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ABSTRACT

The purpose of this study was to assess teachers’ practice of designing English language tests at
classroom level in Shirka high school.Mixed research method was used to carry out this study.
The subjects of the study were ten grade ten™ English language teachers. The samples were
selected using comprehensive sampling technique. The data gathering tools were document
analysis and semi-structured interview. The findings of the study revealed that the teachers have
no common techniques that they use in designing exam items at department level, they do not use
any written exam plan personally and at department level before constructing exam items and
did not use proper principles to be employed when they design classroom test. The findings of
the study further revealed that the teachers use multiple choices item types repeatedly than the
other types of test items in their exam and almost all of the teachers did not take any training
regarding test designing practice at district education offices, regional education offices and
ministry of education level to update their experiences of test designing skills.

Finally, recommendations were forwarded based on the major findings of the study to the

teachers and concerned body to bring necessary changes on teachers test designing practice.
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Chapter One
Introduction
1.1 Background of the Study

According to Hughes (1989) explanation tests are very useful, especially in language teaching.
They are the means to show teachers how much the learners have learnt during the teaching
learning process. This can be possible if and only if tests are designed by fulfilling the quality of
good tests based on their purpose. For tests to cover essential qualities, it is the duty of test
designers to be acquainted with good test designing experiences at different levels. Though tests
are constructed at different levels by different experts, teachers are one of those test developers

to take responsibility of making decision about test designing at classroom levels.

Teachers make decisions about test designing practices on a day-to-day basis. Their decisions are
influenced at large extent by their past testing and assessment experiences. The experiences they
get from past and present work can have negative or positive results on their testing and teaching
practices. For example, learning from past mistake helps teachers to change their attitude of past
experiences. Thus teachers can change their mind to what they have observed, make a decision,

and carryoutappropriate actions on their work.

Therefore, becausetesting is one of the measurement tools that help teachers to check their
failure and success in teaching process, teachers need to improve their practice different from
their own past weak testing experiences and continue their current and future assessment
practices in a better way. There are a lot of problematic factors that can underneath of tests
constructed and implemented at classroom level. For example absence of stationery in schools,
too little time given for test takers, and teachers’ practice of designing quality tests are some

problems experienced in test designing activities.

Though many surveys of language testing practice have been conducted, very few of them, are
focusing on the test developers’ practices. Thus, it is better to deal with two retrieved studies
from the language testing literature, examining testdeveloper’s practices, conducted by Alderson
and Buck (1993) and Alderson (2010).In one such study, (Alderson and Buck 1993)
examinedthe testing practices of the English as second language examination boards in the

United Kingdom context. The purposeof their study was to examine what standards were
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maintained by the English as second language examinationboards in the United Kingdom, to
what extent all English as second language examining authorities followed thesame or similar
procedures, and whether procedures could be improved. Their study wasdivided into two phases.
In the first phase, a letter was sent to the English as second language examinationboards, asking
three broad questions in relation to the standards to which English as second language
examinationboards followed, and the procedures that they followed to estimate test reliabilityand

to ensure test validity.

During the second phase of the study, the two researchers useda structured questionnaire to
investigate the testing practices of twelve examinationboards, touching upon such areas as test
syllabus, test construction, validation, administration,marking, reports and test revision. Their
study concludedthat there was no common agreed set of standards that these English as second
language examinationboards maintained, and different examination boards did different things,
with different degrees of situation, to monitor the quality of their examinations. The two
researchers thereforefurther concluded that time was ripe for united Kingdom examination
boards and United Kingdom languagetesters to develop a set of standards all English as second
language tests should follow.

In the other study, Alderson (2010) surveyed the testing practices of the examinationboards or
agents responsible for developing and delivering aviation English languagetests. Similar to the
1993 study, this study was also divided into two stages. During thefirst stage, a ‘filter’
questionnaire was employed, asking broad questions such as respondents’understanding of the

International Civil Aviation Organization scalesand a brief section on quality control procedures.

During the second stage of the study,a structured follow-up questionnaire was developed on the
basis of the guidelines for good practice in language testing and assessment aiming tosurvey in
detail, the testing practices of the test developers. The areas in testing practiceunder survey
included test purpose and specifications, test design and item writing, ratingprocedures, test
administration, and test review. The respondents in this study were twenty-two persons or
organizations from all over the world that were responsible for developingor delivering aviation

English language tests. The study identified worrying problemsfor aviation English test



development and validation, and proposed that standardssuch as the language testing and

assessment guidelines were adjusted to suit the aviation context.

These two studies are both significant in the sense that they portrayed the testing practices of the
examination boards in a certain context. Furthermore, the 1993 study, as the first systematic
study of such a nature that appeared in language testing, helped to inspire many test developers
following discussions of standards and professionalism in the language testing community. In
contrast, the 2010 study directed their attention to the quality and professionalism in developing
aviation English test, a genre of very high-stakes language test. However, neither of these two
studies addressed such issues like teachers’ practice of designing English as foreign language
tests at classroom levels, test fairness, and test use in the research design. All are becoming very
important issues nowadays in language testing. Furthermore, neither of these two studies
investigated the reasons or rationales behind the inadequacies of test developers.

Even though different problems can be related to tests designing activities, teachers’ practice in
designing quality tests at classroom level is one of the big problematic areas in tests construction
process. Yet it seems that only few researchers have made this area the focus of their studies. For
instance, Alderson (2011) revealed that though many surveys of language testing studies have
been conducted, very few of them are focusing on the teachers’ practice of designing tests
probably because of data inaccessibility or lack of scientific rigor in such studies. Cheng (2005)’
pointed to the urgent need for teachers to understand the nature of testing, to refine their own
classroom assessment without unquestioningly accepting or following large-scale testing.
According to Brindley (2007), studies of classroom assessment practices used by teachers of
English as foreign language have been relatively limited compared with the fairly large body of

studies of large-scale language testing practices in the field.

1.2. Statement of the Problem.

Teachers’ practice of designing tests affects their classroom test quality which in turn affects
students’ learning. According toRodriguez (2004), the teacher-made classroom test (exam) is
thought to have strong influence onstudent achievement, study patterns, self-perceptions,
attitudes, efforts, and motivation to learn. If the exam is designed and implemented in the right

way, it can encourage students toward their educations, but if the exam is not designed in the



way it is expected, it can affect students’ achievements. Therefore, without solving the problem
related with test designing practices, the goal to bring students to effective test achievement is
unthinkable.

On other hand, regarding the importance of classroom test and cautions to be taken when
designing it, Axman(1989) stated that achievement tests should be well suited to provide
teachers with objective feed back as to how much students are learning and understanding.
Expanding his explanation he says,classroom achievement tests, if used carefully can provide not
only the evaluation of the knowledge levels of individual students, but also information about
how those students are compared with each other in the classroom. They seldom provide
feedback on the mastery or non-mastery of the full range of specific skills taught in a given

classroom.

Though some research works have been conducted internationally on similar problems, there are
inadequate research works that have been conducted locally on this area. For instance, Kifle
(1995) and Argaw (2004) have conducted studies on the National Examination of grade 10. The
specific objectives of these studies were to see the content validity of the examinations. The
results of the studies showed that the examination lacked content validity. Yeshambel (2011) and
Samuel (2011) have also assessed the content validity of grade 8 and 9 English language

examinations. They concluded that both examinations lacked content validity.

Even though, these local research studies were conducted on English language examinations at
different grades, they did not have direct connection with teachers’ test designing practice. AS it
can be understood from this fact, it seems that no many research works have been conducted on
teachers’ practice of designing English language tests at classroom level at local level. This
reveals that it is the right time to carry out research on this title. Therefore, thisstudy attempted to

examine teachers’ problems of designing classroom tests at Shirka government high school.



1.3 Objectives of the Study
1.3.1 General Objective

The main purpose of this study was to examine English language teachers’ practice of designing

English language tests at classroom level.

1.3.2 Specific Objectives

The study was specifically aimedto:

1.

Explore strategies and techniques English language teachers use in designing classroom
tests;

Examine the principles that English language teachers followin designing English language tests

at classroom level.
Identify the types of test items that are most used by English language teachers;
Examine factors that affect teachers’ practice in designing effective tests at classroom

level.

1.4. Research Questions

The study attempted to answer the following research questions.

1.

What are the strategies and techniques English language teachers use in designing
classroom tests?

What are the principles that English language teachers follow in designing English
language tests at classroom level?

Which type of test items are mostfrequently used by English language teachers?

What are the factors that affect teachers’ practice in designing effective tests at

classroom levels?

1.5 Significance of the Study

Investigation of teachers’ practice of designing English language tests has its own benefits for

some pedagogical and research purposes. Pedagogically, the findings that will be obtained from

this study are hoped to contribute some benefits for the English language teachers teach at high

school level. The findings help these English language teachers to review their skill of designing

tests at classroom levels carefully as pedagogical purpose. As a result, they will be motivated to



study and use different strategies, principles, guidelines that help them in designing English tests

at classroom level for students.

On the other hand, the importance of this study for research purpose is that it is hoped to provide
helpful insights to other researchers who want to carry out further studies on the area about
teachers’ practice of designing classroom language tests. The clues that reveal some facts about
teachers’ problem in designing tests show directions to other researchers who want to conduct

studies on similar cases.

1.6. Delimitation of the Study

According to Blaxter (2006)conducting research in researcher’s work place has some advantages
for his study successfulness. These advantages are ease of access to the data,be able to do
research in work time, receive financial and other support from his employer, his insider
knowledgeabout the topic and colleagues may provide him with lots of useful information.
Taking the scholar’s suggestion into consideration, the study was delimited toShirka High
School, Shirka district, Arsi zone, Oromia Regional state where the researcher is working at the

moment.

Moreover, the rationale behind delimiting the scope of the study under the topic “The study on
teachers’ practice of designing English language tests at class room level” were the seriousness
of the problem that affect many English language teachers’ test quality, the newness of the topic;
that is the topic has not been researched before in this areaas the researcher’s knowledge
concerned, researcher’s capital status to afford for the study, applicability of the results that
depends on the researcher capability and availability of resources to implement were taken into

consideration to delimit the scope of the study under this topic.

1.7. Limitation of the study

Ten teacherswho have been teaching English in theirregular classeswere selected for sample size
from one high school.The sample size for this study could not warrantgeneralizationto other
English language teachers in other schools. This is because other teachers might not exercise this
type of testing practice in their school.In fact the comprehensiveness of the study would have

been increased if it had includedmore schools as study sites, butconstraints of time and money



forced the researcher to select only one high school. On top of this, literature sources which
directly related to the topic under study were not adequately available in the internet. This
situation threatened the researcher to see the research gap existed deeply in the study area,
especiallystudies conducted at local level. As a result, the study did not clearly show the gap
existed in the study area. On the other hand, the researcher believe that some of the interviewees
did not list all their poor practice of testing as they were seen trying to conceal some of their
weakside when interview was made with them in their school. This situation could affect the data
gathered and put a little bit limitation on the reliability of the study.

1.8. Organization of the paper

This study paper was organized to have five chapters. The first chapter dealt with introduction of
the study, which contains back ground of the study, statement of the problem, objectives of the
study, significance of the study and scope of the study.Chapter Two discussedthe review of
related literature. Chapter three was concerned with research methodology, specifically, the
research design, the subjects of the study, sampling technique, data gathering instruments.
Chapter four discussed about methods of data analysis and interpretation. Finally chapter five

presented summary, conclusions and recommendation of the study.



Chapter Two

Review of Related Literature

The primary purpose of this chapter is to review the literature on teachers’ classroom test
designing practices. To do so, techniques, principles and strategies help them in designing better
classroom tests for their students are presented in short and clear ways. The chapter begins with
an introduction part that deals with the importance of review of literature in this study. Then, it
presents important literatures that can provide valuable information for English language
teachers on designing and writing classroom tests effectively for their students. Finally, the

chapter presents the conclusion that shows the reader the overall concepts discussed in chapter.

2.1 Introduction

Cheng, L. (2005) said thatteachers have primary responsibility for designing classroom tests and
evaluate the weakness and strength of their own instruction and evaluate the learning progress of
their students. Teachers’ decision can directly influence student achievement, study patterns,
self-perceptions, attitudes, effort, and motivation to learn.According to Rodriguez (2004) ineffec-
tive test designing practices can occur without clarifying the problems between those practices
and the test designing competencies of classroom teachers. It is good testing that can resolve
such problems. Testing is one of the teacher’s most important tasks. What teachers test, how they
test and why they use test; show students about what is worth learning, how it should be learned,
and how well they are expected to learn it. As a result, teachers need to increase working better
to bring their classroom testing practice witha continuum of benchmarks and standards, and
students are expected to study in a way that they can be benefited from their studying. Clearly,
classroom tests can shape much of what is happening in classrooms (Horn, & Ramos, 2000).

Teachers design classroom tests for a variety of purposes. Some bring students a sense of success
and fairness, while others strengthen student perceptions of their strength and weakness.
Regardless of their intended purpose, classroom tests directly or indirectly influence students’
future learning, achievement, and motivation to learn.Testing practice has been discussed in
language testing literature,and has been approached from different perspectives by language
testing researchers. Acommon approach to addressing this issue, for example, is to discuss how a

languagetest should be developed, administered, and evaluated.Therefore, this discussion



primarilyfocuses on good practice in each and every step in the testing cycle. It includes, for
instance;test specifications, item writing, test administration, marking, and reporting test results.
Though the idea in this paper concentrates on discussing good practice in designing English
language tests, it also attempts to discuss some assumptions and suggestion forwarded by

different English as second language researchers upon test developing practices and approaches.

2.2. Effective Test Item Construction Techniques

As Madsen, H. (1983) education is a process that helps the students change in many ways. Some
aspects of thechange are intentional whereas others are quite unintentional. Keeping in view
thisassumption, one of the important tasks of language teachers is to decide, as far as
possiblehow they want their students to be changed and to determine their role in this process of
change.Secondly, upon the completion of a particular unit/ course, the teachers need to
determinewhether their students have changed in the desired manner. So to determine students
change they need to design language tests following effective test item construction techniques.
Some of these techniques are the following ones. According to Hughes, A. (1989) language

teachers need to follow the following techniques when they design tests.

2.2.1 Planning the Test

Test planning includes several activities that need to be carried out by the teacher to devisea new
test. As a first step, the teacher must draw up a test “blue print”, specifying: thecontent and
objectives of the test; types of items; practice exercises; time limit etc.

2.2.1.1. Objectives of the test

The basic objective of an educational achievement test is to assess the desired changesbrought
about by the teaching-learning process. Obviously, each subject demands adifferent set of
instructional objectives. For example, major objectives of the subjects likesciences, social
sciences, and mathematics are: knowledge, understanding, application andskill. On the other

hand the major objectives of a language course are: knowledge,comprehension and expression.

Knowledge objective is considered to be the lowest level oflearning whereas understanding,
application of knowledge in sciences / behavior sciences isconsidered higher levels of learning.
As the basic objectives of education are concerned with the modification of human behavior,the

teacher must determine measurable cognitive outcomes of instruction at the beginning ofthe
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course. The evaluation process determines the extent to which the objectives have beenattained,
both for the individual students and for the class as a whole. Such an evaluationprovides
feedback that can suggest modification of either the objectives or the instruction orboth.Some
objectives are stated as broad, general, long-range goals, e.g., ability to exercise themental
functions of reasoning, imagination, critical appreciation.These educationalobjectives are too
general to be measured by classroom tests and need to be operationallydefined by the class room
teacher(Bachman, F. and Palmer, A. 1996).

2.2.1.2 The Content:

The outline of a classroom test should include details of test content in the specific course.
Moreover, each content area should be weighted roughly in proportion to its judgedimportance.
Usually, the weights are assigned according to the relative emphasis placedupon each topic in the
textbook. The median number of pages on a given topic in theprescribed books is usually

considered as an index of its importance.

2.2.1.3 Judgments of Experts

Bachman, L. (1990) suggests that to devise a classroom tests, the advice and assistance of
subject-matter experts, serving asconsultants, can prove to be of immense importance. The best
way to seek consultants’judgments is to submit to them a tentative outline prepared after
studying the instructionalobjectives as stated in representative curriculums and of the subject-

matter content asindicated by up-to-date and widely used textbooks.

2.2.1.4 Preparing the Test Blue Print

According to Kopriva, R.J. (2008) the blue print is meant to ensure content validity of the test. It
is the most importantcharacteristic of an achievement test devised to determine the GPA at the
end of a unit/ termor course of instruction. The test may be based on several lessons or chapters
in a textbook, reflecting a balance between content areas and learning objectives. The test blue-
printmust specify both the content and processobjectives in proportion to their
relativeimportance and emphasis in the curriculum.Depending on the purpose of the test and the
instructional objectives, the test may vary inlength, difficulty, and format (objective, essay,
short-answer, open-book, or take-home).

2.2.1.5. Preparing the Test According to Plan

10



The next step after planning the test is preparing it in accordance with the plan. This step mainly

deals with development of items and organizing them in the form of a test.

2.2.1.6. Test Administration and Use

All pupils must be given a fair chance to demonstrate their achievement. Physical
andpsychological environment be conducive to their best efforts. Control all factors that
mightinterfere with valid measurement: Adequate workspace, quiet, proper light and
ventilationare important. Pupils must be put at ease, tension and anxiety should be reduced to

theminimum.

2.2.1.7. Scoring the test

Lyman, H.B. (1998) states that if the pupils’ answers are recorded on the test paper, the teacher
may make a scoring key bymarking the correct answers on a blank copy of the test. When
separate answer sheets areused, a scoring stencil is a blank answer sheet with holes punched
where correct answershould appear. Before scoring procedure is used, each test paper should
also be scanned tomake sure that only one answer was marked for each item. Any item
containing more thanone answer should be eliminated from scoring.In scoring objective tests,
each correct answer is usually counted as one point. When pupilsare told to answer every item on
the test, a pupil's score is simply the number of itemsanswered correctly.Short answer questions
may sometime require awarding partial credit and may pose someproblem in scoring. However,
a detailed key may be prepared in advance to avoid confusion.For each question and for the test
as a whole, the examiner may make a tally for each kinderror that the examinees make. A

summary of these errors could then be used to planinstructional activities.

2.2.1.8. Test Results

As Lyman, H.B. (1998) explains,the score obtained by a pupil have no meaning at all and
cannot be directlyinterpreted. If a student obtains 75 marks out of 100, it tells us neither how s/he
compareswith other students nor what he knows nor what he does not know.The simplest form
ofmeaning that teachers often provide to the test score is by assigning ranks to the scores.
Ithowever, becomes more interpretable when one knows the total number of the students inthe
class. Often grades are assigned to give meaning to the raw scores by comparingindividual

performance with the whole group that has taken the test. In educationalinstitutions most often it
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is the class. For criterion referenced test, of course, absolutegrading is used (Lyman, H.B.
(1998)).

2.2.1.9. Reviewing Test Results
It is important that theteacher returns and review test results with the students. Feedback on the
performance hasa special value for motivating students for improvement. Moreover, learning

from one’smistake is usually very effective.

2.2.2. General Recommendationsthat Apply to All kinds of Test Developing Process

Kubiszyn, K., & Borich, G. (1984)suggest the following recommendation that can be applied to
all kinds of test developing process.Keep the test plan in view as test exercises are written. Items
should be addressed tothe cells in the blueprint / the test plan. Draft the test items some time in
advance, and then review them. Have test items examined and critiqued in, the light of the rules
for writing items, byone or more colleagues.Check if the item has an answer that would be
agreed upon by experts. If possibleone of the experts may take the test and the responses of the
expert are comparedwith the keyed answers. This way any error can be detected and the test
developermay put confidence in the key thus finalized. Prepare a surplus of test exercises, so
thatan adequate number of good items willbe available for the final version of the
test.Assembling a testltems after having written and selected they are organizedin the formof a

test.

As ( Fulcher, G. 2010) explanation, items of the same format may be placed together. Each item
type requires specific set ofdirections and a somewhat different mental set on the part of the
examinee.So far as possible, within item type, items dealing with the same content may be
groupedtogether. The examinee will be able to concentrate on a single domain at a time rather
thanhaving to shift back and forth among areas of content. Furthermore, the examiner will
havean easier job of analyzing the results, as it will be easier to see at a glance whether theerrors
are more frequent in one content area than the other.ltems may be so arranged that difficulty
progress from easy to hardltems should be arranged in the test booklet so that answers follow no

set pattern.

The directions should be simple but complete. They should indicate the purpose of the test,the

time limits and the score value of each question. Write a set of directions for each itemtype that

12



is used on the test specifying what the respondent is expected to do and how oneis required to
record the response. Separate answer sheets, which are easier to score, can be used at high school

level andbeyond.

2.3. Items Commonly Used for Tests of Achievement
Two major types of items are commonly used for tests of achievement. These are:
1. Structured Response / Select items

2. Constructed Response / Supply items

2.3.1. Structured Response / Select Items

In the select type items, as the name suggests the examinee is required to select the
correctanswer from amongst the given or structured options. They are often called objective
items.

They include: Alternate Response, Multiple-choice and Matching. Construction of test items is a
crucial step for the validity of a classroom test is determinedby the extent to which performance
to be measured is called forth by the test items. It is notenough to have knowledge of subject
matter, defined learning outcomes, or a psychologicalunderstanding of the students’ mental
isites. Theability to construct high-quality test items requires knowledge of the principles
andtechniques of test construction and skill in their application. Objective test forms typically

measure relatively simple learning outcome.

2.3.1.1 Alternative Response Items
Alternative response item, by definition is the one that offers two options to choose from. They
often consists of a declarative statement that the examinee is asked to mark true orfalse, right or
wrong, correct or incorrect, yes or no, agree or disagree, or the like.Incomplete sentences
providing two options to choose from to fill in the blank also fall in thiscategory. Very common
use of such items is to test the knowledge of grammar. Appropriateuse ‘tense’ and also,
contextual meaning of words or spelling mainly of words that soundalike.In each case there are

only two possible answers. The most common form it takes is True -False questions.

2.3.1.1.1True-False Items
13



According to Heaton, J.B. (1988) most common use of the true-false item is in measuring the
examinee’s ability to identify thecorrectness of statements of fact, definitions of terms,
statements of principles, and the like,also to distinguish fact from opinion.True-false tests
include numerous opinion statements to which the examinee is asked torespond true or false.
There is no objective basis for determining whether a statement ofopinion is true or false. In
most situations, when a student is the respondent, he guesseswhat opinion the teacher holds and
marks the answers accordingly. This, of course, is notdesirable from all standpoints, testing,
teaching, and learning. An alternative procedure is toattribute the opinion to some source,
making it possible to mark the statements true or falsewith some objectivity. This would allow
measuring knowledge concerning the beliefs thatmay be held by an individual or the values
supported by an organization or institution.Another aspect of understanding that can be measured
by the true-false item is the ability torecognize cause-and-effect relationships. This type of item
usually contains two truepropositions in one statement, and the examinee is to judge whether the
relationshipbetween them is true or false.The true-false item also can be used to measure some

simple aspects of logic.

Advantage of True-False Item

A major advantage of true-false items is that they are efficient.Students can typically respond to
roughly true-false items quickly in the time it takes torespond to multiple choice items, True-
false items have utility for measuring a broad range of verbal knowledge and a wide sampling of

course material can be obtained.

Limitations of True-False Item

Limitations of the true-false items are in the types of learning outcomes that can bemeasured.
True-false items are not especially useful beyond the knowledge area.Another factor that limits
the usefulness of true-false item is susceptibility toguessing.Successful guessing on the true-false
item has effects that are at least as deleterious: First, the reliability of each item is low. Second, it
has very little diagnostic value of such a test.Another concern that needs to be considered in the
design of tests with true-false items isstudent response sets.A response set is a consistent

tendency to follow a certain pattern in responding totest items.

Suggestions for Constructing True-False Items
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The following are some common suggestions help true-false item writers to write true- false
items: avoid trivial statements, avoid broad general statements, and avoid the use of negative
statements, especially double negatives. When a negativeword must be used, it should be
underlined or put in italics so that students do notoverlook it. Avoid complex sentences.Avoid
including two ideas in one statement, unless cause-effect relationships arebeing measured. Avoid
using opinion that is not attributed to some sources, unless the ability toidentify opinion is being
specifically measured.Avoid using true statements and false statements that are unequal in
length.Avoid using disproportionate numbers of true statements and false statements.

2.3.1.1.2. Multiple Choice Items

Haladyna, M. and Downing, M. (1989)states thatthe multiple choices item consists of two
distinct parts: The first partthat contains task or problem is called stem of the item. The stemof
theitem may be presented either as a question or as an incomplete statement. The formmakes no
difference as long as it presents a clear and a specific problem to theexaminee. Second
partpresents a series of options or alternatives. Each option representspossible answer to the
question. In a standard form one option is the correct or the bestanswer called the keyed
responseand the others are misleads or foils calleddistracters.

The number of options used differs from one test to the other. An item must have at least four
answer choices to be classified as a multiple choice item. The typical pattern is to havefour or
five choices to reduce the probability of guessing the answer. A good item shouldhave all the
presented options look like probable answers at least to those examinees whodo not know the

answer.

Characteristics of Multiple Choice Items

John, P.(2004) suggests that multiple choice items are considered better than all items that can be
scoredobjectively. The multiple choice questions is the most flexible of the objective type items.
It can be used to appraisethe achievement of any educational objectives that can be measured by
a paper-andpenciltest except those relating to skill in written expression and originality. An
ingenious and talented item writer can construct multiple choice questions to measure a variety
ofeducational objectives from rote learning to more complex learning outcomes
likecomprehension, interpretation, application of knowledge and also those that requirethe skills

of analysis or synthesis to arrive at the correct answer.Moreover, the chances of getting a correct
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response by guessing are significantlyreduced.However, good multiple choice items are difficult
to construct. A thorough grasp of thesubject matter and skillful application of certain rules is

needed to construct good multiplechoice items.

Advantages of Multiple Choice Items

Multiple choices item has the following advantages. It covers wide sampling of content, the
problem or the task is well structured or clearly defined, has flexible difficulty level, efficient
scoring of items, objective scoring, provide scores easily understood and transformed as needed:
Multiple choice tests provide scores in matrices that are familiar to most of the score usersi.e.

percentiles, grade equivalent scores.

Limitations of Multiple Choice Items
The multiple choice items, despite having advantages over other items, have some
seriouslimitations as well. It takes time to construct, it is susceptible to guessing and do not

provide any diagnostic information.

Suggestion for Constructing Multiple - Choice Items

Abedi, J. (2010) suggests that be sure that the stem clearly formulates a problem. The stem
should be worded so that the examinee clearly understands the question being asked before
hereads the answer choices.Stem should be written either in direct question form or in an
incompletestatement form. The stem of the item should present only one problem. Two concepts
must notbe combined together to form a single stem.Include as much of the item in the stem and
keep options as short as possible:this leads to economy of space, economy of reading time and
clear statement ofthe problem. Hence, include most of the information in the stem and
avoidrepeating it in the options. For example, if an item relates to the association of aterm with
its definition, it would be better to include definition in the stem andseveral terms as options

rather than to present option in the stem and severaldefinitions as alternatives.

Unnecessary words or phrases should not be included in the stem. Such wordsadd to the length
and complexity of the stem but do not enhance meaningfulnessof the stem. The stem should be
written in simple, concise and clear form.Avoid the use of negative words in the stem of the
item. There are times when itis important for the examinee to detect errors or to know

exceptions. When anegative word is used in a stem it should be highlighted. Use novel material
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in formulating problems to measure understanding or ability toapply principles. Do not focus too
closely on rote memory of the text that neglectsmeasurement of the ability to use information.
Use plausible distracters as alternatives. If an examinee who does not know thecorrect answer is
not distracted by a given alternative, that alternative is notplausible and it will add nothing to the

functioning of the item. Be sure that no unintentional clues.

The correct answer should appear at each position in almost equal numbers.While constructing
multiple - choice item, some examiners have a tendency toplace correct alternative at the first
position. Some place it in the middle andothers at the end. Such tendencies should be
consciously controlled.Avoid using ‘none of the above’, ‘all of the above’, both a and b etc. as
options for multiple choice questions.Alternatives should be grammatically consistent with the

stem. Grammaticalinconsistency provides irrelevant clue.

2.3.1.1.3. Matching Items

According to Gronlund, N. E. (1998)matching items consists of two parallel columns with each
word, number, orsymbol in one column being matched to a word, sentences, or phrase in the
othercolumn. Items in the column for which a match is sought are called premises, and the items

inthe column from which the selection is made are called responses.

Advantage of Matching Item

Gronlund, N. E. (1998)says that when you have a number of questions of the same type
(homogeneous), it isadvisable to frame a matching item in place of a number of similar multiple
choice questions.Whenever learning outcomes emphasize the ability to identify the
relationshipbetween two things and a sufficient number of homogeneous premises andresponses
can be obtained, a matching exercise seems most appropriate.Hence it is suggested to Use only
homogeneous material in single matching exercise. e. g.inventions and inventers, authors and
books, scientists and their contributionThe major advantageof the matching item is its compact
form, which makes itpossible to measure a large amount of related factual material in a relatively

shorttime.

Limitations of Matching Item
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Gronlund, N. E. (1998)statesalso though matching item has advantages, it has its own
limitations. It is restricted to the measurement of factual information.Another limitation
somewhat is the difficulty of finding homogeneous material that issignificant from the viewpoint

of our objectives and learning outcomes.

Suggestions forconstructingmatching items

Use only homogeneous material in a single matching exercise.Include an unequal number of
responses and premises and instruct the student thatresponses may be used once, more than once,
or not at all.Keep the list of items to be matched brief, and place the shorter responses on
theright. Arrange the list of responses in logical order. Place words in alphabetical order
andnumbers in sequence.Indicate in the directions the basis for matching the responses and
premises. Ambiguity and confusion will be avoided. And testing time will be saved.Place all of
the items for one matching exercise on the same page.

2.3.2. Constructed Response / Supply Items

In the supply type items the question is so framed that the examinee has to supply orconstruct the
answer on his words.They generally include the following type: Essay, Short Answer and
Completion.

2.3.2.1. Short-Answer and Completion Items

Heaton, J.B. (1988) says that the short —answer item and the completion item both are supply-
type test items. Yet, theyare included here for their simplicity. They can be answered by a word,
phrase, number, or symbol.The short-answer item uses a direct question whereas the completion
item consists of anincomplete statement.Short-answer item is especially useful for measuring
problem-solving ability inscience and mathematics. Complex interpretations can be made when
the short- answer item is used tomeasure the ability to interpret diagrams, charts, graphs, and
pictorial data.When short-answer items are used the question must be stated clearly and
concisely. Itshould be free from irrelevant clues, and require an answer that is both brief and

definite.

Advantages of Short-Answer Items
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According to Heaton, J.B. (1988) short-answer test item is one of the easiest to construct. This is
used almost exclusively tomeasure the recall of memorized information.In short-answer type
item the student must supply the answer; this reduces the possibilitythat the examinee will obtain
the correct answer by guessing.

Limitations of Short-Answer Items

It is not suitable for measuring complex learning outcomes. Unless the question is
carefullyphrased, many answers of varying degrees of correctness must be considered for total
orpartial credit. Hence it is difficult to score.These limitations are less troublesome when the

answer is to be expressed in numbers orsymbols, as in physical science or mathematics.

Suggestions for Constructing Short-Answer Items

According to Alderson, J.C. and et al. (1995) andHeaton, J.B. (1988) the following suggestions
will help to avoid possible pitfalls and provide greater assurancethat the items will function as
intended.Word the item so that the required answer is both brief and specific. A direct questionis
generally more desirable than an incomplete statement.Do not take statements directly from
textbooks to use as a basis for short-answeritems. If the answer is to be expressed in numerical
units, indicate the type of answerwanted.Blanks for answers should be equal in length and in a

column to the right of thequestion. Do not include too many blanks.

2.3.3. Selecting Passages for Test Purpose

Heaton, J.B. (1988) suggests that care should be taken to select passages for which the selection
is self-contained. Each passage should function as a whole, having a beginning, middle, and an
end. Passages should be well- written and contain accurate facts. It is also best to avoid passages
containing non Standard English. Passages should not come from textbooks or works that are
frequently taught or highly anthologized. At each grade level, passages should represent a range
of topics. Passages should be of probable interest to students at the target grade. Passage must
contain enough information or ideas to serve as the basis for 10 to 12 test questions. Select
passages from the internet only if they were previously published elsewhere as well. Passages
must be of grade- appropriate length, depending upon the specifications of each program. The
following general guidelines may be helpful.
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Passages should be drawn from a variety of sources, including both magazines and books, unless
the test specifications require otherwise. Do not locate passages exclusively from popular
children’s magazines. Passages should be selected to represent a variety of ethnic and cultural
groups and include students from a variety of socioeconomic backgrounds. Passages should not
contain content that suggests that the test developers are delving into personal values. Passages
should not seek to advocate a particular value that may not be appropriate to all students taking
the test.

It is crucial that passages be free from problems of bias or sensitivity. Content should show
males and females, various ethnic and cultural groups, the elderly, and the disabled in a variety
of positive roles. Passages should not contain words that might be demeaning to a particular

group or references that might tend to stereotype.

2.3.3.1. Guidelines for Selecting of Specific Kinds of Passages

Narratives and Folktales Passages

As Heaton, J.B. (1988) says these type of passages must have a recognizable theme, round
characters with sufficient motivation, literary value (imagery, developing characters, theme, and
suitable style), suitable setting (safe and supervised for younger children), appropriate
vocabulary, sufficient descriptive details, some conflict and action (conflict should be resolved at

the end), an attention-getting beginning and a satisfying ending.

Personal Narrative Passages

These type of passage must havea recognizable theme, a character with sufficient motivation,
literary value (imagery, developing characters, theme, and suitable style), suitable setting (safe
and supervised for younger children),appropriate vocabulary, sufficient descriptive details and
some conflict (either external or internal) and action (conflict should be resolved at the end)at
attention-getting beginning and a satisfying ending.

Informational, Science, Biography, Persuasive, and Multicultural Passages

These type of passage must havean appropriate topic that is clearly presented, connected
thoughts with specific support, a strong sense of order (chronological, cause/effect, comparison/
contrast, classification or division,) where appropriate, appropriate vocabulary, focus, and

accurate detailsfor commissioned pieces: two supporting documents (no more than one from the
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world wide web) with information used underlined and coded to textinteresting and compelling
information, information focused on specific concepts, not scattershot

“How to” articles must have detailed and specific informationappropriate sequential ordera list of
materials, where appropriate vocabulary and concept for the grade levelexcellent organization.

2.4. Principles for Designing Effective Classroom Tests

Teachers who design their own tests can convert ordinary, traditional tests and test situations into
authentic, intrinsically motivating learning opportunities designed for learner’s best performance
and optimal feedback. According to Lourdes (2008/09), the following principles help language
teachers to design effective classroom tests for their students:

Principle 1: Strategies for Test-takers

Lourdes (2008/09) suggests that teachers need to offer their learners appropriate& useful
strategies for taking the test. Because through strategies-based test-taking, learners can avoid
miscues due to the format of the test alone and they should also be able to demonstrate their
competence throughan optimal level of performance. The following points should be considered

by language teachers before, during, and after the test:

Before the test:

1. Give students all the information you can about the test. Exactly, what will the test
cover?Which topics will be the most important? What kind of items will be included? How long
will it be?

2. Encourage students to do a systematic review of material.

. E.g. skim the textbook & other exam material, outline major points, write down examples, etc.
3. Give them practice tests or exercises, if available.

4. Facilitate formation of a study group, if possible.

5. Caution students to get a good night’s rest before the exam.

6. Remind students to get to the classroom early.

During the test:
1. As soon as the test is distributed, tell students to quickly look over the whole of it so as to get a
good grasp of its different parts.

2. Remind them to mentally figure out how much time they will need for each part.

21



3. Advise them to concentrate as carefully as possible.
4. Alert students a few minutes before the time is over so that they can proofread their answers,

catch careless errors, and still finish on time.

After the test:

1. When you return the test, include feedback on specific things the student did well, what they
did not do well and if possible, and the reasons for such judgments on your part.

2. Advise the students to pay attention when you discuss test results in class.

3. Encourage questions from the students about test format and test results, scoring procedures,
etc.

4. Advise students to make a plan to pay special attention in the future to points that they were
weak on.

Sometimes, students don’t know exactly what is being tested when they take a test. Sometimes

they feel fear, for a variety of reasons, that the test isn’t testing what it is supposed to test.

Principle 2: Face validity

Lourdes (2008/09) says that sometimes, students do not know exactly what is being tested when
they take a test.Sometimes they feel anxiety for a variety of reasons, that the test is not testing
what it is supposed to test.Face validity means that in the students’ perception, the test is valid.
Teachers can help foster this perception with a carefully constructed, well-thought-out format; a
test that is clearly doable within the allotted time limit; items that are clear and uncomplicated,
directions that are very clear;tasks that are familiar and relate to their text book;a difficulty level

that is appropriate for students.

Principle 3: Authenticity

According to Lourdes (2008/09) teacher need to make sure that the language in their test is as
natural &authentic as possible (e.g. instead of making up examples, look for them on the Internet
and, if necessary, adapting them to needs of the teachers and student level, etc.)Try to give
language some context so that items aren’t just a string of unrelated language samples. The tasks
themselves need to be tasks that the studentshave practiced and feel comfortable with. (That is a
test is not the time to introduce brand-new tasks, for the teacher won’t know if student poor

performance is a factor of the task itself or of the language the teacher are testing).
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Principle 4:Beneficial Washback

According to Lourdes (2008/09) beneficial wash back is the benefit that tests offer to students’
learning. When students take a test, they should be able, within a reasonably short period of time,
to utilize the information abouttheir competence that test feedback offers.

In other words, formal tests must be learning devices through which students can receive a
diagnosis of areas of strength & weakness; their incorrect answers can become windows of
insight about further work; your prompt return of written tests with feedback is fundamental to

intrinsic motivation.

Teachers can enhance beneficial wash back by providing a generous number of specific
comments on test performance. Teachers need not always to think their job is done by just
returning tests with a letter grade or number score on them:they give absolutely no information
of intrinsic interest to students. At best, they give a relative indication of a judgment of
performance as compared to others in the class —which fosters competitive, not cooperative,
learning.Give praise for strengths together with constructive criticism of weaknesses.Give

strategic hints on how a student can improve certain elements of performance.

2.5.Practical Steps for Test Construction

Step 1: Test toward Clear Objectives

According to Madsen, H. (1983) a test objective must be as clear as crystal to you what it is that
you want to test. Don’t just give a test because it is Friday, or 3" week of the course, or for
students to have something to do in class.Instead, make a list of everything you think your
students should know or be able to do base on the material the students are accountable for.Your
objectives can be, for testing purposes. Such as grammar, tag questions, Simple past in negative
sentences & information questions, Irregular past tense verbs, Conjunctions ,Communication
skills, Guessing what happened, Finding out who did something, Giving reasons, Asking for

confirmation.

Step 2: From Objectives, Draw up Test Specifications
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According to Madsen, H. (1983) says that ‘don’t freak!” Test specifications for classroom use
can be a simple & practical outline of your test. For the above objectives (step 1) your
specifications will indicate, howyou will divide up the 40-minute test period or what skills you
will test and what the items will look like.

These informal classroom-oriented “specs” give you an indication of:which of the objectives you
will cover, what the item types will be, how many items will be in eachsection, and how much
time is allocated for each. Beware! You may decide nottotesteverything you teach ornottoinclude
allthelanguage skillsin your test for reasonsof practicality.

Step 3: Draft Your Test

The first draft will give the teacher a good idea ofwhat the test will look like,how students will
perceive it (face validity)the extent to which authentic language andcontexts are present.

Step 4: Revise Tour test

Madsen, H. (1983) suggests that at this stage, the teacher will work through all theitems he has
created and ask himself a number of important questions:Are directions to each section clear? Is
there an example item for eachsection?Does each item measure a specifiedobjective? Is each
item specified in clear, simple language? Does each multiple choice item have appropriate
distracters, i.e. are the wrong itemsclearly wrong & yet sufficiently alluringthat they are not
ridiculously easy?Does the difficulty for each item seem appropriate for your students? Do the

sum of the items & the test as a whole adequately reflect the learningobjectives?

Step 5: Final-Edit and Type the Test

Madsen, H. (1983) suggests that ideally, the teacher would try out all his testsbefore actually
administering them.In real classroom practice, the try-out phase may be virtually impossible. In
his final editing of the test, before typing it for presentation to his class, imagine he is one of his
students andgoes through eachsetofdirectionand through all items slowly &deliberately, timing
himself so as not tounderestimate the time students willneed to complete the test. If he needsto
shorten or lengthen the test, he makes sure the test is neat & unclutteredon the page, reflecting all

the care & precision he has put into its construction.

Step 6: Utilize your feedback after administering the test
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After you give the test, you will havesome information abouthow easy or difficult it was;the time
limits;student affective reaction to it, &their general performance.Take note of all this feedback

& use itformakingyournexttest better than the previous ones.

2.6. Conclusion

The review literature of this chapter has attempted to describe literatures relevant to teachers’
practice of designing English language tests at classroom level. Accordingly, it has tried to give
an overview of what has been said by different scholars around this research topic. Therefore, the
literature of this chapter has been organized in discussingeffective test item construction
techniques, items commonly used for classroom language tests together with their advantage,
limitations and suggestion for constructing them. Effective principles for English language
teachers in designing classroom tests and practical steps for classroom test construction have

been discussed under the chapter in line with the objectives of the study.

Chapter Three
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Research Methodology

This study intended to examine teachers’ practice of designing and implementing English
language tests atclassroom level. In order to study teachers’ practice of designing and
implementing English language examat classroom level, the research methodology; thought to be
appropriate to this study was designed in line with the objectives and research questions stated
under chapter one of this thesis. In this chapter, the research design and procedures employed to
carry out this study were presented.First, the research designemployedin conducting the study
was described.Next the research site, population of the study and sampling werestated, followed
by the instruments used to collect data. After that, procedures of data collection and procedures

of data analysis were presented consecutively.

3.1 Research Method

Mixed research method was used in this study.The method was selected because researchers in
the field commentthat complex educational phenomenon that needs to be examined through
employing different research approaches should employ the mixed research method. In light of
this,Dornyei (2007) reports that in applied linguistics, we find many studies that have combined
methodologies. For instance, as Magnan (2006) cited in Dornyei (2007) reports that over the
1995-2005 period 6.8 percent of the research papers appearing in the modern language journal
used mixed research methods, which is relatively high when it is compared to the total number of

qualitative studies.

As Lazaraton (2005:219) cited in dornyei (2007) concluded that researchers in the field of
applied linguistics would better see more studies that combine qualitative and quantitative
research methods, since the strength of one method can be utilized to overcome the weakness of
another method used in the study.Furthermore, according to Dornyei (2007) mixed research
method has better advantages over single type of research method. Because, mixed research
method helps to analyze multi-level complex issues. For instance, it helps us to get a better
understanding of a complex phenomenon by converging numeric trends from quantitative data
from qualitative data. Words can be used to add meaning to numbers and numbers can be used to
add precision to words. It has also a unique potential to produce evidence for the validity of

research outcomes through the convergence and corroboration of the findings.
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Cheng et al., (2004) reported that studies in the area of complex educational phenomenon need
mixed methods research to get reliable and valid data. In addition to this, Bailey (1999)
recommends that educational studies should employ methods that investigate what teachers and
students perceive and what they practice. This shows that combining both quantitative and
qualitative methods can be useful for this study. Therefore, to take the advantages of the
strengths of the two methods,the mixed research methodwas used in this study. However, the
researchused mostly the qualitative method rather than the quantitative method as it was inclined
more toward qualitative data.

3.2. Research Site
The study was conducted in Shirka High School, Arsi Zone, Oromia Regional state, grade 10

English teachers in focus. The site was selectedbased on the following scholars’ suggestions.

According to Blaxter et al (2006) the cost of the research should not be forgotten by the
researcher. Unless he has an employer, funder or sponsorwho is going to meet absolutely allof
the costs of his research project he should be aware of the different costs associated with
alternative kinds of his research. For even a relatively modest project, the costs which he may

have to bear must be easy amount.

Lee, R. (2000) states that virtually any research project involves questions of access to resources
like people, places and/or documents. Access can be seen as relating as much to the resources
researcher has available (e.g. a good library), as to the subjects of his research. Obviously, from
this point of view, it may make sense to choose a topic for which he believes access will be less
problematic. This may suggest doing his research project within his institution, though that does

not guarantee there will be no problems.

Berry, R. (2004) suggests that in choosing a research topic, it makes sense to think about the
methods you will use to collect and analyze data as soon as possible. If you have a
choice,consider the methods you will enjoy using or not. For example, if you liketalking to
people, you might be well advised to make use of interviewmethods. If, on the other hand, you
don’t like talking to people, you mightthink about undertaking library or document-based
research.The methods you use are a key part of your research, so you need to

understandsomething of the alternatives available to you, and their strengths andweaknesses.If

27



you enjoy or have a flair for a particular method, this can make your researchproject more
interesting, and help to motivate you to carry it through. Or youmight like to use your research

project to learn about, or develop your skills in,methods you are not familiar with.

Therefore, based on the above scholars’ suggestions by considering the cost of research,
accessibility to resources, methods used to collect data and analyzing data this site was selected

for the study.

3.3. Population and Sampling

The sample is the group of participants whom the researcher is actually examines in an
empirical investigation and the population is the group of people who the study is about
(Dornyei, 2007). Accordingly: the target populations of the study were all English language
teachers in Shirka high school.There were totally ten English language teachers in the
school.Out of the total number of ten teachers, one was female and the rest nine were
males.Because their number was convenient and manageable to gather data all of those English
language teachers were included in the sample size of the studyusing comprehensive sampling
technique. The primary purpose of selecting teachers as participants was to get reliable
datathrough semi- structured interview about their practice of designing tests since the problem

studied was directly related with their work.

3.4. Instruments of Data Collection

According to Holsti (1968, P-608) definition content analysis is “any technique for making
inferences by systematically and objectively identifying special characteristics of messages of
written documents or recorded verbal communications. Selltize et al (1959) suggest that
quantitative content analysis result in somewhat arbitrary limitation in the field by excluding all
accounts of communications that are not in the form of numbers as well as those that may lose
meaning if reduced to a numeric form (definitions, symbols, detailed explanations, and so
forth).Other proponents of content analysis, notably Smith (1975) suggests some blend of both
qualitative and quantitative analysis should be used.Smith (1975, P.218) explains that he has
taken this position “because qualitative analysis deals with the forms and antecedent-
consequent patterns of form, while quantitative analysis deals with duration and frequency of

form.”Since document analysis and semi-structured interview are written document and
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recorded verbal communications respectively, the researcher used mixed- methods research
which includes both qualitative and quantitative methods in his study based on the above

suggestions.

Therefore, based on the above selected research method, the researcher used two instruments to
collect data. Themain data collecting instrument used by the researcher was document analysis
(teacher-made English language final examinations). This instrument was selected to see the
actual teachers’ practice in designing and implementing their exams at classroom overtly. To
analyze the documents two types ofchecklists namely checklist for multiple choice and checklist
for teachers’ techniques in selecting reading passages were set from different sources such as
strategies, techniques, principles and suggestion written regarding testdesigning activities.
During checklist preparation, special care was taken to avoid the mismatch between the
objectives of the study and items of the checklists.

3.4.1. Document Analysis

As it is stated above, the main instrument used in the study was document analysis.In this case,
first semester teacher-made classroom exams were analyzed to see whether or not the teachers
design the test items following strategies, principles and essential guidelines for classroom test
preparation. In analyzing the exam papers, checklists (see Appendix A) were set based on the
principles, techniques and strategies teachers should use in designing classroom tests.Teacher
made first semester final exams of the academic year 2013-2015 were collected from Shirka high
school teachers. The collected exams included only first semesters of 2014—2015 years. In
another word, the three consecutive semesters were collected since teachers prepare only first
semester exams. The teachers prepare only first semesters’ exams because of that the second
semester final exams are prepared at national level as model exams which the teachers use as
second semesters’ final exams in their school. The sole purpose to collect the exams was to
analyze the actual teachers’ practice in their own tests. So the researcher used data obtained from
collected exams to cross-check with the interview responses obtained from teachers to study the
problem.

3.4.2. Teachers’ Interview
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The other instrument used in this study was teachers’ semi-structured interview. Interview is
important data gathering instrument in applied linguistic qualitative study. The essentiality of
interview for such applied linguistic study has been stated by different scholars. For instance, as
(Block; 2000,Rubio;1997;Richards 2003) cited in Dornyei(2007), interview is a known
instrument that works so well as better instrument although there is a range of qualitative
research techniques available for researchers.Based on the scholars’ comment, semi-structured
interview was designed and conducted with ten teachers to check their awareness about teacher-
made classroom exams, techniques they use to design tests at classroom level, principles they
follow in designing and implementing tests at classroom levels and test items they often use. The
interview questions were written by searching information from different literatures and course

offered in universities regarding testing.

3.5. Procedures of data collection

The data collection process was carried out as follows. First, three consecutive semester’s
classroom final exams set by English language teachers at the school level were collected and
read critically by the researcher in order to realize the strong and weak side of teachers practice
in designing tests. This was done to check whether the preliminary problems assumed by the
researcher existed or not. After the exams were read deeply, checklists were prepared for the
exams analysis and interview items were set by searching information from different sources of
related literatures and course’s notes. Two types of checklist items were set. The first type of
checklist items was prepared to analyze multiple choice items and the second type was prepared
to analyze teachers’ techniques in selecting reading passages for their exams. Following
checklist preparation semi-structured interview questions were also prepared for English
language teachers. After checklists and interview items preparation were completed, data were
collected from teachers-made exams using both types of checklists mentioned above. Moreover,
to strengthen and make the finding more reliable and to get new generated idea, semi- structured
interview was also held together with ten teachers. The interview was conducted with ten
teachers for two days: from March, 25-26/03/2015. It took about twenty-five to thirty minutes for

an interviewee to respond to the questions.

3.6. Procedures of Data Analysis
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First, to analyze data intended to be obtained from document analysis or teachers’ made exams,
each semester’s exam was read seriously in line with items developed in checklists. When the
problems appeared in the exams paper, immediately signs were marked in the table where
problems were appeared in both multiple choice items analysis table and check list table for
selecting passages. After the problems were identified in the tables, specific interpretation was
given for each of the items in the table where problems appeared. Finally, the specific
information found from both tables were brought together and generalization regarding checklist
analysis was written. Furthermore, the interview responses given by interviewees were analyzed
at individual levels to compare and contrast the responses given by each teacher through
nominating the interviewees as teacher-1, teacher-2, etc... for all ten respondents (see appendix
C). After individual teachers’ responses analysis had been completed, the final interpretation was
given regarding interview response analysis.. This was done, to minimize the influence of one
component on the role of the other and to obtain substantiated findings. In this regard, Dornyei
(2007: 245) recommends the following:

... The analysis of the data should proceed independently for the qualitative phases and mixing
should occur only at the final interpretation stage. .... in many cases, it may be better to keep the
analyses separate and only mix the qualitative results at a late[r] stage to illuminate and

corroborate each other.

Finally, the data obtained from interview and document analysis (exam paper analysis) were
analyzed at final stage.Supporting this, Creswell, (2010), notes that the mixing of the qualitative
data analyses findings is usually done at the interpretation or discussion section. Thus, the
analyses of this study’s data were made in a separate and parallel manner as recommended by

these scholars.

Chapter Four
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Data Analysis and Discussion

This chapter presents the data gathered through checklists for analyzing teacher-made tests and
semi-structured interview. These tools were used because it was hoped that the result obtained
using them would be valid. The discussionof the data collected using the above instruments were
organized into two major sections. The first section presents results obtained from test items
analysis and the second section presents results obtained from semi-structured interview made
with English language teachers. Here, the results obtained from test items analysis and-structured
interview made with English language teachers have been analyzed and discussed. In analyzing
the results obtained from test item analysis, checklists for multiple choice items and passages
selection were used consecutively. The checklists’ items were taken from suggestions, principles
and strategies suggested by different scholars in the English language testing literature and
courses offered on language testing in the universities. On other hand, the semi-structured
interview items were constructed by focusing on teachers’ awareness about strategies,
techniques, and principles of designing teacher-made tests. Therefore, based on the data

obtained through the two instruments, the following analyses and discussions were made.

4.1. Analysis and Discussion of Test Items

The following two tables contained items constructed from suggestions, principles, strategies and
techniques suggested by scholars to design effective language exam at class room level as well
as from courses offered regarding testing. The items were designed in helping to check how
teachers write exam items. The primary focus of the checklist points were to point out the
limitations teachers had in designing exams at classroom level. Thus, the checklist points were
used to analyze consecutive three years’ teacher-made exams (exam prepared at department
level). Finally, the exams were cross-checked with checklist items in the table and the results

were obtained.
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4.1.1. Analysis and Discussion of multiple choice items

The data that were collected from documents or first semester teacher-made English exams were

presented in the table .In the table checklist points were written based on the three aspects of

multiple choice writing criteria. These were general construction criteria of the questions,

construction of the stem portion of the questions and construction of the options of the questions.

Table 1: Multiple Choice Items analysis

No

Checklist Points

Exam Year

2013

2014

2015

Yes

No

Yes

No
Yes

No

Remark

a. General Construction

criteria of the questions

The teacher distributed
correct responses among the

alternative positions.

As, Bs, Cs, and Ds have
nearly equal proportion as the

correct answer.

The teacher kept the number
of alternatives at five and

four.

The teacher used negatively
stated items in limited

amount.

The negatively stated items
used were underlined and
highlighted well.

There was not more than one

best answer to the stem.

b. Construction of the

Exam Year

2013

2014

2015

Rema
rk
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No

Checklist Points

Yes

No

Yes

No

Yes

No

The teacher used direct
question rather than included
as part of the stem, so that all
options can be clearly
distinguished.

The teacher included much of
the item in the stem and kept
the alternatives short and
brief.

C. Construction of the

options of the questions

10

The teacher kept all the
alternatives in a similar
format. (i.e. all phrases, all

words, all sentences.)

11

The teacher listed options on
separate lines rather than
included as part of the stem
so that all options can be
clearly distinguished.

12

All options were plausible

responses to the stem?

13

The teacher didn’t include
poor alternatives for the sake

of having more options.

No

Checklist Points

Exam Year

2013

2014

2015

Yes

No

Yes

No

Yes

No

Remark

14.

All of the options had
grammatical consistency with

the stem (tense, number,
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etc...)

15. All the alternatives were v v v/ v
written approximately in the
same length.

16. Capital letters (A. B. C. D.E) v v/ v

were used as response signs

rather than lower case letters.

The above table shows data obtained from checklists made up ofgeneral criteria for item
construction, stem portion, and option of multiple choice item type. Based on these checklists
grade ten English language teachers’ practice of designing multiple choice items for their
students were analyzed. Accordingly, the discussion focused on problems exhibited in the
consecutive three years first semester final exams prepared at department level by these teachers.
In line with the criteria of the checklists, the prominent problems in the exam were discussed as
follow. With regard to general construction of the items, few problems were seen in 2013 exam
regarding the way the teachers distributed correct answers among the alternative positions (See
Appendix C, P.4).

As it can be seen similarly in item five (5) of this section, in the three years, some of the
negatively stated items used were not underlined and highlighted. In addition to this, item six of
this section revealed that there was one best answer to the stem in the year 2013. Regarding
construction of the stem portion of the question almost many of teacher’s problems in designing
multiple choice items seem to be revealed well. As item seven (7) showed in the consecutive
three years exams the teachers seemed not to use the stem portion of the question to present the
problem or question as clearly as possible ( See Appendix C,Q.5,6,10 in 2013, Q.11 in2014 and
Q.13in 2015). In item eight (8), it was seen that the teachers did not include all parts of the stem

in a direct questions and all options could not be distinguished clearly.

In the same way, in item nine (9) it could be observed that the teachers did not include much of
item in the stem and kept the alternatives short and brief in years 2014 and 2015. The problems
could be seen in some questions on different pages (See Appendix C:Q.13, 17 P.2-3 in 2014 and
Q.10, 18, 19 P.1-2, in 2015).
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As the information displayed in item ten (10) shows, the teacher did not keep all the alternatives
in a similar format. These problems were seen in the three years. The most prominent problem
could be seen especially in the last two years. (See Appendix C: Q.9 P.2 in 2013, Q. 3, 12, 13 in
2014 and Q.3, 16, 32, 34, P.1-4 in 2015).

As far as item eleven (11) concerned with teachers’ practice of listing options on separate lines
rather than including as part of the stem to make all options to be distinguished clearly, few
problem could be seen in the year 2015. In the same manner in item thirteen regarding including
poor alternatives for the sake of having more options, no more problems could be seen except
few of them in the year 2013 and 2015.(See Appendix C: Q.22 P.3 in 2015).

Regarding item fourteen (14) that dealt with the grammatical consistency of options with the
stem, some problem were appeared to be seen in different questions on different pages in the
year 2013 and 2015. In the same, in item fifteen (15) concerning the length of the alternatives
few problems could be observed. (See Appendix C: Q.3, 7, 8, 2, P.1-3 in 2015).

In general, the above checklist of multiple choices item contained three sections entitled as
general construction criteria of the questions, construction of the stem portion of the question and
construction of the option. The analysis of the data revealed some problems English language
teachers have in constructing multiple choice items and the gap between some suggestions of
multiple choice items construction provided by scholars. As a result the most problems seen
were; negatively stated items were not underlined and highlighted, some stems were not as
clearly as possible to present the question.
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4.1.2. Analysis and discussion of Teachers’ Techniques in Selecting Reading Passages.

The data that were collected from documents or first semester teacher-made English exams were
presented in the table .In the table checklist points were written based on the criteria that an
English language teacher should follow when he writes passage for exam purpose. Based on the
data gathered using these checklists, the analysis and discussion of the data were presented
below the table as follows.

Table 2: Analysis of Teachers’ Techniques in Selecting Reading Passages

Exam Years
2013 2014 2015

Remark

No| Checklist Points

Yes
No
Yes
No
Yes
No

1. | The passage has a beginning, v v/ v/
middle and end.

2. | The passage is written well in v v v
standard English containing

facts.

3. | The passage was come from v v v
other sources apart from text
book.

4. | The passage could be v/ v v
interesting and to the level of
students target grade level.

5. | The passage’s length is the 4 v v
appropriate to the grade level
(300-1200 words).

6. | The teacher presented the 4 v 4
passage that includes students
from variety of cultural back

grounds.

7. | The passage’s content was v v v
free from unnecessary

thoughts that burden works
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Exam Years
2013 2014 2015

Remark

No| Checklist Points

Yes
No
Yes
No
Yes
No

8. | The teacher wrote the passage v v v
that advocate common value

to all students taking the test.

9 | The passage is free from 4 v v
problems  of  bias or
sensitivity (i.e. avoid words
that demean a particular
group or references that might

tend to stereotype.)

10| The teacher sited the source v v v
of the passage. ( Author’s
name, year of publication,

place of publication...etc)

11| The passage is free from over v 1 v
using idiomatic expressions
or figurative language
unnecessarily to  students
whose first language is not
English.

12| The teacher avoided topic in v v v
his passage that is likely to
upset, or unduly distract
students and affect their
performance on the test.

The above table shows data obtained from analysis of teachers’ techniques in selecting reading
passages. Each item was taken from the literature related with techniques that English teachers
should use when they select reading passages for exam purposes. Therefore, based on data

obtained using checklists the following discussions were made carefully.

Item 2 showed that in 2013 the passage was not written well in standardized English. First of all

the passage was not written using normal font size. In addition,the passage has some difficult
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phrasal verbs like” pleaded with” was not to the level of the students. According to education
testing service (2002) passages for grade 9-10 must be 300 to 1200 words, but this was not seen
in the passage. Because it contained words not more than one hundred fifty.(see Appendix
D).Thus, the passage seems to have limitation to test students’ deep comprehension
ability.Furthermore, item ten (10) showed that in 2013, 2014 and 2015, the teachers did not cite
the source of the passage where they had taken the passages. In the same way, item eleven (11)
in 2013 showed that the teachers selected passage with some difficult phrases such as ’pleaded

with’’---ground nuts to carry----.

To sum up, the analysis of data obtained from checklists of teachers’ techniques in selecting
passage appeared to show some problems English language teachers had when they selected
passage for exam purpose. The most problems seen were inability to give focus on language
difficulty level, not to cite source of the passage, the passages were not written legibly and the

other contained difficult concepts.

4.2.Analysis and Discussion of Teachers’ interview Responses on each question.

The analysis of data obtained from semi-structured interview conducted with ten interviewees
was presented as follow. The analysis of the data was categorized into four sub-titles based on
the four basic research questions of the study. These wereanalysis and discussion of
interviewees’ responses regardingstrategies and techniques teachers use in designing classroom
tests,principles that English language teachers follow in designing English language tests at
classroom level,type of test items frequently used by English language teachers and factors that

affect teachers’ practice in designing effective tests at classroom levels.

4.2.1. Analysis and discussion of teachers’ responses regardingstrategies and techniques
they use in designing classroom tests.

As it can be understood from theinterviewees’ responses, all of the interviewees responded that
they give final exams to grade for ten students twice within a year. Of the two times exams, they
take part only in designing the first semester exams one. As it is understood from the reason they
gave, they prepare only the first semester exam. They do not prepare the second semester final
exam. They use the model exam that is prepared at national level instead of second semester

final exam (see Appendix D, Q.1 responses).
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As it can be analyzed from the responses given by all the interviewees, most of the interviewees
said that they have reasons to give exam to their students. Almost their reasons to give exams for
their students revolve around evaluating what students had already learnt. But only few
interviewees responded that they have reasons to give exams depend on their own need.
Regarding this point, teacher2 responded that he gives final exam based on his need. He said that
gives students exam when he wants to assess students’ total achievement about the subject matter

they had already learnt.(See Appendix D,Q.2)

According to the responses given to the third question, most of the interviewees believe in about
the importance of giving exam for students. All the interviewees responded that their exams
have great importance for their students for different purposes. From the responses they gave. It
can be deduced that they give their students exam to evaluate students academic achievements
and to enable students to be benefited from the exam: by evaluating their weakness and strength
on the content area, by looking back to the content area where they have difficulties, and by
being motivated to study more. But few of the interviewees responded that the exam helps
students to show the way national exam is prepared and to encourage them study more to
promote from grade to grade (See Appendix D,Q.3). Speaking generally, it seems that most

teachers have concept about the merits of their exam to their students.

Mainly the responses presented by the interviewees expressed that what the teachers think as
techniques to design exams at class room level are some activities they do at department level
when they design the exams, but which are not the actual techniques that must be implemented
in designing the exams (See Appendix, D.4). Similarly all of the respondents declared that few
item types are shared for teachers. Then, a teacher constructs types of items he or she got. At end
they come to the department and decide on the exam items. On other hand, few of them could
tell some effective techniques suggested by scholars, such as planning the exam, writing exam
objectives, out lining the test contents, decision and advice of subject matter experts or
colleagues, preparing the test according to the plan. Test administration and use, scoring the test
and reviewing/analyzing test results. This shows that the teachers did not use the right techniques

help them to design class room exams.
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From the interviewee’s responses it can be realized that writing exams plan before constructing
exam items are not exercised. All the ten interviewees responded that they do not use any written
plan personally and at department level. Planning the test which includes several activities that
language teachers need to carried before construct new exam such as draw up test *blue print’.
Specifying the content and objectives of the test, type of items and time limit are seemed to be

ignored by the teachers.(See Appendix D,Q.5).

4.2.2. Analysis and discussion of teachers’ responses regarding principles that they follow
in designing English language tests at classroom level.

As it can be observed from the respondents answers, most of the interviewee appeared to believe
in the importance using activities such as writing objectives of the exam, out lining exam content
have their own use for teachers. However, no one of them could tell the practical implementation
of these techniques in their school. (See Appendix D, Q.6)

It is possible to generalize that most respondents listed activities that they do before distribute the
exam papers for their students. As their responses almost revealed, they arrange sitting, avoid
noise sound, checking questions on all pages, tell students to fill necessary information, tell to
look at each instruction, and advise to concentrate as carefully as possible on question and alert
students mentally how much time they use for each item type ( See Appendix D, Q.7). On other
hand, important activities to be done after exams were scored such as:comparing students’ test
results by assigning ranks to the score, interpreting the individual result performance with the
whole group that has taken the test,returning and reviewing test results with the students, giving
feedback on the performance to motivate students for improvement and encourage to learn from

their mistakes, did not mentioned largely.

Noticeably majority of the interviewees were inclined to answer some factors that can affect
students’ psychological emotion during they take their exam in the classroom. As their responses
revealed, students emotions can be affected in the classroom by invigilators behavior, speed their
peers use on doing exam, fear of exam, vague exam instructions and students’ personal problems
(See Appendix D, Q.8). Out of all respondents those who were interviewed majority of them

appeared to give relatively the same responses. They seemed they are not sure enough that their
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students exactly know the content areas their exams cover and only few of them seemed to get

help their students know the content areas of the exams. (See Appendix D, Q.9).

Except few of the interviewees, most of them were inclined toward taking care of the language
difficulty when they prepare exams for their students. Somewhat it seems that they usually use
simple languages to construct exam items (See Appendix D, Q.10).Relatively, a lot of responses
that were given by the interviewees would seem to have less close relations with some of the
suggestions provided in the review of literature part of this study paper. However, few of the
responses do not have relation with the questions. In general, most of the teachers have no clear

reasons to revise their exam items with their students(See Appendix D, Q.11).

4.2.3. Analysis and discussion of teachers’ responses regarding type of test items they
frequently use in designing class room tests.

As it can be estimated from the responses given by the interviewees, most of the teachers seemed
to use multiple choices item types repeatedly than the other types of test items. As the majority
of reasons provided from the interviewees tends to show, the primarily reasons for teachers to
use multiple choice usually is to relate teacher-made item types with those of national exams and
to get students practice in scoring better results in national exams. (See Appendix D, Q.12).

4.2.4. Analysis and discussion of teachers’ responses regarding factors that affect their
practice in designing effective tests at classroom levels.

Out of all interviewees those interviewed on the question of their practice in running training on
test designing techniques, a majority of them reported that they have not taken training on test
item designing practice at school level in their department and have no experiences of saving
exams in exam bank and storing in special area. This seems that there is limitation with these
teachers in exchanging good practice of designing language tests among themselves.(See
Appendix D, Q.13).

Out of all interviewees, those, with whom interview was made, almost all of them appeared to
responded that they have never taken any training regarding test designing practice at district
education offices, regional education offices and ministry of education level to renew their
experiences of test designing skills except the one some of the took as measurement and

evaluation course at higher institutions (See Appendix D, Q.14)
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4.3. Discussion of Teachers’ overalllnterview Responses

As it can be understood from the interviewees’ responses regarding their awareness about exam
delivering time, all of the interviewees responded that they give final exams to grade ten students
twice a year. They take part only in designing the first semester one, but they do not prepare the
second semester final exam. They use the model exam that is prepared at the national level
instead of second semester final exam. On the other hand, regarding the teachers’ awareness
about their exam purposes, most of the interviewees responded that they have reasons to give
exam to their students. Almost their reasons to give exams for their students revolve around

evaluating what students have already learnt.

According to the responses given by the interviewees regarding the importance of their exams to
their students, most of the interviewees believe in about the importance of giving exam for
students. Most of the interviewees responded that their exams have great importance for their
students for different purposes such as to evaluate students’ academic achievements and to
motivate students toward learning. As a result students can be benefited from the exam by
evaluating their weakness and strength on the content area and go back to the content areato read
deeply. Some of the interviewees responded that the exam helps students to show the way
national exam is prepared and to encourage them study more to promote from grade to grade.
Generally, it seems that most teachers have awareness about the merits of their exam to their
students.

Regarding teachers’ experiences in using test techniques that help them to design exam items.
They reported that they did not have special test designing techniques.What they reported as
common technique they use to design test items is sharing types of test items and writing them
individually at home and bringing to the department to discuss on the items correctness. In
connection to their experiences of using some effective techniques suggested by scholars, they
do not use techniques such as planning the exam, writing exam objectives, out lining the test
contents, decision and advice of subject matter experts or colleagues, preparing the test
according to the plan, test administration and use, scoring the test and reviewing or analyzing test

results.
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Relatively responses given regarding teachers’ practice of using written plan, it could be realized
that writing plan before constructing exam items are not exercised by teachers. Almost the
majority of interviewees respondedthat they do not use any written plan individually and as
department members. Planning the test which includes several activitiessuch as draw up test
"blue print’, specifying the content and objectives of the test, type of items and time limit that
language teachers need to carry out before construct the new exam seemed to be ignored by the

teachers.

As it can be observed from the interviewee’s responses, most of them reported that they believe
in the importance of using activities such as writing objectives of the exam, out lining exam
content have their own use for teachers. However, no one of them responded that they knew the
use of the above techniques theoretically but they did not use them practically.Most of the
interviewees listed activities that they do before distribute the exam papers for their students. As
their responses revealed, they arrange sitting, avoid noise sound, checking questions on all pages,
tell students to fill necessary information, tell to look at each instruction, and advise to
concentrate as carefully as possible on question and alert students mentally how much time they
use for each item type. On other hand, important activities to be done after exams were not

mentioned largely by the interviewees.

Noticeably majority of the interviewees were inclined to answer some factors that can affect
students’ psychological emotion when take exam in the classroom. As their responses revealed,
students emotions tend to be affected in the classroom by invigilators behavior, speedtheir peers
use on doing exam, fear of exam, vague exam instructions and students personal
problems.Regarding the question how the teachers help their students to know the content area of
the exam, majority of them appeared to give relatively the same responses. They seemed not to
be sure enough that their students exactly know the content area exams cover and only few of
them reported thatthey help their students know the content areas of the exams by telling the area

orally.

With regard to types of items repeatedly used by the teachers in their exam, most of them
responded that they use multiple choices than the other types of test items. As the majority

ofinterviewees tended to explain the primarily reasons for teachers to use multiple choice
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repeatedly in their exam is to relate teacher-made item types with those of national exams and to
get students practice in scoring better results in national exams as primarily purpose. On other
hand, some of the teachers reported that they use multiple choice item types because it is easy to

construct, easy to score and save time to construct it.

Concerning teachers’ practice of taking and giving training on test designing, majority of them
reported that they have not been given training on test item designing practice at department
level. They have no experiences of saving exams in exam bank and storing in special area. This
seems that there is limitation with these teachers in exchanging good practice of designing

language tests among themselves through in-staff training and store exams to use in the future.

Finally, regarding teachers’ participation of in-service training on test designing, almost all of the
interviewees responded that they have never taken any training regarding test designing practice
at district education offices, regional education offices and ministry of education levels to update
their experiences of test designing skills except some training they took in measurement and

evaluation course when they were in higher institutions.
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Chapter Five

Summary, Conclusions and Recommendations

5.1. Summary

The aim of this research paper was to assess English language teachers’ practice of designing
classroom tests in grade ten. To study the problem systematically, four specific research
questions set out of one general objective were formulated to address the issue. In line with the
specific objectives designed, four research questions were prepared. Furthermore, to enable to
deal with the questions; related literatures to the addressed topic and two data gathering tools
namely; document analysis and semi-structured interview were selected. Based on selected
research tools, data were collected from two sources; from document or teacher-made exams
using checklists and from English language teachers through semi-structured interview. The
collected data were first analyzed and interpreted at two levels; at checklist analysis and
interviewees’ responses analysis. Based on this the major findings of the study weresummarized

as follows:

1. Regarding techniques teachers use to design their exams at classroom level:

e Most interviewees reported that they have no common techniques that they use in
designing exam items at department level. Similarly all of the respondents explained that
few item types are shared for teachers. Then, teachers construct types of items they get.
At end they come to the department and decide on the exam items. On other hand, most
of them do not use some effective techniques suggested by scholars such as planning the
exam, writing exam objectives, out lining the test contents, getting advice of subject
matter experts or colleagues, preparing the test according to the plan, test administration
and use, scoring the test and reviewing/analyzing test results. So the analysis showed that
most teachers have shortage in using techniques help them to construct test items.

e According to finding obtained from interview conducted it was realized that writing
exams plan before constructing exam items are not exercised. All the ten interviewees
responded that they do not use any written plan personally and at department level.
Planning the test which includes several activities that language teachers need to carry

out before construct new exam such as draw up test ’blue print’, specifying the content
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,0bjectives of the test, type of items and time limit are seemed to be ignored by the

teachers.

2. Concerning the principles that English language teachers should follow and do not follow:

Most of the teacher did not use principles to be employed when they design classroom
test such as encouraging their students to do a systematic review of materials they have
learned through skimming the text book, skimming other exam materials and outlining
major points and facilitating formation of study group before the test.

Some of the teachers did not inform students to look quickly over the whole part of exam
paper so as to get grasp of its different parts, remind students to mentally figure out how
much time they will need for each part, advise students to concentrate as carefully as
possible and alert students minutes before time is over so that they can proofread their
answers during the test.

Some of the teachers did not include feedback on specific items students did not do well
except recording total result they scored on the answer sheet.Furthermore, they did not
discuss the test questions with students and advise them to pay attention to points they

did not do well in the future.

3. With regard to types of test items mostly used by the teachers:

Most of the teachers use multiple choices item types repeatedly than the other types of
test items in their exam.They usually use multiple choice items to relate their exams’ item
types with those of national exams and to get students to practice scoring better results in
national exams. This was clearly seen from the data obtained from checklist analysis in

the three consecutive semesters’ teacher-made exams (2013 to 2015).

4. Concerning factors that affect teachers’ practice in designing effective tests at classroom

level:

Majority of the teachers did not take and give training on test item designing practice at
school level in their department. Furthermore, they have no experiences of saving exams
in exam bank and storing in special area. Thus, there is limitation with these teachers in

exchanging good practice of designing language tests among themselves.
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Almost all of the teachers did nottake any training regarding test designing practice at district
education offices, regional education offices and ministry of education level to update their
experiences of test designing skills except the one they took in measurement and evaluation
course at higher institutions.
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5.2. Conclusions

The following conclusions were made based on the above summary.

Most of the teachers seemed to have shortage in using techniques suggested by scholars:
such as planning the exam, writing exam objectives, out lining the test contents, decision
and advice of subject matter (experts or colleagues), preparing the test according to the
plan, test administration and use, scoring the test and reviewing or analyzing test results.
Almost majority of the teachers did not use better test designing techniques such as using
tests” written plan which includes several activities that language teachers need to carry
out before constructing new exam. Specifying the content and objectives of the test, type
of items and time limit seemed to be ignored by the teachers personally and at department
level.

Some of the teachers did not follow principles such as encouraging their students to do a
systematic review of materials through skimming the text book, skimming other exam
materials, outlining major points and facilitating formation of study group before the test,
informing students to look quickly over the whole part of exam paper so as to get grasp
of its different parts, reminding students to mentally figure out how much time they will
need for each part, advising students to concentrate as carefully as possible and alerting
students minutes before time is over so that they can proofread their answers during the
test. Furthermore they did not include feedback on specific items students did not do well
except recordingtotal result on the answer sheet.Furthermore, they did not discuss test
questions with students and advise them to pay attention to points they did not do well in
the future.

Most of the teachers used multiple choices item types repeatedly than the other types of
test items. As the majority of the respondents attempted to provide their reason, they
usually use multiple choice items to relate their exams’ item types with those of national
exams and to get students to practice scoring better results in national exams. This was
clearly seen from the data obtained from checklist analysis in the three consecutive
semesters’ teacher-made exams (2013 to 2015).

There are lack of attention to the problem by concerned bodies such as district education
offices, regional education offices and ministry of education to give teachers training and

update teachers’ experiences of test designing skills.
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5.3. Recommendations

Based on the above findings and conclusions, the following recommendations are forwarded.

Since teachers are crucial agents to bring new changes on their students with regard to
teaching and testing practice, they should update themselves with recent changes in the
field of language testing and use better techniques to design effective tests. Therefore, the
school should facilitate situations like budget, materialsand time for department members
to conduct in-staff training and to foster teachers understanding of test designing skills.
Teachers should follow better principles when they design tests and implement at
classroom level to meet their goalof teaching languages and try to help their students in
order to make them better user of the language. Teachers shouldalso help their students
by revising tests questionswith their studentsso thatthey can learn from their mistakes.
Teachers should design as much as possible all types of test items to assess their
students’ language achievements rather than always prepare one type of test items
(multiple choices). They should set short- answer item that is used to measure students’
ability of interpreting diagrams, charts, graphs, and pictorial data. They should also use
completion items to measure students’ vocabulary knowledge in completing sentences
and paragraphs.

Concerned bodies in education sector like district education offices, zone education
offices, regional education offices and the ministry of education should give focus to the
problem and train teachers to update their awareness of designing effective testssince
teaching and testing are two inseparable activities in the field of education to bring

desirable changes on the students.
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Appendix A: Checklists for Analyzing Teacher-Made Test Items

Table 1: Multiple Choice Items analysis

Exam Year
2013 | 2014 2015

Re
mar
k
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No

Checklist Points

Yes

No

Yes
No

Yes

No

a. General Construction

criteria of the questions

The teacher distributed
correct responses among the

alternative positions.

As, Bs, Cs, and Ds have
nearly equal proportion as the

correct answer.

The teacher kept the number
of alternatives at five and

four.

The teacher used negatively
stated items in limited

amount.

The negatively stated items
used were underlined and

highlighted well.

There was not more than one

best answer to the stem.

No

Checklist Points

Exam Year

2013

2014

2015

Yes

No

Yes
No

Yes

No

Remark

The teacher used direct
question rather than included
as part of the stem, so that all
options can be clearly

distinguished

The teacher included much of
the item in the stem and kept
the alternatives short and
brief.
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C. Construction of the

options of the questions

10 The teacher kept all the
alternatives in a similar
format. (i.e. all phrases, all

words, all sentences.)

11 The teacher listed options on
separate lines rather than
included as part of the stem
so that all options can be

clearly distinguished.

12 All options were plausible

responses to the stem?

13 The teacher didn’t include
poor alternatives for the sake
of having more options.

14. All of the options had
grammatical consistency

Exam Year
No Checklist Points 2013 2014 2015 «
3
2 o $ o | 8 o 5
> z > s > s o
with the stem (tense, number,
etc...)
15. All the alternatives were
written approximately in the
same length.

16. Capital letters (A. B. C. D.E)
were used as response signs
rather than lower case letters.

Source: - Adapted and formulated into checklists from:

.2012/13.Language Assessment, Evaluation and Testing (TEFL623): Adama: ASTU:
Ethiopia.

.2006.1tem-writing, Guidelines and Suggestion as derived from 46 authoritative text

books:
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Alderson, J.C. et al.1995.Language Test Construction and Evaluation

Table 2: Analysis of Teachers’ Techniques in Selecting Reading Passages

Exam Years
2013 2014 2015 x
:
No | Checklist Points 0 0 0 =
> |2 > 2 > 2
1. | The passage has a beginning,
middle and end.
2. | The passage is written well in
standard English containing
facts.
3. | The passage was come from
other sources apart from text
book.
4. | The passage could be
interesting and to the level of
students target grade level.
5. | The passage’s length is the

appropriate to the grade level
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(300-1200 words).

The teacher presented the
passage that includes students
from variety of cultural back
grounds.

The passage’s content was
free from unnecessary
thoughts that burden works

on students.

The teacher wrote the passage
that advocate common value

to all students taking the test.

The passage is free from
problems of bias or

sensitivity (i.e. avoid words

No

Checklist Points

Exam Years

2013

2014

2015

Yes

No

Yes
No

Yes

No

Remark

10

The teacher sited the source
of the passage. ( Author’s
name, year of publication,

place of publication...etc)

11

The passage is free from over
using idiomatic expressions
or figurative language
unnecessarily to  students
whose first language is not
English.

12

The teacher avoided topic in
his passage that is likely to
upset, or unduly distract
students and affect their
performance on the test.

Source: - Adapted and formulated into checklists from:




.2012/13.Language Assessment, Evaluation and Testing (TEFL623): Adama: ASTU:
Ethiopia.

.2006.1tem-writing, Guidelines and Suggestion as derived from 46 authoritative text
books:

Alderson, J.C. et al.1995.Language Test Construction and Evaluation
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Adama Science and Technology University (ASTU)
School of Humanities and Law

Department of English (Postgraduate Program)

Appendix: B

Semi-structured Interview items for Teachers

Dear Teachers,

At present, I am doing my research work on teachers’ practice of designing English language
tests at classroom level in grade ten. The following interview questions are designed to collect
relevant data for the study. Thus, your responses will have much contribution to the success of
the intended study. You are therefore kindly requested to listen to each item carefully and give
your genuine responses. Concerning the information you give me, |1 would like to assure you that
all would be kept confidential and used only for the research purpose.

Thank you!

1. How often do you give final exams for your students in a year? Do you take part in all
final examinations set at department level?

2. Why do you give final examination for your students?

3. Do you think that your students can be benefited from the examination you give them? If
say “yes”, how they can be benefited from such examinations?

4. As a group (English department members) or as individual, are there techniques you
always use to construct examination items? Could you tell me some of these techniques
and the way you use them?

5. Do you have written plan to give examination to your students? If you have written plan,
what activities do you include in the plan when you write your plan?

6. In your perception, what are the uses of these activities such as writing objectives of the
examination, outlining details of examination content?

7. What are the pre activities that you do before you distribute exam papers for your

students and after you score students’ answer sheets?
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10.

11.

12.

13.

14.

What factors do you think can affect students’ psychological emotions during the time
they take exams at class room?

Do you think that your students exactly know content area your exams covers? If you say
‘yes’, how can they know it?

How can you bring exam languages to the level of your students’ language proficiency
and to their real life situation?

After you scored students’ answer sheet do you return back to test items and review with
the students? What is the importance of such works?

Which type of test items do you most of the time use in your test? And why do you use it
?

In your department do you run training program on test designing practice and have you
exam bank and other special exam reserving store?

Have you ever taken any training on test designing conducted by ministry of education,

regional education office and district education office sometime at somewhere?
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Appendix C: Samples of teacher- made exams.

» See them. They are attached at the end of this thesis

paper.
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Appendix D: Interviewees responses on each interview questions

A. Interviewees’ responses regarding their awareness about exam purposes

Questionl: How often do you give final exams for your students in a year? Do you take
part in all exams set at department level?

Teacher 1. We give twice in a year. Yet, I haven’t take part in all exams set at department level.
But | remember | took part in preparing final exams of 1* semester from 2013-2015.

Teacher 2:We actually give final exams twice per a year.We always prepare only the first
semester final exam at department level. But the second semester final exam is prepared at
national level as model. So, we don’t prepare the second semester final exam at school level.
Teacher 3: We give final exam two times in a year and each semester one. Yes, | take part in
designing exam items in the department.

Teacher 4: We give final exam twice in a year. As, | am one of the department members, |
always participate in constructing exam items at department level.

Teacher 5: We only prepare the 1% semester. This is because of that, the second semester final
exam is prepared at national level and comes from there.

Teacher 6: We prepare only the first semester. We do this, because the second semester final
exam is set at national level as model. So, we don’t prepare two times we want to save our time.
Teacher 7: We design only the first semester exam. Most of the time, the 1% one is prepared at
national level.

Teacher 8: We prepare only one the first semester. But we give final exam for our students twice
in a year together with that of model exam.

Teacher 9: We give two times within a year. But as a department, we always prepare only the
first semester one.

Teacher 10: We prepare only one exam, that is the first semester, but we don’t prepare the

second semester one.

As it can be understood from the above interviewee’s responses, all of the interviewees
responded that they give final exams to grade for ten students twice within a year. Of the two
times exams, they take part in designing the exam items only in the first semester one. As it is

understood from the reason they gave, they prepare the first semester only. They do not prepare
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the second semester final exam. They use the model exam that is prepared at national level

instead of second semester final exam.

Question 2:Why do you give final exams for your students?

Teacher 1: I give test (exam) when I have special reason. My special reason to give my students’
exam is to evaluate their understanding of the subject I taught them. But I don’t have any reason
to give my students exam.

Teacher 2: | give final exam based on my need. When I want to asses students’ total achievement
about the subject matter they had already learnt.

Teacher 3: I give final exams to check students’ problems and to enable them study hard in the
future. 1 rely on my need.

Teacher 4: | give final exam to know whether or not the students mastered the main three
language skills (reading, writing and speaking). | also give them to know whether or not all
students understood the materials taught in the text book. So, I based on my reason.

Teacher 5: I give exams to check what they gained and lost from what they had learnt. I don’t
have special reason to give tests.

Teacher 6: | give exams to get my students prepared for the national exams. This is my reason.
Teacher 7: | give exam to evaluate my students’ success and failure on what they had already
learnt. And to provide them offer like summarizing, make up etc. So | have my own reason to
give exam.

Teacher 8: | give exam for my students to check their weakness and strength regarding what they
had already learnt.

Teacher 9: | have my own reason to give exam for my students. The first reason is to measure
students’ understanding. The second reason is to promote students from grade to grade.

Teacher 10: To check whether or not students are on the right way of learning. Thus | give

exams for my students depend on my own need.

As it can be analyzed from the above responses given by all the interviewees, most of the
interviewees said that they have reasons to give exam to their students. Almost their reasons to

give exams for their students revolve around evaluating what students had already learnt.
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Question3: Do you think that your students can be benefited from the examinations you
give them? If you say ‘yes’, how can they be benefited from such exams?

Teacher 1: Yes absolutely. They can be benefited from the exam they take in the class room. The
exam helps students to evaluate themselves. It tells them where their difficulty is in their study. It
helps them as tool to indicate their difficult areas.

Teacher 2: Yes, it helps them. The exam enables students to be informed what they gain or loss.
It also encourages them to give focus where they must do more in their study.

Teacher 3: yes, it helps students to evaluate their academic achievements. It is used as indicator
to locate students’ difficulty area.

Teacher 4: Yes it helps my students. My exam can show them the way how they should get
prepared for the national exams.

Teacher 5: Yes, it can help them and students can be good beneficiary from my exam. My exam
puts my students to go on the right way of learning.

Teacher 6: Yes, students can be benefitted from the exam | give them. The exam | give them can
be used as best tool to indicate students to study in accordance with national exams.

Teacher 7: Yes, it can be help students’ exam can encourage students to study more in the future.
Teacher 8: Yes, exactly. Students can be benefitted from the exam they take. They get
motivation, it enables them know their weakness in their lessons.

Teacher 9: In my belief, students can be benefitted from my exam. They are encouraged to study
more for the next exam.

Teacher 10: Yes, students can be benefited from what they invigilated. It enables students to

learn from their mistakes.

According to the responses given to the third question, all of the interviewees believe in about
the importance of giving exam for students. All the interviewees responded that their exams
have great importance for their students. They reported that they give their students exam to
evaluate students academic achievements and students can be benefited from the exam: by
evaluating their weakness and strength on the content area, by looking back to the content area
where they have difficulties, and by being motivated to study more. But few of the interviewees
responded that the exam helps students to show the way national exam is prepared and to
encourage them study more to promote from grade to grade. Speaking generally, it seems that

most teachers have concept about the merits of their exam to their students.
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B. Interviewees’ responses regarding their experiences in using test techniques that help

them to design exam items.

Question 4: As a group (English department members) or as individual, are there
techniques you always use to construct exam items? Could you tell me some of these
techniques and the way you use them?

Teacher 1: Yes, we have common techniques that we use to construct exam items. Some of them
are first; we discuss and decide the type of exam items we are going to include in our exam.
Next, we share types of items each other. Finally, each teacher prepares one item the items
according to their logical order. At the end we evaluate the question being with exam committee.
Teacher 2: Yes, we have. We decide the total number of items, types of items and share the
questions to construct personally; finally, we bring what have constructed together.

Teacher 3: Yes, a department, we have common techniques to develop exam items. First, as a
group member we come together and decide the type of exam items and total number of items.
Then, we bring together what have prepared and decide on each item.

Teacher 4: we don’t have special techniques, we prepare exam at department level after we
reached agreement.

Teacher 5: we prepare exams at department level. We organized exam items when we reach an
agreement. After that, we check each items difficulty level whether or not they match or miss-
match our students name.

Teacher 6: 1 don’t have special techniques personally, but, we have common techniques as
department, that is we get gathered together to share test items type in the department. Each
teachers is given one type of item and evaluation when evaluation over. We get printed of test
and deliver to our students.

Teacher 7: T don’t have special techniques. What | remember is that | learned some techniques
when I was in higher institution. But I don’t exercise it now.

Teacher 8:Yes, we have common techniques. One of our common techniques as department
member is to include all language skills in the exam items.

Teacher 9: yes, | have my Owen techniques. | always refer to the previous exams to get some

information.

65



Teacher 10: I don’t have my own techniques, but we have common techniques as English

department members. We always decide to include language skills together in the exam.

Mainly the above responses presented by the interviewees almost inclined to be techniques that
they use in designing exam items at department level. Similarly all of the respondents declared
that few item types are shared for teachers. Then, a teacher constructs types of items he or she
got. At end they come to the department and decide on the exam items. On other hand, few of
them could tell some effective techniques suggested by scholars, such as planning the exam,
writing exam objectives, outlining the test contents, decision and advice of subject matter experts
or colleagues, preparing the test according to the plan. Test administration and use, scoring the

test and reviewing/analyzing test results.

Question 5: Do you have written plan to give exams for your students? If you have written
plan, what activities doyou include when you write you plan?

Teacher 1: | do not use any written plan to prepare the test or any exam. | think, it is not must to
have written plan.

Teacher 2: | do not have any written plan personally. Similarly | have not seen any one in our
department who uses written plan to give tests.

Teacher 3: It may be depend up on teachers need. As to me | do not have any written plan and |
do not use it. Because, | am not familiar with this type of technique, | do not use it.

Teacher 4: we do not have any written plan. | have never seen anyone using written plan to
design test/exam in my department.

Teacher 5: | do not write plan to construct exam items.

Teacher 6: | have no any plan concerning exam item writing process. So |, do not use it.

Teacher 7: To tell you the truth, we do not have any written plan. And no one prepares his/ her
test using it.

Teacher 8: We do not have any written plan. We only arrange schedule when give tests/ exams at
department level.

Teacher 9: We have plan of giving exam ideally but not in written form.

Teacher 10: | do not have any written plan. We have schedule at department level. We only use
it.
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From the above interviewee’s responses it can be realized that writing an exam plan before
constructing exam items is not exercised. All the ten interviewees responded that they do not use
any written plan personally and at department level. Planning the test includes several activities
that language teachers need to do before constructing anew exam.Some of these activities are
drawing up test ’blue print, specifying the content and objectives of the test, type of items and
time limit. As it can be understood from the interviewee’s responses they do not have practice of

writing test plan.

Question 6: In your opinion, what are the uses of such activities likewriting the objectives
of the examination and outlining details of examination contents?

Teacher 1: Since | do not use them | do not know their importance so much. But, | assume they
seem important if they are practiced.

Teacher 2: | believe, they are very important though we do not use them in our school.

Teacher 3: | do not know their use in details, but it is good if they are practiced well.

Teacher 4: We do not use any of them. So, | cannot tell you their use.

Teacher 5: | belief that they have importance. They direct teachers as to how they prepare exam
items, they help teachers to sample all learned contents etc.

Teacher 6: In my point of view, they help teachers to prepare good exam. But we do not have
such practice of using these things.

Teacher 7: Yes, of course, these activities can have their importance. They can guide teachers to
construct test items.

Teacher 8: | believe that these activities can indicate teachers why to give exams, when to give
exams where to give exams and to whom exam is given.

Teacher 9: Though, I do not use them. | belief they can be very important to write exam items.
Teacher 10: Yes. They have their own uses they keep the teacher not to go beyond their ability.

As it can be observed from the response above, most of the interviewees believe in the
importanceof using activities such as writing objectives of the exam, outlining exam contents for
teachers. However, noneof them could tell the practical implementation of these techniques in
their school.
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Question 7: What are the activities that you do before you distribute exam papers for your
students and after you score students answer sheet?

Teacher 1: The pre activities that | do before distribute exam papers are: arranging sitting rows,
avoid crowded sitting. Selecting better students to the front sitting and | tell them not cheat. | do
nothing except giving students their answer sheet.

Teacher 2: | check whether or not the question papers have all items, | select better students to
the front part. After, I score; | give students their answer sheet.

Teacher 3: Before | get my students start the exam, | arrange their setting. | check the question
and I distribute exam paper for it. After, I score students’ answer sheet, I record the result and
give students their answer sheet.

Teacher 4: Before | give students the question paper, | arrange benches, tables and check any
written thing on the black board. After I score | revise the question with students.

Teacher 5: | check total exam items and distribute the question papers for students. After, | score
the students result, | realize the type of items and the number of items most of the time lost and |
give tutorial on that content area.

Teacher 6: | tell students to write their names and fill necessary information. | also check test
items, No, of questions, Page numbers and clarify of questions. After | score the answer sheet |
see the item most of the students lost and try to give clues on it.

Teacher 7: Before the exam, | tell them to write their name and information. | encourage students
to tell me the items they find difficult I do not do except recording their results.

Teacher 8: | tell them the instruction, reason of that test and check question. After | score |
record students result and give them their answer sheets.

Teacher 9: Before the exam, | tell them not see their text book and exercise book not to copy
from their friends. After I score I record students result and give them their answer sheets.
Teacher 10: Before the exam is started, | check questions and make necessary correction and |
see the sitting arrangement. After, | score the test, | write answers key. Next, | use the answer

key and score. Finally, I record the point and give students their answer sheet.

It is possible to generalize that most respondents listed activities that they do before distributing
the exam papers for their students. As their responses reveal, they arrange sitting, avoid noise,
check questions on all pages, tell students to fill necessary information, look at each instruction

and to concentrate as carefully as possible on question and alert students mentally how much
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time they use for each item type. On other hand, important activities to be done like revising the
exams with students, writing specific feedback on questions a student lost answers and areas to

be focused by students in their future were not mentioned largely.

Question 8: what factors do you think can affect students’ psychological emotion when they
take exams in the classroom?

Teacher 1: In my opinion, factors that can affect students’ psychological emotions during they
take time are; students readiness to take exam, invigilators personal behavior, noise sounds and
types of food they eat the exam day.

Teacher 2: | think, students always consider English exam more difficult than other exams. This
can affect their psychological emotions.

Teacher 3: Students’ psychological emotions can be affected by different conditions, such as
coming late to the exam room, illegibility of written material and teachers’ personal behavior
itself.

Teacher 4: Some unnecessary things that happened in the class disturb students not do well. They
may be sitting arrangement unclear instruction and noise sounds around the school.

Teacher 5: The difficult words that exist in the exam back ground of students family such as their
economic status, peace among the family members and the culture of the students can be factors
those affect students psychological motion when they take exams.

Teacher 6: The setting by itself can bring impact on students’ psychological emotion. When I say
setting | mean the time, the peace where and when students take place can affect students’
psychological emotions.

Teacher 7: I think fear of exam can affect students’ psychological emotion. I do not think, the
rest can affect more than it.

Teacher 8: the clarity of instruction and items by itself can have such problems on students’
emotion.

Teacher 10: Teachers way of constructing tests can affect students’ emotion, in addition to that
the speed that other higher achiever students use may bring negative impact on medium and
lower achievers. If the high achievers students do at high speed, other may feel fear and become

worried.
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Noticeably, the majority of the interviewees were inclined to answer some factors that can affect
students’ psychological emotion whenthey take their exam in the classroom. As their responses
reveal, students emotions can be affected in the classroom by invigilators’ behavior, speed their
peers use on doing exam, fear of exam, vague exam instructions and students’ personal

problems.

Question 9: Do you think that your students exactly know content area your exam covers?
If you say “yes” how they can know it?

Teacher 1: | think that except clever students those study hard, the rest do not know where the
test area covers. If they listen carefully when I tell them the area exam cover they can know it.
Teacher 2: | do not think that all students know the content area of the exam. Few of them can
know the areas. If they attentively listen to the advice | give them they can know it.

Teacher 3: Few of the students may know the content area of the exam. This because of that
most students do not give attention to the advice their teacher give them.

Teacher 4: | think they can know it. The reason why | could say that is | always tell them the
beginning and ending pages of the text book from which the exam will be set out.

Teacher 5: 1 do not all can understand and know the content area that is covered by the exam. |
always tell them only the unit of the lesson where exam is come from.

Teacher 6: In my view this is impossible for students to know the content area. As my exam is
language exam, it can include different contents.

Teacher 7: Some can do that but not all students do those things. Better students study carefully.
As a result they can know the area

Teacher 8: | am not sure enough that students know the content area of the exam. In my part, |
tell them the wait, type of items and total number of items.

Teacher 9: If | revise the content area, they may it, unless | do that, they cannot know it exactly.
Teacher 10: It depends on the students’ ability. If they are clever enough, they know the area
through depth study: otherwise they cannot know it.

Out of therespondents who were interviewed, majority of them appeared to give relatively the
same responses. They are not sure enough whether their students exactly know the content areas

exams cover and only few of them help their students know the content areas of the exams.
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Question10. How can you bring exam language to the level of your students’ language
proficiency and to their real life situation?

Teacher 1: | try to use simple language as much as possible and try to use words students know
well.

Teacher 2: | use words contextually rather than use them as they are. In this way, | try to simplify
language difficulty for my students.

Teacher 3: | try to change some foreigners name into our local names students may know. This is
one of my techniques to decrease language difficulty.

Teacher 4: If 1 come across with difficulty words in the passage, | delete them and use another
simple word instead of them.

Teacher 5: In my view, it is better to select simple words to use in the exam. When words
become simple in a sentence, students can understand the message.

Teacher 6: To make language easy to my students in their exam, | use my dictionary and select
easy words.

Teacher 7: If words are too difficult for students in the exam, students are put in the anxiety. So,
to reduce the anxiety, | try to use difficult words in context.

Teacher 8: To make my exam language easier, | select words according to students’ level and
use them | take care not to use difficult words.

Teacher 9: I try to adapt the language of exam to the students’ culture and real life. I try to
substitute difficult words with their easy balanced words.

Teacher 10: | try to use words those | think familiar with students. | try to relate them to their

cultural background and real life situation.

Except few of the interviewees, most of them said they take care of the language difficulty when
they prepare exams for their students. They usually use simple languages to construct exam

items.

Question 11: After you scored students’ answer sheet, do you return to test items and revise
themwith your students? What is the importance of such practices?
Teacher 1: To tell you the truth, I do not do this always. But when | found the students scored

below pass mark. I return back and discuss the question with the students.
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Teacher 2: 1 do not do it. But I believe it helps both students and the teacher. The reason why |
could say that is students can learn from their mistake and teachers need to think on his teaching
methods.

Teachers 3: Yes. | return back and revise the questions with my students. It helps students to
know the correct answer.

Teacher 4: | return to the exam and discuss it with students. It helps students to check their
mistakes.

Teacher 5: 1 do not do that. | only revise the question with my students when | found their results
below my expectation

Teacher 6: | do not revise it most of the time since it is important is not clear for me. May be,
when | find it is important to do that, | revise it so more times; but I do not do all the time.
Teacher 7: | revise it. When | revise the exam students are motivated and study hard for their
future exams.

Teacher 8: Most of the time, | write correct answers on chalk boards and tell students to get copy
of it.

Teacher 9: | do not have such experience. Rather | give them make up and tutorial class.

Teacher 10: In my part, | do not return back again to the exam the students have already taken. |
believe this is wasting time. Instead of doing that it is better to teach them contents related to

their exam before they take the exam.

Mostof the responses that were given by the interviewees seem to have less relevance to some of
the suggestions provided in the review of literature part of this study. Generally, most of the

teachers have no clear reasons to revise their exam items with their students.

D. Teachers’ responses regarding types of test items they use or do not use most of the time
in their exam.

Question 12: Which types of test items do you use most of the time? Why? Which ones you
do not use most of the time? Why not?

Teacher 1: as a department and as individuals, we always use multiple choices. We use it to get
our students use multiple choice to study wide area of contents and we use it to get our students

in order to exercise national exam. We use another type in continuous assessments.
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Teacher 2: | use multiple choices. Multiple choices can touch several area of the lesson content.
Though I use it, I do not believe it can foster students’ creativity such as writing paragraph and
essay. As a habit we always prepare multiple choice items. But most of the time, we do not use
other types.

Teacher 3: | use multiple choices. I think it helps me to write conversation, jumbled sentence and
vocabulary and others. Other types of test items cannot do what multiple choices can do. Due to
this reason, we do not use others in most cases.

Teacher 4: In our school, when we prepare exams for our students we use multiple choice items
types. We depend on the grade ten national exams and prepare our exam accordingly. Because
of, we do not see other types of test items in national exams except the multiple choices, we do
not use them.

Teacher 5: We use the multiple choices. We use it because it can include all types of items. Most
of the time, we do not use other types of test items like true or false, completion and essay in
grade ten final exams. These type of item types do not appear in national exams.

Teacher 6: | use multiple choices. It is convenient to write. It also saves our time of constructing
items. In addition to its easiness to prepare, it gives teachers to assess large portion of the
contents. When we think others, they have no power to this.

Teacher 7: We use multiple choices. We write this type of items in our department. To tell you
the truth, 1 do not know the reason.

Teacher 8: We use multiple choices. We have habit of writing it. But, when 1 think about it is
importance, | did not find it better than other item types. This is to say that it does not enable
students to show their creativity power.

Teacher 9: We use multiple choices. It helps our students to assess most of their lesson contents.
It is also helpful for teacher to construct immediately. We do not use most of the time other item
types because, they do not do these activities.

Teacher 10: We use multiple choices especially in our final exams. We do this in order to include
many samples of language contents in our exam. Again another reason to use multiple choice is

to provide our students a chance of remembering what they have learned.

As it could be understand from the responses given by the interviewees, most of the teachers
seem to use multiple choice item types repeatedly than the other types of test items. The

responses provided by majority ofthe interviewees tend to show the primarily reason for teachers
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to use multiple choice is to relate teacher-made item types with those of national exams and to
get students practice how to answer similar exam items appeared in national exams, to include

many sample of language contents in the exam, and it is easy to score.

E. Responses given by teachersregarding factors that can affect their test designing
practices

Question 13: In your department, do you run training program on test designing practice?
Do you have an exam bank or any other special exam reserving or storing mechanism?
Teacher 1: In our department, yet we have not conducted any training regarding methods and
techniques of exams preparation. We do not have exam bank and special area of exams store. If
we want to put it, we can put it in the library.

Teacher 2: still, | have not taken any training on exam preparation in our department. In the same
way, we do not have exam bank and special exam storing places.

Teacher 4: | did not take part in any training of exam preparation. Since I, came to this school) |
have never seen such kind of training in our school.

Teacher 5: | think it is good if this type of training is given in the school. Unfortunately we did
not conduct the training and we did not have special area to store exam and exam bank in our
school.

Teacher 6: | have not seen any test designing training conducted as staff in our school. We do not
have exam banks and special exam storing places. | do not know the reason.

Teacher 7: we did not conduct training in our department regarding how to design exams for our
students’. In the same way, we do not have exam bank as most of us have no computer’s skills.
Similarly we do not have special area to save our exams.

Teacher 8: Totally, we did not conduct test designing training and we do not have any exam bank
and special storing places.

Teacher 9: We did not have such experiences. We do not put exams in special area. Even | do
not know the term exam bank.

Teacher 10: we do not conduct training on test designing; instead we share each other, our
experience of test designing orally. The other thing, you have asked me about exam bank and
place to store exam. | tell you the fact; we do not have such experience of keeping our exams in

special places.
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Regarding the question abouttheir practice in running training on test designing techniques,
majority of them reported that they have not taken training on test item designing practice at in
their department and have no experiences of saving exams in exam bank and storingin special
area. This showsthat there is limitation with these teachers in exchanging good practice of

designing language tests among themselves.

Question 14:Have you ever taken any training on test designing conducted by the ministry
of education, regional education office and district education office?

Teacher 1: No, | have never taken it at any level. | have not gotten such chances.

Teacher 2: | have not taken it at any level. | have not heard about test designing training.

Teacher 3: | did not attend test designing training. | have been teaching English since 2002 in the
high school, but yet | have not gotten that chance.

Teacher 4: | did not take it anywhere. | do not know the reason.

Teacher 5: Absolutely, | did not take training on test designing at woreda level, Oromia or
ministry of education. But what | do not deny is that I took this course training when | was in
higher institution.

Teacher 6: | remember, | took the course called measurement and evaluation at my BA level. |
learned this type of training on test designing.

Teacher 7: | did not take elsewhere the training except the one I had taken in the university.
Teacher 8: | did not take elsewhere the training. That is to say, at District level regional and
national level. But, I studied it in one of my courses during. | was studying in the university.
Teacher 9: There is no training on test construction. As to me, | took training on methods of
teaching in the university. Except this one, | did not take training test practices anywhere.
Teacher 10: | have never taken this kind of training. What | want to clarify for you is, | learned
about test in measurement and evaluation courses in higher institution. After that | did not take

part in training of test designing at woreda, region and national level.

Almost all of the interviewees responded that they have never taken any training regarding test
designing practice at district education offices, regional education offices and the ministry of
education level to renew their experiences of test designing skills except the training some of

them took in measurement and evaluation course at higher institutions.
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