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Abstract 

The central intention of this research was to investigate English language learners’ attitudes 

towards group work by taking high and low achiever students from Goba Secondary School 

found in Bale-Goba Town, Bale Zone, Oromia Region. The research questions asked were aimed 

at reviewing the extents of the influences of EFL students attitudes on the use of group work, 

assessing the relationship between students’ attitudes towards group work and their success in 

the language and  analyzing what significant differences existed between the attitudes of high 

and low achieving students towards the use of group work. Participants of the study were 96 

sampled students of which 48 each were high and low achievers respectively. The samples were 

drawn from 780 Grade 10 students of the school. To select samples, purposive sampling from the 

non probability sampling category was used. A descriptive survey research design having mixed 

method research was employed to obtain quantitative and qualitative data. That is, to collect 

quantitative data, a structured questionnaire having thirty seven items of Likert Scale was 

administered to all 96 sampled students. Furthermore, classroom observation with the help of 

checklist was carried out into four EFL lessons. However, to collect qualitative data, semi-

structured interview was used on a face-to-face basis with 8 students (4 high and 4 low 

achievers). The data obtained was analyzed with the help of descriptive statistics, such as, 

frequency, percent, mean value and standard deviation. The results of the study indicated that 

both high achiever and low achiever students had positive attitude towards group work and no 

significant difference was found in their attitudes. In addition, the academic achievement level of 

students had not played any significant role in differentiating learners’ attitude towards group 

work. At the end, it was recommended that group work should be used to motivate and 

encourage students. Moreover, group work should be integrated with other teaching activity or 

strategy. 

 

Key words: - achievement, attitude, group work, high achiever, influence, low achiever, success 
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CHAPTER ONE 

INTRODUCTION AND BACKGROUND 

1. Introduction 

This chapter provides discussions on the background of the study, the statement of the problem, 

general and specific objectives (purpose of the study), research questions, significance of the 

study, delimitation, and limitation, organization of the study and definition of basic terms as per 

the order given above.  

1.1 Background of the Study 

Learning second language, apart from the mother tongue, has been an important issue to people, 

because of several reasons .For example, among its various uses, it helps people to know other 

cultures, for tour, for trade, for religion and for other reasons. At present, people have the desire 

and the demand to learn second language by going to schools and in the community by 

interacting with others. According to Richards and Rodgers (1986) it has been estimated that 

some sixty percent of today’s world population is multilingual. Both from contemporary and a 

historical perspective, bilingualism or monolingual is the norm (normal) rather than the 

exception. 

Teaching English as a foreign language in Ethiopia educational setting can be associated with the 

introduction of modern education in the country. In Ethiopia, for instance, modern education was 

introduced at the turn of the 20
th

 century and it officially began in 1908 with the opening of 

Menelik II School in Addis Ababa, after a long history of church education in the country 

(Diribsa, et al., 1999). By the time, English language was being given at all levels of Ethiopian 

schools for two purposes. It was delivered as a distinctive discipline at all levels of the schools 

and as a medium of instruction from secondary school to tertiary level of education. In addition 

to being a language of education, English is used to serve as a means of communication for 

science, technology, and politics. Crystal (2003), Graddol and Hyland (as cited in Hongkham, 

2013) state that English is the accepted language in many organization and institution for 
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publication and journals, for internet communication, for medicine and science, for trade, law, 

tourism and in many other areas of people’s daily lives. 

Owing to the multifaceted benefits English language gives to people, learners can also benefit 

much from studying English language if they develop positive attitude towards having a good 

mastery of it. In line with this assertion, the researcher agrees that students’ attitude might 

influence their performance and success. According to Savignon (2001), ‘learner attitude is 

without a doubt the single most important factor in learner successes’ (p. 21). Furthermore, 

language learning attitude is not the only variable but there are a number of variables taking part 

in the process of learning a language, such as, gender, age, and learners’ background. According 

to Richards, Platt and Platt (1992), it is obvious that the learners’ attitudes towards the language 

affect language learning; therefore, the measurement of language attitude offers valuable 

information for language teaching and planning. 

The history of second or foreign language teaching and learning reveals was that it had gone 

through various changes aimed at improving the syllabus and methodology there by to maintain 

conditions where learners could get better ways to master the desired language.  For example, the 

language teaching and learning changes from traditional approach, which gave priority to 

grammatical competence, to communicative approach brought changes that had its focus on how 

learners acquire the language making use of it for communication purpose (Richards, 2006).  

Communicative language teaching approach, on the other hand, focuses on the theory of 

language as a means for communication. That is, according to their approach second language 

teaching and learning lies on the communicative use of the language which gives priority to 

communicative competence, it requires interaction between learners to exchange information, 

ideas, opinions and feelings.  Besides, since communicative activities involve at least two people 

who interact with each other to share ideas, its teaching emphasizes on pair work, role play and 

group work activities. 

In addition to what has been stated above, communicative approach provides the means for 

learners to use the language in groups and to learn it from and within group members. Among 

various approaches found in it, group work approach is one of the communicative language 

teaching methods. Communicative approach is a classroom activity that enhances students to 
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participate and interact. It has several advantages. Communicative approach allows students to 

work together to solve problems and to use the target language freely and build confidence. 

Concerning the benefits of group work for SL/FL learning, Harmer (1991) and Long and Porter 

(1985) state that group work increase the amount of students talking time to share ideas and 

gives opportunity to students in order to use the target language to communicate with each other. 

Therefore, the roles of teachers will be to facilitate condition to students to cooperate and to 

work together in team or group.  

Moreover, According to Hutchinson and Waters (1987), using pair or group work in ESL/EFL 

classes provide the merits of building on existing social relationship. That is, when students work 

in group or pairs as they learn a language, they will learn the language best from the tasks that 

involve social interaction. Thus, group or pair work has been effective method to motivate 

students as it encourages active learning and as it develops critical thinking, communication and 

decision making skills. 

In spite of all the merits which using group work is supposed to render for the teaching and 

learning of SL/FL, the students’ English language proficiency has by far been below the 

expected level. Due to this, many problems are being observed in the teaching and learning of 

English as a foreign language situation in Ethiopia.  

1.2 Statement of the Problem                                                         

Since communicative language teaching approach encourages interaction between teacher and 

students and among students themselves, it has been regarded as a crucial element in language 

learning. So, giving considerable attention to classroom interaction through group work in a 

language course seemed very important. As mentioned in the previous section, in English 

language classroom interaction could be realized through the use of pair and group works. 

Hence, group work can be taken as the main manifestation of good classroom interaction as it 

gives students the opportunity to practice the language. 

It seems that students in Ethiopia have very limited access to use English language outside the 

school. The only place where they practice English language is in the classroom. Even though 

the communicative language teaching was implemented about twenty years ago, some Ethiopian 
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secondary teachers still use the traditional teacher-centered approach. Berhanu (1999) indicates 

that the methodology which most teachers use was the old and traditional type. Since teacher 

fronted mode of teaching was dominantly used in English language classrooms, they do not use 

any kinds of pair or group work activities. Therefore, the students would not be given the 

opportunity to interact among and between them.  

It was assumed that one of these problems can be related to lack of proper application of group 

work. That is, there could have been less awareness or attitude towards using group work in 

English classes. This might have resulted from lack of perception or misconception about its 

benefits. Therefore, to address the causes of this problem, it was considered that assessing 

students’ attitudes towards group work would be best. To this end, to review what students’ 

attitudes towards group work had been, taking both high and low achievers from language class 

would do best for a study thereby to find solution to the problem manifested.   

Moreover, according to my teaching experience in secondary school of English classes, I had 

observed that English language teachers were well aware of the theory of communicative 

language teaching. However, the theory was used successfully by some English language 

teachers while the majority of the teachers did not pay attention to employ it. For instance, some 

of the teachers were applying pair and group work activities whereas the majority of the teachers 

were simply using lecture methods in their English language classes. 

According to the new Education and Training Policy of 1994 (MoE, 1994), the teaching 

curriculum encourages students to develop their communicative competence through group 

work. In addition, the policy also states that the English language teaching approach teacher use 

should encourage students to practice group work (MoE, 2012). English text books provide 

several exercises to work in group. Through the application of this practice, students would get 

the opportunity to work together with their partners towards accomplishing an academic goal and 

more importantly students would develop positive attitudes towards group work. As group work 

has gained a great emphasis in current language teaching methodologies, so the students could 

develop positive attitude towards group work.  

Although group work has been considered to play a big role in language learning, students’ 

attitudes towards group work still remained to be very low probably due to very little application 
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of group work in English classrooms. Various studies were carried out to investigate students’ 

attitudes towards group work abroad and in the Ethiopian context. Among studies carried out 

abroad, for example, Ibnian (2012) conducted a study to ‘Group work and attitudes of non 

English major students towards learning EFL’. Besides, Murad (2015) conducted a study  

‘Students’ attitudes to group work in the EFL classroom’. In the Ethiopian context, Alamirew 

(1992) conducted a study to ‘The applicability of group work in learning English’. Besides, 

Abebaw (2011) conducted a study ‘EFL learners’ attitude towards group work: the case of high 

and low achievers’. The present study differs from the above studies in that it was carried out at 

Bale Goba High school where such study was not conducted. The other difference was that the 

aim of this study was to assess students’ attitudes and the extent of their attitudes impact on its 

application. 

As a result, for effective language teaching and learning, the students need to have positive 

attitudes towards group work. There could be various factors that might contribute to the 

presence of different attitudes among students. However, the aim of this study was to investigate 

English language learners’ attitude towards group work by taking high and low achievers from 

Goba Secondary School.  

1.3 Objectives of the Study  

Based on the problems stated above, the following general and specific objectives were 

designed. 

1.3.1. General Objective 

The main objectives of the study were to: 

 Describe and compare the attitude of English language learners towards group work by 

taking high and low achievers.  

1.3.2 Specific Objectives 

To realize the broad objectives stated above, the following specific objectives were designed. 

They were to:    
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1- Investigate the extent to which the attitudes of English language learners had influence 

towards the use of group work. 

2- Examine the relationship between students’ attitude to group work and their success in 

English language. 

3- Find out if significant difference existed between high and low achieving students’ 

attitudes towards the use of group work. 

1.4 Research Questions 

Based on the objectives of the study, these research questions were formulated. 

 What were the extents of the influences of EFL students’ attitudes on the use of group 

work?  

 What relationships existed between students’ attitudes towards group work and their 

success in the language?  

 What significant differences existed between the attitudes of high and low achieving 

students towards the use of group work? 

1.5 Significance of the Study 

This study  tried to assess the students’ attitudes towards group work; the researcher hoped that it 

might have important contribution to different groups of people, such as, students, EFL teachers, 

educational stakeholders (supervisors, zone and district education bureau), and others who want 

to conduct study on related areas. 

The result of this study would help teachers because understanding areas where group learning 

works best would assist teachers implement mechanisms to help students build positive attitudes 

towards group work. When students have positive attitudes to group work, they would use it for 

productive and enjoyable activities and for successful learning.  

As group work reduces the chance of interpersonal conflict within groups and creates a more 

productive learning environment, the finding from this study could be used by teachers and 

students to promote cooperative climate in the classroom. The finding was hoped to provide 
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information and insights to teachers thereby to determine causes of conflicts among class 

members so that teacher would maintain cooperative teaching and learning for the lesson. 

Conflict is not definitely distractive, positive conflict enhances students to enhance and develop 

reasonable communicative skills.  

The finding also hoped to provide group work awareness for stakeholders of schools like, 

principals, supervisors, district and zonal educational bureau and to allow teachers use group 

work effectively, not to consider group work as waste of time. The finding of the study was also 

expected to serve interested researchers as a reference or to stimulate for further similar studies.   

1.6 Delimitation of the Study 

The aim of this study was to assess students’ attitude towards group work and to compare high 

and low achiever students’ attitude towards group work particularly in their English language 

classes. The primary focus was in-class group work, rather than projects that were done outside 

of classroom. The study was delimited to Bale-Goba Secondary School grade 10 students 

enrolled in 2016/17 academic year. The sample size of the study was delimited to 96 students of 

which 48 each were high and low achievers. The data collecting instruments were delimited to 

student questionnaire, classroom observation through the use of checklist and semi-structured 

interview for quantitative and qualitative data obtaining. Therefore, all generalizations and 

conclusions made were bounded to this scope. 

1.7 Limitations of the Study 

There were a number of limitations during the study. Shortage of time and resources yielded the 

following limitations. The first limitation was related to the source of data collection activities. 

The present study might have yielded more reliable results with multiple data sources like a 

survey questionnaire for teachers and in-depth interviews with the teachers. The analysis of the 

data was limited since the teachers were neither questioned nor interviewed. It had better 

included teachers’ perceptions and reactions of group work activities, as well as their 

implementation of group work activity in English classrooms. Using data from multiple sources 

would allow looking at the problem from different direction for triangulation, and thus benefiting 

the overall results of this study. 
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The second limitation was related to the sample size. It should be noted that the sample size (96 

students) was not large enough to draw all-embracing conclusions. The study was confined to 

one government school grade ten students. The findings of the study could not be sufficient to 

make generalization at the country level. It would have been better and more effective if more 

schools and participants were included in the study to gather adequate information to make 

sound generalization.   . 

Another limitation of this study could be attributed to the subjectivity of the students’ 

perspectives towards group work. It should be noted that the students could have been subjective 

in their responses. Therefore, their actual classroom group work practices might be dissimilar to 

the principles they reported in the questionnaire and the interviews. Attending to some of these 

limitations in the study would make it possible to conduct a more reliable larger-scale study in 

the future. 

1.8 Organization of the Study 

This study was organized into five chapters. The first chapter deals with background of the 

study, statement of the problem, objectives of the study, research questions, significance of the 

study, the scope of the study, limitations of the study, and operational definition of terms. The 

second chapter provides a thorough review of related literature to the concepts and ideas 

concerning the problem raised in the study. Chapter three deal with the research design and 

methodology. Therefore, the chapter provides discussion the research design adopted, the 

sources of data, such as, the target population, the sample size and the sampling technique 

employed. It also discusses the methods and procedures used for data collection and the 

methodology employed for data analysis. Chapter four deals with the procedures followed for 

data analysis, presentation and interpretation of the findings. The last chapter incorporates 

sections that provide the summary, conclusion and recommendations of the study. 
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1.9 Definition of Terms  

This section is dedicated to providing working definitions to some of the key terms and concepts 

used in the study as per the contexts they were used. 

Achievement: - the term achievement refers to the act of performing good score.   

Attitude: - refers to a tendency to respond positively or negatively towards a certain idea, thing, 

person, or situation that is expressed by evaluating a particular entity with some degree of favor 

or disfavor. 

Group work: - refers to any classroom activities in which the whole class is divided up in to 

small teams to work cooperatively to accomplish a common goal. 

High achievers: - are those students who score the average mark of above 86% and ranked from 

1-3 in a given classroom setting.  

Low achievers: are those students who score below the average mark of 55% and ranked least in 

a given classroom setting. 
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CHAPTER TWO 

REVIEW OF RELATED LITERATURE 

2. Introduction 

The second chapter of this study presents relevant review of related literature to the general 

concepts of group work and students’ attitudes towards group work. In particular, the chapter 

includes explanation to the definition and to features of group work, the effectiveness of group 

work on language learning and the students’ attitudes towards group work. At the end, the 

chapter provides discussion on the relationship between group work and communicative 

language teaching.  

2.1 The Definition of Group Work 

Authors from various fields of studies have defined the meaning of group as well as group work. 

In part differences in definition occur because of the writers criteria for group and group work. 

Groups are a fundamental part of social life and group work is a form of cooperative work done 

by very small members’ just two people or very large members even a society as a whole.  

Group work is a teaching approach in which students work together with individuals having 

different abilities and background knowledge to achieve a common goal. In the system of group 

work learning and teaching, Brown (1991) states that students are expected to work together for 

the success of their goal and completion of the tasks given. And group work, which needs full 

cooperation and collaboration, occurs when all members of a group are aware of their 

responsibility and role, and when commit themselves to accomplish the task in the best way 

possible. 

In group work, students work from beginning to end cooperatively until all group members 

successfully comprehend and understand what they learn. They work in group to gain from each 

other’s efforts; they share a common outcome, work together and feel confidence for the group 

members’ success. Forsyth (2006) explains that a group is two or more individuals who are 

connected to one another by social relationships. And group work is a way to serving the 
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individual within and through small face to face group in order to bring about the desired change 

among the participants. 

Group work is one of the most important methods of language learning and strengthening 

students' interaction. Working in groups and cooperating with each other is the best strategy to 

improve learning activities. Johnson and Johnson (1994) define group work as follows: 

A small group that has two or more individuals who interact with each other, are inter dependent, 

define themselves and are define by others as belonging to the group, share norms concerning matters 

of common, interest and participate in a system of inter locking roles, influence each other, find the 

group rewarding, and pursue common goal. (p.13)  

Group work develops students’ communicative ability. It refers to any classroom activities in 

which the whole class is divided up in to pairs or large group. Burdett and Hastie (2009) 

presented, group work is a technique followed to provide an opportunity for students to engage 

peer to peer learning.  

Brown (1991) also defined group work as a generic term covering a multiplicity of techniques in 

which two or more students are assigned a task that involves a cooperative work. In addition 

Brown (1992) noted that ‘group work provides a context in which individuals help each other; it 

is a method of helping groups as well as helping individuals; and it can enable individuals and 

groups to influence and change personal, group, organizational, and community problems.’  

Furthermore, Badache (2011) defines group work as an instruction method where learners of 

different levels form small groups and work together towards a specific objective. Learners take 

the responsibility of their own learning and of those in the group so the success of one member is 

a success of all members. 

 

Group work can be define depend on the form. Ibnian (2012) classified group work into two 

types: heterogeneous grouping and homogenous grouping. And he define these two form of 

group work as follow. Heterogeneous means grouping students of different ability levels together 

while homogenous grouping means grouping together students that are similar achievement 

level. 
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2.2 Features of Group Work   

According to Forsyth (2006), group work which involves students working collaboratively on set 

tasks, in or out of the classroom, includes any learning and teaching tasks or activities that 

require students to work in groups and any formal assessment tasks that require students to work 

in groups. Basically, group work is based on the concept that shows the physical, mental and 

social developments of human being through necessary and significant interaction with others 

that is, the group member is shaped by others and is shaping others.  

This author has also shown that the importance of cooperation among members to deal with the 

given task. Simply a collection of individuals sitting together without any coordination and 

common objectives may not mean group. In order to say the collection of individuals working 

(learning) in group, there must be a link among all group members that shows cooperation and 

collaboration to achieve a common goal of their learning. Without group processing may not 

group. This refers the ongoing assessment of how groups are functioning to achieve their group 

goals or to complete the tasks. So groups need a specific time to discuss on how well they are 

achieving their goals and maintaining effective working relationships among members, to 

describe and decide on what behaviors are useful or not and what changes need. 

Smith as cited in Harriet (2013) stated that ‘the sum of the whole is more than the potential sum 

of its member’. This suggests that when working in a group the outcome produced is higher 

standard than that which could be produced individually. 

Johnson and Johnson (1989) states that effective group work learning has five essential features, 

these are: 

1- Face-to-Face interaction- students promote each other’s learning by helping, sharing, and 

encouraging efforts to learn and discover new ideas and innovations within the group. 

2- Positive interdependence- participate all group members and each member depend on 

each other to accomplish a shared goal. 

3- Individual Accountability- all group members are accountable and responsible for their 

own learning. Each member contributes his/ her effort, support share talent or knowledge. 
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4- Social Skills- Group work makes things smooth for students to learn and develop 

different interpersonal and social skills which will help them to build stronger 

cooperation among group members and beyond the group.  

5- Group processing- This refers the ongoing assessment of how groups are functioning to 

achieve their group goals or to complete the tasks. So groups need a specific time to 

discuss on how well they are achieving their goals and maintaining effective working 

relationships among members, to describe and decide on what behaviors are useful or not 

and what changes need to be made to move the group along and complete tasks. 

On the other hand, Kagen (1994) states that there are four basic principles to group work:  

1- Positive interdependence- Positive interdependence occurs when group members realize 

that they need each other in order to complete the group’s task. 

2- Individual accountability- individual accountability contributes to academic gains in 

group learning.  

3- Equal participation- each student contributes equally to the process and final product of 

an activity. Participation is an essential part of the learning process and an important 

element for student success.           

4-  Simultaneous interaction- during group work learning, students learn by simultaneous 

interacting with their group members. When a classroom is engaged in a simultaneous 

interaction, for example ‘group discussion’, then active participation is occurring for all 

students at the same time. 

 

Each member of the group is accountable for his/her group work. In working in group, members 

hold themselves and each other accountable for producing high quality work; to accomplish 

work is beyond their individual interest (Harriet, 2013). The group look at how well members are 

working together and how effectively they are achieving their goals. What then makes this a high 

performance cooperative group is the level of commitment the members have to the groups’ 

success and to one another.  

According to Kiran et al, (2012), the fact that group work could be used without individual 

accountability is controversial. When there is not individual accountability and there is only one 

work product from the whole group, academic achievement may not occur for all students in the 
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group. Unless there is equal distribution of responsibilities for learning, higher ability students 

may complete the work without the participation of others. Individual accountability and group 

goals contribute to academic achievement and teachers need to do individual assessments 

(Slavin, 1989). 

Some advantages of working in groups are ‘persistence when facing adversity, willingness to 

perform difficult tasks, ability to translate knowledge from one person to another, greater social 

skills, and good motivation’ (Pfaff and Huddeleston, 2003). In addition Harriet (2013) states that 

group work has also been seen to have an impact up on self-esteem by increasing it. Creating 

higher levels of self-esteem in students may also impact their personal lives encouraging them to 

interact with other and offer their own insight and opinions to different areas of the lessons they 

are learning. They are able to offer their own ideas and contribute to their work.  

Cooperative learning is one of the major features of group work learning approach. Cooperation 

exists when individuals work together in a group in order to promote both their individual 

learning outcomes as well as the learning outcomes of their peers (Johnson and Johnson, 1989). 

Conceptually, cooperative learning is rooted within social interdependence theory and its basic 

premise that ‘the way in which social interdependence is structured determines how individuals 

interact within the situation which, in turn, affects outcomes’ (Johnson and Johnson, 1989). 

According to this theory, cooperation is most effective when group members perceive that they 

share similar goals and when the individual members’ goals are positively dependent on the 

actions of the group.  

Positive interdependence means that group members should perceive that the collective effort of 

the group is essential in order for the individual learners to achieve their goals (Johnson and 

Johnson, 2009). Positive interdependence is assumed to enhance the interaction, that is, students 

encouraging and helping each other to reach their goals, students giving each other feedback, 

students challenging each other’s’ conclusions and reasoning, and students taking the 

perspectives of others to better explore different points of view. Promoting interaction, in turn, is 

expected to lead to higher academic achievement (Johnson and Johnson, 1989, 2009).Negative 

interdependence, on the contrary, exists when the efforts of others are detrimental to the students 

learning outcome (e.g. in a competitive learning environment), and an individualistic situation 

exists when the efforts of students are unrelated (Johnson and Johnson, 2009). 
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Cooperative learning is concerned with framing student interaction in ways that are likely to 

raise positive interdependence and promoting interaction. Jigsaw and think-pair-share (Johnson 

et al., 2000) are some examples of cooperative learning structures; however, any form of peer 

interaction can be cooperative if it adheres to two basic principles: positive interdependence and 

individual accountability (Millis and Cottel, 1998; Slavin, 1996). 

Johnson and Johnson (2009) define individual accountability that, in order to prevent social 

loafing; the students should be assessed by their individual learning outcomes. Thus, while 

working within a group, the student might still pursue individual goals and be assessed as an 

individual. Awarding individual grades to students does not conflict with cooperative learning as 

it enhances individual accountability. The students work together towards a shared goal (goal 

interdependence) to produce higher achievement 

In addition, conflict another major features to group work. Conflict between group members 

leads to higher level of reasoning and learning. Group work make conflict between group 

members, they may disagree with the group work idea: conflict ideas leads them to more 

discussion and to raise question which eventually results in learning. In group work, the students 

discus, argue, explain and negotiate meaning, they become more responsible for their learning 

and develop critical thinking skills (Johnson and Johnson, 1986). 

Conflict between group members has as mentioned above advantage and disadvantage. Tuckman 

and Jensen (1977) found that as a group develops the member become concerned with resolving 

interpersonal conflicts and task activities. This is true of students groups. In order for a group to 

be successful, it is important that members are able to work well together and get along with 

each other. If group members have good personal relationship with one another, they may find it 

easier to resolve problems’ (Mello, 1993). This happens when a member of the group is not 

putting in the same amount of effort as the other members. They may fail to turn up to meetings 

and not contribute to the completion of a task. This can cause to students have negative 

experiences of group work.   
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2.3 Effectiveness of Group Work on Language Learning  

Group work is successful approach to develop language skills. Several studies have proved and 

presented the effect of group work on language learning. Using group work enhances the 

students’ learning of English language. Teachers and students believed that group work is an 

effective teaching and learning. According to Al-Sheedi (2009), ninety eight percent of the 

teachers believed that group work improved students’ achievement. Also the same proportion of 

the students agreed learning in group more suitable technique than learning individually.  

One of the most important strategies of learning and strengthening students' interaction is the 

group work. Studies show that group work can develop a host of abilities and skills which are 

very important for academic and general purposes (Caruso & Woolley, 2008). According to 

Hansen (2006) working in groups and cooperating with each other is the best strategy to improve 

our learning and overall skills.  As group work involves many students working together, it 

might help decrease students' fear and anxiety in the class. 

 

While group work can have significant positive effects on student learning and student success, 

the effectiveness of group work is dependent upon how instructors structure group works. More 

specifically, the group works should have four characteristics (Johnson & Johnson, 1994;   

Slavin, 1989):  

1- Provide instruction on interpersonal skills. 

2- Foster interdependence among group members.  

3- Align individual goals with group goals.  

4- Encourage reflection on the group process. 

 

Group work is believed to be beneficial not only in a work environment, but also to have many 

positive results in academic settings (Davis, 1993). Past research has emphasized that group 

work allows students to explore a diversity of opinions, better retain learned information, and 

efficiently tackle projects too large to effectively handle on an individual basis (Gatfield, 1999). 

Thomas (2001) suggests that in certain situations, group work is linked to an increase in 

students’ confidence levels. 
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Bibi (2002) reported that teaching English through group work activities played a positive role in 

improving the academic achievement and develop the four language skills of the students. Li and 

Vandermensbruggle (2001), proved that group work motivate the students to develop their 

writing skill, build their self confidence as writers and support them through their writing. As for 

reading, Wichadee (2007), reported that students benefited from group work in their reading 

comprehension, they increased their interaction, learn how to work with one another and 

improve their reading skill. 

Group work helps the students to work together; it might decrease students' fear and anxiety in 

the class. This is also because the Teacher is not always monitoring them. This strategy has its 

own merits (Harmer, 2007, as cited in Ivan (2015),), as follows: 

1. It dramatically increases the number of talking opportunities for each student. 

2. As there are many students in the group, personal relationships become less problematic 

and also there is a greater chance of different opinions and varied contributions than in 

pair work.    

3.  Group work encourages broad skills of cooperation and negotiation. 

4. It promotes learner autonomy by allowing students to make their own decisions in the 

group without being told what to do by the teacher.  

5. It allows students to choose their level of participation more readily as compared to 

whole class or pair work situation. (p. 292). 

Johnson et al., (1991) identifies major benefits of group work:  

1- students can gain an insight into group dynamics;  

2- they can tackle a more comprehensive assignments;  

3- interpersonal skills can be developed;  

4- students are more exposed to others’ points of view; and  

5- be more prepared for the real world. 

In sum, group work as a technique has proven to be useful for all students. Research has shown 

that group work is a way for helping students socialize, get to know one another and learn about 

others’ experiences. Students’ language skills are developed as a result of working cooperatively. 
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Students’ attitudes towards learning English was found to be positive when teachers employ 

group work in their classrooms. Students’ critical thinking skills are enhanced and lead to the 

construction of new knowledge in group work. They learn how to argue, defend their position, 

question other students’ ideas and convince others of their own generally learn more. Group 

work was seen to generate a lot of discussion. Students in groups support and influence each 

others’ learning, clever students help weak students, weak students start to ask more questions 

and ask for help when they never do in a lecture and finally students become fully engaged in 

course content (Greenop, 2007; Li et al., 2011; Ibnian, 2012; Arumugam et al., 2013).  

 

On the other hand, the key factors affecting group work, Meyer (2010), Kennedy (2006) and 

Barfield (2003) findings can be summarized as follows:  

1- Group structure- ensuring that group members recognize the mixed talents within the 

group, and hence scope for assigning different roles to different members to perform 

specific tasks.  

2-  The issue of individual domination- emphasizing the need to respect different points of 

view, and not have one or a few individuals dominates the group.  

3-  Fair contribution- ensuring equal and active participation of each group member’. 

4- Evaluation of individual contribution- this is difficult, but can be assisted by ‘anonymous 

‘peer review’, ‘individual reflective report’; and/or ‘tutor involvement’.  

     2.4 Students Attitudes’ Towards Group work  

Gardener (1985) defined attitudes as ‘an evaluative reaction to some referent, inferred on the 

basis of the individual’s beliefs or opinions about the referent’. Attitudes could be viewed as a 

tendency to respond positively or negatively towards a certain thing, idea, person, situation etc    

(Ibnian, 2012).As for education, Brown (1991)) noted that teachers should recognize that all 

students possess positive and negative attitudes in varying degrees, adding that the negative 

attitudes can be changed by thoughtful instructional methods. 

Thus, attitudes could highly influence how the learners learn a foreign language. It is believed 

that the students with positive attitudes usually progress more rapidly in foreign language 

learning. Attitudes are closely related to our beliefs and are based upon experiences, thus, 
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effective language teaching methods can encourage students to be more positive towards the 

learning process.  

Group work approach affects students’ attitude towards learning language. Students attitude 

towards group work are important to English language learning class. Ibnian (2012), proved that 

group work technique was useful in developing students’ attitudes towards learning English 

language by allowing them to express their ideas and opinion freely. In all English language 

class activities students working in groups have positive attitudes and they felt group work gave 

them the chance to learn and improve their English language skills (Meeteethan, 2001). 

Working in groups motivates the students to discuss in groups and help them to understand the 

concepts better. According to Kiran, Qaisara, Sidra, Mehwish and Amna K. (2012) students 

believed that group tasks clear their concepts more than individual learning. It also makes 

learning interesting, it provides fun, done in satisfactory situation and their socialization enhance. 

Students also expressed that during the assigned work, they felt responsibility of work, 

committed to success of each member and their group.  

Students in group work learning method were more effective for English as compared to the 

traditional learning method. Furthermore, group learning seemed to be more favorable for 

overloaded classes (Khan, 2008). Hernandez (2002) reported that group learning improved 

students’ motivation and additionally reported that promotes active and higher level of thinking. 

Haberyan (2007) have reported that team based learning is motivating, interesting and enjoyable, 

and has been utilize in education, discipline with positive results. Due to these reasons the 

students increase their attitude learning in group. 

Teachers have role on students’ attitude towards group work. Teaching and learning methods can 

be selected and applied in the classroom by teachers. In addition, the teachers form the group to 

improve the individual’s ability to work with others and how well they complete group works. 

By doing this teachers make attractive and suitable classroom. Teachers assign students working 

in group to enhance their content related learning and group work skills (Chapman et al., 2010). 

The teachers have responsibility to teach students how well the group has worked together and 

completed the tasks (Aggarwal and O’Brien, 2008). 
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In addition, according to Chapman et al., (2010) students have a better experience of assigned 

group work when teachers have taught students at the beginning of the lesson about working in 

group. It is important that students have a positive attitude towards group work as Bacon et al., 

(1999) claims that students’ experiences of group work have the possibility to affect a persons’ 

future preference towards group work.  

Groups typically do not function effectively when the learners have negative attitudes. There are 

several reasons to students’ negative attitude towards group work. One of the main reasons is 

students’ group work experience. The students’ group work experiences influence their attitudes 

towards group work. Improving student group experiences is important in educational 

environments because positive experiences yield such benefits as retention, higher levels of 

student satisfaction, and skill improvement (Huff et al., 2002). In addition, Tinto (1987) proved 

that positive group experiences can enhance academic and social integration, which are essential 

components for EFL students.  

 

The student attitudes toward group experiences can be intense and complex and the necessary 

components for achieving successful group experiences can deteriorate quickly. Student attitudes 

toward group work are often selfishness and   hopeless due to a history of repeated negative 

experiences with common issues resulting in students working with others who exhibit a lack of 

excitement and motivation, dealing with personality conflicts, and having difficulty in 

coordinating time schedules ( Pfaff & Huddleston, 2003 ). Detrimental (bad) group experiences 

can lead to student dissatisfaction, ineffective learning, and poor academic performance (Huff et 

al., 2002). 

 

Groups typically do not function effectively when left on their own and negative experiences are 

often the outcome. Negative experiences can have damaging consequences leading to student 

dissatisfaction, discouragement, stress, poor academic performance, ineffective learning, and 

attrition (Huff et al., 2002; McCorkle et al., 1999; Pfaff & Huddleston, 2003). According to 

Anderson (2008) negative group experiences can result from deficient group skills, issues with 

the personality composition of a group (also known as group personality composition), 

insufficient focus on the nature of relationships in groups, and group members judging one 

another based on categorical or action-based cues rather than on the character of each individual. 
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Amato and Amato (2005) state that it is believed that teachers can play a direct role in improving 

group experiences by encouraging students to understand basic personality types of themselves 

and others and to use this to facilitate group  functioning. Teachers can influence group 

experiences by taking an active role in guiding students to develop and maintain relationships in 

a group (Huff et al., 2002). 

Students must experience the challenges of working in groups to be better prepared for team-

oriented tasks in the classroom. However, merely placing students in groups with the hope that 

group members will work together well is not sufficient because typically, groups do not 

function effectively when left on their own. It is believed that negative group experiences have 

far-reaching consequences for students (Chapman & Van Auken, 2001). To optimize group 

experiences, teachers should design structured approaches that identify interpersonal issues and 

provide tools for students to work better together (Huff et al., 2002). 

Many factors can influence the attitudes of students towards group work, as well as the 

experience that individuals will have when working in groups. These factors include 

interpersonal aspects between group members, communication and trust among group members, 

underlying issues in the subconscious of individuals, behavioral motivational drives based on the 

needs of each individual and social aspect with which groups influence the individual (Bales, 

1950) . Identifying factors that influence group work can assist in identifying what affects 

students’ attitude and how to best design interventions for group work (Napier & Gershenfeld, 

2004).     

2.5 Relationship between Group Work and Communicative Language Teaching   

Today, communicative language teaching (CLT) is viewed as the most effective and widely used 

approach in EFL/ESL teaching, and most modern methods and techniques emphasize it 

(Anderson 1993; Kumaravadivelu 1993; Cook 2001; Savignon 1983), and most textbooks and 

materials are designed for it. In Ethiopia, the new English language teaching textbooks were 

produced for secondary schools on the basis of the communicative approach (Ministry of 

Education, 1997). The new syllabus seems to have been designed in such a way that enables the 

students to use English for social interaction where necessary. Thus, it is based on the theory that 
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the key function of language use is communication and its primary goal is for learners to develop 

communicative competence (Hymes, 1972, and Richards and Rodgers, 1986). 

According to Richards and Rodgers (1986) communicative language teaching starts with a 

theory of language as communication, and its goal is to develop learners’ communicative 

competence. Despite being a simplistic account of CLT, this idea of communicative competence 

is considered to be the main conception of CLT. Communicative competence included knowing 

what to say and how to say it appropriately based on the situation, the participants, and their 

roles and intentions. According to Larsen-Freeman (2000) ‘the most obvious attribute of 

communicative language teaching is that ‘almost everything that is done is done with a 

communicative intent’ (p.132). In CLT, meaning is given prime importance, which is achieved 

through interaction between the learners. 

 

Richards (2006) states communicative language teaching can be understood as a set of principles 

about the goals of language teaching, how learners learn a language, the kinds of classroom 

activities that best facilitate learning, and the roles of teachers and learners in the classroom 

(p.2). He explains these principles, communicative language teaching sets as its goal the teaching 

of communicative competence, the learners learn a language with creating meaningful and 

purposeful interaction through language, classroom activities like pair work activities, role plays, 

group work activities and project work facilitate learning the language and learners participation 

in language classroom activities that were based on a cooperative rather than individualistic 

approach to learning. Students had to become comfortable with speaking and listening to their 

peers in group work or pair work tasks, rather than relying on the teacher for a model (Richards, 

2006).  

 

Group work can also be regarded as an important tenet of communicative language teaching. 

Larsen-Freeman (2000) puts forward that activities in a communicative class are commonly 

carried out by students in small groups. Negotiation of meaning can be accomplished by 

involving learners in group work in which they can freely interact with each other. Through 

group work activities, the students are engaged in meaningful and authentic language use rather 

than in the simply mechanical practice of language patterns. Emphasizing the importance of pair 

and group work as an indispensable aspect of communicative language teaching classroom, 



23 
 

Richards (2006) argues that carrying out activities in pair and group work will benefit the 

learners in the following ways:  

 They can learn from hearing the language used by other members of the group.  

 They will produce a greater amount of language than they would use in teacher-fronted 

activities.  

 Their motivational level is likely to increase.  

 They will have the chance to develop fluency. (p. 20)  

Group work learning is an effective instructional method that can be used to support the 

cooperative activities and developing students’ communication skills. Group work learning has a 

number of positive outcomes such as, academic gains, improved positive relationship among 

students and improved social and effective development (Johnson et al., 1998). To develop 

learning English as a second language, learners must interact in the target language. Increase the 

occurrence of the verbal contact between the group members is best method to use 

communicative language teaching approach.  

Ibnian (2012) states that group work, one of the most important class activities for developing 

students' communicative ability, is gradually being applied to teach English as a Foreign 

Language (EFL). Group work refers to any classroom activity in which the whole class is 

divided up into pairs or larger groups. Research revealed that group work technique is helpful in 

TEFL classroom, since it contribute to helping students get involved into various interaction 

types. It also supports a more conducive and cooperative class. Brown (1992) noted that ,’group 

work provides a context in which individuals help each other; it is a method of helping groups as 

well as helping individuals; and it can enable individuals and groups to influence and change 

personal, group,  organizational and community problems’. 

Group work in language class room is now considered as one of the best method for developing 

students’ communicative skills acquiring knowledge. Group work learning method promotes use 

of a wide range of communicative language teaching approach, and to expose students to a 

variety of language skills. Saviggon (1983) notes that communicative competence characterize 

the ability  of language learners to interact with other speakers to make meaning and it is 

relatively not absolute, and depends on the cooperation the entire participant involved. From the 
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views of communicative competence, we can understand language is an instrument or as a 

communicative tool. Canal and Swain (1980) say “communicative competence refers to the 

interaction between grammatical competence and knowledge of the rules of language use”. 

Different tasks in CLT are designed to be carried out in groups. They motivate learners learn 

through collaboration and sharing. Richards (2006) describes that effective classroom learning 

tasks and exercises provide opportunities for students: 

 to negotiate meaning,  

 to expand their language resources,  

 to notice how language is used, and  

 to take part in meaningful interpersonal exchange. 

While completing activities through group work, the learners make meaningful communication 

and obtain several benefits that result from students processing content that is relevant, 

purposeful, interesting, and engaging. Generally teaching and classroom materials today 

consequently make use of a wide variety of group works.   
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CHAPTER THREE 

RESEARCH DESIGN AND METHODOLOGY 

3. Introduction 

This chapter addresses the research design and methodology, participants of the study, data 

gathering instruments (questionnaire, interviews and observation), and data collection procedure. 

At the end, the method of data analysis employed is described. 

3.1 Design of the Study 

As indicated in chapter one, the main objective of the current study was to examine and to 

describe the attitudes of learners toward group work with particular reference to high and low 

achiever students. To achieve this purpose, a descriptive research design having mixed methods 

research was used to obtain qualitative and quantitative data that to address the problem raised in 

the study. The reason to use descriptive research was to describe the actual events of classroom 

EFL teaching and learning and to describe students’ attitudes towards group work but not to 

manipulate events and to bring changes. Descriptive research approach is a basic research 

method that examines the situation, as it exists in its current state (Creswell, 2007). A mixed 

method design was used to collect both qualitative and quantitative data to offset (compensate) 

the weakness of one data source with the other. Both quantitative and qualitative methods 

provide rich data about a situation (Cook & Reichardt, 1979; Kidder & Fine, 1987; Patton, 1990; 

Tashakkori & Teddlie, 1998, and Royse et al., 2001).  

According to Martyn (2007), social researchers usually use mixed method for one or more of the 

following purposes. That is, it is used to improve accuracy, to provide a full and complete 

picture, to compensate the strength and weakness of tool used, to develop analysis and to serve 

as aid to sampling. In line with this idea, the researcher used qualitative method to investigate 

students’ attitudes towards group work, and quantitative method to identify or measure the 

attributes of group work in the classroom. In such case, questionnaires, interviews and 

observations were appropriate instruments to collect data for the study since they helped 

objectively to record the subjects’ behaviors, such as, their actions, utterances and verbal 
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expression of their attitudes (opinions) towards the concept since that can be elements of 

descriptive studies (McArthur, 1983).  

3.2 Sampling Technique 

This section provides discussion concerning the sampling techniques used to obtain the study 

site, the population, participants of the study and data sources. 

3.2.1 Population 

The site of the study was Goba Secondary School,found in Goba Town, Bale zone, Oromia 

Region. In the town there are two secondary schools. These are Goba and Fincha Bamo high 

schools. The school selected to this research was Goba Secondary School. The reason to select 

this school was the fact that the researcher observed the problem there and to reach the subjects 

(site) and gather the data easily, because he teaches in this school. These opportunities helped the 

researcher to get authentic information during data gathering and ease of access to administration 

of the instruments. Thus, using purposive sampling technique, Goba High School was selected.  

The school has two grade levels that are grade 9 and 10 with a student population of 824 and 780 

respectively. Grade 10 students, who were the target population of the study, were 780 in number 

and of them 408 were males while 372 of them were females. Grade 10 was chose for the reason 

that to know high and low achievers based on their grade nine results. As a result, the grade level 

for the study was sampled by using purposive sampling method from the non- probability 

sampling technique.   

3.2.2 Participants and Sampling 

As mentioned above the selected specific study site or school was Goba Secondary School 

among the two schools found in the town. In this school there are two grade levels, grade 9 and 

grade 10. Of these two grade levels; Grade 10 was chose for the reason as mentioned above, to 

know high and low achievers based on their grade nine results. As a result, the grade level for the 

study was sampled using purposive sampling method from the non- probability sampling 

technique. 
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The target populations of the study were grade 10 students and there were 16 sections whose 

total student number was 780, of them 408 were males and 372 were females. To obtain 

participants from the total 780 students of grade 10 found in 16 sections, quota sampling, from 

the non-probability sampling was used. That is, since it was believed that six (6) students suffice 

for the study from each section consisting of three (3) high and three (3)  low achievers. So, six 

(6) students were sampled from each section by taking students exam results. As a result, a total 

of 96 students composed of 48 high and 48 low achievers were used from the 16 sections for 

questionnaire data while eight (8) (4 high and 4 low achievers) among them were sampled using 

simple random sampling for interview data. Finally, from the 16 sections of Grade 10, four (4) 

sections were selected using simple random sampling, from probability sampling technique for 

observation data.  

3.3 Data Gathering Instruments 

The research instruments used to gather data were questionnaires, classroom observation and 

interview. The detail of each instrument is given hereunder. 

3.3.1 Questionnaire 

One of the data gathering instrument used in the study was questionnaire, According to Selinger 

and Shohamy (1989), questionnaire is widely used in second language acquisition researches to 

gather information about certain conditions and practices, in particular, to collect data on 

phenomena which are not easily observed, such as, attitudes and self-concepts. It is also used to 

obtain background information about the research subjects (Koul, 1984). Items of the 

questionnaire were prepared based on literature review and related studies. 

The questionnaire that prepared by the researcher had both open-ended and close ended question 

items. The items were first prepared in English and then were translated to Amharic and Afan 

Oromo so that participants could easily understand the intents of the questions. The 

questionnaire was translated to Amharic and Afan Oromo because these languages are widely 

used as the medium of communication in the area and to help participants to express their idea 

in detail. In addition, the researcher used a number of techniques to collect data through 

questionnaires. Such as, the Likert scale (used to measure individual attitude by asking the 
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respondents’ degree of agreement or disagreement), and checklist are some of them the 

researcher used.  

  3.3.2 Interview 

The second data gathering instrument used in the study was interview. Selinger and Shohamy 

(1989) point out that the use of interview as a data collection instrument permits a level of in-

depth information, free response, and flexibility that cannot be obtained by other procedures. The 

researcher used this data gathering tool to get in-depth information. Therefore, a semi-structured 

interview guide that consisted of specific and defined questions was prepared based on literature 

review. Then, the interview items were used to obtain data where respondents were asked on a 

face-to-face basis so that the respondents would be able to provide idea about the study in detail. 

May be the raised questionnaire difficult or which could not be clear, the researcher make clear 

in the interview were discussed during the data collection.  

This tool was used to collect qualitative data by setting up the interview that allowed respondents 

time and scope to talk about their opinions about group work. The researcher prepared the 

questions based on objectives and the research questions. Then, the researcher recorded the 

responses provided using tape recorder from the face-to-face interview and prepared the 

responses for later use. 

3.3.3 Classroom Observation 

It is true that observation has always been considered as a major data collection tool in second 

language acquisition researches, because it allows the study of a phenomenon at close range with 

many of the contextual variables present (Selinger and Shohamy 1989; Koul 1984). Thus, the 

main purpose of having classroom observation was to ascertain the prevalence of the problems in 

using group work during the lesson. This is to say that the observation was done mainly to cross-

check whether the issues raised in the study existed or not.  

As a result, a non participant and structured observation was conducted during English lessons. 

Thus, the researcher observed the nature of the classroom and presented the situation as a guest 

and listed down the behaviors he needed to observe and check for their presence. The researcher 

prepared a checklist for observation and conducted in a systematic way. It was carried out in four 
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English lesson classrooms while the actual English lessons were going on based on structured 

observation checklist. 

 3.4 Data Collection Procedure  

The data collection procedure was carried out based on the time and place agreed by the schools’ 

1officials and based on the willingness of participants. The data collection session lasted for two 

months beginning with the administration of the questionnaire, the interview and the classroom 

observation. The questionnaire was administered in the meeting hall, while interview was carried 

out at teachers’ staffroom. During the administration of the questionnaire, all participants  were  

encouraged  to  ask  questions  so  that  they  do  not  have  any  problems with respect to the 

content, the language, and the ways to deal with the questionnaire.  

Therefore, the questionnaire were distributed to 96 students (with the presence  of  the  

researcher  at  the  normal  class  time)  and  all  were  returned. During  the administration  of  

the  questionnaire,  students  who  needed  explanations  about  the questions or the way they 

should make their answers were given clarifications. Next, interview was held by recording 

using tape recorder. Eight students who were selected from the sample students were interviewed 

based on related theoretical background reviewed for the study. Finally, classroom observations 

were carried out in the sampled four classrooms. To assess what teacher and students were doing 

during the classroom observation, pre-planned observation checklist was used which had items 

that referred to the detail activities of teachers and students for the English language lesson.  

3.5 Methods of Data Analysis 

To analyze the data collected through the three instruments, the researcher conducted the 

following tasks. First the data from the questionnaire was cleaned, edited and coded to review if 

there were missed or incorrectly filled items. Then, the data was entered into the summery sheet 

prepared for it. By doing these, the data were arranged without any error and none of them 

missing. Second, the interview data recorded was transcribed using a transcription sheet for each 

interviewee by giving them codes to keep their anonymity. Third, the classroom observation data 

was collected with checklist. 
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Following this, the quantitative questionnaire data were analyzed using descriptive statistics and 

inferential statistics, such as, frequency, percentage, mean value and standard deviation. 

Descriptive statistics was used to analyze general information of respondents and respondents’ 

attitudes to group work. However, inferential statistics was used to see the relationship between 

achievement and attitude to group work. To analyze the items of the Likert scale, the researcher 

applied the class width of each level = the highest score – the lowest score as follows interval 

numbers 5 – 1/5 and mean interval = .80. Thus, the result of the class width for data analysis 

regarding each variable is given next. 

Table 1: - The Class Width of Each Level and Mean Interval 

Very High 

5 

High 

4 

Undecided 

3 

Low 

2 

Very Low 

1 

5.00 - 4.21 4.20 - 3.41 3.40 - 2.61 2.60 - 1.81 1.80 - 1.00 

Strongly Agree  

       5 

Agree 

4 

Undecided 

3 

Disagree 

2 

Strongly Disagree 

1 

5.00 - 4.21 4.20 - 3.41 3.40 - 2.61 2.60 - 1.81 1.80 - 1.00 

However, the students’ interview data was analyzed qualitatively by using thematic analysis. The 

classroom observation data was analyzed using descriptive statistics. 
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CHAPTER FOUR 

DATA ANALYSIS AND PRESENTATION 

4. Introduction 

This section presents the data analysis carried out for the quantitative and qualitative data. In so 

doing, first, the response rate for the questionnaire is presented. Next, the quantitative data 

obtained from the students’ questionnaire is presented. Then, the data analysis carried out on the 

qualitative interview data is presented. Finally, the quantitative observation data is presented.   

4.1 Response Rate  

A total of 96 questionnaires were distributed to student respondents at Goba secondary school. 

Out of the total 96 questionnaires distributed to respondents, 96 (100%) of them were returned. 

However, of the total 96 (100%) questionnaires collected, one of the questionnaires was not used 

for the study due to the fact that there were problems of clarity as it was not filled properly. As a 

result, 95 (98.9%) of the returned questionnaires were used for the study because they were filled 

appropriately. The details of respondents’ characteristics and the number of questionnaires 

distributed and collected are given in Table 2 below. 

Table 2: - Response Rate of Questionnaires 

No. 

Respondents’ characteristics, questionnaires in frequency (Fr.) and Percent (%)  

Details of respondents 

characteristics 

Questionnaires distributed, collected, rejected & used 

Distributed Collected Rejected Used 

Fr. % Fr. % Fr. % Fr. % 

1. High achievers 48 50 48 50 - - 48 50 

2. Low achievers 48 50 48 50 1 1.1 47 48.9 

                        Total 96 100 96 100 1 1.1 95 98.9 

4.2 Data from Student Questionnaire 

In the following sub sections, the data from various sections of students’ questionnaire were 

analyzed and the results of the data analysis are presented and discussed using tables and 

statements.  
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Coolican (2009) as cited in Harriet (2013), the use of questionnaires allows collection of large 

amount of data which represents the general population within a short time period. The students   

responded to both open and closed-ended questionnaire items. A thirty-seven close ended and 

three open ended items questionnaire was designed and administered. As mentioned in the above 

the questionnaire was filled in by 48 high achievers and 47 low achievers students in the sample 

group. The main objective of the student questionnaire was to find out students’ attitude towards 

group work in English classroom. The questionnaire was also intended to gather data on the 

relationship between group work and achievement of the students.  

In this section, an attempt has been made to summarize the important findings obtained from the 

student. The  closed ended  items  across  sub-categories  were  computed  and  analyzed  using  

frequency, percentage, and mean scores. Percentage was utilized for easy presentation of 

frequency distribution and for comparison of the degree of the prevailing practices and 

challenges. 

The  data  obtained  from  the  questionnaires  were  first tallied  and  tabulated  and  were  

registered  as  frequency  that  could  show  the  number  of respondents  for  each  item.  The 

data analysis procedure consisted of Likert –type item analysis. The Likert-type items, which 

were designed to identify learners’ attitudes towards group work and their views on group work 

in English classroom implementation, were given numerical scores these are: part one- the 

questions that are used to review the practice of group work in English classroom, ‘Very 

high’=5, ‘High’=4, ‘Medium’=3, ‘Low’=2 and ‘very low’=1. And similarly, the items of 

questionnaire for part two- to assess their attitudes towards the features, advantages and 

disadvantages of group work   ‘Strongly Agree’  =5; ‘Agree’ = 4; ‘Undecided’ =3; ‘ Disagree’ 

=2 and ‘Strongly Disagree’ =1 . On the other hand, for items related to challenges of group work 

which are negatively constructed (unfavorable items), the scale was inversely interpreted.     , 

‘Very high’= 1, ‘High’=2, ‘Medium’= 3, ‘Low’= 4 and ‘very low’= 5 or  ‘Strongly Agree’ =1; 

‘Agree’= 2; ‘Undecided’=3; ‘ Disagree’=4 and ‘Strongly Disagree’=5.  

Mean scores were calculated from the responses. For the purpose of easy analysis and 

interpretation, the mean values of each item and dimension were interpreted through the 

following way. The practices of group work with a mean value of 1.00-1.80 as very low, 1.81-

2.6 as low, 2.61-3.4 as medium, 3.41-4.20 as high and 4.21-5.00 as very high attitude or 
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perception towards group work while it implement in English language class. And also, 

frequency(f), and the number from 100%. Hence, a higher mean score indicates the respondents’ 

high good perception to group work or frequent classroom practices and vice-versa. Therefore, 

the analysis was done relating the computed frequency, percentage and mean values and the 

results ranged between mean scores 1 to 5.  

To make the discussion easier, the items of the close ended questionnaire were grouped in to two 

main categories and each category has three sub-divisions as follow: 

1. The attitudes of high 

achiever learners towards group work  

1.1. students’ perspective 

on the practice of group work in English classroom (4 items) 

1.2. students perspective on 

the features of group work (10 items) 

1.3. students perspective on 

the advantage of group work (15 items) 

1.4. students perspective on 

the disadvantage of group work (8 items) 

2. The attitudes of low 

achiever learners towards group work 

2.1. students’ perspective 

on the practice of group work in English classroom (4 items) 

2.2. students perspective on 

the features of group work (10 items) 

2.3. students perspective on 

the advantage of group work (15 items) 

2.4. students perspective on 

the disadvantage of group work (8 items) 

Therefore,  based  on  the  results  obtained  from  students   questionnaire,  students  perception  

of group work on the importance and practice of group work, the features, advantages and 

disadvantages of group work in English class are discussed  with  reference  to  ‘Tables 3 - 10’.  
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A brief description followed by detailed presentation of each thematic category will be made as 

to meet the objectives of the study. 

4.2.1 Data from High Achiever Students 

The results of high achiever students’ attitudes towards the practices and importance of group 

work, features, advantage and disadvantage of group work in English class was briefly discussed 

as follow:  

4.2.1.1 High Achievers Students’ Attitude toward Group Work  

To assess high academic achievers students’ perception of group work with regard to its 

practices and importance and the role of group work in English language classroom, four 

question items (Items 1 to 4) were presented to respondents as shown in Table 3 below.  

Table 3: - High achiever students’ perspectives on the practice of group work in English 

classroom. 

R. 

No 

 

             Items 

 

N 

 

M 

 

S.D 

Responses fall 

to. 

1 The amount of group work used in English class is?  48 3.13 0.81 Medium 

2 What is your interest to group work?   48 3.06 0.8 Medium 

3 How do you consider group work help you learn 

English? 

48 3.13 0.75 Medium 

4 How do you consider that applying group work in an 

English class room is useful? 

48 3.17 0.79 Medium 

     Valid N (Respondents) list wise and Average 48 3.12 0.79 Medium 

Key:      N – total population              M – mean          S.D – standard deviation  

Thus, first, when students were asked ‘the amount of group work used in English classes’, their 

response fall to medium with (mean value of 3.13 and SD 0.81), second they were asked about 

their interest to group work, their response indicated that their interest to group work was 

medium level with (mean value of 3.06 and SD 0.8), third, when requested how they would 

consider group work helped them to learn English, their answers also fall to medium with (mean 

value of 3.13 and SD 0.75); and finally when requested how usefulness of applying group work 

in English class, respondents responses fall to  medium with (mean value of 3.17 and SD 0.79).  
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Generally, the results of the analysis revealed that the responses to all question items fall to 

medium, with an average mean value of 3.12 and SD 0.79. Hence, an average mean and standard 

deviation value of their responses, which was 3.12 and 0.79, proved that respondents have good 

perception to the usefulness of group work and its being an important method in ESL.  

4.2.1.2 High Achiever Students’ Attitude towards Group Work Features   

English language high achiever learners’ attitudes  towards group work  features  was  briefly 

analyzed  using  descriptive  statistics  based  on ‘Table  4’. There were 10 items analyzed. 

Table 4: - High achiever students’ attitude towards group work features 

R. 

No 

I think that using group work ….  

N 

 

M 

 

S.D 

Respons  fall 

to… 

1 increase participation in the lesson, 48 

 

3.92 0.93 High 

2 Create co-operative relationship among members,   48 

 

3.96 0.98 High 

3 promotes genuine interaction, 48 

 

3.85 0.96 High 

4 encourages taking self responsibility, 48 

 

3.68 0.98 High 

5 allows self exploration of problems, 48 

 

3.73 0.93 High 

6 is the best approach to lower achievers, 48 

 

4.29 0.81 Very High 

7* is bad approach to higher achievers, 48 

 

4.15 0.98 High 

8* 
harms the classroom discipline, 48 

 

3.58 0.93 High 

9* increase conflict among group members, 48 

 

4.04 0.91 High 

10* mislead if wrong ideas come from members. 48 

 

3.77 0.97 High 

       Valid N (Respondents) list wise and Average 48 

 

3.93 0.94 High 

 

NB- The last four items number 7*, 8*, 9*, 10* are negatively constructed (unfavorable items). 

Key:   N – total population              M – mean           S.D – standard deviation  

In Table 4 above, 10 question used were to assess high achiever learners’ attitudes towards group 

work features. The first six items show positive features of group work and the rest four items 
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are negatively constructed (unfavorable items). Thus, the results of the analysis revealed that the 

responses to favorable question items 1,2,3,4, and 5 fall to high, with M 3.92 and SD 0,93, M 

3.96 and SD 0.98, M 3.85 and SD 0.96, M 3.68 and SD 0.98, and M 3.73 and SD 0.93 

respectively and item 6 falls to very high with M 4.28 and SD 0.81. In addition the responses to 

unfavorable items 7, 8, 9 and 10 fall to high, those are M 4.15 and SD 0.98, M 3.58 and SD 0.93, 

M 4.04 and SD 0.91 and M 3.77 and SD 0.97 respectively.  

Based on the relevant responses, it is possible to say that high achiever students highly agreed to 

group work: increases their participation, creates good relationship between group members, 

promotes genuine interaction, encourages taking self responsibility, allows to self exploration of 

problems and agreed to the statement “group work is best method to low achiever students.” On 

the other hand, they strongly disagreed to group work is bad approach to high achievers, it 

increase conflicts between group members and harms classroom discipline and at the end they 

highly oppose the idea that can group work misleads if wrong ideas come from members.       

In general, concerning the features of group work, the high achiever respondents (students) 

average results of the mean 3.93 and standard deviation 0.94 which then suggest the students 

have high positive  attitude  towards group work features. These results proved that the students 

have good perception to the characteristics of group work in English language teaching-learning 

activity. 

4.2.1.3 High Achiever Students’ Attitude towards the Advantages of Group Work  

High academic achievers students’ perception towards the advantages of group work was briefly 

analyzed using descriptive statistics based on ‘Table 5’.  In this part 15 items were organized 

similar ideas together in to four categories. The first category ‘students work/task in English 

classroom’, it has five items from item 1 - 5, the second category ‘students’ ideas’ include four 

items from number 6 – 9, the third category which has three items, item 10 - 12 ask ‘students 

support/help’ and the last category ‘students benefit and activity’ has 3 items 13 – 15.  
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Table 5- High achiever students’ attitude towards the advantages of group work 

 

Key:   N – total population              M – mean           S.D – standard deviation  

Table 5 presents data regarding high achiever students’ attitudes towards the advantage of group 

work. There are 15 questions were grouped in to four categories to make easy the data analysis. 

Thus, the results of the analysis revealed that the responses to ‘students’ work/tasks; while 

working in group question items 1, 3, 4, and 5 falls to high and item 2 fall to very high, with M 

4.08 and SD 0.91, M 3.95 and SD 0.95, M 3.94 and SD 0.88, M 3.81 and SD 0.9 and M 4.21and 

R. 

No 

 

When we work in group … 

 

N 

 

M 

 

S.D 

Responses fall 

to… 

1 we do better quality work, 48 4.08 0.91 High 

2 develop work cooperatively,  48 4.21 0.87 Very High 

3 the work becomes easier, 48 3.95 0.98 High 

4 the work becomes more interesting, 48 3.94 0.88 High 

5 the work will be better organized, 48 3.81 0.9 High 

6 I am able to share my ideas, 48 4.23 0.9 Very High 

7 I get opportunities to express my ideas,   48 3.93 0.94 High 

8 each member respects the group idea, 48 3.52 0.99 High 

9 group members relate ideas with their experience, 48 3.94 0.9 High 

10 group members help me when I need support, 48 3.85 0.85 High 

11 every one helps her/his group members, 48 3.52 0.89 High 

12 members help me to make better decision, 48 3.64 0.95 High 

13 I improve my English language skills, 48 3.98 0.92 High 

14 I score good results in the subject, 48 3.96 0.98 High 

15 Every member participates actively on group work. 48 3.63 0.88 High 

     Valid N (Respondents) list wise and Average 48 3.87 0.92 High 
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SD 0.87 respectively. These results proved that the high achiever students strongly agreed with 

while they work in group, they do quality work, the work become easy, the work become more 

interesting, their work will be better organized and very strongly agree to group work develop 

working cooperatively.  

Considering ‘students ideas’ item 6 falls to very high and items, 7, 8, and 9 the results of the high 

achiever students fall to high, with M 4.23 and SD 0.9, M 3.93 and SD 0.94, M 3.52 and SD 0.99 

and M 3,94 and SD 0.9 respectively. Based on the relevant results, the high achiever students 

highly confirmed that while they work in group, they share ideas, express their ideas, respect the 

group ideas and relate ideas with their experience. 

Regarding students help/ support, items 10, 11, and 12 the respondents’ responses fall to high, 

with M 3.85 and SD 0.85, M 3.52 and SD 0.89 and M 3.64 and SD 0.95 respectively. The results 

show the high achiever students highly agreed with help their group members during they need 

support and to make better decision. Similarly concerning ‘students’ benefits and activity’ items 

13, 14, and 15 the students’ responses fall to high, with M 3.98 and SD 0.92, M 3.96 and SD 

0.98 and M 3.63 and SD 0.88 respectively. These responses proved that the high achiever 

students strongly agreed with when they work in group improve their English language skills, 

score good results and every group member participate actively.  

In general, concerning the advantage group work, the high academic achiever students’ 

responses the average mean and standard deviation values 3.87 and 0.92 proved that they have 

good attitude and perception to the advantage of group work in English language classroom. 

4.2.1.4 High Achiever Students’ Attitude towards the Disadvantages of Group Work  

High academic achievers students’ perception towards the disadvantages of group work was 

briefly analyzed using descriptive statistics based on ‘Table 6’.  In this area 8 items were 

analyzed 
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Table 6- High achiever students’ attitude towards the disadvantages of group work 

NB- All items in this table are negatively constructed (unfavorable items).    

Key:    N – total population              M – mean           S.D – standard deviation  

As indicated in Table 6 above, with regard to item 3 and 6 the mean and standard deviation 3.39 

and 0.86, and 3.40 and 0.87 respectively show that the students agree at medium level to the 

ideas, group work gives medium level opportunity to group members to have different ideas 

(views) and it gives students the opportunity to spend time talking about other topics. On the 

other hand, the finding of the same table regarding items 1, 2, 4, 5, 7 and 8 fall to high, that M 

3.73 and SD 0.88, M 3.62 and SD 0.99, M 3.75 and SD 0.9, M 3.54 and SD 0.84, M 3.6 and SD 

0.81 and M 3.63 and SD 0.91 respectively.  

Depend on the relevant responses; it is possible to say that high achiever students highly disagree 

with group work: waste time, give opportunity to one or two group members’ superiority, and 

delay the work to be done. In addition, they strongly oppose the ideas that, the students do not 

complete their work in a given time, the group members do not care about their group mate 

feeling and they score less when they work in group.     

R. 

No 

I don’t enjoy (like) working in group because ….  

N 

 

M 

 

S.D 

Responses fall 

to… 

1 it is a waste of time, 48 3.73 0.88 High 

2 it allows one or two group members to make decision,  48 3.62 0.99 High 

3 group members have different ideas/ views, 48 3.39 0.86 Medium 

4 of different views of members, class work can’t be 

completed 

48 3.75 0.9 High 

5 it delays the work to be done, 48 3.54 0.84 High 

6 it gives students the opportunity to spend time talking 

about other topics,  

48 3.40 0.87 Medium 

7 group members do not care about my feeling, 48 3.6 0.81 High 

8 I score less when I work in group. 48 3.63 0.91 High 

     Valid N (Respondents) list wise and Average 48 3.59 0.88 High 
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In general, concerning the disadvantage of group work, the high achiever students’ responses, the 

average mean and standard deviation value 3.59 and 0.88 proved that they have not good 

perception (disagreed) to the points of group work disadvantages, those mentioned in the table 6 

above. 

4.2.2 Data from Low Achiever Students 

The results of low achiever students’ attitudes towards the practices and importance of group 

work, features, advantage and disadvantage of group work in English class was briefly discussed 

as follow:     

4.2.2.1 Low Achievers Students’ Attitude towards Group Work  

Low academic achievers students’ perception towards group work with regard to its practices 

and importance was briefly analyzed using descriptive statistics based on ‘Table 7’. In this area, 

4 items were analyzed and it was found that a great majority of the students’ responses average 

mean value is 3.75.  Table 7 below presents students’ responses.  

Table 7: - Low achievers students’ perception of group work 

R. 

No 

 

Items 

 

N 

 

M 

 

S.D 

Responses 

fall to… 

1 The amount of group work used in English class is? 47 2.94 0.82 Medium 

2 What is your interest to group work?   47 4.04 0.8 High 

3 How do you consider group work help you learn 

English? 

47 4 0.82 High 

4 How do you consider that applying group work in an 

English class room is useful? 

47 3.96 0.85 High 

     Valid N (Respondents) list wise and Average 47 3.75 0.82 High 

Key:     N – total population              M – mean           S.D – standard deviation  

As indicated in Table 7 above, 4 questions were used to assess low achiever Students’ perception 

towards group work, the importance and role of group work in English language class room.  

Thus, the results of the analysis revealed that the responses to question item 1 falls to medium, 
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with mean and standard deviation 2.94 and 0.82, and the rest items 2, 3, and 4 fall to high with  

M 4.04 and SD  0.8, M 4 and SD 0.82 and M 3.96 and SD 0.85 respectively. Then, the low 

achiever respondents have medium view to the implementation of group work in English 

language classroom and they have high, interest to implementing group work, expectation to 

group work helps them to learn and feeling to the usefulness of group work in English 

classroom. 

Generally, concerning the importance and role of group work, the low achiever students’ 

responses the average mean value 3.75 and standard deviation 0.82 proved that they have high 

perception of the group work and its importance in English language learning activity. 

4.2.2.2 Low Achiever Students’ Attitude towards Group Work Features   

English language low achiever learners’ attitudes  towards  group work  features  was  briefly 

analyzed  using  descriptive  statistics  based  on  ‘Table  7’. There were 10 items analyzed. 

Table 8: - Low achiever students’ attitude towards group work features 

R.

No 

I think that using group work …  

N 

 

M 

 

S.D 

Responses 

fall to… 

1 increase participation in the lesson, 47 3.85 0.77 High 

2 create co-operative relationship among members   47 4.04 0.8 High 

3 promotes genuine interaction, 47 3.95 0.98 High 

4 encourages taking self responsibility, 47 3.78 0.94 High 

5 allows self exploration of problems, 47 3.77 0.97 High 

6 Is the best approach to lower achievers, 47 4.37 0.83 Very High 

7* is bad approach to higher achievers, 47 3.98 0.86 High 

8* harms the classroom discipline, 47 3.89 0.96 High 

9* increase conflict among group members, 47 3.91 0.87 High 

10* Mislead if wrong ideas come from members. 47 3.72 0.79 High 

     Valid N (Respondents) list wise and Average 47 3.9 0.88 High 

NB- The last four items number 7*, 8*, 9*, 10* are negatively constructed (unfavorable items). 

Key:    N – total population              M – mean           S.D – standard deviation 
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In Table 8 above, 10 question used were to assess low achiever learners’ attitudes towards group 

work features. The first six items show positive features of group work and the rest four items 

are negatively constructed (unfavorable items). Thus, the results of the analysis revealed that the 

responses to favorable  question items 1,2,3,4, and 5 fall to high and item 6 fall to very high, with 

M 3.85 and SD 0,77, M 4.04 and SD 0.8, M 3.95 and SD 0.98, M 3.78 and SD 0.94, M 3.77 and 

SD 0.97 and M 4,17 and SD 0.83 respectively. In addition the responses to unfavorable items 7, 

8, 9 and 10 fall to high, those are M 3.98 and SD 0.86, M 3.89 and SD 0.96, M 3.91 and SD 0.87 

and M 3.72 and SD 0.79 respectively. 

Based on the relevant responses, it is possible to say that low achiever students highly agreed to 

group work: increases their participation, creates good relationship between group members, 

promotes genuine interaction, encourages taking self responsibility, allows to self exploration of 

problems and it is best method to low achiever students. On the other hand, they strongly 

disagreed to group work, bad approach to high achievers, increase conflicts between group 

members and harms classroom discipline and at the end they highly oppose the idea that can 

group work misleads if wrong ideas come from members.       

In general, concerning the features of group work, the low achiever respondents (students) 

average results of the mean and standard deviation of their attitudes are 3.9 and 0.88 which then 

suggest that the low achiever students have high positive attitude towards group work features. 

These results proved that they have good perception to the characteristics of group work in 

English language teaching-learning activity.  

4.2.2.3 Low Achiever Students’ Attitude towards the Advantages of Group Work  

Low academic achievers students’ perception towards the advantages of group work was briefly 

analyzed using descriptive statistics based on ‘Table 8’.  In this area 15 items were analyzed. 
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Table 9: - Low achiever students’ attitude towards the advantages of group work 

 

Key:   N – total population              M – mean           S.D – standard deviation 

As indicated in Table 9 above, 15 question used were to assess the low achievers students’ 

attitudes towards the advantages of group work. These 15 items were organized similar ideas 

together in to four categories. The first category ‘students work/task in English classroom’, it has 

R. 

No 

 

When we work in group … 

 

N 

 

M 

 

S.D 

Responses fall 

to… 

1 we do better quality work, 47 4.06 0.86 High 

2 develop work cooperatively, 47 4.27 0.83 Very High 

3 the work becomes easier, 47 4.36 0.84 Very High 

4 the work becomes more interesting, 47 4.26 0.95 Very High 

5 the work will be better organized, 47 3.96 0.76 High 

6 I am able to share my ideas, 47 3.63 0.99 High 

7 I get opportunities to express my ideas,   47 3.63 0.95 High 

8 each member respects the group idea, 47 3.57 0.98 High 

9 group members relate ideas with their experience, 47 3.40 0.98 Medium 

10 group members help me when I need support, 47 3.51 0.94 High 

11 every one helps her/his group members, 47 3.68 0.75 High 

12 members help me to make better decision, 47 3.79 0.79 High 

13 I improve my English language skills, 47 3.98 0.83 High 

14 I score good results in the subject, 47 3.68 0.97 High 

15 Every member participates actively on group work. 47 4.21 0.92 Very High 

     Valid N (Respondents) list wise and Average   47 3.86 0.89 High 



44 
 

five items from item 1 - 5, the second category ‘students’ ideas’ include four items from number 

6 – 9, the third category which has three items, item 10 - 12 ask ‘students support/help’ and the 

last category ‘students benefit and activity’ has 3 items 13 – 15.  

Thus, the results of the analysis revealed that the responses to ‘students’ work/tasks; while 

working in group question items 1, and 5, falls to high, with M 4.06 and SD 0.86, and M 3.96and 

SD 0.76 items 2, 3, and 4 fall to very high, with, M 4.27 and SD 0.83, M 4.36 and SD 0.84 and 

M 4.26 and SD 0.95 respectively. These results proved that the low achiever students strongly 

agreed with while they work in group, they do quality work, and their work will be better 

organized. In addition, they very highly agreed to group work, develop working cooperatively, 

the work become easy and more interesting.  

Considering ‘students ideas’ items 6, 7, and 8 the results of the low achiever students fall to high, 

with M 3.63 and SD 0.99, M 3.3.63 and SD 0.95, and M 3.57 and SD 0.98 respectively. Based 

on the relevant results, the high achiever students highly confirmed that while they work in 

group, they share ideas, express their ideas and respect the group ideas. But the response to items 

9 falls to medium that is M 3.48 and SD 0.98 shows they agreed at medium level with the 

statement relate ideas with their experience. 

Regarding students help/ support, items 10, 11, and 12 the respondents’ responses fall to high, 

with M 3.51 and SD 0.94, M 3.68 and SD 0.75 and M 3.79 and SD 0.79 respectively. The results 

show the low achiever students highly agreed with help their group members during they need 

support and to make better decision. Similarly concerning ‘students’ benefits and activity’ items 

13 and 14, fall to high and item 15 the students’ responses fall to very high, with M 3.98 and SD 

0.83, M 3.68 and SD 0.97 and M 4.21 and SD 0.92 respectively. These responses proved that the 

low achiever students strongly agreed with when they work in group improve their English 

language skills, score good results and every group member participate actively.  

In general, concerning the advantage group work, the low achiever students’ responses the 

average mean and standard deviation value 3.86 and 0.89 proved that they have good attitude 

and perception to the advantage of group work in English language classroom. 
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4.2.2.4 Low Achiever Students’ Attitude towards the Disadvantages of Group Work  

Low academic achievers students’ perception towards the disadvantages of group work was 

briefly analyzed using descriptive statistics based on ‘Table 10’.  In this area 8 items were 

analyzed 

Table 10:- Low achiever students’ attitude towards the disadvantages of group work 

R. 

No 

I don’t enjoy (like) working in group because ….  

N 

 

M 

 

S.D 

Responses 

fall to.. 

1 it is  waste of time, 47 3.81 0.86 High 

2 it allows one or two group members to make decision, 47 3.57 0.98 High 

3 group members have different ideas/ views, 47 3.65 0.93 High 

4 of different views of members, class work can’t be 

completed 

47 3.37 0.96 Medium 

5 it delays the work to be done, 47 3.62 0.81 High 

6 it gives students the opportunity to spend time talking about 

other topics,  

47 

 

3.55 0.89 High 

7 group members do not care about my feeling, 47 3.72 0.82 High 

8 I score less when I work in group 47 3.96 0.82 High 

    Valid N (Respondents) list wise and Average 47 3.67 0.88 High 

NB- All items in this table are negatively constructed (unfavorable items). 

Key:     N – total population              M – mean           S.D – standard deviation 

As indicated in Table 10 above, with regard to item 4 the mean3.37 and standard deviation 0.96 

shows that the low achiever respondents disagree at medium level to the idea, during we work in 

group cannot completed class work because of our different views. On the other hand, the 

finding of the same table regarding items 1, 2, 3, 5, 6, 7 and 8 fall to high, that M 3.81 and SD 

0.86, M 3.57 and SD 0.98, M 3.65 and SD 0.93, M 3.62 and SD 0.81, M 3.55 and SD 0.89, 

M3.72 and SD 0.82 and  M 3.96 and SD 0.82 respectively.  
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Depend on the relevant responses; it is possible to say that high achiever students highly disagree 

with group work: waste time, give opportunity to one or two group members’ superiority, and 

delay the work to be done. In addition, they strongly oppose the ideas that, the students do not 

complete their work in a given time, the group members do not care about their group mate 

feeling and they score less when they work in group.     

In general, concerning the disadvantage of group work, the low achiever students’ responses the 

average mean value 3.67 and standard deviation value 0.88 proved that they have not good 

perception (disagreed) to the points of group work disadvantages, those mentioned in the table 9 

above. 

4.2.3 Differences in Attitudes between High and Low Achiever Respondents 

Table 11: - Groups Statistics Learners’ Attitude towards Importance of Group Work 

 

Students’ attitudes towards 

the features of group work 

Students status Amount Average        

mean 

Average      

S.D 

High achiever 48 3.12 0.79 

Low achiever 47 3.75 0.82 
 

From Table 11 above, the students’ attitudes towards the importance and role of group work 

reflected that the high academic achievers obtained a lower overall mean of 3.12 as compared to 

the overall mean of low academic achiever respondents which is 3.75. Generally, these mean 

values indicate that both groups have a favorable attitude towards the importance and role of 

group work. They have interested work in group and group work is important to learn English as 

a second language.  

Table 12: - Groups Statistics Learners’ Attitude towards Features of Group Work 

From Table 12 above, the students’ attitudes towards group work features reflected that the high 

academic achievers obtained a higher overall mean of 3.93 as compared to the overall mean of 

low academic achiever respondents which is 3.9. Generally, these mean values indicate that both 

 

Students’ attitudes towards 

the features of group work 

Students status Amount Aver. mean Aver. S.D 

High achiever 48 3.93 0.94 

Low achiever 47 3.9 0.88 
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groups have a favorable attitude towards group work. They think using group work helps them to 

do cooperatively and enhance their social activity, as it enabled them to do well organize and a 

quality work.  

Table 13: - Groups Statistics Learners’ Attitude towards Advantages of Group Work 

 

Students’ attitudes towards 

the advantage of group work 

 

Students status 

 

Amount 

Average        

mean 

Average      

S.D 

High achiever 48 3.87 0.92 

Low achiever 47 3.86 0.89 

 

From the tables 13 above it is clear that the majority of high and low achiever students have 

shown their positive attitude towards the advantage of group work. The respondents’ responses 

reflected that the high academic achievers obtained a lower overall mean of 3.87 as compared to 

the overall mean of low academic achiever respondents which is 3.83. Generally, these mean 

values indicate that both groups have a favorable attitude towards group work. Thus, the data 

from this questionnaire has shown that both high and low achiever students like working 

cooperatively to make their work more quality and effective because there  were discussions and 

interactions between of all group members for better understanding of the tasks and to make their 

work better.  

Table 14: - Groups Statistics Learners’ Attitude towards Disadvantages of Group Work 

 

Students’ attitudes towards 

the disadvantage of group 

work 

Students status Amount Average        

mean 

Average      

S.D 

High achiever 48 3.59 0.88 

Low achiever 47 3.67 0.88 

From Table 14 above the students’ attitudes towards the disadvantages of group work reflected 

that the high academic achievers obtained a higher overall mean of 3.59 as compared to the 

overall mean of low academic achiever respondents which is 3.67. These mean values indicate 

that both groups have unfavorable attitude towards the disadvantage of group work. 

On the whole, according to the above statistics of the attitude scale results highlighted that the 

differences between high achiever and low achiever students were not big enough to come to 

conclusion that one  category  has  more (less) attitudes  towards group work. 
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In addition to the close ended questionnaire the respondents were asked three open ended 

questions.  It was incorporated to substantiate the data obtained using the close-ended items of 

the questionnaire. The students use their English language class experience and answered these 

open ended questions. The respondents’ replies presented as follow: 

The students were asked to give their opinions about the positive factors that facilitate effective 

group work. These are:  

 Make cooperative groups with the students who have good relationship, 

 The teacher support and follow groups closely, 

 Encourage lower achiever students and 

 Don’t make division between group members.    

Concerning the negative factors that facilitate effective group work in English language class, the 

students replied: 

 Less experience working in group, 

 Bad feelings, like fear and anxiety,  

 Discipline problems by some students, 

 Difficult sitting arrangement, 

 Weak bond between group members.  

Regarding the third item the benefits that they got during the implementation of group work 

method.  The respondents’ responses are: 

 Express and exchange their ideas freely, 

 Learn easily from their friends’ 

 Encourages broad skills of cooperation and negotiation, 

 Work quality work and be more successful, 

 Promotes them to make their own decision, 

 Increase positive interdependence and  

 Take self responsibility and enhance their self-esteem. 
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4.3 Results of Students’ Interview   

Face-to-face, semi-structure interviews were conducted in order to investigate the complex 

participants’ perceptions and experiences. During the interviews, the researcher asked the 

interviewees predetermined, open-ended questions, but allowed flexibility concerning follow-up 

questions. Cohen et al, (2007) argue that such type of interview increases the comparability of 

the answers from the respondents and helps the research to gain complete answers. This type of 

interview also increases the ability of the researcher to logically organize and analyze his/her 

data. Furthermore, such type of interview is effective in that it helps the researcher to access 

students' real feeling about the aspect being investigated (Punch, 2009). 

In a semi structured interview, eight students from high achievers four and low achiever four 

students were asked to explain their attitudes towards group work. They presented their 

perception and experiences in group work activities concerning the advantage and disadvantage, 

the challenges they faced when they work in group and their group members’ relationship.  

All of them have said that grouping was formed by the teacher with different sex and 

achievement level. This difference in achievement level or in sex made them happy as it enabled 

them to see new friends and share different experiences from multidimensional angles. The 

analysis and the findings of the data were presented as follows. 

4.3.1 Responses to students’ attitude towards using group work in English classroom 

With regard to this question, the target students were asked about their attitudes towards group 

work. Hence, the researcher interviewed the eight interviewees to forward their idea as follows. 

Except one interviewee the rest seven participants have positive attitude towards group work. 

For instance one of the respondents responded as follows when he was asked about his attitudes 

towards group work. 

…. I like working in group, because it helps me to share ideas, tasks (work load) and 

to practice language skills like speaking and listening. (S1 – 31/03/2017)  

The other students strengthening what the above student said and expressed their opinion like 

this: 
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… group work an interesting teaching and learning method due to it help us to express 

our ideas without fear, easily we can share ideas , give and take support from our group 

members (S3,S4,S5,S6,S7 and S8 – 31/03/2017).  

Whereas, a student from high achiever said 

…. I am not interested working in group, when we work in group we waste time, wrong 

ideas raised and some students become dependent and leave the tasks to few students 

(S2- 31/03/2017). 

4.3.2 Students’ response to their feeling when they work with other students 

With regard to their feeling when they work with other students, the interviewees describe their 

responses as follows: 

…I am excited when I work with other students, because I get support from other students 

and I help them. In addition we share our experiences and knowledge. I have wide 

opportunities to make conversation and develop my language skills (S1,S3,S4,S5,S6,S7 

and S8 – 31/03/2017).   

Concerning this item, the second student mentions his experience 

…When I work with other students I am not happy, because I do not get any benefits from 

other students. I am not successful while I working in group (S2-31/03/2017).   

4.3.3 Regarding the advantages of using group work in English classroom  

To this question, the participants described their idea about the advantage of group work as 

follow: 

….while I work in group I help my group members, share workloads, interact actively 

and develop my communicative skill with the students as well as the society and improve 

my problem solving skill (S1,S3,S4,and S8 – 31/03/2017).   

Likewise, the S5
th

, S6
th

, and S7
th

 students replied the following for the above similar item: 
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….during I working in group, my group mates motivate me to work together, generate 

more ideas, share knowledge, to be competent student and make our group work 

enjoyable and interesting (31/03/2017).   . 

In addition, the second student expressed about the advantage of group work as follows: 

…working in group helps me, to interact, to share ideas and to make close contact with 

the students. Generally group work encourages my social life (31/03/2017).    

4.3.4 Students’ responses to the disadvantages of group work in English classroom 

The interviewees of this study gave their opinion and practices about disadvantage of group work 

as follows: 

….when we work in group, sometimes there are unnecessary dialogues between us, some 

students do not participate on group work (they are dependent) and sometimes there are 

wrong opinions raised from the members’ thus, may mislead our thinking direction (the 

whole interviewees- 31/03/2017). 

4.3.5 The way to measure their group members’ group work participation 

With regard to this item the respondents expressed their opinion as follows: The participants 

said, “We work together, as much as possible all of us participate on our group tasks”. (S1
st 

, 

S3
rd

, S4
th

, S5
th

, S6
th

, S7
th

 and S8
th

  - 31/03/2017) 

On the other hand, the second student shortly said, “Our participation level is not equal”. 

4.3.6 Students response to the relation between group work and their success in English    

With regard to this question, except one interviewee the rest seven participants expressed their 

opinions as follows:  

…we work together, to help and support each other, to share work load, to bring new 

ideas, and to be competence. Generally we encourage ourselves and fill our weaknesses 

by ourselves. Then we are successful (S1
st
, S3

rd
, S4

th
, S5

th
, S6

th
, S7

th
 and S8

th
 - 

31/03/2017).   
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On the other hand, the second student described his experience as follows: 

“I do not enjoy working in group. When I work in group, I think I waste time and I do not 

get any new idea from the group members”. (31/03/2017).  

4.3.7 What challenges they faced during the implementing of group work? 

With regard to the above question, the students responded the following: 

…when we work in group, our sitting arrangement is not suitable to group discussion 

(work) and in our group there are seven group members including me it is large group 

size (S1
st 

and S6
th

 - 31/03/2017)  

The other students add their opinion and expressed like this: 

…during we work in group, decrease our relationship with our teacher, shortage of time 

due to this sometimes we did not complete our work and we make much noise in the 

classroom when we work in group this disturb us…..(S2
nd 

,S3
rd

,S4
th

,S5
th

,S7
th

 and S8
th

  - 

31/03/2017C) 

The findings of the interview revealed that students learning English as second language had 

generally a positive attitude towards group work on English language learning environment. The 

majority of the students agreed that they have positive attitude towards learning English as a 

second language via group work approach. On the other hand, from eight participants only one 

high achiever student showed negative attitudes towards group work the rest 88% of the 

respondents showed positive attitude towards group work. Most of the participants believed that 

group work encourages them to spend more time learning English.  One possible explanation for 

the students’ positive attitudes towards learning English through group work is that it has 

become a best environment for developing language skills. Group work is considered to be one 

of the most frequently used in English classroom based forms of interaction and communication 

with the group members. Group work offered wide opportunities for the students to share 

information and experiences, create conversation and develop their own language skills easily.  

In addition the findings show that group work motivate the students to participate more and 

enhance their achievemen. Generally, the learners have positive attitudes and they strongly agree 

that group work has the proven to promote second language learners’ learning motivation. Group 
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work can helps second language learners to develop their linguistic skills, build their self-

instruction strategies and self-confidence.  

Concerning questions 2 and 3 the finding of the advantages and disadvantages of group work in 

the English language classroom, the results of the interview collectively summarized as follows: 

Advantages 

 group work motivates the members to work and express their thoughts, 

 it enables them to help and support each other, 

 it allows them to share information and knowledge,  

 it allows for the work load to be shared 

 it enables them to build competences, 

 it helps to generate more ideas 

 it is social activity and more enjoyable learning experience, and 

 it improves their communicative skill and problem solving skill.  

Disadvantages 

 some of the students may become dependent, 

 wrong opinions from the member’s may mislead their thinking direction, 

 sometimes there are unnecessary dialogues 

Regarding the challenges the students faced while working in group, the interviewed students 

suggested some problems. These are: 

 the number of group members (large group size), 

 to make groups, the arrangement of the desk (it is fixed), 

 decrease their relationship with their teacher, 

 there is much noise in the class when they work in group, and 

 it is difficult in reaching to explain their idea all the members. 
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4.4 Results of Classroom Observation 

Gathering information through observation gives a direct experience and it makes possible to 

study certain teaching process and teachers’ behaviors as they actually occur. As a result the 

third type of data gathering instrument that was used in this study was class room observation. 

The reason for employing  classroom  observation  is  to  get  additional  information  regarding  

the  issue  under investigation  and  to  consolidate  the  information  gained  through the 

questionnaire and interview. Therefore, classroom observation was conducted to get deep 

(insight) information concerning the learners’ attitude towards group work in English classroom. 

In addition to this, it was employed to see the natural environment (the classroom situation). 

Thus, the researcher prepared 16 items in the form of checklist (see appendix 3) and observed 4 

sections for 40 minutes in each section.  

The checklist included four different types of observation items these are: on students’ attitude 

towards group work, on students’ cooperation, on students’ satisfaction and manner of students’ 

participation.  Within each of these categories there were specific expectations listed which were 

indicators to measure whether students were showing participation for that category. Depend on 

the participation and activity of the students, the researcher gave grade from very good to non. 

He used similar rating scale to the questionnaires used in this study (5– Very good, 4 – Good, 3 – 

Poor, 2 – Inadequate and 1 – Not applicable for data observation), the statements used in the 

observation checklist are categorized in to two domains –favorable and unfavorable items. Items 

1, 2, 4, are favorable statements while the remaining item 3 (on students’ dissatisfaction) is 

unfavorable statement. Similarly result interpretation like questionnaires a mean value of1.00-1.8 

as very low, 1.81-2.6 as low, 2.61-3.4 as medium, 3.41-4.2 as high and 4.21-5.00 as very high, 

the observation items implemented in English language class. The  descriptive  statistics  was  

done  in  the  light  of  the observation checklist which is fully explained as follows: 
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Table 15: - Classroom Observation Data 

R. 

No 

   

Detail of Observation Items 

 Rating Scale Total Mean Results 

fall to… 5 4 3 2 1 

1 On students attitude toward group 

work. The students…. 

         

     A – are interested working in 

group, 

F 1 3 - - - 4  

4.25 

 

Very 

High 
% 25 75 - - - 100 

     B -  are at ease working in group, F - 2 2 - - 4  

3.5 

 

High % - 50 50 - - 100 

     C -  sit close to each other,  F - 3 - 1 - 4  

3.5 

 

High % - 75 - 25 - 100 

     D -  contribute ideas to the group,  F - 3 1 - - 4  

3.75 

 

High % - 75 25 - - 100 

     E -  interact (discuss) with group 

members, 

F - 3 1 - - 4  

3.75 

 

High % - 75 25 - - 100 

Average F 0.2 2.8 0.8 0.2 - 4  

3.75 

 

High % 5 70 20 5 - 100 

2  On students co-operation. Group 

members’ _ each other. 

         

       A – encourage, F - 3 - 1 - 4  

3.5 

 

High % - 50 - 25 - 100 

       B -  respect ideas of, F 1 2 - 1 - 4  

3.75 

 

High % 25 50 - 25 - 100 

       C -  ask for help from, F - 2 1 1 - 4  

3.15 

 

Medium % - 50 25 25 - 100 

       D -  provide help to, F - 3 - 1 - 4  

3.5 

 

High % - 75 - 25 - 100 

       E -  share the work among, F - 2 2 - - 4  

3.5 

 

High % - 50 50 - - 100 

 

     Average 

F 0.2 2.4 0.6 0.8 - 4  

3.48 

 

High % 5 60 15 20 - 100 

3* On students dissatisfaction. 

Group members don’t……… 

         

       A -  exchange ideas, F - - - 3 1 4  

4.2 

 

Very 

High 
% - - - 75 25 100 

        B -  complete the work           

given, 

F - - 2 2 - 4  

3.5 

 

High % - - 50 50 - 100 

        C -  participate (talk or do other 

things), 

F - - - 3 1 4  

4.2 

 

Very 

High 
% - - - 75 25 100 

        D -  co-operate with others 

(there is conflict) 

F - - 1 2 1 4  

4 

 

High % - - 25 50 25 100 

 

Average 

 - - 0.75 2.5 0.75 4  

3.98 

 

High  - - 18.75 62.5 18.75 100 

4 Manner of students participation          

A- the whole 

members 

F - 3 1 - - 4  

3.75 

 

High % - 75 25 - - 100 

B- Actively F 1 2 1 - - 4  

4 

 

High % 25 50 25 - - 100 

                            

                                  Average 

F .5 2.5 1 - - -  

3.88 

 

 % 12.5 62.5 25 - - - 
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NB- Item number 3 are unfavorable statements. 

As shown above in Table 15, on students attitude toward group work that how they practiced 

group work in English language classes shows in item 1. In this item there are five details, the 

mean results of all details are above 3.5 and average mean score 3.5 implied that the students 

have strong positive perception work in group. They proved by worked in group and participated 

actively in their group work.   

Regarding item 2 that how the students cooperate in their group. The researcher observed how 

they encourage, respect ideas of, ask for help from and provide help between their group 

members and scored for each detail. The average percentile results 5 very good, 60 good, 15 

poor and 20 inadequate and the average mean value 3.48 showed that the group members 

cooperated while they working in group. 

Concerning item 3  on students dissatisfaction while they work in group (it is unfavorable 

statement) average percentile results 18.75 poor, 62.5 inadequate and 18.75 not applicable, in 

addition average mean  value 3.98 indicated that highly opposed the details mentioned in the 

table. At the end the researcher observed the selected four English classes and graded that the 

manner of group member students participation while working in group. The average percentile 

result 12.5 very good, 62.5 good, 25 poor and the average mean value 3.88 demonstrated that the 

whole members of each group participate actively. 

Generally, except these items, item 2 detail C (3.15) fall to medium, items, 1 detail A (4.25), 3 

details A (4.2) and C (4.2) fall to very high  the rest items fall to high. This shows the observer 

proved that, between the group members there is strong cooperation , the students’ satisfied on 

their group work, the students’ were active  participant while working in group and the students 

have positive attitude towards group work .  

On the other hand, the researcher observed the formation of group.  Group formation was one of 

the most important parts of observation. In the current study the group made by the teacher 

assigning. The teacher did not give the students opportunity to form their own group. This kind 

of group formation may not have strong friendship between group members. Friendship was the 

most common criteria of group formation for the students. As Hendry et al. (2005) reported, 

friendship helped the groups work better as the group members have a good relationship with 



57 
 

each other, were not afraid of criticizing and discussing, and had great respect for all members. 

To summarize the analysis, the responses of students generally showed that they have positive 

attitudes towards group work in English classroom. Group work like any other instructional 

methods can be used in teaching English language. Johnson and Johnson (1994) state, working in 

groups and cooperating with each other is one of the strategy in teaching and learning activities. 

However, group work by itself does not bring improvements in learning English unless the 

students have good attitudes towards it.  

The researcher used three kinds of instruments to investigate the learners’ attitudes towards 

group work. In the questionnaire session, the students were asked questions about their attitude 

towards group work in relation to their work experiences, the nature of group work, about the 

advantage and disadvantage of group work to their entire work experience, In the interview 

session respondents were asked questions about their attitude towards the advantage and 

disadvantage, the challenges they faced when they work in group and their group members’ 

relationship. Lastly in observation session the researcher observed the students’ attitude towards 

group work, on students’ cooperation, on students’ satisfaction and manner of students’ 

participation. Then the data collected from students through questionnaire, interview and 

observation proved that both high and low achiever students have positive attitude towards the 

group work. Bibi (2002) reported that teaching English through group work activities played a 

positive role in improving the academic achievement and develop the four language skills of the 

students. They admitted that group work is an effective approach in English language classroom. 

Group work allows students to explore a diversity of opinions, better retain learned information, 

and efficiently tackle projects too large to effectively handle on an individual basis (Gatfield, 

1999).  The students agreed to working cooperatively to make quality and effective work. 

According to Hansen (2006) working in groups and cooperating with each other is the best 

strategy to improve our learning and overall skills.   
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CHAPTER FIVE 

SUMMERY, CONCLUSIONS AND RECOMMENDATIONS 

5. Introduction 

This section presents the summery of the major findings of the study and conclusions of the 

research results. After the conclusions of the study have been made, some possible suggestions 

are given. 

5.1. Summary of the Findings  

Group work can make learning effective and interesting if it is applied in a systematic way and 

well organized approach. Group work like any other instructional methods can be used in 

teaching English language. However, group work by itself does not bring improvements in 

learning English unless the students have good attitudes towards it. Thus, the aim of this research 

seeks to investigate the learners’ attitude towards group work and find out the relationship 

between the learners’ attitudes towards group work and their achievement. 

In order to meet this purpose, the following basic research questions were designed;  

 What are the attitudes of English language learners towards group work?    

 What are the benefits students expect from group work? 

 What a significance difference exists between high achieving and low achieving 

students’ attitude towards group work?   

In order to address these basic questions, one high School- Goba High School which are found in 

Bale Zone, was selected purposively. From this high school, out of 780 grade 10 students 96 

students (forty eight high achiever and forty eight low achiever learners) were selected through 

non- probability purposive sampling method.  

Data were obtained from the sample respondents through questionnaire, interview, and 

observation checklist. In doing this, 96 questionnaires were distributed to students. But, 97 

questionnaires from students were properly filled and returned to the researcher 
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In addition, semi-structured interview was conducted with 8 students (4 high achiever and 4 low 

achiever students) to enrich data obtained through questionnaire and to gain some additional 

information’s that cannot be obtained through questionnaire. Moreover, classroom observation 

was conducted on four sections per the sample school to obtain data regarding classroom 

situations, the overall activities of the students while they working in group and to triangulate the 

data obtained through questionnaire. The data collected from students through closed ended 

questionnaire and observation were analyzed and interpreted by using different statistical tools 

like frequency, percentage, mean and standard deviations. The data gathered through open ended 

questionnaire, and semi-structured interview was analyzed qualitatively using narration. After 

analyzing the result of data, the following major findings were identified: 

I. Regarding the attitudes of English language learners towards group work. 

For the students’ attitude towards group work proved through their felling towards the features of 

group work. Thus, high academic achiever respondents mean value 3.79 and low academic 

achiever respondents mean value 3.64 reflected both groups have favorable attitudes towards 

group work. In addition, the observation average mean value 3.75 proved the students have 

positive feeling to work in group. They admitted that group work is an effective approach in 

English language classroom.  

II. Regarding the benefits of group work. 

The students affirmed the benefits of group work through its advantage and disadvantage. 

Concerning advantages of group work both high achiever and low achiever learners mean values 

are 3.56 and 3.82 respectively. This shows that the majority of high and low achiever students 

have positive attitude towards the advantage of group work. 

In addition, according to disadvantage of group work higher achiever Students mean score- 3.43 

and low achiever students mean score- 3.39 indicated that, the students strongly disagree to the 

unfavorable statements (items).  

Over all, these mean values indicate that both groups have positive attitude towards the benefits 

of group work. They confessed group work approach is better than individual learning and they 

feel satisfaction in cooperative working. Thus, the results have shown that both high and low 

achiever students agreed to working cooperatively to make quality and effective work.  
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III. Regarding a significance difference between high achieving and low achieving students’ 

attitudes towards group work. 

The differences in attitudes between high achiever and low achiever students towards: the 

importance and role of group work mean values 3.12 and 3.78 respectively, the features of group 

work average mean value of high achiever 3.79 and low achiever- 3.64,the advantage of group 

work mean value of high achiever 3.56 and low achiever- 3.82,and lastly the disadvantage of 

group work average mean scores of high achiever- 3.43 and low achiever- 3.39 show there were 

slightly differences  in their mean scores. However, this difference were not big enough to come 

to conclusion that one category has more (less) attitudes towards group work. Both groups have 

positive attitudes towards group work. They agreed group work is interesting and effective 

approach in English learning as a second language. So the differences academic achievement 

does not play any significance role to the learners in their attitudes towards group work.  

On the other hand, the data gathered through open ended questionnaire, and semi-structured 

interview was strengthened these above questionnaire and observation findings. They liked 

group work activities and they enjoyed working in group in English class. They strongly agreed 

and mentioned group work encouraged their interaction and developed communicative skill as 

well as English language skills. Pair and  group  work  immediately  increase  the  amount  of  

students  talking  time  (Harmer,  1991).  

5.2 Conclusions  

Based on the data analysis and the findings, the researcher reached the following conclusions 

regarding the initial research questions. 

1- What are the attitudes of English language learners towards group work? 

The findings of this study indicate that the students were satisfied with working in group in 

English language class room. They felt that it was favorable for English classroom teaching. 

Students believed that group tasks clear their concepts more than individual learning. It also 

makes learning interesting, it provides fun, done in satisfactory situation and their socialization 

enhance.  
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Students also expressed that during working in group, they felt confidence, responsibility of 

work, and committed to success of each member and their group. The learners have positive 

attitudes to individual accountability and equal distribution of responsibility. They agreed to 

individual accountability and equal distributions of responsibility are important quality of group 

work. If there is not individual accountability and only one student take the responsibility from 

the whole group, academic achievement may not occur for all students in the group. Unless there 

is equal accountability and equal distribution of responsibilities for learning, higher achiever 

students may do the work without the participation of others. Individual accountability and group 

goals contribute to academic achievement (Slavin, 1989). 

2- What are the benefits students expect from group work? 

In addition, the Students were interested with the nature of group work that is positive 

interdependence. Group work has group goals that create what is known as positive 

interdependence. Positive interdependence is when students believe they can reach their learning 

goals only when other students in their group also reach their goals (Johnson and Johnson, 1987). 

Positive interdependence means that individual accountability must occur. The group members’ 

were working together to earn good grades, rewards and recognitions. The agreement among the 

group members and positive interdependence are actually essential components for successful 

group work learning approach (Slavin, 1989). 

The students strongly agreed that group work gives learners enough opportunities to share their 

opinions, ideas and reactions, to help their group members and are helped by their group 

members in English Language class. It could the students lead to develop their attitudes towards 

learning the subject and assist them to recognize the ideas better. As William et al. (2010) the 

group members’ ability to explain information to other group members helped them understand 

the concepts better. They had a strong sense of satisfaction when involved in group achievement. 

They were also relaxed in group settings, could express and communicate their ideas and were 

not afraid to ask for help. In summary, individuals who enjoy talking to other people; are 

energetic, high spirited and cheerful are likely to do well in groups and contribute to group work. 
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3- What a significance difference exists between high achieving and low achieving students’ 

 attitude towards group work? 

There is strong relationship between students’ achievement and working in group. According to 

Dunn and Dunn (1993) Group work promotes a positive affective climate. It provides 

opportunities to establish mutual goals, to share information (idea), and materials and to develop 

collaborative partnership. Group work encourages students to be more successful in English 

language learning. Long and Porter (1985) explained that group work motivates learners and 

allows for a greater quantity and richer variety of language practice. However, the result of this 

study concluded that the students’ achievement level (high and low achiever) does not have any 

significant role on their attitude towards group work. In relation to their ability students have no 

attitudinal difference towards group work. 

 

5.3 Recommendations 

Finally, to develop students’ attitudes more towards group work and for students to be successful 

in English, the following recommendations were forwarded based on the data collected and the 

conclusions drawn: 

Teachers have to organize, plan and examine group work carefully. To achieve better results 

from group work teachers should:  

 Form groups having heterogeneous members, such as, learners with differ with 

achievement, sex etc and encourage students to learn from one another. 

 Arrange environmental facilities for students to work in group. Good facilities support 

group work and improve the attitude of the students. 

 Make group with appropriate number and arrange suitable sitting arrangement. 

 Create close contact to groups, support and follow the students to focus on their tasks. 

 Teachers should monitor, not only the work of the groups, but also monitor each 

member’s problem, attitude and feeling in the group.  

 Plan group work activities depending on the tasks to make students more productive. 
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Teachers also have to provide training for students to encourage their attitude and to develop 

skills of group work. This can be achieved by:  

 Varying the type and amount of activities of group work. 

 Planning how and when group work should be practiced. 

 Analyzing how to cope up the problems that will be faced while learners are working in 

groups. 

Curriculum planners and material producers should also take group work in to account while 

designing English language curriculum and textbooks due to its role in motivating the students to 

get involved in the learning process. 

Finally, group work, therefore, needs to be treated with great attention and respect. Students, 

teachers and other concerned bodies should take into account students’ attitudes towards group 

work and minimize the constraints students face during implementing group work in the actual 

class rooms.    

 

 

 



64 
 

 

References 

Abebaw Andarige (2011). EFL Learners’ Attitude towards Group Work: The case of High and 

 Low Achievers. Unpublished MA Thesis. Addis Ababa. Addis Ababa University. 

Aggarwal, P., & O’Brien, C.L. (2008). Social Loafing on Group Projects: Structural Antecedents 

 and Effect on Student Satisfaction. Journal of Marketing Education, 30(3), 255-264. 

Alamirew G/Mariam (1992).The Applicability of Group Work in Learning English. (Unpublished 

 MA Thesis). Addis Ababa: AAU. 

 

Amato, C., & Amato, L. (2005). Enhancing Student Team Effectiveness: Application of Myers-

 Briggs Personality Assessment in Business Courses [Electronic version]. Journal of 

 Marketing Education, 4(27), 41-51. 

Anderson, M. (2008). Discovering Your Personality: A Group Exercise in Personal Sense 

 Making [Electronic version]. Journal of Management Education, 32(5), 651-676. 

Arumugam, N., Rafik-Galea, S., Mello, G. D., & Dass, L. C. (2013). Cultural Influences on 

 Group Learning in an ESL Classroom. Review of European Studies, 5(2), 81-89.  

Al-Sheedi, M. (2009). Teachers’ Beliefs About Using Group Work in Basic Education. In S. 

 Borg(Ed.), Researching English Language and Teacher Development in Oman. Ministry

 of Education, Sultanate of Oman. 

Anderson, J.( 1993).  Is a Communicative Approach Practical for Teaching English in China?  

 Pros and Cons System, 21(4), 471-480. 

Bacon, D.R., Stewart, K. A., & Silver, W.S.(1999). Lessons from the Best and Worest Student 

 Team Experiences: How a Teacher can Make the Difference. Journale of Manajment, 

 23(5), 467-488. 

Badache, L. (2011). The Benefits of Group Work. The Social Science and Human Journal. 

 Retrieved from http:/repository.yu.edu.jo/handle/123456789/449014 



65 
 

Bales, R. (1950). Interaction Process Analysis: A Method for the Study of Small Groups. 

 Reading, MA: Addison-Wesley 

Barfield, R.L. (2003) ‘Students’ Perceptions and Satisfaction with Group Grades and the Group 

 Experience in the College Classroom’. Assessment & Evaluation in Higher Education, 28 

 pp. 355-369. 

 

Berhanu H. (1999). An Evaluation of the Implementation of the Current  ELT Syllabus for Grade 

 9  in terms of the Communicative Language. Unpublished M.A. Thesis, Addis Ababa:  

 Addis Ababa University.  

 Bibi, A. (2002). The Comparative Effectiveness of Teaching English Grammar with the help of 

 Textbook and by Using Group Work Activities. Unpublished doctoral dissertation, 

 Islamabad: Allama Iqbal Open University.                                                                     

 Brown,Alan(1992). Group Work, London: Heinemann.                                                         

 Brown, H. D. (1991). Principles of Language Learning and Teaching.  (3rd edition). Englewood 

 Cliffs, NJ: Prentice Hall Regents.                                                                                  

Burdett, Jane; Hastie, Brianne (2009).  Predicting Satisfaction with Group Work Assignments, 

 Journal of University Teaching and Learning Practice, v6 n1 p61-71. 

Canale, M., & M. Swain. (1980). Theoretical Bases of Communicative Approaches to Second   

 Language Canale, M., Teaching and Testing.  Applied Linguistics, 1(1), 1-47.  

Caruso, H.M., & Woolley, A.W. (2008). Harnessing the Power of Emergent Interdependence to 

 Promote Diverse Team Collaboration. Diversity and Groups. 11, 245-266. 

Chapman, K. J., Meuter, M., Toy, D., & Wright, L. (2010). Are Students Groups Dysfunctional? 

 Perspective from Both Sides of the Classroom. Journal of Marketing Education, 42(1), 

 39-49. 

Chapman, K., & van Auken, S. (2001). Creating Positive Group Project Experiences: An 

 Examination of the Role of the Instructor on Students’ Perceptions of Group Projects 

 [Electronic version]. Journal of Marketing Education, 23(2), 117-127. 



66 
 

Cohen, L., Manion, L. & Morrison, K. (2007). Research Methods in Education.(6th ed). 

 Routledge: London. 

Cook, V. (2001). Second Language Learning and Language Teaching, (3
rd

 ed.). London: Arnold. 

 Reading, Mass. Addison-Wesley.  

Creswell, J. W. (2007). Qualitative Inquiry and Research Design: Choosing Among Five 

 Approaches, (2
nd

 ed.). USA: Sage Publication, Inc.                                                                                         

Davis, B.G. (1993). Tools for Teaching. San Francisco, CA: Jossey-Bass Publishers 

Dribsa, Dufera, et al. (1999). Principle of Curriculum Inquiry. Distance of Educational Material 

 for In-service Train (unpublished material). Addis Ababa: Addis Ababa Univesity. 

Dunn, R., and K. Dunn. (1993). Teaching Secondary Students through Their Individual Learning 

 Styles: Practical Approaches for Grades 7-12. Boston Allyn & Bacon. 

 

Forsyth, R. (2006). Group Dynamics (4
th

 Ed.). Belmont CA: Thomson Wadsworth Publishing.  

Gardner, R. C. (1995). Social Psychology and Second Language Learning: The Role of Attitudes 

 and Motivation, Edward Arnold, London. 

Gatfield, T. (1999). Examining Student Satisfaction with Group Projects and Peer Assessment. 

 Assessment & Evaluation in Higher Education, 24(4), 365-77. 

Greenop, K. (2007). Students’ Perceptions of Efficacy and Preference for Two Lecture Formats. 

 South African Journal of Psychology, 37(2), 361-367.  

 Hanan A. Taqi and Nowreyah A. Al. Nouh(2014). Effect of Group Work on EFL Students’ 

 Attitudes and Learning in Higher Education. Journal of Education and Learning: vol.3, 

 no.2; published by Canadian Center of Science and Education. 

Hansen, R.S. (2006). ‘Benefits and Problems with Student Teams: Suggestions for Improving 

 Team Projects’, Journal of Education for Business, vol. 82, no. 1, pp. 11-19. 

Harmer, J. (1991). The practice of English language. London: Longman. 



67 
 

Harriet D. (2013). An Exploratory Study in to Attitudes towards Teamwork in the Workplace    

 and in the Academic Environment. Dissertation paper. Manchester Metropolitan                

.           University. Manchester  

Hendry, G. D., & Davy, H. P. (2005). Independent student study groups. Blackwell Publishing 

 Ltd. Medical Education. From, http://dx.doi.org/10.1111/j.1365-2929.2005.02199.x 

 Date retrieved 20/11/2016.   

Herberyan (2007). Team Based Learning in an Industrial Organization Psychology Course. 

 North American Journal of Psychology, 9(1), 143-152.         

Hongkham V. (2013). The Implementation of CLT in an English Department in a LAO Higher 

 Educational Institution: A Case study. Unpublished MA Thesis. Unties Institution of 

 Technology: Newzeland. 

Huff, L., Cooper, J., & Jones, W. (2002). The Development and Consequences of Trust in 

 Student Project Group. Journal of Marketing Education, 24(1), 24-34. 

Hymes, D. H. (1972). The Communicative Approach to Language Teaching (2
nd 

ed.). Oxford: 

 Oxford University Press. 

Ibnian, S. (2012). Group Work and Attitudes of non-English Major Students Towards Learning 

 EFL. International Journal of Humanities and Social Science,2(4), Special Issue.  

Ivan H. M. (2015). Students’ Attitudes to Group Work in the  EFL  Classroom. European   

 Scientific Journal. Vol.11. no.11. ISSN: 1857-7881 

Johnson, D.W., and Johnson, R.T., (1987). Learning Together and Alone. Cooperative. Edina, 

 MN: Interaction Book Company. 

Johnson, D.W., Johnson, R.T. & Smith, K. (1991) Co-operative Learning: Increasing College 

 Faculty Instructional Productivity. ASHE-ERIC Higher Education Report No.4. 

 Washington DC: The George Washington University School of Education and Human 

 Development.               

Johnson, R..T., & Johnson, D. W. (1994). Learning Together and Alone, Cooperative, 

 Competitive,  and Individualistic Learning.  Needham Heights, MA: Prentice Hall.  

http://dx.doi.org/10.1111/j.1365-2929.2005.02199.x


68 
 

Johnson DW and Johnson RT (1989) Cooperation and Competition: Theory and Research. 

 Edina, Minnesota: Interaction Book Company. 

Johnson DW, Johnson RT and Stanne MB (2000) Cooperative Learning Methods: A Meta-

 Analysis. The Cooperative Learning Center, The University of Minnesota (electronic 

 version). Available at: http://www.ccsstl.com/sites/default/files/Cooperative% 20 

 Learning %20 Research  %  20.pdf 

Johnson DW and Johnson RT (2009) An educational psychology success story: Social 

 interdependence theory and cooperative learning. Educational Researcher 38(5): 365–79. 

Kagan, S. (1994). Cooperative learning. San Clemente, CA: Resources for Teachers, Inc.  

Kennedy, G.J. (2006). Peer Assessment in Group Projects: Is It Worth it? Australian Computing 

 Education Conference 2005. http://crpit.com/confpapers/CRPITV42Kennedy.pdf, 

 accessed on 01/10/2016.  

Kiran Akhtar, Qaisara Perveen, Sidra Kiran, Mehwish Rashid,and Amna Khatoon Satti (2012).  

 A Study of Student’s Attitudes towards Cooperative Learning. International Journal of 

 Humanities and Social Science  Vol. 2 No. 11; June 2012.                                            

Koul, L.(1984). Methodology of Educational Research(3 ed). New Delhi: Vikas Publishing. 

Kumaravadivelu, B. (1993). Maximizing Learning Potential in the Communicative Classroom. 

 ELTJournal,47(1),12-18.                                                                                                           

Larsen-Freeman, D. (Ed.). (2000). Techniques and principles in language teaching (2nded.). 

 Oxford: Oxford University Press. 

 

Li, L.Y., & Vandermensbrugghe, J. (2011). Supporting the Thesis Writing Process of 

 International  Research Students Through an Ongoing Writing Group. Innovations in 

 Education and TeachingInternational,48(2),195-205  

Long, H. and Porter, A. (1985). "Group work Interlanguage Talk and Second Language 

 Acquisition." TESOL quarterly, 19/2:207-227 

 

 Ltd.Lisa T.,Lauress L., Wise, and Tina M. (2005). Advancing Scientific Research in Education. 

 Washington, D.C. The national academies press.                                                            

http://www.ccsstl.com/sites/default/files/Cooperative%25%2020%20%09Learning%20%20%20Research%20%20%25%20%2020.pdf
http://www.ccsstl.com/sites/default/files/Cooperative%25%2020%20%09Learning%20%20%20Research%20%20%25%20%2020.pdf
http://crpit.com/confpapers/CRPITV42Kennedy.pdf


69 
 

Martyn Denscombe (2007). The Good Research Guide. For Small-scale Social Research ( 3
rd

ed)                           

 London: Open university press.                                                                                         

 Mc Arthur, T. (1983).  A Foundation Course for Language Teachers. Cambridge: Cambridge 

 University Press. 

McCorkle, D., Reardon, J., Alexander, J., Kling, N., Harris, R., & Iyer, R. (1999). Undergraduate 

 Marketing Students, Group Projects, and Teamwork: the Good, the Bad, and the Ugly? 

 [Electronic version]. Journal of Marketing Education, 21(2), 106-117 

Mello, J. A. (1993). Improving Individual Member Accountability in Small Work Group Setting. 

 Journal of Management Education, 17(2), 253-259.                                                                                                                

Meteetham, P. (2001). Case Study of Cooperative Learning by Using Jigsaw Technique with  

 Second-year English Major Students at Naresuan University. M.A. Thesis, Mahidol 

 University.  

Meyer, L.H. (2010). Research on Tertiary Assessment Policy and Practices’. Higher Education 

 Quarterly, Vol. 64 (3), July 2010 pp. 226–230.  

Millis BJ and Cottel PG (1998) Cooperative Learning for Higher Education Faculty. Phoenix, 

 Arizona: Oryx Press                                                                                                                              

MOE. (1997). New English for Ethiopia. Addis Ababa, Ethiopia. 

MOE. (2012). Guidelines for Operating English Language Improvement Center: A set of 

 Practical Guidelines to Help Promote the use of Better English in Ethiopia. Unpublished. 

 Addis Ababa. 

Napier R., & Gershenfeld, M. (2004). Groups: Theory and Experience (7th ed.). Boston: 

 Houghton-Mifflin. 

Pfaff, E., & Huddleston, p. (2003). Does it Matter if I Hate Team Work? What Impacts Student  

 Attitudes towards Team Work. Journal of Marketing Education, 25(1), 37-45. 

Punch, K. F. (2009) Introduction to Research Methods in Education. London: SAGE. 

Richards, J.C., & T.S. Rodgers. (1986). Approaches and Methods in Language Teaching.  

 Cambridge: Cambridge University Press. 



70 
 

 

Richards, J. C. (2006). Communicative language teaching today. New York: Cambridge 

 University Press. 

Royse, D., & Thyer, B.A., & Padget, D.K. & Logan, T.K. (2001). Program evaluation: An 

 introduction. (3rd ed.) Thomson Learning. Toronto. 

 

Savignon, S. (1983). Communicative Competence: Theory and Classroom Practice.Reading, 

 Mass. Addison-Wesley. 

Selinger, H. W., and E. Shohamy. (1989). Second Language Research Methods. Oxford: Oxford 

 University Press.                                                                                                                    

 Slavin, R.E.  (1989). Here  to  Stay or  Gone  Tomorrow?  Educational  Leadership. Dec.   

 The  Journal  of  Educational Research, 91(1), 42-48  

Tinto, V. (1987). Leaving College: Rethinking the Causes and Cures of Student Attrition. 

 Chicago: University of Chicago Press. 

Thomas, M. (2001). Group Project Work in Biotechnology and its Impact on Key Skills. Journal 

 of Biological Education, 35(3), 133-150. 

Tuckman, B. W.,& Jenson, W. A. C. (1997). Stages of Small- Group Development Revised. 

 Group and Organization Management, 2, 419-427.                                                   

Wichadee, S.(2007). The Effect of Cooperative Learning on English Reading Skills and Attitudes 

 of  the First-year Students at Bangkok University. Presented at the confer languages for 

 specific purposes in Higher Education - Searching for Common Solutions organized by 

 Brno University of Technology, Czech Republic. November, 29-30-2007 

William R. Forrester, and Armen Tashchian(2010). Effects of Personality on Attitudes Toward 

 Academic Group Work.  American Journal of Business Education 3.3 : 39-45.  

 

 

 

 



71 
 

 

 



72 
 

Appendix 1 

Student Questionnaire 

Part I:- Aims and Instruction of the Questionnaire 

Dear students, this questionnaire are designed for the purpose of educational research for 

postgraduate study at Adama Science and Technology University (ASTU), School of Law and 

Humanity, Department of English. Its main aim is to explore the attitudes of students particularly 

high and low achievers towards group work in English language classroom. Therefore, your 

genuine responses to the entire questions are extremely valuable for the study. 

The questionnaire has four pages, which are composed of instructions and different questions 

under three parts. Part one, deals with the purpose of the study and instruction on how to 

complete the questionnaire. Part two, which has four questions, to review your attitude towards 

the use of group work in English classroom. Next part three, which consists four sub-parts, is 

designed to assess your attitude towards the features, advantages and disadvantages of group 

work. 

So, you are politely requested to read all questions carefully and to respond honestly to provide 

the required information. You can provide your answer by marking “X” mark in the box given in 

front of the choices and give answers what you think, feel and behave when you working with 

other students. Finally, the producers of the questionnaire like to disclose that they are greatly 

indebted to all people, who will take part in providing information to the study by filling out the 

questionnaire. Moreover, the help received will be greatly acknowledged in the paper.  

                                                                                           Thank you! 

 

Part II  

Direction: - The following questions are used to review the students’ (your) attitude towards the 

use of group work in English classrooms. Please use ‘X’ mark to show the level of your interest 

(attitude) to the questions posed in only one box. 

1 - The amount of group work used in English class is – 

      Very high                     High                   Medium                Low                Very low   

2 - What is your interest to group work?   

      Very high                     High                   Medium                Low                 Very low  



73 
 

3 - How do you consider group work help you learn English? 

      Very high                     High                   Medium                Low                  Very low  

4 – How do you consider that applying group work in English class rooms is useful? 

      Very high                     High                   Medium                 Low                 Very low  

 Part III 

General direction: - part three has three sub sections (3.1, 3.2, and 3.3). Section 3.1 has 10 

questions, prepared to assess your attitude towards group work. Section 3.2 and 3.3 which are 

prepared to review your attitude towards the advantages and disadvantages of group work 

respectively using fine attitude scale items ranging from strongly agree to strongly disagree. 

Therefore, you are expected to show your response by making ‘X’ mark only one of the boxes in 

the table for each subsection.  

The fine attitude scales given 5-1 show the following responses. 

                                5 – Strongly agree                     3- undecided                            2 - Disagree                                                                                                                                   

   4 - Agree                                    1 - Strongly Disagree                                                                                                                                                   

3.1 – The following are some features of group work. Please indicate your attitude to each               

feature in the table. 

 

R.no 

 

I think that using group work …. 

           Responses 

  5   4   3   2   1 

  1 increase participation in the lesson,      

  2 create co-operative relationship among members,        

  3 promotes genuine interaction,       

  4 encourages taking self- responsibility,      

  5 allows self exploration of problems,      

  6 is the best approach to lower achievers,      

  7 is bad approach to higher achievers,      

  8 harms the classroom discipline,      

  9 increase conflict among group members,      

  10 mislead if wrong ideas come from members.      
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3.2 – The items in the following table are about the advantages of group work. What is      

your attitude towards each advantage? 

 

R.no 

 

   When we work in group …… 

             Responses 

  5   4   3   2   1 

  1 we do better quality work,      

  2 develop work cooperatively,      

  3 the work becomes easier,      

  4 the work becomes more interesting,       

  5 the work will be better organized,      

  6 I am able to share my ideas,      

  7 I get opportunities to express my ideas,        

  8 each member respects the group idea,      

  9 group members relate ideas with their experience,      

  10 group members help me when I need support,      

  11 every one helps her/his group members,      

  12 members help me to make better decision,      

  13 I improve my English language skills,      

  14 I score good results in the subject,      

  15 every member participates actively on group work.      

                               

3.3 – The items in the following table are about the disadvantages of group work. What is      

your attitude towards each disadvantage? 

R.no I don’t enjoy (like) working in group because ….              Responses 

   5    4     3     2   1 

  1 it is a waste of time,      

  2 it allows one or two group members to make decision,       

  3 group members have different ideas/ views,      

  4 of different views of members, class work can’t be 

completed 
     

  5 it delays the work to be done,      

  6 it gives students the opportunity to spend time talking about 

other topics,  
     

  7 group members do not care about my feeling,      

  8 I score less when I work in group.      
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4 – Please list some positive factors you think will facilitate effective group work in English 

classroom._____________________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________  

5 – Please list some negative factors you think will hinder using group work in English 

classroom. ____________________________________________________________________                                                                                                                                                             

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

____________________________________________________________________________ 

6 – What benefits do you get during the implementation of group work method in English 

language class?_________________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

__________________________________________________________________________ 
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Appendix 2 

Students Interview Guide 

Dear Students, welcome to this interview session. 

1- Please tell me about your attitude towards using group work in English 

classroom. 

2- What do you feel when you work with other students. 

3- Tell me the advantages have you observed using group work in English 

classroom. 

4- What do you think are the disadvantage of using group work in English 

classroom? 

5- How can you measure your group members’ group work participation? 

6- What kind of relations do you think exists between group work and your 

success in English lesson?   

7- Tell me about the challenges you faced during the implementing of group 

work.    
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Appendix 3 

Group Work Observation Checklist 

School____________________________________                                                        

Academic year_________ Semester ________          Grade and Section _________  

Period   ________              Chapter _________          Topic ___________________        

 Class Teacher Code ______________       Observer _________________________ 

General Information 

Date of Observation___________________        Round of Observation ________ 

 Frequency of group use             High                        Average                        Low                

 Group size /type/                       Large                        Medium                 Small 

Rating scale:             5– Very good                      4 – Good                        3 – Poor    

                                   2 – Inadequate                    1 – Not applicable for data observation                                                                                 

R.no   Detail of Observation Items 5 4 3 2 1 

1 On students attitude toward group work. The students….      

      A – are interested working in group,      

      B -  are at ease working in group,      

      C -  sit close to each other,       

        D -  contribute ideas to the group,       

       E -  interact (discuss) with group members,      

2  On students co-operation. Group members’ _ each other.      

       A – encourage,      

       B -  respect ideas of,      

       C -  as for help from,      

       D -  provide help to,      

       E -  share the work among,      

3 On students dissatisfaction. Group members don’t………      

       A -  exchange ideas,      

        B -  complete the work given,      

        C -  participate (talk or do other things),      

        D -  co-operate with others (there is conflict)      

4 Manner of students participation 

C- the whole members 

D- actively 
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Appendix 4 

Amharic Version of Students’ Questionnaire 

¾}T]­‹ SÖÃp 

ÃI SÖÃp ¾}²ÒÏ¨< u›ÇT dÃ”e“ ቴ¡•KAÍ= ¿”y`e+ ¾ÉI[ U[n ƒ/u?ƒ uእ”ÓK=´—ƒ/ƒ 

¡õM KG<K}— Ç=Ó]TTEÁ KT>Å[Ó Ø“ƒ ’¨<:: ›LT¨<U }T]­‹ u}KÃ ¨<Ö?ታT እ“ 

´p}— ¨<Ö?ƒ veS²Ñu< }T]­‹ uእ”ÓK=´— ƒUI`ƒ ¡õK Ñ>²? እ¾}}Ñu[ vK¨< ¾u<É” e^ 

ÁL†¨<” ›SKካŸƒ KS[Çƒ“ ŸU” Å[Í LÃ እ”ÇK S[Í uScwcw Ø“ƒ KTካH@É 

’¨<::SÖÃl G<Kƒ ¡õKA‹ ÁK<ƒ c=J” }T]­‹ uእ”Ó´— ¡õK Ñ>²? uT>}Ñu[¨< ¾u<É” e^ 

LÃ ÁL†¨<” ›SKካŸƒ KT¨p ¾}²ÒÌ ØÁo­‹” ¾Áዘ ነ¨<:: 

¨<É }T] ¾²=I Ø“ƒ ›e}TT˜’ƒ ›”}(ˆ) uእÁ”Ç”ÆØÁo uUƒcÖ¨<(Ü¨<) ULi LÃ 

¾}S[¢² eKJ’ እÁ”Ç”Æ” SS]Á­‹“ ØÁo­‹ uØV“ uT”uw KØÁo­‡ ƒ¡¡K—ULi 

uSeÖƒ KØ“~ ¨<Ö?ታT’ƒ ¾uŸ<MI”(i”) ›e}ªê* እ”ÉታÅ`Ó(Ñ>) uƒIƒ“ እÖÃnKG<:: 

Kƒww^‹G< ›ScÓ“KG< 

¡õM ›”É 

ƒ°³´: ¾T>Ÿ}K<ƒ” eK u<É” e^ ÁKI”UMŸታ ¾T>ÖÃlSÖÃq‹” uS[Çƒ ¾›”}”(ˆ”) 

›SKካŸƒÃÑMéMuUƒK¨<(Ã¨<) Ÿ}cÖ<ƒ ›T^à‹ u›”Æ LÃ w‰ ¾‘X’UM¡ƒ ›É`Ó(Ñ>): 

1- uእ”ÓK=´— ¡õKÑ>²? KU” ÁIM Ñ>²? ¾u<É” e^ ት}Ñw^LችG<; 

    u×UŸõ}—         Ÿõ}—       SካŸK—      ´p}—       u×U ´p}— 

 

2 uu<É” e^ LÃ ÁKI(i) õLÔƒ 

    u×UŸõ}—           Ÿõ}—     SካŸK—       ´p}—       u×U ´p}— 

 

3 uu<É” Se^ƒ ¾እ”ÓK=´— s”s” KST` U” ÁIM ÁÓ²—M wKI(i) ታevKI(u=ÁKi); 

   u×UŸõ}—         Ÿõ}—        SእŸK—      ´p}—      u×U ´p}— 

 

4 uእ”ÓK=´— ¡õKÑ>²? ¾u<É” e^ S}Óu\ U” ÁIM ÖkT@ታ ›K¨<wKI(i) 

}evKI(u=ÁKi); •   

    u×UŸõ}—         Ÿõ}—        SካŸK—      ´p}—      u×U ´p}— 

¡õM G<Kƒ 

›ÖnLÃ SS]Á: u²=I ¡õM e` vK<ƒ feƒ ”®<e ¡õKA‹ e` ¾}²[²\ƒ” ØÁo­‹ 

uT”uwSeTTƒI” ¨ÃU ›KSeTTƒI” KSÓKêŸØÁo­‡ ƒÃ¿ Ÿ}cÖ<I(i) ›T^à‹ 

u›”ÆdØ” LÃ w‰ ¾ ‘X’UM¡ƒ ›É`Ó(Ñ>):: 

KSÖÃq‡ ¾}cÖ<ƒ ›T^à‹:  5- u×U እeTTKG<     4- እeTTKG<   3- ›M¨c”Ÿ<U  

                                2- ›MeTTU          1- u×U ›MeTTU 
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3.1- uT>Ÿ}K<ƒ ¾u<É” e^ vI]Áƒ u}SKŸ} uT>ÁeTTI(i) ›T^ß LÃ ¾‘X’UM¡ƒ  

›É`Ó(Ñ>)  

}. 

l. 

 

እ’@ እ”ÅTeu¨< u¡õM ¨<eØ uu<É” Se^ƒ .... 

ULj‹ 

5 4 3 2 1 

 

1 

 

uƒUI`ƒ e^¨< LÃ ¾}T]­‹” }dƒö ÃÚU^M  

     

 

2 

 

uu<É” ›vL„‹ SካŸM uIw[ƒ Se^ƒ” ÃðØ^M 

     

 

3 

 

uu<É” ›vL„‹ SካŸM ¾`eu`e Ó”–<’ƒ” ÁÖ“¡^M 

     

 

4 

 

¾^e GLò’ƒ” KS¨×ƒ Áu[ታታM 

     

 

5 

 

u^e Ø[ƒ ‹Óa‹” KSõታƒ Ã[ÇM 

     

 

6 

 

´p}— ¨<Ö?ƒ KT>ÁSÖ< }T]­‹ ¾}hK ¾Te}T]Á ²È ’¨< 

     

 

7 

 

KÔu´ }T]­‹ Ø\ ÁMJ’ ¾Te}T]Á ²È ’¨< 

     

 

8 

 

¾¡õM ¨<eØ e’-e`›ƒ” Á¨<ŸM 

     

 

9 

 

uu<É” ›vL„‹ SካŸM ›KSÓvv„‹” ÁvwdM 

     

10 uT>c’²\ ¾}dd~ ›SKካŸ„‹ ¾u<É’< ›vLƒ” ¾}dd} Ó”³u? 

›”Ç=Ã²< ÁÅ`ÒM 

     

 

3.2- uT>Ÿ}K¨< c”Ö[» ¾u<É” e^ ØpV‹ }²`´[ªM:: u’˜I ØpV‹ LÃ ÁKI(i) 

›SKካŸƒ U”É” ’¨< ; 

}. 

l. 

 

uu<É” uU”c^uƒ Ñ>²? ....... 

ULj‹ 

5 4 3 2 1 

 

1 

 

¾uKÖ Ø^ƒ ÁK¨< e^ እ”c^K” 

     

 

2 

 

uÒ^ ¾Se^ƒ MUÇ‹”” እ“ÔKwታK” 
     

 

3 

 

e^­‹ ÃkLK< 

     

 

4  

 

e^­‹ ¾uKÖ T^Ÿ=“ ›eÅd‹ ÃJ“K< 

     

 

5 

 

e^­‰‹” u}hK SMŸ< Ãk“ÍK< 

     

 

6 

 

Gdv‹”” ukLK< Ku<É“‹” ›vLƒ TካðM Áe‹K“M 

     

 

7 

 

¾^c?” ›SKካŸƒ ¾UÑKêuƒ ›Ò×T> cò ’¨< 

     

 

8 

 

እÁ”Ç”Æ ¾u<É” ›vM ¾u<É’<” ¾Ò^ ›SKካŸƒ ÁŸw^M 

     

 

9 

 

¾u<É’< ›vLƒ ¾IÃ¨ƒ }V¡b†¨<” ÃÒ^K< 

     

 

10 

 
እ̀ Çታ uT>ÁeðMÑ˜ Ñ>²? ¾u<É” ›ÒaŠ Ã[Æ—M 
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11 

 

እÁ”Ç”Æ ¾u<É” ›vLƒ ›`e u`e Ã}ÒÑ³K< 

     

 

12 

 

¾u<É” ›ÒaŠ Ø\ ¨<d’@ እ”É¨e” ÁÓ²<—M 

   

 

  

 

13 

 

እÁ”Ç”Æ ›vM uu<É” e^­‹ LÃ ¾’n }dƒö ÁÅ`ÒM 

     

 

14 

 

¾እ”ÓK=´— s”s ¡IKA‹” እ“Çw^K” 

     

 

15 

 

Ø\ ¨<Ö?ƒ እ”É“S× Ã[Ç“M 

     

         

3.2- uT>Ÿ}K¨<c”Ö[» ¾u<É” e^ ¾T>ÁeŸƒL†¨< Ñ<Ç„‹ }²`´[ªM:: u’˜I Ñ<Ç„‹ LÃ 

ÁKI(i) ›SKካŸƒ U”É” ’¨< ; 

}. 

l. 

 

uu<É” e^ Se^ƒ ›MS`ØU S¡”Á~U ........... 

ULj‹ 

5 4 3 2 1 

 

1 

 

Ñ>²? Áv¡“M 

     

 

2 

 

¾›”É ¨ÃU G<Kƒ }T]­‹ ¾uLÃ’ƒ Ã”çv[puታM 

     

 

3 

 

እÁ”Ç”Æ ¾u<<É” ›vM ¾^c< ›SKካŸƒ ›K¨< 

     

 

4 

 

uu<É’< ›vLƒ ¾}KÁ¾ ›SKካŸƒ ¾}’d ¾T>cÖ”” ¾¡õM e^ 

uT>cÖ” Ñ>²? ›“Ö“ppU 

     

 

5 

 

e^­‹ ¨Å K?L Ñ>²? Ã}LKóK< 

     

 

6 

 

}T]­‹ ¾}c×†¨<” ¾u<É” e^ uS}¨< K?L  e^­‹” uSŸ¨” 

¾u<É” e^ Ñ>²?Á†¨<” Áv¡“K< 

     

 

7 

 

¾u<É” ›ÒaŠ K’@ eT@ƒ ÓÉ ¾L†¨<U 

     

 

8 

 

uu<É” uUc^uƒ Ñ>²? ´p}— ¨<Ö?ƒ ’¨< ¾TeS²Óu¨<      

     

 

4-uእ”ÓK=´— ƒUI`ƒ ¡õKÑ>²? ¾u<É” e^ ¾uKÖ ¨<Ö?ታT እ”Ç=J” K=Áu[ታ~ Ã‹LK< 

¾UƒL†¨<” Gdx‹ u´`´` éõ(ò); -

_____________________________________________________________________________________________________________

_________________________________________________________________________________________________________________________________________________

_________________________________________________________________________________________________________________________________________________

_________________________________________________________________________________________________________________________________________________

_________________________________________________________________________________________________________________________________________________

_________________________________________________________________________________________________________________________________________________

_________________________________________________________________________________________________________________________________________________

_________________________________________________________________________________________________________________________________________________

______________________ 
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5- uእ”ÓK=´— ƒUI`ƒ ¡õKÑ>²? ¾u<É” e^ ¨<Ö?ታT እ”ÇÃJ” ›É`Ñ¨<ታM ¾UƒL†¨<” ’Ña‹ 

u´`´` éõ(ò)  

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

__________________________________ 

6- uእ”ÓK=´— ƒUI`ƒ ¡õKÑ>²? uu<É” e^ ¾ƒUI`ƒ ›k^[w ²È eƒT` U” ›Ã’ƒ 

ØpV‹” ›Ó˜}GM; _________________________________________________________________ 

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

________________________________________ 

 

 

 

                                      

 

 

 

 

 


