41 15
2 0
9 3
36 25
16 6
Total 104 49
Mean 20.8 9.8

SD 16.99117 10.18332
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Appendix 3
Interview Consent Form

| am carrying out research in order to assessistenlng competency of urban and rural
students and compare whether is a significant rgiffee between the students from these

schools.

| have no doubt that you would provide me withalwable information on the subject at
hand. Your privacy will not be exposed in any mednsould like to thank you for your

collaboration to share your time in order to regpbtimmy interview.

Respondents Name :
Job:

Experience:
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Appendix 4

Interview Guide

First, | would like to thank you for your collaboi@n to share your time in order to respond
to my interview. | have no doubt that you wouldyde me with invaluable information on

the subject at hand.

1. How adequately do you think variety and attraclisgening content are incorporated
in students’ text?
How often do you assess your students on listetaisks?

3. How do you view the interest of your students dgrand on listening tasks and
assessments?

4. How do you describe your students on listening cetewcies (story listening,
paragraph listening and listening comprehension)?

5. Which students do you think are better competeriistening comprehension, the

urban or rural?
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Appendix Five
Interview Transcript
Respondent 1

Researcher: Than you for your collaboration. Carstart the interview now?

Respondent: You are welcome. No problem. We cah sta

Researcher: Well. How adequately do you think wgrénd attractive listening content are

incorporated in students’ text?

Respondent: | think they are adequately attractind have some varieties from different

genres such as literature, news paper and the like.
Researcher: How often do you assess your studenistening tasks?

Respondent: | only sometimes assess. You see itoisconvenient to test listening.
Additionally, our students do not like it. Againewdo not have audio-visual materials and

our pronunciation is not good.

Researcher: How do you view the interest of youdshts during and on listening tasks and

assessments?

Respondent: Our students’ interest at listeningaslium, especially when compared to other
school students in the town. They are not gramoeuded.

Researcher: How do you describe your studentsstening competencies (story listening,

paragraph listening and listening comprehension)?

Respondent: Somewhat good . | think some of thdesiis have good understanding and

interest. They want to listen when they find opploaiptery.
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Researcher: Which students do you think are betierpetent in listening comprehension,

the urban or rural?

Respondent: | guess students from urban better emipthat students from rural areas. The
students from rural areas are usually good at gmanand reading. Urban students, on the

other hand, out do in vocabulary, speaking andrisg.

Respondent 2

Researcher: How adequately do you think variety attdactive listening content are

incorporated in students’ text?

Respondent: It is good because some listening @mestaken from real and authentic lif

experiences that can attract students.
Researcher: How often do you assess your studedistening tasks?

Respondent: | sometimes assess my students amnigtespecially when students seem to be

happy with the selected topic and text for listgniemprehension.

Researcher: How do you view the interest of youdsnts during and on listening tasks and

assessments?

Respondent: The interests of our students, sodaksputh, is low when seen in comparison

to other skills and language activities.

Researcher: How do you describe your studentsstening competencies (story listening,

paragraph listening and listening comprehension)?
Respondent: | can’t say... It is difficult to decide.

Researcher: Which students do you think are betigrpetent in listening comprehension,

the urban or rural?

Respondent: | am sorry, | can’t be sure here talspbout this. | have been teaching in urban
area and have little information about the perfarogaof students from rural students on

listening performance.
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Respondent 3

Researcher: How adequately do you think variety attdactive listening content are

incorporated in students’ text?

Respondent: | think the texts are good with ativacess and incorporation of variety of

contents even though we do not teach them to adests.
Researcher: How often do you assess your studenistening tasks?

Respondent: We rarely assess our students iniligtefihat is mainly due to our problem and

the students also do not want listening activigeslone being assessed.

Researcher: How do you view the interest of youdsnts during and on listening tasks and

assessments?

Respondent: The interest of our students’ as | yold before is very little when we talk

about listening activities. So, we simply jumpdising activity section.

Researcher: How do you describe your studentsstening competencies (story listening,

paragraph listening and listening comprehension)?
Respondent: They are not competent- it is obvious.

Researcher: Which students do you think are betigrpetent in listening comprehension,

the urban or rural?

Respondent: | have no doubt. The urban studemtscampetent enough to do and be

assesses on listening tasks.

Respondent 4

Researcher: How adequately do you think variety attdactive listening content are

incorporated in students’ text?

Respondent: They are not good and adequate inrdovdeety and attractiveness. They are
long and unattractive. They have also some diffisdrds that students can find meaning for
easily. Another reason for which | only sometimesess is the fact that we as a whole have

native accent.
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Researcher: How often do you assess your studedistening tasks?

Respondent: Sometimes, | assess my students Wiz ltime to cover annual lesson.

Researcher: How do you view the interest of youdsnts during and on listening tasks and

assessments?

Respondent: Oh, they have little interest. The nitgjof the students hate to follow listening
activities. They sleep or talk about topic of theiterest leaving behind the topic of the

lesson.

Researcher: How do you describe your studentsstening competencies (story listening,

paragraph listening and listening comprehension)?
Respondent: Our students are so poor in listerongpetency.

Researcher: Which students do you think are betigrpetent in listening comprehension,

the urban or rural?

Respondent: | am sure urban students are bettéisteming than rural students. Urban

students have a number of opportunities to listedifterent media.
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